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INSTRUCTION, RESEARCH & STUDENT AFFAIRS
April 19, 2012
SUBJECT
First Reading - Board Policy Section III.Y. Advanced Opportunities
REFERENCE
August 20120

Board approved second reading to III.Y. in reference
to clarifying the definitions for Tech Prep.

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section III.Y.
Section 33-35101, Idaho Code
BACKGROUND/DISCUSSION
Dual Credit, as defined in Board Policy III.Y. Advanced Opportunities, allows a
high school student to simultaneously earn credit toward a high school diploma
and a postsecondary degree or certificate. The term dual credit is also used
simultaneously with dual enrollment, concurrent credit, and concurrent
enrollment. Current policy specifies the Dual Credit Standards for students
enrolled in courses taught at the high school and for students enrolled in courses
at the college/university campus. With each of these different delivery methods
institutions have different fee structures.
For the courses taught at the high school, policy indicates that students pay a
reduced cost per credit that is reviewed annually by the Council on Academic
Affairs and Programs (CAAP) at their April meeting. Approval of fees is a Board
function and the proposed changes identify the Board’s role in setting fees for
Dual Credit courses. For courses taught at the college/university campus, the
policy indicates that students are charged the part-time credit hour fee or tuition
and additional fees as established by the institution. This section also indicates
that instructional costs are borne by the institution.
In addition to updating the policy to reflect the appropriate role and responsibility
for fee setting, minor technical changes were made.
IMPACT
Approval of the proposed amendment would align with the roles and
responsibilities of the Board, and not CAAP, in setting fees for Dual Credit
courses.
ATTACHMENTS
Attachment 1 –Board Policy III.Y. Advanced Opportunities
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STAFF COMMENTS AND RECOMMENDATIONS
Board staff recommends approval of the proposed amendments to Board Policy
III.Y. Advanced Opportunities, as submitted.
BOARD ACTION
I move to approve the first reading of amendments to Board Policy III.Y.
Advanced Opportunities as submitted.

Moved by __________ Seconded by __________ Carried Yes _____ No _____
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Idaho State Board of Education

GOVERNING POLICIES AND PROCEDURES
SECTION:
III. POSTSECONDARY AFFAIRS
SUBSECTION: Y. Advanced Opportunities

August 2010

1. Coverage
Boise State University, Idaho State University, the University of Idaho, Lewis-Clark
State College, Eastern Idaho Technical College, North Idaho College, the College of
Southern Idaho, and the College of Western Idaho are covered by these policies.
Post-secondary programs intended for transfer come under the purview of the
Board.
2. Purpose
The State Board of Education has made a commitment to improve the educational
opportunities to Idaho citizens by creating a seamless system. To this end, the
Board has instructed its postsecondary institutions to provide educational programs
and training to their respective service regions, to support and enhance regional and
statewide economic development, and to collaborate with the public elementary and
secondary schools. In addition to the Board's desire to prepare secondary graduates
for postsecondary programs, the Board is also addressing advanced opportunities
programs for qualified secondary students. These programs have the potential for
reducing the overall costs of secondary and postsecondary programs to the students
and institutions.
The primary intent of the Board is to develop a policy for advanced opportunities
programs for secondary students, which would:
a. Enhance their postsecondary goals;
b. Reduce duplication and provide for an easy transition between secondary and
postsecondary education; and
c. Reduce the overall cost of educational services and training.
3. Definitions
There are various advanced opportunities programs students may access to receive
post-secondary credit for education completed while enrolled in the secondary
system. Examples include Advanced Placement® (AP), dual credit courses that are
taken either in the high school or on the college campus, Tech Prep, and
International Baccalaureate programs. For the purpose of this policy the State Board
of Education recognizes four different types of advanced opportunities programs
depending upon the delivery site and faculty. They are: Advanced Placement®, dual
credit, Tech Prep, and the International Baccalaureate program.
a. Advanced Placement® (AP)
The Advanced Placement® Program is administered by the College Board. AP
students may take one or more college level courses in a variety of subjects. AP
courses are not tied to a specific college curriculum, but rather follow national
College Board curricula. While taking the AP exam is optional, students may earn
college credit by scoring well on the national exams. It is up to the discretion of
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the individual colleges to accept the scores from the AP exams to award college
credit or advanced standing.
b. Dual Credit
Dual credit allows high school students to simultaneously earn credit toward a
high school diploma and a postsecondary degree or certificate. Postsecondary
institutions work closely with high schools to deliver college courses that are
identical to those offered on the college campus. Credits earned in a dual credit
class become part of the student’s permanent college record. Students may
enroll in dual credit programs taught at the high school or on the college campus.
c. Tech Prep
Professional-technical education programs are delivered through comprehensive
high schools, professional-technical schools, and technical colleges. Tech Prep
allows secondary professional-technical students the opportunity to
simultaneously earn secondary and postsecondary technical credits. A Tech
Prep course must have an approved articulation agreement between the high
school and a technical college. Tech Prep is an advanced learning opportunity
that provides a head start on a technical certificate or an associate of applied
science degree.
d. International Baccalaureate (IB)
Administered by the International Baccalaureate Organization, the IB program
provides a comprehensive liberal arts course of study for students in their junior
and senior years of high school. IB students take end-of-course exams that may
qualify for college-credit. Successful completion of the full course of study leads
to an IB diploma.
4. Idaho Programs Standards for Advanced Opportunities Programs
All advanced opportunities programs in the state of Idaho shall be developed and
managed in accordance with these standards, which were designed to help school
districts, colleges and universities plan, implement, and evaluate high quality
advanced opportunities programs offered to high school students before they
graduate.
a. Dual Credit Standards for Students Enrolled in Courses Taught at the High
School
Curriculum
Curriculum
1
(C1)

IRSA

Courses administered through a dual credit program are catalogued
courses and approved through the regular course approval process of
the postsecondary institution. These courses have the same
departmental designation, number, title, and credits; additionally these
courses adhere to the same course description and course content as
the postsecondary course.
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Curriculum
3
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Postsecondary courses administered through a dual credit program are
recorded on students’ official academic record of the postsecondary
institution.
Postsecondary courses administered through a dual credit program
reflect the pedagogical, theoretical and philosophical orientation of the
sponsoring faculty and/or academic department at the postsecondary
institution.

Faculty
Faculty 1
(F1)

Faculty 2
(F2)

Faculty 3
(F3)

Faculty 4
(F4)

Instructors teaching college or university courses through dual credit
meet the academic requirements for faculty and instructors teaching in
postsecondary or provisions are made to ensure instructors are capable
of providing quality college-level instruction through ongoing support and
professional development.
The postsecondary institution provides high school instructors with
training and orientation in course curriculum, student assessment
criteria, course philosophy, and dual credit administrative requirements
before certifying the instructors to teach the college/university’s courses.
Instructors teaching dual credit courses are part of a continuing collegial
interaction, through professional development, such as seminars, site
visits, and ongoing communication with the postsecondary institutions’
faculty and dual credit administration. This interaction addresses issues
such as course content, course delivery, assessment, evaluation, and
professional development in the field of study.
High school faculty is evaluated by using the same classroom
performance standards and processes used to evaluate college faculty.

Students
Students 1
(S1)

Students 2
(S2)
Students 3
(S3)

Students 4
(S4)

IRSA

High school students enrolled in courses administered through a dual
credit are officially registered or admitted as degree-seeking, nondegree or non-matriculated students of the sponsoring post-secondary
institution.
High school students are provided with a student guide that outlines
their responsibilities as well as guidelines for the transfer of credit.
Students and their parents receive information about dual credit
programs. Information is posted on the high school’s website regarding
enrollment, costs, contact information at the high school and the
postsecondary institution, grading, expectations of student conduct, and
other pertinent information to help the parents and students understand
the nature of a dual credit course.
Admission requirements have been established for dual credit courses
and criteria have been established to define “student ability to benefit”
from a dual credit program such as having junior standing or other
criteria that are established by the school district, the institution, and
State Board Policy.
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Prior to enrolling in a dual credit course, provisions are set up for
awarding high school credit, college credit or dual credit. During
enrollment, the student declares what type of credit they are seeking
(high school only, college only or both high school and college credit).
Students are awarded academic credit if they successfully complete all
of the course requirements.

Assessment
Assessment
1
(A1)
Assessment
2 (A2)

Assessment
3 (A3)

Dual credit students are held to the same course content standards and
standards of achievement as those expected of students in
postsecondary courses.
Every course offered through a dual credit program is annually reviewed
by postsecondary faculty from that discipline and dual credit
teachers/staff to assure that grading standards meet those in on-campus
sections.
Dual credit students are assessed using the same methods (e.g. papers,
portfolios, quizzes, labs, etc.) as their on-campus counterparts.

Program Administration and Evaluation
Admin &
Evaluation 1
(AE1 )

Admin &
Evaluation 2
(AE2 )
Admin &
Evaluation 3
(AE3 )
Admin &
Evaluation 4
(AE4 )

Admin &
Evaluation 5
(AE 5)

Admin &

IRSA

The dual credit program practices are assessed and evaluated based on
criteria established by the school, institution and State Board to include
at least the following: course evaluations by dual credit students, followup of the dual credit graduates who are college or university freshmen,
and a review of instructional practices at the high school to ensure
program quality.
Every course offered through a dual credit program is annually reviewed
by faculty from that discipline and dual credit staff to assure that grading
standards meet those in postsecondary sections.
Dual credit students are assessed using the same methods (e.g. papers,
portfolios, quizzes, labs, etc.) as their on-campus counterparts.
A data collection system has been established based on criteria
established by the high school, institution and State Board to track dual
credit students to provide data regarding the impact of dual credit
programs in relation to college entrance, retention, matriculation from
high school and college, impact on college entrance tests, etc. A study
is conducted every 5 years on dual credit graduates who are freshmen
and sophomores in a college or university.
Costs for high school students have been established and this
information is provided to students before they enroll in a dual credit
course. Students pay a reduced cost per credit that is reviewed
annuallyapproved annually at the Board’s fee setting meeting. by the
Council on Academic Affairs and Programs (CAAP) at their April
meeting The approval process will consider comparable rates among
institutions within the state and the cost to deliver instruction for dual
credit courses. to ensure the rate is comparable among institutions
within the state and in comparison to adjacent states.
Agreements have been established between the high school and the
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Evaluation 6 postsecondary institution to ensure instructional quality. Teacher
(AE 6)
qualifications are reviewed, professional development is provided as
needed, course content and assessment expectations are reviewed,
faculty assessment is discussed, student’s costs are established,
compensation for the teacher is identified, etc.
Admin &
Postsecondary institutions have carefully evaluated how to provide
Evaluation 7 services to all students regardless of where a student is located.
(AE 7)

b. Dual Credit Standards for Students Enrolled in Courses at the College/University
Campus
A.
B.
C.
D.
E.

F.

The student is admitted by the postsecondary institution as a nonmatriculating student.
The student is charged the part-time credit hour fee or tuition and
additional fees as established by the institution.
Instructional costs are borne by the postsecondary institution.
Four (4) semester college credits are typically equivalent to at least one
(1) full year of high school credit in that subject.
In compliance with Idaho Code 33-5104, prior to enrolling, the student
and the student's parent/guardian must sign and submit a counseling
form, provided by the school district that outlines the provisions of the
section of this Code. The counseling form includes written permission
from the student's parent/guardian, and principal or counselor.
Any high school student may make application to one of the public
postsecondary institutions provided all of the following requirements are
met:
In compliance with Idaho Code 33-202, tThe student has reached the
minimum age of 16 years or has successfully completed at least onehalf of the high school graduation requirements as certified by the high
school.
Submission of the appropriate institutional application material for
admission. Written notification of acceptance to the institution will be
provided to the student after he or she submits the appropriate
application.
If required by institutional policy, a student must obtain approval of the
college or university instructor to enroll in a course.

G.

IRSA

Those high school students meeting the above requirements will be
permitted to enroll on a part-time basis or full-time basis as defined in
Board policy.
Students seeking admission who do not meet the above requirements
may petition the institution's admission committee for consideration.
Students enrolled in a public school may seek admission to enroll by
submitting a petition to the high school principal’s office and to the
admissions office of the postsecondary institution.
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c. Advanced Placement Standards
Advanced Placement (AP) courses are taught by high school teachers following
the curricular goals administered by The College Board. These college level
courses are academically rigorous and conclude with the optional comprehensive
AP exam in May. Students taking AP courses accept the challenge of a rigorous
academic curriculum, with the expectation of completing the complex
assignments associated with the course and challenging the comprehensive AP
exam. The AP Examination is a national assessment, based on the AP
curriculum, given in each subject area on a specified day at a specified time, as
outlined by the College Board. Students and parents are responsible for
researching the AP policy of the postsecondary institution the student may wish
to attend. College/university credit is based on the successful completion of the
AP exam, and dependent upon institutional AP credit acceptance policy.
Curriculum
Curriculum
1 (C1)
Curriculum
2 (C2)

Postsecondary institutions evaluate AP scores and award credit
reflecting the pedagogical, theoretical, and philosophical orientation of
the sponsoring faculty and/or academic department at the institution.
High school credit is given for enrollment and successful completion of
an AP class.

Faculty
Faculty 1
(F1)
Faculty 2
(F2)

AP teachers shall follow the curricular materials and goals outlined by
The College Board.
The AP teacher may attend an AP Institute before teaching the course.

Students/Parents
Students 1
(S1)
Students 2
(S2)

A fee schedule has been established for the AP exam. Students and
their parents pay the fee unless other arrangements have been made by
the high school.
Information must be available from the high school counselor, AP
coordinator or other faculty members regarding admission, course
content, costs, high school credit offered and student responsibility.

Assessment
Assessment
1 (A1)

Students are assessed for high school credit according to the
requirements determined by the high school.

Program Administration and Evaluation
Admin &
Evaluation 1
(AE1 )
Admin &
Evaluation 2

IRSA

To evaluate the success of the programs and to improve services, the
school district must annually review the data provided by The College
Board.
The school district must carefully evaluate how to provide services to all
students, regardless of family income, ethnicity, disability, or location of
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d. Tech Prep Standards
Professional-Technical Education programs in Idaho are delivered through
comprehensive high schools, professional-technical schools, and the technical
college system. Tech Prep allows secondary professional-technical students the
opportunity to simultaneously earn secondary and postsecondary technical
credits. A Tech Prep course must have an approved articulation agreement
between the high school and a postsecondary institution. Tech Prep is an
advanced learning opportunity that provides a head start on a technical
certificate, an associate of applied science degree, or towards a baccalaureate
degree.
Curriculum
Curriculum
1 (C1)
Curriculum
2 (C2)

A Tech Prep course must have an approved articulation agreement with
a postsecondary institution.
Secondary and postsecondary educators must agree on the technical
competencies and agree to the level of proficiency.

Faculty
Faculty 1
(F1)

Secondary and postsecondary educators must hold appropriate
certification in the program area for which articulated credit is to be
awarded.

Students/Parents
Students 1
(S1)
Students 2
(S2)

Tech Prep students are high school students.
At the completion of the Tech -Prep course the instructor will
recommend students eligible for college credit based on their
performance. To be eligible for college credit students must receive a
grade of B or complete a minimum of 80% of the competencies in the
course.

Assessment
Assessment
1 (A1)

The students are assessed for high school and postsecondary credit
according to the requirements of the articulation agreement.

Program Administration and Evaluation
Admin &
Evaluation 1
(AE1 )

Admin &
Evaluation 2
(AE2 )

IRSA

The technical college in each region administers the Advanced Learning
Partnership (ALP). The school districts in each region are members of
the ALP. The Tech Prep program is administered through the six
Advanced -Learning Partnerships and each of the technical colleges
serves as the fiscal agent. The ALP Advisory Committee meets at least
twice per school year.
Each articulation agreement must be reviewed annually.
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IDAHO EDUCATION NETWORK
SUBJECT
The Idaho Education Network Comprehensive Strategic Plan.
REFERENCE
October 2011

Discussion regarding IEN

APPLICABLE STATUTE, RULE, OR POLICY
Section 67-5745E, Idaho Code
BACKGROUND/DISCUSSION
In partnership with the State Board of Education, the State Department of
Education, and the Idaho Education Network (IEN), a strategic planning
committee was established to help usher the IEN into and beyond connectivity to
full use, both as an instructional tool across all levels of education and as an
asset to our communities.
The strategic planning process began in December 2011 and concluded March
31st 2012 with a Comprehensive Strategic Plan. There were forty-two interviews
conducted, either in person or by telephone; IEN staff and other stakeholders
conducted a preliminary analysis of the comments and organized the comments
into recurring themes. The Board President, Executive Director, Chief Academic
Officer, and representatives from the postsecondary institutions participated
throughout the strategic planning process. Additionally, the Executive Director
and Chief Academic Officer have reviewed multiple drafts of the proposed IEN
Comprehensive Strategic Plan and have had opportunity to make suggestions for
modifications.
Four strategic imperatives emerged as focus areas: 1) Provide Quality Systems
Operations; 2) Work Collaboratively Across Partners; 3) Provide Quality Student
Learning Experiences; and 4) Demonstrate Accountability. The IEN
Comprehensive Strategic Plan seeks to identify ways IEN can play a role helping
the Board, the State Department of Education, and other agencies to meet the
goals and objectives outlined in their strategic plans and educational initiatives.
Collaboration across the partnering entities and stakeholders is essential to
realize the mutual purpose to deliver high quality virtual learning to Idaho
students and communities.
IMPACT
Once approved, the IEN will move forward with the IEN Comprehensive Strategic
Plan. While much of the work identified in the IEN Comprehensive Strategic Plan
supports work already identified by the State Department of Education and the
State Board of Education, additional staff resources will be necessary to ensure
success of use and implementation throughout the educational system. The IEN
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Pro-forma Budget, Appendix A, includes the request for staffing resources for
each agency.
ATTACHMENTS
Attachment 1 – IEN Comprehensive Strategic Plan

Page 3

STAFF COMMENTS AND RECOMMENDATIONS
Board staff recommends approval of the IEN Comprehensive Strategic Plan.
BOARD ACTION
I move to approve the Idaho Education Network Comprehensive Strategic Plan,
and to authorize the Board President to sign the plan on behalf of the Board.
Moved by __________ Seconded by __________ Carried Yes _____ No _____
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"Partnerships Linking Idaho"
A Comprehensive Strategic Plan

Department of Administration, Board of Education and Department of Education
Operating Years 2012 - 2022
March, 2012
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C.L. “BUTCH” OTTER GOVERNOR
One of the most exciting developments in Idaho over the last few years has been the development of the Idaho Education Network
(IEN). The expansion of this vital infrastructure into every corner of our state has the potential to enhance opportunities for our
students, teachers, and communities in an unprecedented way.
The recent completion of the first phase of the IEN, connecting all of Idaho’s high schools, demands that we shift our mission from
one of construction to one of maximizing the use of this dynamic tool.
I have personally participated in classes delivered over the IEN and witnessed the capabilities now at our fingertips around the
state and beyond. Idaho teachers and high school st5udents have already earned more than 1,300 college credits by using the IEN
last spring and I am determined to build on our initial success
In cooperation with the State Board of Education, the State Department of Education, and the Idaho Education Network, I have
established a strategic planning committee to help usher the IEN into and beyond connectivity to full use, both as an instructional
tool across all levels of education and as an asset to our communities.
Just as the IEN was built out under budget and almost a year ahead of schedule, we are poised to move as efficiently and
effectively as possible to serve the needs of our students and other users around the state. The strategic planning process will begin
in December 2011 and culminate early in the spring.

As Always – Idaho, “Esto Perpetua”
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Our Commitment
The IEN partnering entities and stakeholders are committed to creating and maintaining a world-class, customer-centric education delivery
system that serves Idaho students, families, and communities as well as promotes state and local economic development.
Currently the IEN partnering entities and stakeholders have several initiatives underway such as the State Department of Education’s Students
Come First (SCF) initiative, the State Board of Education’s Complete College Idaho (CCI) initiative, Idaho Commission for Libraries and Idaho
Public Television’s online@yourlibrary, the Governor’s iGem and Project 60 initiatives, the J.A. and Kathryn Albertson Foundation’s Go On and
Lead campaigns and others. This plan identifies and supports elements of the each of the entities strategic plans as well as the goals and
objectives of the Idaho Education Alliance. Working collaboratively the IEN can be leveraged by each stakeholder to achieve success in these
initiatives as well as aid in each partnering entity in meeting their individual strategic plan goals.
To that end, each partnering entity has agreed to efficiently and effectively leverage resources and relationships as outlined in this document
toward successful implementation of the IEN’s Connect, Instruct and Achieve outcomes.
___________________________________________
Mr. Richard Westerberg
President Idaho State Board of Education

__________________________________________
Mr. Superintendent of Public Instruction
Superintendent of Public Instruction

___________________________________________
Ms. Director of Admin
Director Department of Administration
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Introduction
As Thoreau tells us, the endeavors of mankind not only elevate ourselves, but that of our
neighbors, friends, and in education, the students we serve. Thoreau’s “Conscious
Endeavor” can be applied to the IEN designed to provide opportunity for all Idaho
students and their communities and to “elevate lives.”

I know of no more encouraging fact
than the unquestionable ability of
man to elevate his life by conscious
endeavor. - Henry David Thoreau

The basis for the IEN Comprehensive Strategic Plan emerges primarily from the need to
leverage stakeholder expertise and resources to successfully implement Connect, Instruct and Achieve outcomes. Successful strategy
development and execution depends upon understanding, shaping and fulfilling the needs and expectations of stakeholders.
To that end, IEN staff, members of the IEN Comprehensive Joint Strategic Planning Committee and members of IEN Program Resource Advisory
Council (IPRAC) were asked to participate in an interview process. Forty-two interviews were conducted either in person or by telephone. The
IEN staff with invited stakeholders conducted a preliminary analysis of the comments using an affinity diagram, organizing comments into
recurring themes. The big idea to emerge from comments is the mutual purpose of multiple stakeholders who hold an element of responsibility
- deliver high quality virtual learning to Idaho students and communities. Four strategic imperatives emerged as focus areas:
Focus Area 1 - Provide quality systems operations:
 Dependable, state of the art technical equipment and connectivity.
 Processes to communicate, market available services.
 Support structures for implementation.
 Professional development for teachers, providers and leaders to build people capabilities
to use technology optimally.
Focus Area 2 - Work collaboratively across partners:
 Clarify roles, relationships and responsibilities.
Focus Area 3 - Provide quality student learning experiences that include:
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Rigorous content aligned to Idaho standards, college or career expectations.
Instruction that motivates, engages and challenges students.

Focus Area 4 - Demonstrate accountability:
 Clarify key performance indicators that should be measured, monitored and reported.
 Clarify reporting processes.
The data identified and classified under the four focus areas were then used by smaller workgroups of the CSP Committee to develop goals, strategies,
actions and measures by which success can be achieved.
According to Kevin Baum, “there is no such thing as independence when it comes to performance measurement. Performance in all your services both
affect and influence (and are influenced by) performance in other services.” In the case of the IEN the success of Instruct and Achieve outcomes rely on
the success of the Connect outcome and vise versa. To that end, the result of many hours of interviews, discussion and stakeholder collaboration is the
IEN CSP (the plan). The plan is meant to be a “living” document whereby the staff, advisory board and partners become performance informed having a
compass by which to guide the operation as well as having a filter for making decisions toward the three outcomes, Connect, Instruct and Achieve.
In summary, collaboration across partnering entities and stakeholders is an essential ingredient if Idaho is to realize the mutual purpose- deliver high
quality virtual learning to Idaho students and communities. Each partner is essential but not sufficient alone to bring this vision to fruition in a
robust manner. Partners who serve multiple missions and functions must collaborate across the white space that separate them to integrate, align,
coordinate and provide seamless responses to the end users-teachers and students.
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Vision
The Idaho Education Network is Idaho’s statewide managed network solution connecting all public education institutions and pr oviding
opportunities for students and communities.

Mission
The Idaho Education Network provides access and equity of educational opportunities for Idaho’s students and communities resulting in
empowerment and achievement of all Idaho’s citizens.

Core Values







Student/Learner Centered
Education Consumer Centered
Fiscally and Technically Responsible
Standards Based, Open Architecture
Collaborative
Integrity Above All
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FOCUS AREA ONE
Quality System Operations
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Technical System
System Scheduling
System Upgrade
In some ways the definition of ‘Brave New World’, as written by Aldous Huxley in
1931 fits the situation today, “A world or realm of radically transformed existence,
especially one in which technological progress has both positive and negative
results”. The IEN has been charged with the creation, maintenance, and on-going
viability of a system that can transform the education system. Now that statutory
Phase I is complete, it is important to identify areas requiring sustained effort,
additional development or new inventions. For purposes of this analysis, the term
system operations is used to include both technology related functions as well as
other key capabilities of an infrastructure that can deliver reliably, capably and
consistently.
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Goals, Strategies, Actions,
Responsibilities and Timeline
X= Lead Agency (GOV, SBOE, SDE, ADM, Higher Ed,
IDLA, DOL, PTE, ICfL/IPTV)
GOAL 1.1– Technical System: IEN facilitates access and equity of educational opportunities for Idaho students.
Strategy 1.1 - Engage all stakeholder participants in order to increase access, equity and use of the IEN
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

1.1.a Remove barriers to expanding the capacity for use of the system

ADM

Director of Admin

Ongoing

1.1.b Sustain connectivity, delivery capabilities for receiving and origination
sites

ADM

IEN Technical Director

Ongoing

1.1.c Leverage SDE conferences and activities to include IEN information
and discussion with various superintendent, and high school administrator
groups to foster adoption and expansion, where appropriate

SDE /ADM

Ongoing

1.1.d Connect new schools as identified and approved

ADM

IEN Communication
Director, SDE Deputy
Superintendent
Federal Programs
IEN Technical Director

1.1.e Monitor and maximize efficiency of bandwidth consumption

ADM

IEN Technical Director

Ongoing

1.1.f Provide 24x7 technical systems support

ADM

IEN Technical Director

Ongoing

Ongoing
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GOAL 1.2 – System Schedules: Schedules are provided to improve use and acceptance of IEN in K-12 schools.
Strategy 1.2 – Provide scheduling interactivity and visibility for IEN users
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

1.2.a Implement IVC scheduling software Phase 1 – Centralized
Scheduling

ADM

2012

1.2.b Implement IVC scheduling software Phase 2 – Decentralized
Scheduling

ADM

1.2.c Provide ongoing support for the IVC scheduling and make it
interactive and easy to use

ADM

1.2.d Determine participation in the state online content clearinghouse
for IEN scheduling

ADM

IEN Program Specialist and
IEN Communication
Director
IEN Program Specialist and
IEN Communication
Director
IEN Program Specialist and
IEN Communication
Director
IEN Communication
Director

2013
Ongoing
2012
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GOAL 1.3 – System Upgrade: IEN operates with appropriate technology.
Strategy 1.3 – Research, aggregate, design and implement new education resource over IEN
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

1.3.a Plan for expansion for middle and elementary schools, libraries,
and government agencies and departments pending legislative approval

ADM/IPRAC

Director of Admin

Ongoing

1.3.b Integrate Blackboard and IEN IVC users

ADM/SBOE/IDLA

2012

1.3.c Investigate and approve new and emerging video and networking
technologies

ADM

IEN Communication
Director, IEN Technical
Director, SBOE Chief
Academic Officer, IDLA
CEO
IEN Communication
Director, IEN Technical
Director
Director of Admin, IEN
Technical Director, CIO
Admin
Director of Admin, CIO
Admin, IEN Technical
Director
Director of Admin, CIO
Admin, IEN Technical
Director
Director of Admin, CIO
Admin, IEN Technical
Director

1.3.d Develop a framework for contract renewal of broadband providers ADM
1.3.e Set broadband provider contracts for ongoing operations

ADM

1.3.f Support inter-operability standards on equipment additions to IEN
system

ADM

1.3.g Explore use of cloud technology

ADM

Ongoing
2012
2014
2012
2012
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FOCUS AREA TWO
Collaboration and Partnerships
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Partnerships
Funding and Finance
Idaho Communities and Economic Development

Collaboration across partnering entities and stakeholders is an essential ingredient if Idaho is to realize the mutual purpose- deliver high
quality virtual learning to Idaho students and communities. Each partner is essential but not sufficient alone to bring this vision to fruition
in a robust manner. Partners who serve multiple missions and functions must collaborate across the white space that separate them to
integrate, align, coordinate and provide seamless responses to the end users-teachers and students. Because of the numbers of departments
and governmental structures that need to collaborate in a coordinated manner, there needs to be clear authority to make that happen.
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Goals, Strategies, Actions,
Responsibilities and Timeline
X= Lead Agency (GOV, SBOE, SDE, ADM, Higher Ed,
IDLA, DOL, PTE, ICfL/IPTV)

GOAL 2.1 – Partnerships: Partnerships are in place around “Connect, Instruct and Achieve.”
Strategy 2.1 – Create partnerships which maximize the effectiveness and use of the IEN

ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

2.1.a Develop and clarify effective structure, coordination of processes
and system support for the IEN “Instruct and Achieve”

GOV/SBOE/SDE
/ADM/ IDLA

SBOE Executive
Director, Director of
Admin, Superintendent
of Public Instruction,
IDLA CEO

2012

2.1.b Formalize roles and relationships and outline specific
responsibilities of each entity to maximize the success of the IEN

SBOE/SDE/ADM

SBOE Executive
Director, Director of
Admin, Superintendent
of Public Instruction

2012

2.1.c Develop partnerships with IDLA to leverage current state
resources in relation to IEN, SCF, etc.

ALL

SBOE Executive
Director, Director of

2013
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Strategy 2.1 – Create partnerships which maximize the effectiveness and use of the IEN

ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

Admin, Superintendent
of Public Instruction
2.1.d Obtain authorization to make K-12 system use recommendations
through MOUs on best practices and expected outcomes

SDE/ADM

2012

ADM

Director of Admin,
Superintendent of
Public Instruction
IEN Technical Director,
SBOE Executive
Director
Director of Admin

2.1.e Establish effective coordination with other major service providers
such as IRON

ADM/SBOE

2.1.f Continue to promote legislators use of IEN for connecting with
constituencies
2.1.g Establish partnerships with business and industry education
initiatives (Micron, INL, etc.)

ADM

Director of Admin

Ongoing

Ongoing
Ongoing
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GOAL 2.2 - Partnerships: State and local policies are in place to effectuate “Connect, Instruct and Achieve.”
Strategy 2.2 - Identify, create and implement IEN policies, practices and procedures
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

2.2.a Develop and use a customer survey to gauge service and inform
policy creation for systems operation

ADM

Director of Admin

2012

2.2.b Develop a periodic analysis of technical, resource and
programmatic capabilities of post secondary institutions for use of IEN

SBOE/ADM

Ongoing

2.2.c Create policy, access agreement and procedure for school districts
to connect to postsecondary providers

ADM/SBOE/SDE

2.2.d Create access agreement and procedure for postsecondary
providers to connect to IEN facilities in districts

ADM/SBOE

SBOE Chief Academic
Officer, IEN,
Communication Director
Director of Admin, SBOE
Chief Planning and Policy
Officer, SDE Deputy Supt.
SBOE Executive Director,
IEN Program Specialist

2.2.e Support the creation and/or retention of state and local policies
that advocate for a consumer-centric delivery system

SBOE/ADM/SDE

Ongoing

2.2.f Evaluate effectiveness of customer service experience to drive
creation of policy and procedure for IEN “Instruct and Achieve”
outcomes*

SDE/SBOE

SBOE Chief Planning and
Policy Officer, Director of
Admin, SDE Deputy
Superintendent of Federal
Programs
SBOE Chief Planning and
Policy Officer, SDE Deputy
Superintendent Div of
Teachers and Leaders,
SBOE Chief Academic

2012
2012

2013
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

Officer
2.2.g Create policy and procedures guide for K-12 operational systems
under “Connect”

ADM

Director of Admin

Ongoing

2.2.h Create guide for K-12 best practices and instructional delivery
over IEN

SDE/Higher Education

Ongoing

2.2.i Develop partnerships and policies for improved access to post
secondary education programming

SBOE

SDE Deputy
Superintendent Div of
Teachers and Leaders,
SDE Digital Content
Coordinator
SBOE Executive Director

2.2.j Support SCF Technology Taskforce recommendations on cyberbullying prevention (IC: 18-917A) digital citizenship and incorporation
of the AG’s online safety program as part of student online orientation

SDE/ADM/SBOE/ICfL/
IPTV/ IDLA

Ongoing

SDE Coordinator of Parent Ongoing
Involvement, SDE
Director Students Come
First, Director ICfL, IDLA
CEO

*See Glossary for definition
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GOAL 2.3 – Finance and Funding: IEN has reliable and ongoing funding to effectuate increased use, and system expansion.
Strategy 2.3 – Create sustainable funding for the IEN
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

2.3.a Explore long-term funding opportunities for expansion of IEN
services

ALL

2013-14

2.3.b Secure funding for “Connect” outcome of IEN

ADM

ADM - Director of Admin
SDE – Superintendent of Public
Instruction
SBOE – Board President
Director of Admin

2.3.c Secure funding for “Instruct and Achieve” outcomes of IEN

SDE/SBOE

Ongoing

2.3.d Develop a delivery model where post secondary institutions are
encouraged and incentivized to offer content over IEN

SBOE

Superintendent of Public
Instruction, SBOE Executive
Director
SBOE Executive Director, SBOE
Chief Academic Officer, SBOE
Chief Planning and Policy
Officer

2.3.e Develop adequate funding for dual credit offered over the IEN

SBOE/Higher Ed

SBOE Executive Director, SBOE
Chief Financial Officer, SBOE
Chief Academic Officer

2012

2012

2013
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

2.3.f Support the SCF Technology Taskforce recommendations to create SDE/ADM
a contract template which contemplates local and state agreements for
online courses as well as fractional ADA funding RE: Idaho Code 331627 (2) (a-d)
2.3.g Monitor changes in and continue to manage e-rate through a
ADM
consolidated application process to maximize funding for system
operation
2.3.h Support the Students Come First Taskforce recommendation to
SDE/ADM
review Idaho K-12 public school funding models

SDE Deputy Chief of Staff, IEN
Communication Director

2013

IEN Technical Director

Ongoing

SDE Deputy Superintendent of
Finance, IEN Program
Specialist

2012

2.3.i Review SDE technology funding under SCF for use in securing
technology or professional development resources

SDE/ADM/High
er Education

SDE Deputy Superintendent
Div of Teachers and Leaders,
SDE Director Students Come
First, Director of Admin

2013

2.3.j Develop adequate staffing of agencies and departments for support
of “Connect, Instruct, Achieve”

ADM/SDE/SBOE

Director of Admin, SBOE
Executive Director,
Superintendent of Public
Instruction, SDE Chief of Staff

Ongoing

2.3.k Support SBOE’s College Access Challenge Grant for counselor
professional development

SBOE/Higher Ed

CACG Project Coordinator

Ongoing
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GOAL 2.4 - Idaho’s Communities and Economic Development: IEN is used to deliver community education and promote economic
development.
Strategy 2.4 - Support a consumer-centric model whereby local communities have the ability to access and implement learning
opportunities
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

2.4.a Develop a process and template for school districts to complete a
local community education needs assessment

DOL/Higher
Ed/PTE

IDOL Administrator, PTE
Administrator

2013

2.4.b Increase opportunities for community access and use of the IEN
IVC system*

ADM/Higher
Ed/PTE/ICFL/IPTV

2013

2.4.c Develop and implement a marketing plan for state agency use*

ALL

2.4.d Partner with Idaho Technical Colleges to offer workforce training
and community education programming over IEN*

PTE/ADM

IDOL Administrator, PTE
Administrator, IEN
Communication Director, ICfL
Director
ADM - IEN Communication
Director
PTE Administrator, Director
of Admin

2.4.e Partner to offer job search and job skill training over IEN*

ADM/DOL/
PTE/ICfL

Ongoing

2.4.f Research ways in which IEN can be used for virtual economic
development*

ADM/DOL/SBOE/I
CfL

2.4.g Research ways that IEN can be used to serve the Department of
Corrections

ADM/PTE/ IDLA

Director of Admin, IDOL
Administrator, PTE
Administrator, Director ICfL
Director of Admin, IDOL
Administrator, SBOE Chief
Academic Officer, Director
ICfL
Director of Admin, PTE
Administrator, IDLA CEO

2013
Ongoing

Ongoing

Ongoing

*use regulated by e-rate
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FOCUS AREA THREE
Quality Student Experience
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Content, Courses, and Curriculum (3Cs)
Communications and Public Relations
Professional Development and Training
According to Charles Schwahn and Betrice McGarvey authors of Inevitable: Mass Customized
Learning, Learning in the Age of Empowerment, the American education system is woefully
antiquated. When educators talk about “transformational” change, it simply isn’t. It is now, in
this age of empowerment, that as a society we have begun to realize that tweaking the system
and having a system which is focused on student achievement are really mutually exclusive. The
bottom line is that real transformative change involves making hard choices, which require
vision and determination and cannot be swayed by popular opinion. It is incumbent upon us to
understand the new reality in today’s information age; one is which our students learn in
different ways and by different modalities. The “old school” world of the #2 Fort Ticonderoga
pencil and spiral notebook must be replaced by mobile 1:1 computing devices, texting,
streaming video, YouTube, iPads, and the like. These new technologies have changed our world,
but to date have not been adopted in any meaningful, large scale way by the school systems in
the United States. Interestingly our young adults and children have quickly adopted new ways
of digesting their information electronically outside the school building… they should not have
to “power down” when entering the school building to learn.
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Goals, Strategies, Actions,
Responsibilities and Timeline
X= Lead Agency (GOV, SBOE, SDE, ADM, Higher Ed,
IDLA, DOL, PTE, ICfL/IPTV)

GOAL 3.1 - 3Cs: Academic achievement and attainment is increased through IEN to support the implementation of common core and college
and career preparation
Strategy 3.1 - Expand rigorous, relevant synchronous and asynchronous high quality content to improve student achievement
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

3.1.a Research and deploy proven practices that impact college
preparation, access, retention, and completion in collaboration with state
partners

SBOE/SDE

SBOE Executive Director,
Superintendent of Public
Instruction

Ongoing

3.1.b Support the SCF Technology Taskforce recommendation that Idaho
craft and articulate a vision for how technology will support effective
instruction and increase student achievement

SBOE/SDE

SBOE Executive Director,
Superintendent of Public
Instruction

2012

3.1.c Perform a gap analysis, evaluating course and content options
currently offered and distance learning delivery modalities

SDE/SBOE/IDLA SBOE Chief Academic Officer,
/ADM
SDE Director of Content ,
IDLA CEO, IEN
Communication Director

2013
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

3.1.d Facilitate accelerated secondary completion and college entry in
partnership with local districts

SDE/SBOE

SDE Director of Content ,
SBOE Chief Academic Officer

2013

3.1.e Support the SCF Technology Taskforce recommendation for
professional development by identifying highly qualified K-12 STEM
teachers and facilitating their ability to deliver content over the IEN

SDE/Higher Ed

SDE Director Certification
and Professional Standards

2012

3.1.f Support the SBOE and SDE’s goals of educational attainment by
delivering test preparation courses over the IEN

SDE/ICfL

SDE Assessment Director,
Director ICfL

Ongoing

3.1.g Support the SBOE and SDE’s goals of educational attainment by
deploying K-12 core remediation courses and credit recovery over the
IEN based on ACCUPLACER/SAT

SDE/SBOE

SDE Assessment Director,
SDE Director of Content ,
SBOE Chief Academic Officer

2012

3.1.h Research SAT test prep courses that can be offered over the IEN
and aid in the statewide deployment

SDE/ICfL

SDE Assessment Director,
Director ICfL

2012

3.1.i Support online graduation requirements by using iNacol and
Common Core standards in the SDE K-12 online curriculum approval
process

SDE/
SBOE/IDLA

SDE Director of Content ,
SBOE Chief Academic Officer,
IDLA CEO

2012

3.1.j Support the SCF initiative by partnering with public and private
entities to provide high quality, web-based resources and online content
which are affordable and accessible by K-12 students

SDE/IDLA/ICfL

SDE Deputy Chief of Staff,
SDE Director of Content ,
SDE IT Resource Manager,

Ongoing
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

IDLA CEO, Director ICfL

3.1.k Support the SBOE and SDE’s goals of education attainment by
increasing the availability of K-12 STEM, MAPP, and affordable early
completer programming

SDE/ADM/SBOE

SDE Director of Content ,
SDE Coordinator, Science /
STEM, SDE Coordinator,
NASA/Social Studies, IEN
Communication Director,
SBOE
Chief Academic Officer
IEN Communication
Director, SDE Digital Content
Coordinator

2012

3.1.l Educate IEN users on various options for supplementing instruction
such as virtual field trips to facilitate IEN adoption in the classroom

ADM/SDE

3.1.m Support the SCF initiative informing counselors, administrators,
parents and students of choices over IEN and the impact on graduation
(credit check, graduation check, etc.)

SDE/ADM

SDE Director Students Come
First, IEN Communication
Director

2012-13

3.1.n Research emerging curricular and course educational systems and
tools (LMS, IMS, digital assets, etc)

SDE/SBOE/
IDLA

SDE Digital Content
Coordinator , SDE
Coordinator of Educational
Technology , SBOE Executive
Director, IDLA CEO

Ongoing

2012
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

3.1.o Continue to partner with PSPs to rollout professional-technical
academy content

ADM/ PTE

IEN Communication
Director, PTE Administrator

2014

3.1.p Explore IVC over MCD to IEN sending sites for homebound or
students who have restricted access to school.

ADM/SDE

Director of Admin, SDE
Deputy Supt.

2015

3.1.q Explore use of IEN to deliver IEP services such as SLP

SDE

Special Ed Coordinator

2015

3.1.r Explore adding lab rooms to IEN offering to increase dual credit and
PTE programming

ADM

IEN Technical Director

2015

3.1.s Explore implementing Professional Learning Communities (PLC)
training

SDE

SDE Deputy Superintendent
Div of Teachers and Leaders

2013

3.1.t Explore providing access to Lili.org and online@your library in
state online content clearinghouse or through 1:1 MCDs

SDE/ ICfL/IPTV

SDE Deputy Superintendent
Div of Teachers and Leaders,
ICfL Public Information
Specialist

2012
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GOAL 3.2 - Communication and Public Relations: Stakeholders understand, use and value IEN services.

Strategy 3.2 - Engage all stakeholder participants in order to increase equity, access and use
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

3.2.a Market the IEN to parents, students, schools and communities

ALL

2012-2022

3.2.b Provide information on IEN via agency and department websites

ALL

3.2.c Communicate with users frequently through agency and
department publications, websites, etc.

ALL

ADM - IEN Communication
Director
SBOE – SBOE PIO
SDE – SDE PIO
ICfL/IPTV – ICfL Public
Information
Specialist/Director IPTV
ADM - IEN Communication
Director
SBOE – SBOE PIO
SDE – SDE PIO
ICfL/IPTV – ICfL Public
Information
Specialist/Director IPTV
ADM - IEN Communication
Director
SBOE – SBOE PIO
SDE – SDE PIO
GOV – Governor’s Chief of
Staff

2012-2022

2012-2022
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

ICfL/ /Director IPTV
3.2.d Collaborate with partners to develop a marketing and
communication plan

ALL

3.2.e Demonstrate successful user experiences that detail and validate
successful models – Communicate via newsletters, webinars, and updates
to Education Associations
3.2.f Support the SCF Technology Taskforce recommendation Create a
stakeholder web-based registration clearinghouse for courses,
professional development, etc

ADM/IDLA

3.2.g Develop a public awareness campaign which includes participants
such as SBOE, SDE, ADM, Office of the Governor, Foundations, etc

ALL

SBOE/SDE/ADM

ADM - IEN Communication
Director
SBOE – PIO
SDE – PIO
ICfL/IPTV – ICfL Public
Information
Specialist/Director IPTV
IEN Communication
Director, IDLA CEO

2012-2022

SBOE Executive Director,
SBOE Chief Academic
Officer, SDE Director
Students Come First, SDE
Director of Technology, IEN
Communication Director
SBOE – SBOE PIO
SDE – SDE Deputy Supt.
ADM – IEN Communication
Director
PTE – TBD
GOV – Governor’s Education
Policy Advisor
ICfL/IPTV – ICfL Public

2013

2012-2013

2012-2022
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

Information
Specialist/Director IPTV
3.2.h Partner with IASA, ISBA and IEA to eliminate the perception of
teacher attrition due to the implementation of IEN

ADM/SDE

IEN Communication
Director, SDE PIO

2012 - 2013
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GOAL 3.3 - Professional Development: Highly qualified professionals deliver educational opportunities over IEN.
Strategy 3.3 - Provide professional development for educators on system use and best online instructional practices
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

3.3.a Support the SCF Technology Taskforce recommendation to
develop a multi-year comprehensive professional development plan
that encompasses all K-12 initiatives and professional development
efforts including statewide, and regional 1:1 deployment and K-8
professional learning opportunities

ALL

2013

3.3.b Support the SCF Technology Taskforce recommendations for
professional development by identifying course content providers for
pre-service and in-service professional development for K-12 teachers
and administrators

SDE/ADM/IPTV/I
DLA

SBOE -SBOE Teacher
Quality/Special Programs
Manager
SDE – Deputy
Superintendent Div of
Teachers and Leaders
ADM - IEN Program
Specialist,
IDLA - IDLA CEO
ICfL/IPTV –Director IPTV
SDE Deputy Superintendent
Div of Teachers and
Leaders, IEN Program
Specialist. IDLA CEO,
Director IPTV

3.3.c Support the SCF Technology Taskforce recommendation that
colleges of education collaborate to ensure pre-service training includes
technology classroom integration through the development of regional
professional development networks and training teams

SDE/Higher
Ed/SBOE/IDLA/IC
fL

SDE Deputy Superintendent
Div of Teachers and
Leaders, SDE Director

Ongoing

2012
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

Certification and
Professional Standards,
SBOE Chief Academic
Officer, IDLA CEO, ICfL
Associate State Librarian
3.3.d Support the SCF Technology Taskforce recommendation that the
state develop a strong training and support system for IT and
instructional integration professionals by scheduling and delivering
professional development and continuing education for K-12 teachers
and administrators

SDE/SBOE/Higher
Ed/K-12

SDE Deputy Superintendent
Div of Teachers and
Leaders, SDE Coordinator of
Educational Technology ,
SBOE Teacher
Quality/Special Programs
Manager

2012

3.3.e Explore a professional development report for K-12 teachers and
administrators

SDE/IDLA

SDE Deputy Superintendent
Div of Teachers and
Leaders, SDE IT Resource
Manager, IDLA CEO

2013

3.3.f Convene workgroup to aid in the integration of best online
pedagogical practices for K-12 teachers as outlined in the Idaho Online
Teaching Standards (Adopted Spring of 2010)

SDE/Higher Ed

SDE Deputy Superintendent
Div of Teachers and
Leaders, Higher Education
Coordinator

Ongoing
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

3.3.g Support the SCF initiative by creating online best practice
pedagogy materials for dissemination to teachers via various electronic
medium such as Schoolnet

SDE/ IDLA

SDE Digital Content
Coordinator, SDE Director
of Content, IDLA CEO

2013

3.3.h Support the SCF initiative by offering Schoolnet training and
workshops for teachers that will allow for the exchange of methods,
curriculum and usage topics

SDE

Ongoing

3.3.i Develop and deliver IEN professional development for school
board trustees to demonstrate and promote IEN adoption

ADM

SDE Director Students
Come First, SDE
Coordinator, ISEE Educator
Professional Dev
IEN Communication
Director

3.3.j Support the SDE goals of educational attainment, partner with
PSPs to identify and facilitate delivery of teacher professional
development on ISAT preparation to promote college readiness

SDE/ IDLA

Ongoing

3.3.k Support the SCF Technology Taskforce recommendation for
professional development, and in partnership with colleges and
universities. ie: provide predictable continuing education opportunities
such as the opportunity for educators to take courses toward a degree

SBOE/ADM/SDE/I
CfL

SDE Assessment Director,
SDE Deputy Superintendent
Div of Teachers and
Leaders, IDLA CEO
SBOE Teacher
Quality/Special Programs
Manager, Director of Admin,
SDE Director Certification
and Professional Standards,
SDE Deputy Superintendent
Div of Teachers and Leaders

3.3.l Develop and deliver professional development for K-12
Professional-Technical Educators over the IEN

ADM/PTE

Director of Admin, PTE
Administrator

Ongoing

2013

Ongoing
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

3.3.m IEN Communication’s Director to present to pre-service teachers
on the role of IEN in Idaho Education

ADM/Higher Ed

IEN Communication
Director

Ongoing

3.3.n Support the State Department of Education in delivering Student
leadership development of the Idaho Student Technology Council

SDE/ADM

Ongoing

3.3.o Support the State Department of Education in delivering
information to promote parent understanding of SCF 1:1 deployment

SDE/ADM

3.3.p Explore development of 10-site model IEN school program for
training

ADM/SDE

SDE Deputy Superintendent
Div of Teachers and
Leaders, IEN
Communication Director
SDE Deputy Superintendent
Div of Teachers and
Leaders, IEN
Communication Director
IEN Program Specialist, SDE
Deputy Superintendent Div
of Teachers and Leaders

Ongoing

2015

Goal 3.4 – Training: Well trained and developed facilitators are in place.
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Strategy 3.4 - Provide training to increase the quantity and quality of facilitators and proctors
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

3.4.a Identify training needs of IVC facilitators

ADM

2012 - 2022

3.4.b Identify content for training IVC facilitators

ADM

3.4.c In partnership with PSPs, schedule and deliver training for
facilitators

ADM

3.4.d Identify, define and provide origination/receive roles and
responsibilities of IVC facilitators

ADM

IEN Program Specialist,
IEN Communication
Director
IEN Program Specialist,
IEN Communication
Director
IEN Program Specialist,
IEN Communication
Director
IEN Program Specialist,
IEN Communication
Director

3.4.e Develop and deploy IVC scheduling software facilitator guide

ADM

IEN Program Specialist,
IEN Communication
Director

2012

2012 - 2022
2012 - 2022
2012
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FOCUS AREA FOUR
Demonstrate Accountability
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Timely and Usable Data
Timely and Usable Reporting
Implementation Accountability

Accountability must be viewed as multifaceted with each
stakeholder being answerable for their own
performance. There was agreement across respondents
that all stakeholders involved need to be answerable to
one another, to funders and to patrons. Two areas
emerged:



Clarify key performance indicators that
should be measured, monitored and
reported.
Clarify responsibility for monitoring and
reporting on specific performance
indicators.
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Goals, Strategies, Actions,
Responsibilities and Timeline
X= Lead Agency (GOV, SBOE, SDE, ADM, Higher Ed,
IDLA, DOL, PTE, ICfL/IPTV)

GOAL 4.1 - Implementation Accountability: Accountability system and metrics are in place to ensure successful implementation of the IEN
CSP.
Strategy 4.1 - Partner to develop a pragmatic system under which the 10 year CSP can be monitored and implemented
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

4.1.a Develop an IEN CSP implementation group (4 person) to meet and
monitor the deployment of the strategic plan

SBOE/ SDE/
ADM/GOV

2012

4.1.b Schedule two (2) meetings per year to review progress of the
Dashboard KPIs outlined in Focus Area Four, Goal 4.3, and the Plan Goals
Strategies, Actions and make recommendations to the IEN CSP
implementation group in 4.1.a
4.1.c Operationalize the IEN CSP for Connect, Instruct and Achieve
outcomes and the IEN Executive Director will monitor implementation
progress against CSP measures and report to the SBOE/IPRAC/ITAC

ADM/IPRAC

Director of Admin,
Superintendent of
Public Instruction ,
SBOE Executive
Director, Governor’s
Education Policy
Advisor
Director of Admin, and
IPRAC Committee
IEN Executive Director,
Superintendent of
Public Instruction ,

2012

SBOE/ SDE/
ADM/GOV

Ongoing
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ACTIONS

AGENCY

4.1.d Support securing a quality external evaluator for a long-term study
on the effects of the SCF and IEN deployments on student achievement

SDE/ADM/SBOE

4.1.e Support studies at the local school level as part of the SDE granting
process for SCF deployment on student achievement using growth model

SDE/ADM/SBOE

4.1.f Continue develop the St. Maries Client Case Study to perfect
operation for the rural client

ADM

RESPONSIBLE PERSON
SBOE Executive
Director, Governor’s
Education Policy
Advisor
Superintendent of
Public Instruction, SBOE
Executive Director,
Director of Admin
Superintendent of
Public Instruction, SBOE
Executive Director,
Director of Admin
Director of Admin

TIMELINE

2012-2016

2012-2016

2012
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GOAL 4.2 - Timely and Usable Data: IEN stakeholders have timely and accurate data to make decisions.
Strategy 4.2 - Create and disseminate timely, usable data to agencies, departments and stakeholders
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

4.2.a Collaborate to develop a data sharing agreement between
stakeholder agencies and departments for intervention and reporting

ALL

2012

4.2.b Collaborate to develop common, instructional metrics for
measuring success of impact on “Instruct and Achieve” (See Focus Area
4 - Accountability for Idaho Virtual Learning Dashboard)

SBOE/SDE

SBOE–Executive Director
SDE/K-12 –IT Resource
Manager
IEN –Communication Director
DOL –Administrator
SBOE Executive Director, SDE
Deputy Superintendent Div of
21st Century Classroom

4.2.c Given common data points agreed to in 4.2.b develop processes for
identification of districts not meeting AYP or data shows low core scores
and recommend IEN as one possible solution

SDE/SBOE/ADM

SDE Deputy Supt., SDE
Director, Statewide System of
Support, SBOE Chief
Academic Officer, IEN
Communication Director

Ongoing

4.2.d Given data from 4.2.b identify and develop specific interventions
which may be deployed through the IEN

SDE/SBOE/ADM

SDE Deputy Supt., SDE
Director, Statewide System of
Support, SBOE Chief
Academic Officer, IEN
Communication Director

Ongoing

2012
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ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

4.2.e Support the SBOE alignment and integration of ISEE secondary
data with the P-20W SLDS.

SBOE/SDE

SBOE Executive Director, SDE
IT Resource Manager

2012

4.2.f Higher Education to collaborate with partners to develop pilot
studies to track success of IEN student participants through learning
analytics
4.2.g Establish an advanced program usage metric for system operations

ALL

SBOE - Executive Director
Higher Ed Representative

Ongoing

ADM

Director of Admin, IEN
Technical Director

2012

43 – IEN Comprehensive Strategic Plan (DRAFT 03/21/2012)

IRSA

TAB 2 Page

ATTACHMENT 1

GOAL 4.3 - Timely and Usable Reporting: Stakeholders have timely and accurate reports.
Strategy 4.3 - Develop, coordinate and disseminate relevant, timely and accurate reporting to staff and stakeholders
ACTIONS

AGENCY

RESPONSIBLE PERSON

TIMELINE

4.3.a Develop and deliver timely updates of the IEN CSP to stakeholders

ALL

2013 - 2022

4.3.b Develop and deliver a report and presentation for nongovernmental and foundation funding partners

ADM

ADM – Director of Admin
SBOE –Executive Director
SDE –Deputy Supt.
Director of Admin

4.3.c Continue to develop and deliver quarterly reports to IPRAC, with
distribution to stakeholder agencies and departments

ADM

Director of Admin

2012 - 2022

4.3.d Continue to develop and deliver a legislative annual report that
includes statutory reporting requirements

ADM

Director of Admin

2012 - 2022

4.3.e Develop reports which outline accomplishments and
recommendations for improvement of “Instruct and Achieve” outcomes
based on data collection and analysis
4.3.f Review and disseminate SDE compiled dual credit report for early
and traditional completers
4.3.g Provide event and program reporting to support course
identification and selection
4.3.h Create and disseminate a facilitators training report to
stakeholders

SDE

SDE Deputy Supt., SDE IT
Resource Manager

2012 - 2022

SDE

SDE Director of Content ,
SDE IT Resource Manager
IEN Program Specialist and
IEN Communication Director
IEN Program Specialist, IEN
Communication Director

2013

ADM
ADM

2012

2012-2022
2012 - 2022
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“Envisioning the Future”
Long Term Considerations
Just as the successful deployment of the IEN Connect, Instruct and Achieve outcomes requires a partnership commitment of stakeholders
working in concert, so does the long-term planning process. In addressing the long-term success and viability of the IEN one should take
into consideration multiple sources of data to make informed, yet flexible decisions. An important consideration informing long-term
planning decisions is technology trending data. One of the seminal sources for trending data is the NMC Horizon Report (2012).
According to the authors, the report “reflects the realities of the time both in higher education and in the world at large.” More
importantly, many of the key trends in the report can be applied to K-12 education.
The authors report on six areas which those who are planning should consider:
1. People expect to be able to work, learn, and study whenever and wherever they want;
2. The technologies we use are increasingly cloud-based, and our notions of IT support are decentralized;
3. The world of work is increasingly collaborative, driving changes in the way student projects are structured;
4. The abundance of resources and relationships made easily accessible through the internet is increasingly challenging us to revisit
our roles as educators;
5. Education paradigms are shifting to include online learning, hybrid learning and collaborative models, and
6. There is a new emphasis in the classroom on more challenge-based and active learning.
In addition to the six areas of which to consider, the authors also surface some significant additional challenges:
1. Economic pressures and new models of education are bringing unprecedented competition to the traditional models of …education;
2. Appropriate metrics of evaluation lag the emergence of new scholarly forms of authoring, publishing and researching;
3. Digital media literacy continues its rise in importance as a key skill in every discipline and profession;
4. Institutional barriers present formidable challenges to moving forward in a constructive way with emerging technologies, and
5. New models of scholarship are presenting significant challenges for libraries and university collections, how scholarship is
documented and the business model to support these activities.
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As technology advances the integration into students’ lives in relation to the way they learn, process and apply knowledge must also keep
pace. According to Lisa Dawley of Boise State University, using new delivery vehicles “isn’t just teaching online, it’s increasing learner
engagement and performance outcomes using technology.” Similarly, IEN stakeholders must consider such advances and where the
learner will be in regarding technology when decisions are made which affect the future operation of the IEN.
That said, there is inherent difficulty in operational planning past a three year horizon. Many factors, foreseen and unforeseen, can affect
outcomes individual partnering entities planning efforts such as government budgeting process, spending authority, addition of FTE,
political landscape, etc. Any one of these inputs could change the direction of an individual partner’s effort(s) and therefore, IENs.
The following are the committee’s input on where IEN’s resources and efforts could focus on in years 4-10


4-5 Years
o If approved, deploy IEN Phase 3 – School and community library broadband connections and IVC capability
o If approved, deploy IEN Phase 3 - State agency broadband connections and IVC capability
o Continue to explore economic development opportunities (partnerships with Dept of Commerce, iGem, Project 60, Better Business
Bureau, Chambers of Commerce, etc)
o PTE – Develop for-credit courses such as GPS, construction safety “one off” courses which may, but don’t necessarily lead to a capstone
course
o Program to introduce online teachers to new and ‘edgy” technology for use in instruction
o Explore game-based and virtual world content
o Develop access agreements once libraries are connected
o Explore after school programming with ICfL
o Consider adding to the research agenda teacher the impact of technology on teacher-librarians
o Consider developing and delivering IEN training for library boards to promote IEN adoption and use
o Consider teacher-librarians as facilitators and explore training opportunities



6-7 Years
o Explore concept of “every high school is a community college”
o Explore expansion of college and degree technical certificate programs over the IEN similar to UEN
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o
o
o


Explore IB program over IEN
Explore fee for service, private school, college and university access
Explore broadcasting of state championship high school sporting events to local communities to promote IEN (IHSAA)

8-10 Years
o
o
o
o

Explore a Western States or inter-state consortium of providers
Promote a competency or mastery-based system instead of the current Carnegie unit system
Promote alignment of bell schedules statewide and/or by time zone
Seek out resources for “think-tanks”
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Idaho Virtual Learning Dashboard

Leading

Customers

Lagging

The dashboard below is an adaptation of the balanced scorecard framework used extensively in business and industry, government, and nonprofit
organizations worldwide to align strategy to performance measurement. The dashboard below includes indicators that are customer, capacity and financially
focused. Two types of indicators have been specified: lagging indicators, outcomes that are summative in nature and typically occur upon completion of a
school year and leading indicators, more frequently occurring indicators that can be used as process correlates to the lagging indicators. Specific indicators
were selected that represent multiple missions and goals of state agencies involved. These indicators include vital contributing factors that users, providers,
funders and policy makers need to influence and evaluate the multiple components of performance. Given this shared responsibility, multiple agencies have a
responsibility for the lagging indicators. That is specified in the table below. The management, monitoring and reporting of this dashboard requires
collaboration and coordination across specified agencies.
KEY PERFORMANCE INDICATOR
The following general outcomes should be disaggregated by use of virtual learning to
determine any patterns correlations:
1. Increased Graduation Rates (High School, Post-Secondary)
2. Improvements in Student Achievement on state, national tests
3. Increased number of students and improved performance in AP classes, dual credit
classes
4. Improvements in college, career preparation on SAT and other entrance exams,
5. Increased number of students entering college and/or career
6. Improvement in college, post-secondary training completion pattern
7. Decreased number of students requiring remedial courses at college level

LEAD AGENCY
i.
LEA, SDE, SBOE
LEA, SDE, SBOE
LEA, SDE, SBOE
LEA, SDE, SBOE
SBOE, DOL
SBOE
SBOE

8.

Increased use of broad band and video tools by stakeholder group

IEN

9.

Increased number of schools originating and receiving content via IEN

IEN

10. Increased number of users impacted (schools, students, community)

IEN

11. Increased satisfaction students, users, providers done consistently

IEN

12. Increased perceptions of the quality of virtual learning experiences

IEN
Providers
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14. Increased number of courses (using broadband and video) aggregate & disaggregate
categories
15. Increased number of dual credit and AP courses offered by school district

LEAD AGENCY
IEN
IEN
LEA, IEN

16. Patterns of demand for specific courses, both credit and non-credit, enrollment
patterns
17. Number of providers, by content area

IEN

18. Extent of Bandwidth use

IEN

19. Scope and quality of connectivity

IEN

20. Increased use of web site, portals

IEN

21. Support, service requests, responses

IEN

22. Professional development offered, numbers of participants, assessment feedback on
PD experience

IEN

IEN

ment

Technology
People
Development
Financial

Statewide Capacity

Courses

KEY PERFORMANCE INDICATOR
13. Increased uses for meetings, extra-curricular student activities, etc.

23. Cost of bandwidth
24. Efficiencies through contract negotiations
25. E-Rate reimbursement

IEN
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Glossary of Acronyms and Terms
Achieve – The third and last of the three outcomes in the IEN deployment
ADM – Department of Administration
Advanced Placement – A college level course taught in the high school context using a standardized course syllabus aligned with the College Board Advanced
Placement test for that course
Asynchronous – Occurring at different times, characterized by time independence. The sender and receiver of content do not communicate at the same time.
CACG – College Access Challenge Grant
Connect – The first of three outcomes of the IEN deployment
Content – Something that is contained. ie: the contents of the course or curriculum
Curriculum – The aggregate of courses of study
Course – A prescribed number of lessons, lectures, etc, in an educational curriculum
Distance Learning – A learning modality that utilizes video and audio technologies to allow remote access and interactive participation in a class
Dual Credit – Dual credit allows high school students to simultaneously earn credit toward a high school diploma and a postsecondary degree or certificate.
Postsecondary institutions work closely with high schools to deliver college courses that are identical to those offered on the college campus. Credits earned in a dual
credit class become part of the student’s permanent college record. Students may enroll in dual credit programs taught at the high school or on the college campus
Dual Credit for Early Completers –Students completing all state high school graduation requirements at any time prior to the beginning of their final twelfth grade
semester or trimester term, except the senior project, by no later than the start of the twelfth grade and any other course that the state board of education requires to
be completed during the final year of high school, beginning with the 2011-2012 school year are eligible for State paid dual credit up to $75 per credit
High-Speed Broadband – Internet access speed above 1.5 Mbps
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Highly Qualified Teacher - A teacher that meets Idaho State requirements for the definition of highly qualified. To be compliant Idaho teachers must be certified in
their content area. To be compliant with NCLB, all Idaho teachers of core academic subjects, including special education teachers, must additionally demonstrate
subject matter competence in each core academic subjects taught
ICfL – Idaho Commission for Libraries
IEN – Idaho Education Network. A coordinated, statewide telecommunications distribution system for distance learning
IPRAC - IEN Program Resource Advisory Council
IPTV – Idaho Public Television (IdahoPTV)
IRSA – Instruction Research and Student Affairs Committee. A committee of the State Board of Education
ISAT – Idaho Standards Achievement Test
ITAC – IEN Technical Advisory Council
Instruct – The second of three outcomes of the IEN deployment “to provide instruction”, and is not synonymous with controlling or dictating the pedagogical craft or
methodology of classroom instruction
ISEE – Idaho System for Educational Excellence. The State Department of Education’s data collection and repository system
LMS – Learning Management System
LAN - Local Area Network. A short distance data communications network used to connect computers and peripheral devices within the same building.
Learning Analytics – the measurement, collection, analysis and reporting of data about learners and their contexts, for purposes of understanding and optimizing
learning and the environments in which it occurs
Longitudinal Data System – A data system that can track student information over multiple years with multiple data points
MCD – Mobile Computing Device
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MAPP – Mastery Advancement Pilot Program
OSBE – Office of the State Board of Education
Partner - an entity who shares or is associated with IEN in some action or endeavor
P-20W SLDS –The State Board of Education’s P-20 to workforce data collection system
PTE – Division of Professional-Technical Education
SAT – Scholastic Assessment Test
SBOE – State Board of Education
SCF – Student Come First Education Reform Initiative
SDE – State Department of Education
Stakeholder – an entity that has an interest in the IEN
STEM – Science, Technology, Engineering and Math
Synchronous – Occurring simultaneously
IVC – Interactive Video Teleconference
WAN - Wide Area Network. A WAN is a voice, data and/or video network that provides connections from within a building to locations outside that building
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Appendix A
IEN Pro-forma Budget
2012
Spending Authority
Personnel Funds
Operational Funds
Capital Funds
Total Expenditures
Restricted Funds*
Projected FTE Need
Projected FTE Needs SDE
Projected FTE Needs SBOE
Projected FTE Needs ADM
Total Projected FTE Need
Original FTE Estimates 8-12 FTE

2013

2014

2015

3,000,000
354,484
2,411,387
100,200
2,866,071

3,300,000
399,200
2,595,518
100,000
3,094,718

3,204,074
453,209
2,550,508
100,000
3,103,717

3,005,293
469,699
2,435,594
100,000
3,005,293

5,541,657

6,263,674

6,202,508

6,039,285

4.5
.48
4.0
8.48

4.5
.48
5.0
9.48

4.5
2.0
6.0
12.5

4.5
2.0
6.0
12.5

*Currently forecast restricted funding includes: e-rate discount on bandwidth purchased and remaining Title IID grant funds
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Appendix B
CLIENT CASE STUDY

St. Maries
School District #41 and Community
The St. Maries Joint School District is nestled within one of Idaho’s beautiful rural communities. The population of St. Maries is approximately 2,800. It is the
county seat of Benewah County. The timber industry fuels the local economy, with mining, farming and recreation contributing to its vitality. 1 Recent
changes in the housing market and the economy in general have had a negative impact on the timber industry.
St. Maries School District covers 2,350 square miles of rural and somewhat isolated North Idaho. The District serves the communities of St. Maries, Fernwood,
Santa, Emida, and outlying areas in Benewah County, in northern Idaho, about 2.5 hours from the Canadian border. The District’s Transportation Department
travels over 250,000 miles per school year.
The school district enrolls 1,000 students across an elementary, middle and high school with one additional school serving students in outlying areas twentyfour miles outside of St. Maries. The free and reduced lunch rate for the district is fifty-eight percent with ninety-four percent of the students Caucasian. The
district has been in declining enrollment over the past ten years. Like many rural districts, declining enrollments and state budget reductions to education
have created challenges for this district.
Ninety-six percent of their students graduate. Seventy-two percent of their graduates enroll in higher education after graduation, with an additional seven
percent going on to the military. Approximately ninety-five percent of their students met their ISAT reading goal and approximately eighty-eight percent
met the ISAT math goal. The district is “committed to Quality Education” and wants to expand the use of distant learning experiences to its students, to its
community and local workforce.
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LEADING THE NEXT ERA OF LEARNING: AN ESSENTIAL INGREDIENT
Leaders and educators in this school district want their students to have every possible educational opportunity beyond the borders of their
community. The first IVC class at St. Maries High School was a point to point calculus class with Clarkfork High School during the 1998-1999 school
year. With this prior experience, they embraced the opportunity to connect with multiple points, across the state, across the country using the most
modern equipment. During the 2010-2011 school year, they had thirty-two students in an Ethics class, twenty-eight students in Sociology and twentytwo in Speech. This year, twenty-three students enrolled in Philosophy and nineteen students enrolled in Psychology. There are currently twenty-five
students and one community member in evening Speech class. It is open to students first, with available seats opened to community members. Now
they are equipped to be a sending site with hopes to offer courses in health occupations next school year.
Leadership has always required vision, conviction and courage. With new opportunities for Idaho students and their communities, organizations will
need to be leaderful – full of people at every level of the organizations willing to lead –with courage and conviction to learn and teach. This is visible in
St. Maries School District.
The newly appointed superintendent to the St. Maries School District Joe Kren, as a change sponsor, is setting the direction and creating the conditions
in the district to develop and expand learning opportunities for students and for the community. He envisions a district where students can graduate
with college credits that enable them to have all their entrance courses completed. Students who have chosen a career track would graduate prepared
to enter or continue preparation. Local industry, businesses and patrons would come to their schools to continue their learning in the evening and
weekends. He sees St. Maries School District as a community hub for learning from cradle through career.
At St. Maries High School, John Cordell, the principal makes it happen. He understands the needs of students and empowers key educators to implement
distance programs. One such empowered educator, Merri Jo Gilmore coordinates distance programs, dual credit programs and health occupations. The
shared vision of these three leaders working together to unleash the talents and creativity of teachers are a foundation for local innovations in learning
opportunities.
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CONNECT AT THE LOCAL LEVEL: DETERMINING LOCAL NEEDS AND SUPPLIERS
St. Maries is a prototypical rural district that has much to gain through IEN services. Many other districts are at a similar stage of implementation. Now
that the highway is in place, traffic will increase. Superintendent Joe Kren agreed to the opportunity to illustrate the St. Maries’ journey as he expands
IEN services to access a variety of curriculum and content opportunities. With complete clarity of direction, he wanted two things: one, expand IEN
classes to the community, local business and industry and two, expand available classes to students towards preparation for college and career.

What processes are currently in place to
engage schools and communities in
identifying needs and matching their needs
to the desired content and courses for
learners, both credit and non-credit?
Currently, in an effort to expedite this process
IEN approaches each opportunity by conducting
a needs assessment and matching learners with
likely education suppliers. Currently 38 school
districts are generating content that goes to
another high school.

Scenario A

Scenario B

School is in a remote, rural location and is unable to
offer the same selection of classes available in larger
urban districts.

School demonstrates interest in community training or
education opportunities outside of school hours.

Step One: Qualify class subjects needed
Step Two: Quantify students interested in receiving class
Step Three: Identify potential providers based on a
variety of criteria
 Determine specific high school programsElective, Gen Ed Core, PTE, College level,
Dual Credit, AP
 Evaluate and match schedule or calendar
with like candidates across state
Step Four: Provide content catalog to principal,
counselor
Step Five: Contact potential supplier matches and
coordinate a connection
Step Six: Repeat

Step One: Provide high level overview to a broad and
diverse set of community stakeholders. Allow for all
potential interests to learn about similar examples from
other communities across IEN from other areas and
states
Step Two: Collect potential contacts and requests
Step Three: Share interests with potential suppliers
Step Four: Coordinate presentation to targeted
recipients from likely supplier
Step Five: Repeat
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What processes exist for engaging schools and communities from a supplier approach to use the IEN for courses and curriculum?
In many cases an agency or supplier can create
the process or communication path to expand
area class offerings by marketing directly to
targeted clients. In those cases, the IEN can act
as a facilitator or coordinator with schools
where demand is identified.

Supplier A

Supplier B

Content supplier solicits requests for training to
universe of targeted clients.

Provider needs to deliver optional or required training to
stakeholders across state by using the IEN.

Step One: Content supplier markets options to universe
of clients and gauges interest
Step Two: Content supplier quantifies and qualifies
feedback from clients and presents to IEN
Step Three: IEN and supplier contacts area school to
coordinate class offering
Step Four: School and client establish facilities
agreement or MOU for after-hours classes
Step Five: Client uses IEN equipment to gain needed
training or classes
Step Six: Repeat

Step One: Agency coordinates with IEN to identify open
locations to deliver training across IEN
Step Two: Agency markets options to universe of clients
and gauges interest
Step Three: Agency quantifies and qualifies feedback
from clients and presents to IEN, agency staff train on use
of IEN
Step Four: IEN and supplier contacts area school to
coordinate class offering
Step Five: School and client establish facilities agreement
or MOU for after-hours classes
Step Six: Client uses IEN equipment to gain needed
training or classes
Step Seven: Repeat
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STRATEGIC IMPERATIVE ONE:
PROVIDE QUALITY STUDENT LEARNING EXPERIENCES
“We have expanded the walls of schools so that students are not held captive in schools by limited options.”
Interview Participant
The IEN, realizing that its work has just begun on the Instruct and Achieve outcomes, sponsored the collection of perception data to provide insight
into current needs. Comments covered a wide range of topics related to providing quality virtual learning experience are documented below.


Across stakeholder groups, people remarked about students having access to courses that they would
otherwise never be able to take.



There is a pattern of remarks from the people interviewed that suggest an increased number of students
graduating with more dual credits than ever before.



Choice of courses was often mentioned as a benefit by many, citing the expectation that there will be even
more as this reaches a tipping point.



Students can receive a breadth of video experiences – in the state, nation and around the world- that puts
them in places they never would have been able to see which makes learning come alive, meaningful and
relevant.



Opportunity to give back to communities by meeting the needs of the adult learner, local workforce needs
and to fuel the local economic engine.



Students develop the confidence that they can accomplish college level work and believe in themselves.
Attending college becomes doable.



Teachers report that students like the distance classes and the use of the available equipment. It makes
learning more interactive. Students are excited and motivated.

61 – IEN Comprehensive Strategic Plan (DRAFT 03/21/2012)

IRSA

TAB 2 Page

ATTACHMENT 1

Emergent Opportunities to Address
Tech savvy students with opportunities can access a variety of open-source content now from the internet, with or without schools. Providers, teachers
must design content that reflects current knowledge, alignment to mandate or professionally accepted content standards across a variety of courses.
Providers are expanding and offer a variety of menus. More opportunities, more technologies, more progress, as exciting as this is for learning, also
bring different sets of issues and obstacles to consider. Several issues and obstacles emerged related to student learning experiences, content and
expansion of services.









Who has oversight of the quality of content and instruction? The scope of responses included the
teacher, the principal, the college/university or provider, the State Department of Education.
Accreditation processes were mentioned for both K-12 and higher education. Some comments reflected
strong opinion that IEN should have no role in content.
How do students gain access in school districts that are not using IEN courses? Local resistances,
fractional ADA, lack of incentives, myths, fear of loss of teaching positions were some of the frequently
mentioned reasons. How will these barriers be addressed?
How do schools decide and offer specific courses to offer through IEN? Is there a process that could
support a systematic approach to expanding courses for students?
What processes, protocols or support systems currently exist or might be created to support the
collaborative design of high quality curriculum and instruction?
How might a community of practice be fostered to feed, recognize and support teachers who are early
adopters of distance learners?
How do students, parents, schools become smart consumers? How might stakeholders support that?
How do local districts develop learning opportunities for their communities with limited human
resources or prior experiences? What type of supports might be made available to them?
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STRATEGIC IMPERATIVE TWO:
WORK COLLABORATIVELY ACROSS PARTNERS
“All I care about is the service I get for my kids; I don’t really care about the responsibilities of different structures. I just need to know who to
call when I need something for my kids.”
Interview Participant
Collaboration across stakeholders is an essential ingredient if Idaho is to realize the mutual purpose- deliver high quality virtual learning to Idaho
students and communities. Each partner is essential but not sufficient alone to bring this vision to fruition in a robust manner. Partners who serve
multiple missions and functions must collaborate across the white space that separate them to integrate, align, coordinate and provide seamless
responses to the end users-teachers and students. Because of the numbers of departments and governmental structures that need to collaborate in a
coordinated manner, there needs to be clear authority to make that happen. Recurring areas surfaced during the interviews is cited below.










The focus should be on the end user – how do each of the partners contribute to the quality of the product,
service in a coherent approach?
All partners need to be focused on removing the barriers for the users.
This does add more responsibility for the teacher. How can we support teachers as they willingly take on these
responsibilities to better service their students and students outside their boundaries?
There needs to be a shared understanding of the Legislature, State Board and Governor’s office, universities of
the issues.
There is a need to identify and solve the policy issues that virtual learning illuminates.
The highway requires the cooperation of providers and users, supported by policy makers and governing
sponsors. Several comments cited resistance from some colleges, universities as well as K-12.
School districts are currently juggling many demands and new initiatives.
There needs to be transparency across providers for effective communication
There is a need to identify and solve the financial issues associated with fractional ADA, state support and
dependency on grant funds.
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STRATEGIC IMPERATIVE THREE:
PROVIDE QUALITY SYSTEMS OPERATIONS THAT BUILD CAPACITY OF THE STATE AND PEOPLE
“The past three years of my seventeen years of teaching have been the most exciting, rejuvenating for me.”
Interview Participant
The IEN has been charged with the creation, maintenance, and on-going viability of a system that can transform education in Idaho. Now that Phase I of
the highway is built, it is important to identify areas requiring sustained effort, additional development or new inventions. For purposes of this
analysis, the term system operations is used to include both technology related functions as well as other key capabilities of an infrastructure that can
deliver reliably, capably and consistently. Key areas that emerged from perceptions collected included four main areas:





Dependable, state of the art technical equipment and connectivity
Processes to communicate, market available services
Support structures for implementation
Professional development for teachers, providers and leaders to build people capabilities to use technology optimally.







Besides having high quality student learning experiences, the most important success factor cited frequently was
having dependable, state of the art technical equipment and connectivity.
Continue to offer high, consistent quality in both synchronous and asynchronous delivery.
Assure connectivity.
Expand and maintain bandwidth to Idaho learners of all ages.
Maintain the infrastructure of the virtual learning highway as an important and critical link to the well-being of
Idaho.
Provide state support to this critical infrastructure.
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An area of need that consistently emerged centered on communication and marketing efforts to inform and educate in order to optimize the learning
opportunities. Comments expressed suggested that efforts should be stepped up to educate students and parents as well as educators of the
opportunities that exist.



Comments suggested a need to organize an information campaign, geared to inform, dispel
myths and to excite.
Several comments cited perceived barriers at local district and schools regarding use of IEN.
Reach out to school boards, counselors, IT directors and principals. Local sponsorship and
leadership for these courses is a prerequisite. There was a suggestion to investigate reasons for
non-use.

Along with an information campaign, it was also noted that with anticipated growth, there might need to be additional support structures for
implementation. Current users might be asked to identify how IEN, providers and users might support successful implementation. Suggestions that
emerged included:






Need a directory of classes for students and parents.
Include IEN classes in high school registration information.
Get feedback from providers, proctors regarding what works and what does not work.
Assess demands.
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An additional area of capacity building is professional development for administrators, teachers, providers, school boards and parents. Specific
suggestions were cited:






Use training venues to dispel myths
Develop vehicle to share best practices for instruction
Use teachers who are using it as experts and a resource-learn from the best
Develop a teacher support system for continuous improvement
Require teacher preparation programs to include virtual learning preparation
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STRATEGIC IMPERATIVE FOUR:
DEMONSTRATE ACCOUNTABILITY TO STAKEHOLDERS, FUNDERS, POLICY MAKERS
Accountability must be viewed as multifaceted with each stakeholder being answerable for their own performance. There was agreement across
respondents that all stakeholders involved need to be answerable to one another, to funders and to patrons. Two areas emerged:
 Clarify key performance indicators that should be measured, monitored and reported.
 Clarify the state agency or department that is responsible to monitor and report on specific performance indicators.
A number of possible Key Performance Indicators were suggested. The suggestions have been organized in the chart on the following page.
Consideration might be given to reporting on multiple customer indicators:
 Lagging indicators, or those ultimate outcomes that are long term and in education often a cumulative result of multiple factors.
 Leading indicators might be those correlates that are more near term and contribute to in ultimate outcomes.
 Process indicators that illustrate critical activities and infrastructures of support.
The IEN Strategic Plan will include a dashboard of performance indicators that fall within their mission. Lagging indicators, related to student
achievement and college preparation, are of universal interest to multiple stakeholders, communities and funders. It will require coordinating a
coherent approach to monitor and report them, with correlation analyses conducted to study the influence of educational technologies.
A few suggestions were made for reporting:





Orient reporting to the audience’s need.
Prepare user friendly reports.
Have examples of real live use. Legislators like to hear examples of successes.
Report on mission specific areas.
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“Never before have I heard such buzz as I did when our Human Anatomy & Physiology class connected with Ray Vollmer at
Saint Louis University to participate in a cadaver lab. The kids thought it was a fantastic experience and highly
recommended that we schedule several sessions next school year. I agree! The presentation provided a window to the vast
possibilities IEN can provide.”
Merri Jo Gilmore
St. Maries High School Distant Education Site Coordinator
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Appendix C
Research Based Strategies
As the focus of the IEN deployment shifts from Connect to the Instruct and Achieve outcomes the type of content offered over the IEN as well as the
methodology and modality utilized should be informed by current, relevant research on student achievement and college readiness. With Connect well
underway and the State Department and State Board working implementing the tenants of the Students Come First Initiative, Idaho in many respects
leads the nation in implementing education reform, and thus the state is plowing new and fertile ground. As a result over the next ten years there will
be an emerging body of information around the impact on college readiness, retention and attainment based on the State Board’s policies and the State
Department’s implementation of reform efforts. Below are a few studies that may be used to inform Instruct and Achieve deployment decisions.
Research
U.S. Department of Labor (1991)What Work Requires of Schools, A SCANS Report for
America 2000

Bill and Melinda Gates Foundation (2006) All Students College Ready, Findings
from the Foundation’s Education Work 200-2006
Conley, D.(2007) Toward a more Comprehensive Conception of College Readiness,
EPIC
Conley, D. (2007) Redefining College Readiness, EPIC
Ward, T. (The Knowledge and Skills for University Success Standards

Learnings
 Content Knowledge - Content knowledge matters- a
rigorous college prep curriculum
 Meta Cognitive Skills - Are critical in post-secondary and
underemphasized in K-12
 College Readiness, Retention and Completion - College,
career and life skills are more similar than different and
develop cumulatively over K-12 experience. But the lack of
uniformity across higher education institutions creates
obstacles to policies impacting preparation, readiness,
retention and successful completion.
 Common Core - The common core curriculum includes
college and career readiness skills based on David
Conley’s research (Knowledge and Skills for Student
Success)
 College Success- Self-regulating behaviors, self-esteem,
internal locus of control, student’s ability to navigate the
college culture, have been identified as correlates to postsecondary success
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As the Idaho Education Network completed the first phase of its work, that of Connect,
Idaho’s Governor Otter had this to say,
“Truly one of the bright spots of the past couple of years for me has been watching
the impact of the IEN’s expansion into every corner of our state. I’ve watched and
listened to classes delivered over broadband Internet connections. I’ve talked with
the teachers and high school students who already have earned 1,300 college credits
by using the IEN… And just as importantly, I’ve seen how the IEN is becoming a true
community and economic development resource.”

Idaho Education Network
650 W. State Street
Boise, Idaho 83720-0304
208-332-1824
www.IEN.Idaho.gov
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INSTRUCTION, RESEARCH, AND STUDENT AFFAIRS
APRIL 19, 2012
IDAHO STATE UNIVERSITY
SUBJECT
Approval of Full Proposal and Professional Fee for the Proposed Master of
Science in Athletic Training
APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section
III.G.4 and 5. and Section V.R.3.b.v
BACKGROUND/DISCUSSION
Idaho State University (ISU) proposes a new entry-level Masters (ELM) of
Athletic Training Program (MSAT) and also requests approval to assess a
professional fee consistent with Board Policy V.R.3.b. The proposed program will
be offered through the Department of Sports Science and Physical Education in
the College of Education. This degree will target a demonstrated need in Eastern
Idaho and in the state for qualified athletic health care personnel in the
secondary school setting as well as in “outreach” positions to cater to the growing
health care needs of the Intermountain West’s physically active population.
The program is uniquely aimed at preparing graduate-level students for entrylevel work in the expanding athletic health care industry with a primary focus on
(but not limited to) fulfilling the need for athletic trainers who are uniquely skilled
and educated in concussion management and who wish to fulfill the need for
athletic trainers in the secondary school setting. As athletic health care becomes
more and more important (especially in youth and adolescent sport programs
and in schools), there is little doubt that the profession of athletic training is
expanding at a rapid rate. The United States Bureau of Labor projected a 37%
increase in athletic training jobs from 2008 to 2018.
ISU’s program curricula will also stress the creation of effective strength training
and conditioning programs. Successful completion of the program will result in
students being awarded a Master of Science in Athletic Training (MSAT) degree
and eligibility to sit for the Board of Certification examination as an Athletic
Trainer (ATC) and credentialing as Certified Strength and Conditioning
Specialists (CSCS).
The MSAT program at ISU has been outlined in the College of Education’s
Strategic Plan and aligns with Idaho State University’s designated health care
and education missions, as well as to the ongoing efforts of educational outreach
and research on sports-related concussion currently being conducted by faculty
in ISU’s Department of Sports Science and Physical Education and with other
research on traumatic brain injury being conducted throughout the University.
ISU’s Center for Sports Concussion (CSC) offers educational outreach and
expertise to area school and athletic administrators, coaches and parents in the
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identification and management of sports-related concussion. Working in
conjunction with several area emergency and family practice physicians, the
CSC also provides baseline and post-injury neurocognitive testing to regional
athletes. Data acquired is not only used diagnostically but also for original
research (one current study purports to investigate the sleep patterns of mildly
and moderately concussed adolescent athletes). Additional practical experience
in mild traumatic head injury rehabilitation will be available through the ISU
Veterans’ Sanctuary (in conjunction with the CSC). ISU’s role in athlete health
care and safety, along with ISU’s established undergraduate curricula in Exercise
Science and in various related health professions including physical therapy and
the physician assistant program, make ISU an ideal location to house a
graduate-level athletic training program.
While the University of Idaho (UI) is starting an athletic training program in 2012,
there are important and distinct differences between the program at UI and ISU’s
proposed program. Among them are the delivery method, the target audience,
the curriculum emphasis, the clinical placement model, and the fee structure. In
addition, UI’s program concentration is on “lower extremity biomechanics and
translating research to practice,” whereas ISU’s program concentration is on
traumatic brain injury and concussion in sport and on the design of safe and
effective strength and conditioning programs.
Because the profession of athletic training is evolving at such a rapid rate and the
demand is high, both programs will succeed given the geographic separation, the
differences in curricula and in target populations, the demand demonstrated
within those populations and the shortage of similar ELM programs throughout
the Intermountain West region.
Nearly all 5A schools in Idaho employ athletic trainers; they are quite rare in the
1A-3A athletic classifications (account for more than 65% of Idaho’s high
schools). At schools where no athletic trainers are present, coaches inherit the
primary responsibility of sport injury care and management. A 2005 study
conducted by ISU’s Assistant Professor of Sport Science and PE’s Dr. Caroline
Faure confirmed this and also concluded that in Idaho high schools, coaches
lacked the proper skills, training and resources to be able to properly identify and
manage concussion incidence in their sport programs. Further, Idaho’s schools
did not adequately provide professional development opportunities for coaches in
this area.
The ISU study along with the potential for catastrophic outcome when the injury
is mismanaged led to the passage of Idaho’s Youth Concussion Law (“Kort’s
Law”) in 2009. With ISU’s guidance, Idaho became the fourth state in the USA to
pass concussion legislation. The law prompts schools to provide all sport
coaches with adequate training and resources.

IRSA

TAB 3 Page 2

INSTRUCTION, RESEARCH, AND STUDENT AFFAIRS
APRIL 19, 2012
Idaho’s recent licensure law (§59-3904, Idaho Code) for athletic trainers adds to
the problem schools are facing. A 2009 review of the Idaho High School Activities
Association membership directory revealed 150 member schools. Of those, 47
listed athletic trainers. Of those 47, 19 were found to be unlicensed (through a
check with the Idaho Board of Medicine’s athletic trainer registry). Remarkably,
13 of those 19 unlicensed athletic trainers were working at schools on the
Eastern side of the state (north and east of Twin Falls).
Prior to 2005, an internship route existed for those wanting to become athletic
trainers but who did not attend colleges or universities with accredited athletic
training education programs. This route ceased to exist in 2005 as the belts were
tightened in an effort to ensure the educational experience and qualification level
of the athletic training applicants. Since that time, all people interested in working
in the field of athletic training must graduate from a CAATE-accredited college or
university athletic training education program before they will be allowed to sit for
their national certification examination. Once national certification is complete,
the athletic trainer is eligible for state licensure and may then practice.
The University of Idaho gained Board approval in the spring of 2011 to transition
its bachelors-level athletic training education program to an entry-level master’s
program. This is the only other entry-level graduate program in athletic training in
the State of Idaho. In 2010, the University of Idaho received approval to start a
Doctor of Athletic Training (DAT) program (to begin in Summer 2011) and in the
spring of 2011. This program only seeks to attract those candidates who already
have their athletic trainer certification. MSAT graduates at ISU would be potential
candidates for UI’s DAT program.
ISU’s program will complement, not compete with the University of Idaho’s
program. Because ISU and UI are 576 miles apart, they draw from vastly
different population bases. The UI has three other entry-level athletic training
programs within 100 miles of Moscow: Washington State University (10 miles),
Eastern Washington University (72 miles), and Whitworth University (81 miles).
While all of those programs are undergraduate programs, the culmination of a
degree ends in the same BOC-eligibility. These competitive programs do more to
draw potential students from UI than ISU would. ISU does not have any
competitive programs within a 100-mile radius. The closest entry-level athletic
training program to ISU is Weber State University (130 miles).
In its MSAT proposal, the UI pledged to “work with our sister institutions in the
state to address these issues and, though our collective efforts, produce students
that can understand these issues and develop positive solutions.” ISU is
confident that the two programs can work collaboratively to address the state’s
needs and that there is enough demonstrated demand, particularly in Eastern
Idaho, for both programs to succeed at a high level.
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IMPACT
The Master of Science in Athletic Training Program will be fully funded by
graduate student tuition and fees, and professional fees by year two (see
Appendix E for detailed fiscal impact) in accordance with Idaho State Board of
Education policy V.R.3.b.v.
The costs associated with this proposed program are outlined in the budget
(Appendix E) and mainly represent the hiring of an ATEP Program Director and
Clinical Instruction Coordinator. The necessary classroom space, clinical
partnerships, equipment, supplies, and other resources to house the program are
already in place.
ATTACHMENTS
Attachment 1 – Full Proposal for proposed program
Attachment 2 – Justification for Professional Fees

Page 7
Page 77

STAFF COMMENTS AND RECOMMENDATIONS
Idaho State University’s proposed Master of Science in Athletic Training would
meet a specific demonstrated need in Eastern Idaho for athletic trainers at the
secondary school level as well as for other athletic health care personnel. At the
conclusion of the program, successful graduates will be eligible to sit for the
national certification exam and will be eligible for employment in the field of
Athletic Training.
Currently, the University of Idaho has a Master of Science in Athletic Training
and a Doctorate in Athletic Training which was approved by the Board in
February and April 2011 respectively. Boise State University has entry-level
undergraduate programs in Athletic Training offering a Bachelor of Science.
The proposed program is a cohort model that has a maximum enrollment of 12
full-time students in each cohort with a maximum of 24 at any given time. ISU
seeks to enroll 10 students in the first year of the program while seeking
accreditation with the intent to accept a full cohort by the second year and a
maximum by the third year.
ISU’s request to offer a new Master of Science in Athletic Training as proposed is
consistent with their Regional Mission Responsibility and with their current EightYear Plan for Delivery of Academic Programs in the Southeast Region.
Idaho State University also requests approval to assess a professional fee
consistent with Board Policy V.R.3.b. To designate a professional fee for a Board
approved program, the program must meet the credentialing requirement,
accreditation requirement, and demonstrate extraordinary program costs as set
forth in policy. Based on the justification for professional fees provided in
Attachment 2, staff finds that the credentialing requirement for designating a
professional fee has been met for this program. The proposed program,
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however, does not fully meet the accreditation requirement. In order for
graduates of an Athletic Training program to be eligible to sit for the national
certification exam, the program must be accredited by the Commission on
Accreditation of Athletic Training Education (CAATE). Current CAATE standards,
however, requires that the program be in place for one year prior to seeking
accreditation. Due to this specific requirement, the MSAT program will not be
seeking accreditation until during the second year of the program.
Additionally, Staff finds that the program meets the credentialing and
accreditation requirements of the Board’s professional fee policy. The question
for the Board is whether ISU has demonstrated extraordinary program costs. Do
prior year reductions in appropriated funding in support of the program constitute
“extraordinary” costs to the program? Is this program an institutional priority? If
so, is there an expectation that the institution should provide appropriated
funding sufficient to the support program? This is a fundamental policy decision
for the Board.
The Council on Academic Affairs and Programs (CAAP) reviewed the proposals
for the Athletic Training program and recommended approval at their March 1,
2012 meeting. At the CAAP April 5, 2012 meeting, Idaho State University
determined to provide additional information on the regional demand and need
for the Athletic Training program. CAAP reaffirmed their support for the proposed
program.
Board staff recommends approval of the proposed program; however, the
approval of the professional fee is a policy determination the Board needs to
make.
BOARD ACTION
I move to approve the request by Idaho State University to offer a new Master of
Science in Athletic Training.

Moved by __________ Seconded by __________ Carried Yes _____ No _____

I move to approve the request by Idaho State University to designate a
professional fee for the Master of Science Athletic Training program in
conformance with the program budget submitted to the Board in Attachment 1.

Moved by __________ Seconded by __________ Carried Yes _____ No _____
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Idaho State University
Master of Science in Athletic Training
New Program Proposal - SBOE
Justification for Professional Fees
Re: Board Policy:
1. Credentialing Requirement:
a. “…graduates of the professional program obtain a specialized higher
education degree that qualifies them to practice a professional service to be
eligible for credentialing or licensing to practice a professional service.”
i. Graduates of ISU’s MSAT program will receive a credential through the
Board of Certification (BOC) and eligible for state licensure through the
Idaho Board of Medicine (licensure/certification/registration also available
in 47 other states);
b. “The program leads to a degree that is at least the minimum required for entry to
the practice of the profession.”
i. Because this will be an entry-level graduate program, the degree granted is
the minimum required for entry into the athletic training profession;
2. Accreditation Requirement: The program meets the requirements of
national/specialized/professional accrediting agencies as defined by the SBOE.
ii. The MSAT program will be accredited by the Commission on the
Accreditation of Athletic Training Education (CAATE) (See Appendix A for
Accreditation information):
1. The MSAT program will seek accreditation by The Commission on
Accreditation of Athletic Training Education (CAATE) during the 2nd
year of the program (this is the earliest time we can apply for initial
accreditation as CAATE requires students be enrolled in the
program prior to accreditation). A copy of the current accreditation
standards appears in Appendix A of the Full Proposal Document.
CAATE is the only accreditation agency for athletic training
educational programs. The CAATE is recognized by the Council for
Higher Education Accreditation (CHEA), the Association of
Specialized and Professional Accreditors (ASPA), and the Association
of Schools of Allied Health Professions (ASAHP). Students must
graduate from a CAATE accredited program in order to be eligible to
sit for the BOC Certification Exam. Certification is the means of
public protection that indicate that successful candidates have
demonstrated “entry level proficiency” in the profession of athletic
training. In order to be licensed to practice AT in Idaho students
must have passed the BOC Exam and apply for state licensure
through the Idaho Board of Medicine. Once certified, athletic
trainers are allowed to practice but must meet stringent and
ongoing continuing education requirements (75 continuing
education units every three years from BOC-approved conferences
and programs). Membership in professional associations such as the
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National Athletic Trainers’ Association and the Idaho Athletic
Trainers’ Association will be encouraged. CAATE requires annual
progress reports of all accredited programs.

3. Extraordinary Program Costs: The cost of the professional program significantly
exceeds the cost of nonprofessional programs at the institution.
a. There will be extraordinary program costs that significantly exceed the costs of
other programs at Idaho State University. This includes accreditation fees,
specialized faculty, a clinical instructor coordinator, equipment costs for instruction
in general medical assessment, therapeutic rehabilitation, and orthopedic
examination, and consumable taping and medical supplies. The MSAT program is
restricted by the number of clinical sites and by class sizes, as dictated by CAATE
requirements.
b. We feel the MSAT qualifies for Professional Fees based on “extraordinary
program costs” because of the following:
1. Accreditation standards set forth by the Commission on Accreditation
for Athletic Training Education Programs (CAATE) require highly
specialized health care personnel. According to CAATE Standard B1.3,
the MSAT Program Director must (a) hold current national certification
and be in good standing with the Board of Certification (BOC), (b) have a
minimum of five years experience as a BOC-certified athletic trainer, and
(c) possess a current state athletic training credential. The Clinical
Instruction Coordinator must also have these same qualifications.
Because of those unique skillsets and certifications, it will be necessary
to recruit and hire new faculty from outside the existing faculty in the
Department of Sport Science and PE at ISU.
2. The MSAT will require several clinical instructors (CIs) that will oversee
students’ clinical experiences. These CI’s will be paid a small stipend. We
have budgeted $5,000 per year for our CIs (total cost).
3. Due to the nature of this medical program, we will have to acquire
professional liability insurance for each of our two full-time faculty
members in the MSAT program. This amount ($1,200) has been included
in the MSAT personnel budget under “fringe.”
4. CAATE requirements also require a small faculty-to-student ratio.
According to J1.4, “the number of students assigned to an ACI or CI in the
clinical experience component must be of a ratio that will ensure
effective education and should not exceed a ratio of eight students to an
ACI or CI in the clinical setting.”
5. Application for CAATE accreditation requires a $500 fee. To maintain
accreditation CAATE requires an annual fee of $1,500.
6. The addition of the MSAT program will require us to purchase new ,
specialized medical equipment aimed at injury evaluation, management
and rehabilitation. This includes taping and treatment tables,
instructional software, emergency care equipment (such as reusable
splints, traction devices, a stretcher and a mobile patient transport chair,
rehabilitation equipment, and various therapeutic modalities
(ultrasound, e-stim, etc.). Equipment required for accreditation adheres
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to CAATE requirements for psychomotor and clinical proficiencies and
are required for use in both classroom and laboratory instruction and
assessment.
7. The addition of the MSAT program brings considerable annual
expendable supply costs. This includes athletic taping supplies,
disposable splints, electrodes, and various other first aid and
rehabilitation supplies as well as one faculty line (please see attached
Appendices B-E for specific costs associated with the program).

8. ISU’s College of Education does not have any graduate programs
that assess professional fees for comparison purposes.

9. For comparison purposes, we provide the following information related
to other programs on campus that assess professional fees as well as
other existing and accredited MSAT programs that assess similar fees:

Idaho State University:
ISU’s Division of Health Sciences has the following graduate programs that assess
professional fees:
Doctor of Physical Therapy
$2,270/year (Resident); $6,676/year (non-resident) +$1,272 required
insurance
Master of Occupational Therapy
$1960/year + $1,272 required insurance
Physician Assistant Program
$5,938/year (Resident); $6,607/year (Non-Resident) + $2,540 required
insurance
Dental Hygiene Program (Masters level)
$85/credit (Didactic) + $337/credit (Clinical) + $170/credit (thesis)
Other Comparable Universities that house Masters in Athletic Training
Programs (MSATs):
North Dakota State University MSAT
 $114 per credit Program Fee (the same as our Professional Fee concept)
Shenandoah University MSAT
 $748 per credit tuition
 $100/lab Professional Fee (nearly all of the courses in an AT program have a
lab)
South Dakota State University MSAT
 $115 per semester Program Support Fee (technology, educational resources,
academic supplies)
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University of North Carolina – Chapel Hill MSAT
 $1565 Tuition Surcharge – this is a fee on top of the regular tuition to cover
items identical to the Professional Program Fees proposed in our Full
Proposal.
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Appendix A
Accreditation Requirement
The Commission on Accreditation of Athletic Training Education Programs (CAATE)
is the sole accrediting body for athletic training education programs. CAATE’s
standards of education, which include objective criteria and academic requirements
for accredited programs in Athletic Training, require not only specific and defined
processes, but also programmatic outcomes for the evaluation. The Standards are
reviewed on a periodic basis to assure currency and relevance; input of not only the
sponsoring agencies, but also the colleges and universities, as well as Athletic
Trainers who utilize the services of the CAATE or who employ the graduates of
CAATE accredited programs.
Successful completion of a CAATE-accredited educational program is the criteria
used to determine a candidate’s eligibility for the Board of Certification (BOC)
examination. Without BOC certification, athletic trainers may not practice.
The normal accreditation process (from submission of application through CAATE
action) takes a minimum of 12 months to as much as 24 months. The accreditation
process can be summarized by the following:
1. Complete an application for accreditation to CAATE (upon start of MSAT
program).
2. Conduct university self-study and submit report to CAATE. The self report
must be done while students are actively engaged in the educational program
(within first 6 months of program)
3. CAATE site visit (one year after start of program).
4. CAATE provides institution with site visit report/recommendations (1- 2
months after site visit).
5. Institution responds to site visit report with Rejoinder (within one month).
6. CAATE accreditation decision (late winter/early spring of program’s second
year).
For new programs, the accreditation process must be completed with positive
CAATE action before students are eligible to apply to sit for the Board of
Certification (BOC) examination.”
An overview of the accreditation process is attached.
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Appendix B. Equipment and Supplies Needed to Purchase (2012-2013
Equipment/Supplies Needed to Purchase: 2012-2013
Qty
Classroom Desktop Computer
Instructional Software
Treatment Tables
Ultrasound/Stim Combo Teaching Unit
Electrodes (ass’t)
BP Cuffs (2 regular size, 2 oversize)
Ultrasound Gel / Massage gel (1 gallon)
Spider Straps
Adjustable Extrication Cervical Collars
Spine Board
Otoscope/ Ophthalmoscope
Vacuum Splint Kit
Arm Slings
FMX Extractors
Trainer’s Angels
Cervical Immobilization Head Bed
Examination roller stools
Misc Taping Supplies






1
1
6
1
1
4
2
2
6
2
2
1
6
2
2
1
6
1

Unit Cost
500.00
1,000.00
400.00
3,000.00
100.00
50.00
50.00
225.00
10.00
300.00
215.00
800.00
15.00
350.00
80.00
200.00
160.00
2,500.00

Total Cost
$500.00
$1,000.00
$2,400.00
$3,000.00
$100.00
$200.00
$100.00
$450.00
$60.00
$600.00
$240.00
$800.00
$90.00
$700.00
$160.00
$200.00
$960.00
$2,500.00

2
1
12
12

90.00
352.00
28.00
6.00

$180.00
$352.00
$336.00
$72.00

Instructional tape 100 rl/cs
Leukotape
Kinesiotape
Elastic Tape
Elastic Wraps

Universal Knee Immobilizers
Document Camera
Heavy Duty Bandage Shears
Sharks Tape Cutters

$15,000.00
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Appendix C. Equipment and Supplies Needed to Purchase (2013-2014)
Equipment/Supplies Needed to Purchase: 2013-2014
Qty
Instructional Resources/Software
Neurocognitive Testing Software
Taping Supplies
Medicine Balls/Rack (assorted)
Rehab Dumbbells/Rack (assorted)
Rehab Ankle/Wrist weights (assorted)
Rehab Rebounder
Epipen Autoinject Trainer
Body Blade
Urine Analysis Reagent Strips, Multi Stix
10
Foam rollers
Adjustable Slant board
BOSU Balance Trainer
Wobble Board Package
Airex Balance Pads
8’ Slideboard
Reflex Hammers
Pinwheel Neuro Instrument
Fluorescein Dye/Cobalt Blue lights

1
1
1
1
1
1
1
3
2
2
2
1
2
1
2
1
4
2
1

Unit Cost
600.00
600.00
2,000.00
210.00
200.00
100.00
400.00
20.00
100.00

Total Cost
$600.00
$600.00
$2,000.00
$210.00
$200.00
$100.00
$400.00
$60.00
$200.00

70.00
25.00
100.00
160.00
260.00
60.00
475.00
8.00
12.00
20.00

$140.00
$50.00
$100.00
$320,00
$260.00
$120.00
$475.00
$32.00
$12.00
$20.00
$6,000.00

IRSA

TAB 3 Page 83

ATTACHMENT 2

Appendix D. Equipment and Supplies Needed to Purchase (2014-2015)
Equipment/Supplies Needed to Purchase: 2014-2015
Qty
Neurocognitive Testing Software
Misc Taping Supplies
Goniometers
Inclinometer
Cloth Tape Measures
Cervical Traction Units
Fanny Packs

1
1
6
1
6
1
12

Unit Cost
600.00
1,500.00
12.00
86.00
4.00
186.00
50.00

Total Cost
$600.00
$1,500.00
$72.00
$86.00
$24.00
$186.00
$600.00
$3,000.00
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Appendix E. Faculty Costs
We have one state appropriated faculty line already in place and dedicated to this
program. We are prepared to direct this line towards the MSAT Program Director
position. To pay for the second faculty line (Clinical Instruction Coordinator), ISU’s
College of Education will provide bridge funding (indirect funds) for the MSAT program
while it seeks accreditation. After accreditation is obtained, professional fees will be
used to pay for this second faculty line.
Name,
Position,
And Rank

Program Director
Ass’t/Assoc Professor
Clinical Instruction Coord.
Ass’t/Assoc Professor

Annual
Salary
FTE
Rate
Students

$79,500

FTE
Assignment
to this

Program
Salary

Program

Dollars

Projected
Student
Credit
Hours

1.0

includes fringe

$62,500

1.0

includes fringe

Program Need:
The fringe included in the above salary rates include standard faculty allowances of
$1200 per year for travel. We do not foresee any additional need and/or cost for
support personnel and/or other personnel expenditures.
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COLLEGE OF SOUTHERN IDAHO
COLLEGE OF WESTERN IDAHO
LEWIS-CLARK STATE COLLEGE
NORTH IDAHO COLLEGE

SUBJECT
Professional-Technical Physical Therapy Assistant Program Consortium
BACKGROUND/DISCUSSION
The Professional-Technical Physical Therapy Assistant (PTA) Program
Consortium was formed to create and deliver a state-wide PTA program
curriculum through the community colleges and Lewis-Clark State College.
Formation of the Consortium allows for efficient use of resources, manages cost
to participating colleges, and provides high-quality local program access to
students.
Collaboration and cost reduction are goals of the Consortium. A program director
and clinical coordinator are required for an accredited PTA program. With the
consortium model concept, only one program director at North Idaho College
(NIC) and one clinical coordinator at the College of Western Idaho are needed for
four PTA programs to be offered. There will be a part-time clinical coordinator
and adjunct faculty at the College of Southern Idaho, and North Idaho College,
and adjunct instructors at Lewis-Clark State College.
The students will have access to the PTA program in their local service area,
paying their local tuition rate. The consortium model allows for a cohort of
students to begin classes simultaneously at all colleges. North Idaho College will
deliver the didactic instruction online and by interactive video-conferencing. The
lab instructors will be located at each college and will assist with clinical
coordination in their service area.
ATTACHMENTS
Attachment 1 – Notice of Intent – Physical Therapy Assistant

Page 3

STAFF COMMENTS AND RECOMMENDATIONS
Consistent with Board Policy III.G.5.b., Executive Director Approval Procedures,
the State Division of Professional-Technical Education reviewed the program
consortium and forwarded their recommendation for approval to the Executive
Director.
Current Board Policy Section III.G.4.a.(ii) indicates that the Executive Director is
authorized to approve new academic or professional-technical education
programs with a financial impact of less than $250,000 per year. Consistent with
this policy, the Executive Director approved the PTA programs for each institution
based on each individual budget, which amounted to less than $250,000.
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The PTA program has created a collaborative model that can be expanded to
other professional-technical programs and has the potential for state wide TechPrep articulation agreements with high school programs.
BOARD ACTION
This item is for informational purposes only. Any action will be at the Board’s
discretion.
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SUBJECT
Higher Education Research Council Bylaws
REFERENCE
August 2011
October 2011

Board approved first reading to Board Policy
III.W. Higher Education Research
Board approved second reading to Board
Policy III.W. Higher Education Research

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies and Procedures, Section
III.W., Higher Education Research Council Policy
BACKGROUND/DISCUSSION
The Higher Education Research Council (HERC) of the Idaho State Board of
Education is responsible for advising the Board on the implementation of
strategies that increase the quality and quantity of research in Idaho,
encouraging continued public and private support of research, enhancing the
quality and quantity of academic research produced, and the development and
implementation of a higher education statewide strategic plan for research. In
addition to the creation of the statewide higher education research strategic plan,
HERC is also responsible for management of research funding programs
appropriated by the legislature (2012 HB659) for the mission and goals of HERC
as outlined in Board policy III.W.
At the October 2011 Board meeting the Board approved amendments to Board
policy III.W. Changes included a restructuring of the HERC committee members,
designation of the Vice Presidents of Research as the Chairs, to serve on a
rotating basis, and the inclusion of a nomination process for new members.
Changes to Board policy brought HERC’s existing Bylaws (last updated in 1999)
out of alignment with Board policy. Amendments to the Bylaws include clearly
outlining HERC’s duties, how meetings will be conducted, the rotation of the
chairmanship, and the authority of the Council’s executive committee.
IMPACT
Approval of the amendments to HERC’s Bylaws will bring HERC’s operating
procedures into alignment with current Board policy.
ATTACHMENTS
Attachment 1 - Proposed Amendments for HERC By-laws
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STAFF COMMENTS AND RECOMMENDATIONS
Staff has worked with HERC to develop the Bylaws. The proposed Bylaws are in
compliance with Board policy III.W. Staff recommends approval.
BOARD ACTION
I move to approve the amendments to the Higher Education Research Council
Bylaws as submitted.

Moved by____________ Seconded by___________ Carried Yes_____ No_____

IRSA

TAB 5 Page 2

ATTACHMENT 1
INSTRUCTION, RESEARCH, AND STUDENT AFFAIRS
APRIL 19, 2012
Revised 10/99
HIGHER EDUCATION RESEARCH COUNCIL
BYLAWS
A. Powers and Duties
The Higher Education Research Council (Council) is established through the State
Board of Education Governing Policies and Procedures III.W. to provide guidance to the
University of Idaho, Boise State University, Idaho State University, and Lewis-Clark
State College in establishing a statewide collaborative effort in driving innovation and
economic development throughout the state of Idaho and the implementation of the
Board’s higher education research policy.
The Council is responsible for:
1. The creation and implementation of a statewide higher education research
strategic plan.
2. The oversight and administration of the use of funds appropriated by the
legislature for the mission and goals of the Council:
a. to maximize the impact on the quality of education and economic
development as a consequence of Idaho’s investment in quality science,
engineering, and other research;
b. to ensure accountability for the state’s investment through demonstrable
results.
A.

Membership

The membership, powers and duties of the Higher Education Research Council are in
accordance with the Higher Education Research Council Policy as outlined in the Idaho
State Board of Education's Governing Policies and Procedures. Additionally, members
of HERC are ineligible to be a principal or co-principal investigator of a project funded
through HERC. Membership of the Council is established by Board of Education
Governing Policies and Procedures.
CB.

Meetings

1. HERC holds shall meetings on a quarterly basis either in person or by
teleconference to fulfill its duties. Additional meetings may be held as needed at
the call of the Chair or the Board's Chief Academic Officer. The Chair will conduct
each meeting of the Council. In the absence of the Chair, the Vice-Chair may call
and conduct each meeting.
2. A quorum consists of five members. A quorum must be present for HERC to
conduct business.A quorum of the Council consists of a simple majority of the
total sitting members of the Council. A quorum of the Council must be present
for the Council to conduct any business.
IRSA
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3. A summary of motions will be generated from each meeting and distributed back
to the Council for approval. Once approved, this summary will be forwarded to
the State Board of Education through the Academic Affairs and Program
Committee, kept on record with the Office of the State Board of Education and
made available to the Instruction, Research, and Student Affairs Committee and
to others as requested.
C. Rules of Order
1. Meetings are conducted in accordance with the current edition of Robert's Rules of
Order except that a Council action that conflicts with a previous action takes
precedence.
2. With the exception of usual, short, parliamentary motions, all motions, resolutions, or
other propositions requiring Council action will, whenever practicable, be reduced to
writing before submission to a vote. An individual member’s right to vote may not be
transferred to another person.
D. Officers and Representatives
The officers of HERC include a Chair and a Vice-Chair to be elected by the Council
annually.
1. The officers of the Council include a chair, and a vice chair, who are members of the
Council. Terms of office shall be based on the academic year.
2. One (1) of the Vice Presidents of Research shall serve as chair of the Council, with a
new chair selected each academic year such that the chair shall rotate among the
Vice Presidents of Research. No Vice President of Research shall hold a term in
consecutive years.
The chairmanship shall rotate between the institutions as follows:
 University of Idaho
 Boise State University
 Idaho State University
3. The vice-chair shall be the Vice President of Research next in the rotation to assume
the chairmanship.
3. Council representatives to serve on other boards, commissions, committees, and
similar bodies are appointed by the Council chair.
E. Duties of Council Officers
1. Council Chair
a. Presides at all Council meetings, with full power to discuss and vote on all
matters before the Council.
IRSA
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Submits such information and recommendations considered proper
concerning the business and interests of the Council.
Subject to action of the Council, gives notice and establishes the dates and
locations of all regular Council meetings.
Calls special Council meetings at any time and place designated in such call.
Appoints Council members to all standing and interim committees of the
Council.
Establishes the Council agenda in consultation with the executive committee.
Serves as chief spokesperson for the Council.

2. Council Vice Chair
a. Presides at meetings in the event of absence of the Council chair.
b. Performs the Council chair duties in the event of the Council chair’s inability to do
so.
F. Committees of the Council
The Council may organize itself into standing and other committees as necessary.
Committee members are appointed by the Council Chair after informal consultation
with other Council members. Any such standing or other committee may make
recommendations to the Council, but may not take any action, except when authority
to act has been delegated by the Council. The Council Chair may serve as an
ex-officio member of any standing or other committee.
1. Executive Committee
a. Purpose
The Executive Committee is responsible for assisting the full Council in
discharging its responsibilities with respect to the management of the
business and affairs of the Council when it is impracticable for the full Council
to meet and act, and to consider matters concerning the Council that may
arise from time to time.
b. Composition
The Executive Committee is composed of the three Vice Presidents of
Research.
c. Responsibilities and Procedures
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The Executive Committee shall have such duties, responsibilities, and
authority as may be delegated from time to time to the Executive Committee
by the Council, and in the intervals between meetings of the Council, the
Executive Committee shall assist in directing the management of the
business and affairs of the Council. However, the Executive Committee may
not undertake any action that must be acted upon by the whole Council. A
written record is not kept of the committee’s activities, but it shall be the
responsibility of the Chair to promptly communicate to all Council members
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who are not members of the committee regarding information related to the
committee’s discussions and activities.
1. An Executive Committee of the Council exists to make decisions on procedures and
implementation of policy in cases where the time line is such that decisions are
required before the next meeting of the Council. Any decisions made by the
Executive Committee must be reported to the entire Council at its next meeting.
2. The Executive Committee consists of the HERC Chair, Vice-Chair, and two other
members of HERC, with the stipulation that two members be institutional
representatives and two members be non-institutional representatives.
B. Administration of HERC Programs
Support for the Higher Education Research Council and administration of HERC
Council sponsored programs will be coordinated by Board staff as designated by the
Executive Director. the Chief Academic Officer of the State Board of Education. The
Chief Academic Officer also serves as an ex-officio member of the Higher Education
Research Council without voting privileges.
All programs shall be conducted in compliance with Board Governing Policies and
Procedures III.W.
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