STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

TAB

DESCRIPTION

ACTION

SUPERINTENDENT OF PUBLIC INSTRUCTION
UPDATE

Information Iltem

PROFESSIONAL STANDARDS COMMISSION
2013-2014 ANNUAL REPORT

Motion to Approve

PROFESSIONAL STANDARDS COMMISSION
BOISE STATE UNIVERISTY

PROPOSED ENGINEERING ENDORSEMENT
PROGRAM

Motion to Approve

PROFESSIONAL STANDARDS COMMISSION
BOISE STATE UNIVERSITY

PROPOSED COMPUTER SCIENCE
ENDORSEMENT PROGRAM

Motion to Approve

PROFESSIONAL STANDARDS COMMISSION
BOISE STATE UNIVERSITY

PROPOSED MASTER IN TEACHING SPECIAL
EDUCATION ENDOREMENT PROGRAM

Motion to Approve

REQUESTING EXCISION OF TERRITORY FROM
LAKELAND SCHOOL DISTRICT FOR ANNEXATION
INTO COEUR D’ALENE SCHOOL DISTRICT

Motion to Approve

RECOMMENDATION FROM THE BIAS AND
SENSITIVITY COMMITTEE

Motion to Approve

ACHIEVEMENT LEVEL CUT SCORES AND
RATIONALE FOR IDAHO STANDARDS
ACHIEVEMENT TESTS, GRADES 9 AND 10 MATH
AND ELA

Motion to Approve

TEMPORARY RULE - IDAPA 08.02.03.004, RULES
GOVERNING THOROUGHNESS, INCORPORATION
BY REFERENCE

Motion to Approve

10

SAT AND STUDENT DATA PRIVACY

Motion to Approve

SDE

TOC Pagei



STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

THIS PAGE INTENTIONALLY LEFT BLANK

SDE TOC Pageii



STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

SUBJECT
Superintendent of Public Instruction Update to the State Board of Education.

BACKGROUND/DISCUSSION
Superintendent of Public Instruction, Sherri Ybarra, will provide an update on the
State Department of Education.

BOARD ACTION

This item is for informational purposes only. Any action will be at the Board’s
discretion.
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PROFESSIONAL STANDARDS COMMISSION

SUBJECT

Professional Standards Commission, 2013-2014 Annual Report.

APPLICABLE STATUTE, RULE, OR POLICY

Sections 33-1208, 33-1251, 33-1252, 33-1253, 33-1254, and 33-1258, Idaho
Code

BACKGROUND/DISCUSSION

The 1972 State legislature established the Professional Standards Commission.
This legislative action combined the Professional Practices Commission,
established by the State Legislature in 1969, with the Professional Standards
Board, an advisory board appointed by the State Board of Education.

The Professional Standards Commission was thereby created as a Commission
appointed by the State Board of Education (Board) and housed in the
Department of Education. The Commission consists of 18 constituency
members comprised of seven (7) teachers, four (4) school administrators, three
(3) public higher education personnel, and one (1) representative each for private
higher education institutions, the State Department of Education, the Division of
Professional-Technical Education, and the Idaho School Boards Association.
Members are appointed or reappointed by the Board for terms of three (3) years.

The Professional Standards Commission submits an annual report following the
conclusion of each fiscal year to the State Board of Education regarding the
accomplishments of the commission.

IMPACT

This report advises State Board of Education regarding the accomplishments of
the Professional Standards Commission at the conclusion of each fiscal year.

ATTACHMENTS

Attachment 1 — 2013-2014 Annual Report Page 3

BOARD ACTION

SDE

| move to accept the Professional Standards Commission 2013-2014 Annual
Report.

Moved by Seconded by Carried Yes No
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INTRODUCTION

The Professional Standards Commission was established by the legislature as provided
in Sections 33-1251 through 33-1258, Idaho Code. It is an 18-member body comprised
of 7 teachers, 4 school administrators, 3 public higher education personnel, plus 1
representative each of private higher education institutions, the State Department of
Education, the Division of Professional-Technical Education, and the State School
Boards Association.

Under Idaho Code, the Professional Standards Commission is charged with the three
basic categories of responsibility listed below. 1) The Commission adopts professional
codes and standards of ethics, conduct, and professional practices applicable to
certificated employees; 2) it inquires into and, if warranted, provides hearings on
charges of improper conduct; and 3) it makes recommendations concerning teacher
education, teacher certification, and standards. Items 1) and 3) are subject to final
approval by the State Board of Education.

During the 2013-2014 school year, the following persons served as members of the
Professional Standards Commission:

1. Clara Allred Twin Falls SD #411

2. Cathy Bierne Coeur d'Alene SD #271

3. Dr. Diane Boothe Boise State University

4. Margaret Chipman Weiser SD #431

5. Kristi Enger State Professional-Technical Education
6. Jason Hancock State Department of Education
7. Esther Henry, Vice Chair Jefferson County Joint SD #251
8. Dr. Paula Kellerer Northwest Nazarene University
9. Angie Lakey-Campbell Cambridge Joint SD #432

10.  Dr. Becky Meyer Lake Pend Oreille SD #84

11. Kim Mikolajczyk Moscow SD #281

12.  Dr. Laural Nelson Idaho Digital Learning Academy
13.  Mikki Nuckols Bonneville Joint SD #93

14.  Dr. Tony Roark Boise State University

15. Elisa Saffle Bonneville Joint SD #93

16. Dan Sakota, Chair Madison SD #321

17.  Dr. Heather Van Mullem Lewis-Clark State College

18.  Virginia Welton Coeur d'Alene SD #271

Christina Linder served as Administrator for the Commission from July 1, 2013, to
December 22, 2013; Dr. Taylor Raney served as Administrator for the Commission from
December 23, 2013, to June 30, 2014.
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INTERNAL OPERATION OF THE COMMISSION
The Professional Standards Commission met five times during the 2013-2014 school

year in August, October, January, March, and May. Five standing committees and one
standing subcommittee functioned throughout the year.

STANDING COMMITTEES FUNCTION

LEADERSHIP TEAM Troubleshoots.
(Consists of Chair, Vice Chair, and four Tracks Commission tasks.

chairpersons from other standing Manages the Commission strategic plan.
committees/subcommittees.)

AUTHORIZATIONS Reviews district requests for approval of
Teacher to New Certification
authorizations.

STANDARDS Reviews Certification standards.
Recommends changes to Commission.

EXECUTIVE Makes recommendations to the
Commission regarding disciplinary actions
and policy revision.

PROFESSIONAL DEVELOPMENT Reviews professional development issues.

STANDING SUBCOMMITTEE FEUNCTION

BUDGET Monitors/makes recommended revisions
to annual budget.

Develops yearly budget with
recommendations for Commission
approval.

PROFESSIONAL PRACTICES ACTIVITIES

Under Section 33-1208, Idaho Code, the Professional Standards Commission has the
ultimate responsibility for suspending or revoking certificates for educator misconduct.
The Professional Standards Commission, under 33-1209, Idaho Code, is charged with
the responsibility of securing compliance with standards of ethical conduct. The chief
certification officer of the State Department of Education/administrator of the
Professional Standards Commission advises the Commission Executive Committee of
the circumstances of a case, suggesting a possible need for action to be taken against
a certificate. If a due process hearing is requested, the State Superintendent of Public
Instruction grants approval for a hearing to be held.
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Since the publication date of the last annual report, the Professional Standards
Commission received and considered the cases listed below. The administrator also
provided technical assistance to districts in which educator misconduct or related
problems were an issue, with a consistent recommendation that districts use legal
counsel to help determine a course of action. The following cases were disposed of as

indicated:

CASE

20707

21012
21014

21018

21028

21102

21104

21106

21107
21114
21201

21207

21212

SDE

CAUSE

Violation of Code
Violation of State Law; Conviction

Violation of Code
Violation of Code

Violation of Code
Violation of State Law; Conviction

Violation of Code

Violation of Code

Violation of Code

Violation of Code

Violation of Code
Violation of Code
Violation of Code

Violation of Code

Violation of Code
Violation of State Law; Conviction

DISPOSITION

Conditional Renewed Certificate;
Certificate Reinstatement

No Probable Cause

Revocation (Default)

Revocation (Default)

Letter of Reprimand; Ethics

Course (Default)

Revocation; Conditional Certificate with
5 Courses; Hearing Panel — No
Discipline Imposed — May Apply for
Certification in Any Area in Which
Qualified

Indefinite Suspension; Conditional
Certificate with 2 Courses and
Reflective Paper; Certificate
Reinstatement

Revocation; Hearing Panel — Indefinite
Suspension with Remedial Course
Work; Certificate Reinstatement;
Certificate Expiration

Revocation (Default)

Letter of Reprimand; Ethics Course
Letter of Reprimand; Ethics Course
Revocation; Indefinite Suspension;
Ethics Course; Review of Standardized

Test Protocol

Revocation (Default)
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21217

21222

21226

21229

21230

21231

21233

21301

21302

21303

21304

21306

21307

21310

21312

21313

STATE DEPARTMENT OF EDUCATION
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Violation of Code

Violation of Code
Violation of State Law; Conviction

Violation of Code

Violation of Code

Violation of Code

Violation of Code
Violation of State Law; Conviction

Violation of Code

Violation of Code
Violation of State Law; Conviction

Violation of Code
Violation of Code

Violation of Code

Violation of Code

Violation of Code

Violation of Code

Violation of Code
Violation of State Law; Conviction

Violation of Code

Indefinite Suspension with Book Report,
Interview of 5 Teachers, and Ethics
Course; Letter of Reprimand with Same
Conditions of Previous Suspension

Permanent Revocation

No Probable Cause; Letter of Concern
to School District Board of Trustees

Conditional Certificate with Literature
Review of at Least 7 Sources;
Implementation Plan of Best Practices
for Safe and Effective Classroom
Climate Within 6 Months of Stipulation

Conditional Certificate with
Implementation of Staff Safe-School
Plan Within 6 Months of Stipulation;
Provide Anti-Bullying Inservice for Staff;
Ethics Course

Permanent Revocation

Indefinite Suspension; Ethics Course;
New Background Check; Completion of
All Conditions for 5-Year Conditional
Certificate

Permanent Revocation

Letter of Reprimand; Ethics Course
Letter of Reprimand

Indefinite Suspension; Ethics
Course; Classroom Management
Course; Reinstatement

Letter of Reprimand; Ethics Course;
Classroom Management Course;
Certificate Reinstatement

Indefinite Suspension; Certification
Lapsed; New Certification Denial;
Certificate Reinstatement

Letter of Reprimand; Ethics Course

Conditioned Certificate

No Probable Cause

TAB 2 PAGE 8



STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

21314 Violation of Code Revocation (Default)

Violation of State Law; Conviction
21317 Violation of Code Letter of Reprimand; Ethics Course
21318 Violation of Code Indefinite Suspension; Ethics Course; 5-

Page Report on Classroom
Management Book

21319 Violation of Code Indefinite Suspension; Ethics Course;
Safe Schools Class; Drug/Alcohol
Evaluation; 6-Month Abstinence from
Drug/Alcohol Use

21320 Violation of Code No Probable Cause
21321 Violation of Code No Probable Cause; Warning Letter
21322 Violation of Code No Probable Cause; Letter of Concern

to Board of Trustees/Superintendent

21328 Violation of Code No Probable Cause; Warning Letter to
School District

21330 Violation of Code Letter of Reprimand; Ethics Course

21331 Violation of Code Revocation (Voluntary Surrender)

21332 Violation of Code Letter of Reprimand

21333 Violation of Code Letter of Reprimand

21334 Violation of Code No Probable Cause

21335 Violation of Code Revocation

21338 Violation of Code Letter of Reprimand

21339 Violation of Code No Probable Cause

21340 Violation of Code No Probable Cause

21405 Violation of Code Revocation (Voluntary Surrender)

REQUESTS FOR PROVISIONAL AUTHORIZATIONS

There were 154 Provisional Authorizations with 163 total endorsements/ assignments
issued during the 2013-2014 school year. Those Provisional Authorizations by subject
area during that same time period are as follows:

Agricultural Science and Technology 6/12 - 2

All Subjects K/8 — 19
Art6/12 -1
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Automotive Technology - 1

Basic Mathematics 6/12 — 3
Biology 6/12 — 1

Birth-Grade 3 - 3

Business Technology Education 6/12 — 2
Chemistry 6/12 — 1

Counselor K/12 — 11

Drama 6/12 — 3

Earth Science 6/12 - 1

Economics 6/12 — 2

English 6/12 - 9

English as a New Language 6/12 - 1
Family and Consumer Science 6/12 — 5
French 6/12 — 2

Generalist K/12 — 26

Geography 6/12 - 2

Gifted and Talented K/12 — 1
Health 6/12 — 4

Health Occupations 6/12 — 1
Hearing Impairment K/12 - 1
History 6/12 — 3

Humanities 6/12 — 2

Latin K/12 - 1

Mathematics 6/12 — 15

Music 6/12 - 1

Music K/12 — 3

Natural Science 6/12 — 9

Nursing Assistant — 1

Orientation Health Occupations - 1
Physical Education 6/12 — 7
Physical Science 6/12 — 1
Psychology 6/12 — 1

School Nurse - 1

School Principal Pre-K/12 - 1
School Psychologist — 2

Social Studies 6/12 — 2

Sociology 6/12 - 1

Spanish 6/12 — 2

Spanish K/12 -1

Speech Language Pathologist K/12 — 4
Superintendent — 2
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TEACHER TO NEW CERTIFICATION APPROVALS

There were 235 requests with 242 total endorsements/assignments for Teacher to New
Certification alternative authorization that were reviewed and approved by the
Professional Standards Commission during the 2013-2014 school year. Those
approved Teacher to New Certification alternative authorizations by subject area during
that same time period are as follows:

All Subjects K/8 — 10

American Government/Political Science 6/12 — 4
Art6/12 — 1

Art K/12 -1

Basic Math/Limited Mathematics — 1
Basic Mathematics 6/12 — 7

Basic Mathematics 6/9 - 3

Biology 6/12 — 2

Birth-Grade 3 — 12

Business Technology Education 6/12 - 4
Chemistry 6/12 — 1

Communications 6/12 — 2

Counselor K/12 - 6

Director of Special Education Pre-K/12 — 3
Drama 6/12— 4

Earth Science 6/12 - 1

Economics 6/12 -5

English 6/12 — 4

English 6/9 - 1

English as a New Language K/12 — 7
Family and Consumer Science 6/12 — 5
Foreign Language 6/12 - 1

French 6/12 -1

Generalist K/12 — 37

Geography 6/12 — 1

German 6/12 -1

Gifted and Talented K/12 -9

Graphic Design 6/12 - 1

Health 6/12 — 8

Health K/12 - 1

History 6/12 — 8

Library Media Specialist K/12 — 10
Literacy K/12 - 2

Mathematics 6/12 — 16

Mathematics 6/9 - 1

Music K/12 - 3

Natural Science 6/12 — 12

Natural Science 6/9 - 1
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Physical Education 6/12 - 4
Physical Education K/12 - 3
Physical Science 6/12 — 3
Physical Science 6/9 - 1
Physics 6/12 - 3

School Principal Pre-K/12 — 9
Social Studies 6/12 — 3
Spanish 6/12 — 3

Spanish K/12 - 4
Superintendent — 12

REQUESTS FOR CONTENT SPECIALIST AUTHORIZATIONS

There were 39 Content Specialist alternative authorizations with 42 total
endorsements/assignments issued during the 2013-2014 school year. The Content
Specialist alternative authorizations by subject area during that same time period are
listed below.

All Subjects K/8 — 5

Art6/12 -1

Art K/12 -1

Basic Mathematics 6/12 — 2

Bilingual Education K/12 - 1

Biology 6/12 — 1

Business Technology Education 6/12 - 2
Counselor K/12 — 1

Dance 6/12 -1

Drama 6/12 — 1

Earth Science 6/12 - 1

English 6/12 — 2

English 6/9 — 1

Family and Consumer Science 6/12 - 1
Generalist K/12 — 8

Mathematics 6/12 — 3

Music 6/12 — 2

Music K/12 -1

Natural Science 6/12 - 1

Physical Education 6/12 — 1

Physical Education K/12 — 1

Physical Science 6/12 — 1

School Psychologist — 2

Speech Language Pathologist Interim — 1
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REQUESTS FOR ABCTE (AMERICAN BOARD FOR CERTIFICATION
OF TEACHER EXCELLENCE) CERTIFICATION

There were 95 interim certificates with 129 total endorsements/assignments issued
through the ABCTE process during the 2013-2014 school year. Those ABCTE-issued
interim certificates by subject area during that same time period are as follows:

All Subjects K/8 — 53
Biological Science 6/12 — 6
Chemistry 6/12 — 2

English 6/12 — 12
Generalist K/12 — 24
History 6/12 — 7
Mathematics 6/12 — 17
Natural Science 6/12 — 4
Physics 6/12 — 4

STATE/NATIONAL APPROVAL OF EDUCATOR PREPARATION PROGRAMS

The State Board of Education requires all educator preparation programs to be
evaluated on a seven-year cycle. This evaluation occurs through a concurrent on-site
visit by a CAEP (Council for the Accreditation of Educator Preparation) team and a state
team. The CAEP team evaluates the unit, and the state team evaluates respective
content area disciplines.

Under the direction of the administrator of the Professional Standards Commission, the
state evaluation team utilizes the CAEP/Idaho protocol and conducts educator
preparation program evaluations. While all educator preparation programs are subject
to a state evaluation, CAEP evaluations are optional. All Idaho educator preparation
institutions, except The College of Idaho and BYU-ldaho, choose to undergo a CAEP
program evaluation. All Idaho educator preparation programs, however, must address
both state and CAEP standards when preparing for on-site educator preparation
program reviews.

The official vehicle for the approval of existing educator preparation programs in Idaho
is the CAEP/Idaho partnership agreement. State standards for evaluating educator
preparation programs are those approved by the State Board of Education effective July
1, 2013, and found in the Idaho Standards for Initial Certification of Professional School
Personnel manual.

University of Idaho

Following a state/CAEP on-site visit on April 6-9, 2013, the Commission, at its January
23-24, 2014, meeting, considered the state team report and made the following
recommendations regarding the University of Idaho educator preparation program:
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Core Standards — Reviewed but not subject to approval
Elementary Education program — Approved

Early Childhood/Special Education Blended program — Approved
Special Education program — Approved

English Language Arts program — Approved

Reading/Literacy program — Not Approved

Mathematics program — Approved

Social Studies (Foundation Standards) — Reviewed but not subject to
approval

Economics program — Approved

Geography program — Approved

Government/Civics program — Approved

History program — Approved

Science (Foundation Standards) — Reviewed but not subject to approval
Biology program — Approved

Chemistry program — Approved

Earth and Space Science program — Approved

Physics program — Approved

Modern Languages program — Approved

Visual/Performing Arts (Foundation Standards) — Reviewed but not
subject to approval

Visual Arts program — Approved

Music program — Approved

Physical Education program — Approved

Health Education program — Approved

Professional-Technical (Foundation Standards) — Reviewed but not
subject to approval

Agricultural Science and Technology program — Approved
Business Technology program — Approved

Marketing Education program — Approved

Administration (Foundation Standards) — Reviewed but not subject to
approval

School Superintendent program — Approved

Special Education Director program — Approved

Gifted and Talented Education program — Conditionally approved
Library Media Specialist program — Conditionally approved

The State Board of Education, at its February 26-27, 2014, meeting, approved the
University of ldaho state team report resulting from the on-site visit. Conditionally
approved programs are subject to a focused revisit within two years following the on-site
visit to determine if specific standards are met.
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Lewis-Clark State College

Following a state/CAEP on-site visit on November 3-5, 2013, the Commission, at its
March 20-21, 2014, meeting, considered the state team report and made the following
recommendations regarding the Lewis-Clark State College educator preparation
program:

Core Standards — Reviewed but not subject to approval

Elementary Education program — Approved

Special Education program — Conditionally approved

English Language Arts program — Approved

Reading/Literacy program — Approved

Physical Education program — Approved

Health Education program — Approved

Mathematics program — Approved

Social Studies (Foundation Standards) — Reviewed but not subject to
approval

History program — Approved

Science (Foundation Standards) — Reviewed but not subject to approval
Biology program — Conditionally approved

Chemistry program — Conditionally approved

Earth and Space Science program — Conditionally approved

English as a New Language program — Conditionally approved
Gifted and Talented program — Approved

(The State Board of Education, at its August 13-14, 2014, meeting, subsequently
approved the Lewis-Clark State College state team report resulting from the on-site
visit.) Conditionally approved programs are subject to a focused revisit within two years
following the on-site visit to determine if specific standards are met.

SDE

COMMITTEE WORK

The Commission authorized the purchase of recording system components for
the use of the Commission in the amount of $1,500.

Commission staff conducted an ethics hearing panel training for those qualified
to serve as hearing panel chairpersons (former Commission members).

A Commission-sponsored Educator Preparation Clinic was conducted in Boise
for those involved in the higher education preparation of educators. Topics
addressed included fingerprinting, alternate routes, Title Il reporting, certification
and endorsement requirements (including the information that the Department of
Education no longer conducts transcript evaluations to determine endorsement
eligibility), and state program approval.
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The Commission arranged for the extensive presentation of a national expert on
teacher-student sexual misconduct at one of their meetings; a Commission-
sponsored ethics symposium was subsequently held to draw the awareness of
key stakeholders to the importance of defining/addressing the necessary change
needed in ethics training for Idaho educators and to measure the status of the
ethics issue in the state.

The Commission provided travel stipends to registered attendees traveling 50
miles or more to participate in the above-mentioned ethics symposium.

The Commission funded the participation of two Commission staff members, a
deputy attorney general, four Commission members, and a Commission ethics
investigator in the 2013 National Association of State Directors of Teacher
Education and Certification (NASDTEC) Professional Practices Institute (PPI),
which was held in Boise.

Commission staff conducted one ethics hearing during the 2013-2014 academic
year.

The Commission paid $7,976 for contracted investigative services during the
2013-2014 academic year.

The Commission approved revisions to the Professional Standards Commission
Procedures Manual.

The Commission funded the participation of two Commission staff members in
the annual CAEP Fall Conference; one Commission staff member in the CAEP
Spring Conference; one Commission staff member in the Idaho Prevention
Conference; and two Commission staff members in the NASDTEC Annual
Conference.

The Commission approved the Standards Committee's recommendation to
conditionally approve the University of Idaho/College of Southern Idaho 2 + 2
Career and Technical Education new program proposal.

Commission members were informed of the award (approximately $120,000 per
year for two years) of a Network for Transforming Educator Preparation (NTEP)
grant to Idaho for the state to participate in a two-year pilot that will focus on
transforming educator preparation and entry systems to the profession; members
were given the opportunity to provide input on the undertaking.

The Commission approved the reinstatement of subsection (a) to Principle VIII of
the Code of Ethics: Docket #08.02.02.1305 and the determination of an "in-
house" protocol for dealing with contract-abandonment ethics complaints without
having to open a formal ethics case, if the school district released the employee
from their contract.
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The Commission, through its Executive Committee, affirmed that it considers the
ethics offense of a certification applicant lying on a certification application
regarding prior certification irregularities/legal convictions or credits taken for
renewal very seriously; sanctions imposed include certificate suspension,
issuance of a formal Letter of Reprimand that remains in the applicant's
certification file, notification of the certificate suspension and/or Letter of
Reprimand to the NASDTEC Clearinghouse (which all states can access), the
requirement of a 3-credit ethics course and sometimes additional courses, the
requirement of readings and reports, and having to go through the entire
reinstatement process for certificate reinstatement.

The Commission funded Idaho's annual $4,000 membership in NASDTEC.

The Commission approved the Standards Committee's recommendation to
assess non-CAEP Idaho higher education institutions the amount of $2,000
during the year that the institution undergoes an educator preparation program
approval review; the amount assessed is intended to help defray the costs of the
state to conduct the review.

In light of the fact that school social workers can no longer act as middle school
counselors, the Commission approved the Standards Committee’s
recommendation to approve district waivers seeking the grandfathering of current
school social workers assigned to middle school counseling positions.

The Commission approved the Standards Committee’s recommendation to
conditionally approve the College of Idaho's English as a New Language new
program proposal.

The Commission approved the Standards Committee’s recommendation to direct
Commission staff to complete and submit to Educational Testing Service the
required Praxis paperwork associated with the updates to Praxis exams for the
2014-2015 testing year.

The Commission approved the Standards Committee's recommendation to
recognize the new Boise State University's Computer Science endorsement
proposal submitted as partially complete. The proposal appeared to provide
evidence of the standards addressed, but the other eight core teaching standards
and the other two domains must still be addressed.

Commission staff developed an ethics "case closed" letter — a standard
discipline/form letter to be used when certification/recertification applicants fail to
report prior certification irregularities/legal convictions or renewal credits taken;
additional space was added on the recertification application form for naming
renewal credit classes; two types of form letters were developed for issuance to
ethics case complainants — one reports disciplinary action taken upon the
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respondent's certificate and provides contact information for a public records
request and the other will be sent in ethics cases where no disciplinary action is
pursued and there are no available public records.

The Commission sent Idaho's Teacher of the Year a congratulatory letter on the
award received.

In light of the fact that Educational Testing Service is discontinuing the Physical
Science Praxis Il exam, the Commission approved the Standards Committee's
recommendation that a teacher candidate for the Physical Science endorsement
pass either the General Science (5435), Chemistry (5245), or Physics (5265)
Praxis Il assessment and that, when the Science standards are reviewed, this
issue be readjusted and addressed accordingly.

As a cost-saving measure, the Commission changed its out-of-town Commission
member Boise lodging from the Hampton Inn Downtown to Hotel 43 for the 2014-
2015 academic year.

Upon the recommendation of the Standards Committee, the Commission
approved:

e the revised School Psychologist standards and endorsement;

e the revised Special Education Generalist standards;

e the revised Special Education Blind and Visually Impaired
endorsement;

e the revised Special Education Hearing Impaired endorsement.

The Commission approved the Standards Committee's recommendation to
conditionally approve the University of Idaho English as a New Language
endorsement and the University of Idaho On-Line Teacher endorsement.

The Commission was updated on Idaho's Smarter Balanced Assessment
System; human trafficking in ldaho and elsewhere; and The Hub on the Idaho
Department of Education website, which is a professional development resource
for the state's educators to help school districts move toward an integrated
approach to professional development built on the foundation of leadership.

Commission members were requested to assume responsibility for
communication of Commission items of interest within their respective
constituencies.

In a ballot election for 2014-2015 Commission officers, Esther Henry was elected
chair and Mikki Nuckols was elected vice-chair.
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PSC Revenue/Expense detalls FY 2014

Index Code 2003

(Budget: Approved 6-5-2013)

| Jul 13| Aug 13| Sept 13| Oct 13| Nov 13 Dec 13| Jan 14| Feb 14] Mar 14 Apr 14| May 14| June 14
Revenue (actual) $61,975 | $65,469 | $22,830 | $13,839 $7,685 | $13,075 | $22,757 | $20,800 | $20,787 | $25,249 | $32,569 | $55,372 | $362,406
| Actual FY14 | Est. Budget
PERSONNEL
41014201 [galaries, benefits $19,296| $27,810| $20,521| $18,145| $19,835| $18,690| $31,744| $12,028] $16,402| $19,826| $23,414| $22,850 $250,559 $200,000
OPERATING
5961 PSC-Commission Work
5990 PSC Mtg Travel/meals $27 $5,686 $127 $2,579 $3,612 $275 $6,397 $1,049 $5,405 $229 $6,535 $31,921 $39,000
Public relations/hearings $0 $1,000
5990 Commission Prof Dev & Training $0 $6,500
5982 Governmental Overhead $0 $13,000
5166 Legal Services $0 $0
Committee Work
Leadership Team $0 $700
Strategic Planning $0 S0
SBOE Meetings $0 $500
5035 Exec. - Printing (brochure/poster) $0 S0
Investigations/hearings/training $753 $588 $280 $2,707 $3,800 $8,128 $8,000
Contract investigative services $4,013 $998 $2,965 $7,976 $39,000
NASDTEC Professional Pract. $3,720 $24 $1,734 $5,478 $10,000
NASDTEC Dues $4,000 $4,000 $4,000
5035 Authorizations $0 $500
Alternate Routes $0 S0
Teacher Licensure/Comp $0 S0
5035 Standards $0 $300
Standards Maintenance $1,258 $2,742 $251 $2,271| $4,975 $309 $11,806 $12,000
Praxis $0 $2,500
Prep Program Review Re-write $0 $7,285
Prep Program Review & Focus
visits (PPR) & Training $2,498 $792 $741 $2,236 $2,411| $210.00 $8,889 $10,500
5135 CAEP (NCATE) Partnership dues $3,787 $3,787 $4,085
5035 Prof Development Committee $0 $300
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Prof Development Fund S0

5001 Communication $145 $225 $233 $119 S144 $210 $268 $300 S24 $226 $120 $381 $2,394 $4,000
5051 Employee Development $160 $245 $368 $773 $750
5170 Prof. Services-Consultant $0 $2,000
5201 5601 Repa?rs and Maintenance Svcs.&

supplies $780 $780 $1,300
5251 Admin. services $325 $410 $600 $175 $150 $1,660 $2,300
5301 Computer services $0 $500
5351 Employee Travel Costs -$340|  $1,752 $1,353 $327 $73 -$400 $722 $574 $145| $1,592| $1,369 $7,166 $7,500
5401 Admin. Supplies (Office supplies) $120 $177 $142 $151 $197 $85 $213 $130 $239 $254 $145 $146 $1,999 $2,500
5551 Computer Supplies $65 $65 $1,000
5751 Insurance $337 $337 $700
5901 Rentals & operating leases $2,552 $2,326 $4,878 $5,500

Payroll/Accounting $1,013 $1,013 $1,400
CAPITAL
6401 Computer equipment $156 $187 $343 $1,000
6701 Office equipment $217 $199 $169 $585 $600
TOTALS $24,005| $40,575| $33,187| $25,045| $31,993| $24,561| $32,675| $27,603| $18,909| $32,437| $31,180 $32,369 $354,538 $390,220

| Revenue less expenses $37,970 | $24,894 | ($10,357) ($11,206)| ($24,308)| ($11,486) ($9,918)] ($6,803)| $1,878 | ($7,188)] $1,388 | $23,004 $7,868
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PROFESSIONAL STANDARDS COMMISSION

SUBJECT
Boise State University; Proposed Engineering Endorsement Program

APPLICABLE STATUTE, RULE, OR POLICY
Section 33-114 and 33-1258, ldaho Code
Idaho Administrative code, IDAPA 08.02.02 section 100 - Official Vehicle for the
Approval of Teacher Education Programs

BACKGROUND/DISCUSSION
Engineering Teaching Endorsement
There is an immediate need for secondary teachers in STEM (Science,
Technology, Engineering and Mathematics) related fields. Boise State University
(BSU) has submitted a proposal to offer a teacher preparation engineering
program that will lead to an Engineering 6/12 teaching certification and
endorsement.

The Standards Committee of the Professional Standards Commission (PSC)
conducted a New Program Approval Desk Review of the Engineering 6/12
Endorsement program proposed by BSU. Through the comprehensive
presentation, the Standards Committee gained a clear understanding that all of
the ldaho Standards for Engineering 6/12 teachers would be met and/or
surpassed through the proposed program.

During its October 2014 meeting, the Professional Standards Commission voted
to recommend Conditional Approval of the proposed Engineering K-12 Teaching
Endorsement program offered through BSU. With the conditionally approved
status, BSU may admit candidates to the Engineering 6/12 Teaching
Endorsement program, and will undergo full approval once there are program
completers.

IMPACT
In order to maintain status as an ldaho approved program and produce
graduates eligible for ldaho teacher certification, all new programs must be
reviewed for Board approval.

ATTACHMENTS
Attachment 1 — BSU Engineering Program Proposal Packet Page 3

STAFF COMMENTS AND RECOMMENDATIONS
The program proposal provided references alignment with the Idaho engineering
content standards. All State K-12 content standards and teacher preparation
program standards are approved by the Board and incorporated by reference
into Administrative Rule (IDAPA 08.02.03/IDAPA 08.02.02), to date the Board
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has not had the opportunity to consider either engineering content standards nor
engineering teacher preparation standards. It is customary for the endorsement
programs to be built from a foundation starting with the applicable K-12 content
standards in the applicable subject area, then teacher preparation program
standards are developed in alignment with those content standards (Idaho
Standards for the Initial Certification of Professional School Personnel), followed
by the approval of any certification or endorsement programs that are aligned
with those standards.

STEM industry partners have expressed support of the program.

BOARD ACTION
| move to accept the Professional Standards Commission recommendation to
conditionally approve the Engineering 6/12 Teaching Endorsement program
offered through Boise State University as an approved teacher preparation
program.

Moved by Seconded by Carried Yes No
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Engineering

October 2014
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Background

Established in 2012, IDoTeach is responsible for preparing all undergraduate pre-
service teachers seeking science and mathematics teachings endorsements at Boise State
University. IDoTeach is the first replication in the mountain west region of UTeach, a
program originally developed at the University of Texas that has been adopted as an
exemplary, research-based approach to STEM teacher preparation at over forty
universities across the United States. With the pending approval of the recently
developed Idaho Content Standards for teaching Engineering and the full support of the
College of Engineering at Boise State University, we are seeking to offer the Engineering
teaching endorsement. A strong focus on early experience in the classroom along with the
deep content knowledge gained from earning a degree in a STEM discipline provides our
pre-service teachers with the tools that they need to be successful in the classroom.

IDoTeach Elements of Success
The IDoTeach program is built on the following nine elements of success:
1. Distinctive Program Identity

IDoTeach has an established identity as a prestigious secondary STEM teacher
preparation program that attracts high caliber students, experienced and successful
master teachers, and tenure-track faculty who are interested in the reform of
STEM education.

2. Cross-College and School District Collaboration

IDoTeach is a formally coordinated effort of the College of Education, the
College of Arts and Sciences and College of Engineering — the college(s)
responsible for administering STEM degrees.

3. Long-Term Institutional and Community Support

IDoTeach is a long-term institutional and community priority that is sustained
through ongoing financial support from university and college administrators, as
well as a broader range of stakeholders concerned with STEM education reform.
IDoTeach is afforded a level of stability similar to other university departments
and is not an outreach effort.

4. Compact and Flexible Degree Plans
IDoTeach offers four-year degree plans that fully integrate students” STEM
content major requirements and IDoTeach program requirements and allow

students to obtain secondary STEM teaching certification while earning degrees
in science, computer science, engineering, or mathematics.
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5. Active Student Recruitment and Support

IDoTeach actively recruits to attract the greatest possible number of STEM
majors and provides significant resources and encouragement to maximize
program and career retention.

6. Dedicated Master Teachers
IDoTeach master teachers—non-tenured clinical faculty with exemplary
secondary teaching experience—are exclusively dedicated to student support and
program success.

7. Rigorous, Research-Based Instruction
IDoTeach courses are designed to develop deep understanding of content of
particular importance to future secondary STEM teachers and build strong
connections between mathematics and science and between educational theory
and practice.

8. Early and Intensive Field Experiences
In order to promote confidence and accelerate professional development,
IDoTeach students begin a carefully scaffolded sequence of intensive teaching
opportunities in their first semester of the program and continue these field
experiences throughout.

9. Continuous Program Improvement

IDoTeach systematically collects and analyzes both student and program level
data to make informed decisions about program development and improvement.
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IDoTeach Course Sequence

Semester S S S S S te S te S te
1 2 3 4 5 6 7 8
res N STEP1 STEP2 Knowing & Cl Perspecti Re ch Project- Student
F hman Leaming Interactions Methods Based Teaching
Pathway Instruction
STEP1 STEP2 Classroom Perspectives Research Student
Sophomore —> “m ingd | ! ';e"_"’:;‘ Teaching
ming roject-
Pathway Base
Instruction
STEP1 STEP2 R h Stud
. B Knowing & Class Methods Teaching
Junior/Senior — Leaming intaractio "’.°'n's' Project-
Pathway Based
Instruction
Perspectives
STEP 182 Student

Knowing & Teaching
Post-Baccalaureate — ‘-:;’:::9 Research
Pathway oo
Instruction Perspectives|

Methods

{Program

Under Development) Classroom

Interactions

Course Descriptions

Students enrolled in IDoTeach will develop the competencies that they need to meet the
Idaho Content Area Standards for Engineering through coursework in STEM Education
offered by IDoTeach, Introductory Engineering, Engineering Communication, Senior
Capstone Design, and Mathematics and Science Courses. Students seeking an
endorsement in engineering will typically major in Civil Engineering (CE), Electrical and
Computer Engineering (ECE), Materials Science and Engineering (MSE), or Mechanical
and Biomedical Engineering (ME).

IDoTeach STEM Education Courses:

STEM-ED 101 STEP 1: INQUIRY APPROACHES TO TEACHING. Theory and
practice necessary to design and deliver inquiry-based math and science instruction.
Explore and practice the guided inquiry process, create lesson plans and implement them
during visits to elementary classrooms. Fieldwork required.

STEM-ED 102 STEP 2: INQUIRY-BASED LESSON DESIGN. Continuation of STEM-
ED 101. Develop skills in designing, teaching, analyzing, and assessing inquiry-based
math and science lessons. Create lesson plans and implement them during visits to middle
school classrooms. Fieldwork required.

STEM-ED 210 KNOWING AND LEARNING IN MATHEMATICS AND SCIENCE.
Introduction to theories and principles of cognition and learning and research on learning,
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memory, individual development, motivation and intelligence. Design lesson plans,
instruction and assessment applying learning theory. Emphasis in mathematics and
science learning. PREREQ: STEM-ED 101. COREQ: STEM-ED 102.

STEM-ED 220 PERSPECTIVES ON SCIENCE AND MATHEMATICS. Introduction to
the historical, social, and philosophical implications of math and science. Laboratory
focuses on replication of significant discoveries. PREREQ: STEM-ED 210.

STEM-ED 310 CLASSROOM INTERACTIONS. Apply learning theories in
instructional settings. Develop, implement and evaluate activities and strategies for
teaching diverse student populations. Fieldwork required. PREREQ: Admission to
IDoTeach Program, STEM-ED 210.

STEM-ED 350 RESEARCH METHODS. Introduction to laboratory-based methods used
by scientists and mathematicians with an application to math and science education.
Design and implementation of laboratory investigations. Written and oral reports of
results. PREREQ: PERM/INST.

STEM-ED 410 PROJECT-BASED INSTRUCTION. Methods used to implement and
assess problem-based investigations in math and science classrooms. Fieldwork required.
PREREQ: Admission to apprenticeship, STEM-ED 310.

STEM-ED 480 APPRENTICE TEACHING. Teaching in the classroom under the
mentorship of a teacher in the field. Fieldwork required. PREREQ: Admission to
apprenticeship, STEM-ED 350, STEM-ED 410.

Introductory Engineering Courses

ENGR 120 INTRODUCTION TO ENGINEERING. Students use critical thinking and
gain design-oriented engineering experiences by working through projects that expose
them to the engineering disciplines. Professional skill development includes teamwork,
oral and written communication, and professional/ethical responsibility.

ENGR 130 INTRODUCTION TO ENGINEERING APPLICATION. Students use
critical thinking and gain design-oriented engineering experience by working through
projects that expose them to the engineering disciplines. Professional skill development
includes teamwork, oral and written communication, and professional/ethical
responsibility. Students will experience the satisfaction in solving a client’s real-world
problem as they apply the engineering design process to design and deliver a solution.

Engineering Communication Courses

CE 321 PRINCIPLES OF ENVIRONMENTAL ENGINEERING LAB. Environmental
engineering problems with emphasis on analysis and presentation. Significance of results
as compared with theory and practice.

ECE 380 ELECTRICAL ENGINEERING PRACTICE. Fundamentals in the practice of
Electrical Engineering as a profession. Topics include written and oral communication
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within Electrical Engineering; engineering project management and economics; design of
experiment, systems, processes, and devices; test, reliability, lifetime, and failure
analysis; manufacturing; ethics; sustainability; and engineering professionalism.

MSE 215 MATERIALS PROCESSING. Survey of manufacturing and processing
techniques for technological materials including biomaterials, ceramics, metals,
nanomaterials, and polymers.

ME 310 EXPERIMENTAL METHODS LAB. Instrumentation, data acquisition, and
theory verification in the engineering sciences. Emphasis placed on experimental
procedure, uncertainty analysis, and technical communication.

ENGL 202 INTRODUCTION TO TECHNICAL COMMUNICATION. An introduction
to the principles and applications of technical communication, with an emphasis on
audience characteristics and methods of performing research, analyzing data, and writing
persuasive documents. Topics include audience analysis, the writing process, graphics,
document design, the ethics of technical communication, and problem-solving research,
as well as applications such as memos, letters, instructions, proposals, and reports.

Engineering Design Courses

CE 480 SENIOR DESIGN PROJECT. Capstone design experience integrating previous
coursework with modern design theory and methodology. Applied through a
comprehensive individual or group project, integrating criteria based on customer, code,
and engineering requirements. Includes a series of progress reports and a final formal
presentation.

CE 481 SENIOR DESIGN PROJECT I. Capstone design experience integrating previous
coursework with modern design theory and methodology. Creation of teams and
proposals to be carried out in CE 483.

CE 483 SENIOR DESIGN PROJECT II. Capstone design experience integrating
previous coursework with modern design theory and methodology. Applied through a
comprehensive individual or group project, integrating criteria based on customer, code,
and engineering requirements. Includes a series of progress reports and a final formal
presentation.

ECE 480 SENIOR DESIGN PROJECT 1. Part one of the capstone design experience
integrating previous design work with design theory and methodology. Applied through
individual projects with fixed specifications requiring effective use of engineering skills
including: time management, design trade-off analysis, SPICE simulation, PCB layout,
and test/debug of the constructed design. Written reports are completed at each phase of
the design process.

ECE 482 SENIOR DESIGN PROJECT II. Part two of the capstone design experience
integrating previous design work with design theory and methodology. Applied through
group project to integrate specifications based upon customer and engineering
requirements, computer modeling, simulation, and reliability analysis. Includes a series of
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project reports, formal presentations, and a written report. Development of skills used in
the engineering profession: teamwork, effective meetings, safety, ethics, project
management, and time management.

ME 481 SENIOR DESIGN PROJECT I. First course for mechanical engineers in
capstone design. Integration of previous coursework with modern design theory,
methodology, teamwork and project management. Comprehensive group projects include
determining customer requirements, developing design specifications, preparing concept
and configuration designs, documentation and presentation.

ME 483 SENIOR DESIGN PROJECT II. Second course for mechanical engineers in
capstone design. Projects started in ME 481 continue with parametric design,
prototyping, testing, documentation and presentation.

MSE 480 SENIOR PROJECT 1. Culminating major design experience that incorporates
materials selection, engineering standards and realistic constraints that include most of
the following: economic, environmental, manufacturability, ethical, health and safety,
social and political.

MSE 482 SENIOR PROJECT II. Culminating major design experience that incorporates
materials selection, engineering standards and realistic constraints that include most of
the following: economic, environmental, manufacturability, ethical, health and safety,
social and political.

Math Courses

MATH 170 CALCULUS I. Definitions of limit, derivative and integral. Computation of
the derivative, including logarithmic, exponential and trigonometric functions.
Applications of the derivative, approximations, optimization, mean value theorem.
Fundamental Theorem of Calculus, brief introduction to applications of the integral and
to computations of antiderivatives. Intended for students in engineering, mathematics and
the sciences.

MATH 175 CALCULUS II. A continuation of MATH 170. Applications of the integral,
symbolic and numerical techniques of integration. Sequences and series, with an
emphasis on power series and approximations, convergence and error bounds. Separable
differential equations. Parametric curves in the plane and polar coordinates. Includes use
of mathematical software such as Maple or Mathematica.

MATH 275 MULTIVARIABLE AND VECTOR CALCULUS. Vector algebra and
geometry, functions of several variables, partial and directional derivatives, gradient,
chain rule, optimization, multiple and iterated integrals. Parametric curves and surfaces,
vector fields, divergence and curl, line and surface integrals, Green’s, Stokes’ and
divergence theorems. Use of software such as Maple or Mathematica for visualization,
exploration and solutions of “real-world” problems.

MATH 333 DIFFERENTIAL EQUATIONS WITH MATRIX THEORY. Use of
differential equations to model phenomena in sciences and engineering. Solution of
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differential equations via analytic, qualitative and numerical techniques. Linear and
nonlinear systems of differential equations. Introduction to matrix algebra, determinants,
eigenvalues, and solutions of linear systems. Laplace transforms.

Science Courses

CHEM 111 GENERAL CHEMISTRY I. The first semester of a one-year sequence
course. A thorough study of the fundamentals of chemistry, including atomic and
molecular structure, stoichiometry, chemical reactions in solutions, gases,
thermochemistry, basic quantum theory, chemical periodicity, and elementary chemical
bonding.

PHYS 211 PHYSICS | WITH CALCULUS. Kinematics, dynamics of particles, statics,
momentum, rotational motion, gravitation, introductory wave motion, heat and
thermodynamics. Recommended background: high school physics or PHYS 101.

Description of Artifacts

Portfolios: The students maintain portfolios for the IDoTeach program, in which they
collect artifacts to document their accomplishment of each of the program/course
learning outcomes. These artifacts include observations of student teaching, reflections
on teaching, lesson plans, excerpts from video recorded teaching experiences, students
assessments (pre/post), classroom activities, and final course culminating projects.

Field Experiences: Field experience observations and student reflections of their
learning experiences from both the mentor teacher and the clinical faculty. The
observations are done using a specific protocols that have been vetted and aligned with
the current Idaho standards for teaching.

Project Reports: As the students develop projects for their content area (engineering)
the projects are accompanied by a written report detailing the concepts, content, and
processes that were used during the development. These reports are reflective of the
learning that takes place in the content area courses as the students engage in project
based learning.

Reflections: As the students engage in projects as well as field experiences they draft
reflections of their experiences related to issues of teaching and learning computer
science or engineering. These reflections are of both the acquisition of content
knowledge as well as engagement in pedagogy.

Lesson Plans: Given the extensive field experiences associated with IDoTeach, the
students amass a large number of lesson plans reflective of their content knowledge and
their ability to teach the content. These lesson plans are to be content specific and
student centered using an inquiry approach which requires the preservice teachers to have
a broad subject area knowledge associated with their pedagogical knowledge.
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Teamwork Assessments: Teamwork plays an important role in the engineering
profession, and teaming experience are incorporated in the engineering curriculum,
particularly in the introductory classes and in the senior design project students complete
as the culmination of their undergraduate engineering education. Instructors in these
courses solicit feedback from the students’ peers to assess their ability to work
successfully as part of a team.
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Institution: _Boise State University Program: IDoTeach Engineering

Framework for Teaching Domain # 1: Planning and Preparation and Domain #3 Instruction

« 1b: Demonstrating Knowledge of Students .
« 1c: Setting Instructional Outcomes
« le: Designing Coherent instruction

3c: Engaging Students in Learning

Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of
learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical
areas, and designs and implements developmentally appropriate and challenging learning experiences.

Idaho Content Area Standards Coursework and/or Key Indicators Specific to Content Artifacts &

For: Engineering
(Insert appropriate language from
content area “Knowledge” standards)

Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Competencies
(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#1: Knowledge of Learner
Development
1. The teacher understands how

STEM ED 101: STEP 1

STEM ED 102: STEP 2

The candidate knows and is able to:
1. The teacher designs and
implements developmentally

Portfolios

Field experience observations and

student reflections on their learning

to design developmentally experiences

appropriate engineering
activities and assignments.

) appropriate engineering activities
STEM ED 210: Knowing and assignments.

and Learning Reflections on issues in teaching and

learning engineerin
STEM ED g ENgInEering

310:Classroom
Interactions

Lesson Plans

STEM ED 410: Project
Based Instruction

STEM ED 480:
Apprenticeship Teaching
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Framework for Teaching Domain # 1: Planning and Preparation

(CONTINUED)

Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning
and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and
implements developmentally appropriate and challenging learning experiences.

Idaho Content Area Standards Coursework and/or Key Indicators Specific to Content Artifacts &

For: Engineering Equivalent Experience Competencies Performance Assessments

(Insert appropriate language from (List the required (Insert language from content area (List the artifacts and/or performance

content area “Knowledge” standards) coursework and/or verified | “performance” standards that demonstrate key | @ssessments that show a clear
equivalent experience) W correlation between each key indicator)

#1: Knowledge of Learner The candidate knows and is able to:

Development
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« 1b: Demonstrating Knowledge of Students
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Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures
and communities to ensure inclusive learning environments that enable each learner to meet high standards.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#2: Knowledge of Learning

Differences:

1. The teacher understands students
with exceptional needs, including
those associated with disabilities
and giftedness, and knows how to
use strategies and resources to
address those needs.

2. The teacher understands how and
when to provide appropriate
accommodations that allow students
to access academic content.

STEM ED 101: STEP 1
STEM ED 102: STEP 2

STEM ED 210: Knowing
and Learning

STEM ED
310:Classroom
Interactions

STEM ED 410: Project
Based Instruction

STEM ED 480:
Apprenticeship Teaching

The candidate knows and is able to:

1.

The teacher collaborates with other area
specialists to distinguish between issues
of learning disabilities and giftedness.

The teacher provides appropriate
accommodations that allow students to
access academic content.

Lesson plans demonstrating
differentiated instruction for both
students with learning disabilities
and gifted students. (1,2)

Working with a supervising teacher
to develop accommodation plans
for student with learning disabilities
(1.2)

Written Reflections on working
with students with disabilities and
gifted students (1,2)
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(CONTINUED)
Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures
and communities to ensure inclusive learning environments that enable each learner to meet high standards.

Idaho Content Area Standards Coursework and/or Key Indicators Specific to Content Artifacts &

For: Engineering Equivalent Experience Competencies Performance Assessments

(Insert appropriate language from (List the required (Insert language from content area (List the artifacts and/or performance

content area “Knowledge” standards) coursework and/or verified | «performance” standards that demonstrate key | assessments that show a clear
equivalent experience) W correlation between each key indicator)

#2: Knowledge of Learning The candidate knows and is able to:

Differences:
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Framework for Teaching Domain # 2: Classroom Environment and Domain # 3 Instruction

- 2a: Creating an Environment of Respect and Rapport

L]

3c: Engaging Students in Learning

Standard #3: Learning Environments. The teacher works with others to create environments that support
individual and collaborative learning, and that encourage positive social interaction, active engagement in

learning, and self-motivation.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies
(Insert language from content area

“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear

correlation between each key indicator)

#3: Learning Environments:

1. The teacher understands the
principles of effective classroom
management (e.g., strategies that
promote positive relationships,
cooperation, conflict resolution, and
purposeful learning).

2. The teacher understands the
principles of motivation, both
extrinsic and intrinsic, and human
behavior.

3. The teacher knows the components
of an effective classroom
management plan.

4. The teacher understands how social
groups function and influence
individuals, and how individuals
influence groups.

5. The teacher understands how
participation, structure, and
leadership promote democratic
values in the classroom.

STEM ED 101: STEP 1
STEM ED 102: STEP 2

STEM ED 210: Knowing
and Learning

STEM ED
310:Classroom
Interactions

STEM ED 410: Project
Based Instruction

STEM ED 480:
Apprenticeship Teaching

The candidate knows and is able to:

1.

The teacher recognizes factors and
situations that are likely to promote or
diminish intrinsic motivation and knows
how to help students become self-
motivated.

The teacher establishes a positive and
safe climate in the classroom and
laboratory, as well as participates in
maintaining a healthy environment in the
school as a whole.

The teacher designs and implements a
classroom management plan that
maximizes class productivity by
organizing, allocating, and managing the
resources of time, space, and activities, as
well as clearly communicating curriculum
goals and learning objectives.

The teacher utilizes a classroom
management plan consistent with school
district policies, building rules, and
procedures governing student behavior.

The teacher creates a learning community
in which students assume responsibility
for themselves and one another,
participate in decision-making, work
collaboratively and independently,
resolve conflicts, and engage in

Reflections on classroom

management and motivation (1,6,8)

Field experience observations
(1,2,3,4,5,6,7,8)

Classroom management plan
(1,2,3,4,5)

Lesson Plans (1,3,5,6,7)

Reflection on issues in teaching and

learning (1,6,8)

SDE
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6. The teacher understands the FEPIRYANIrbosetuldeaming activities.
relationship between classroom
management, school district
policies, building rules, and
procedures governing student
behavior.

6. The teacher organizes, prepares students
for, and monitors independent and group
work that allows for the full and varied
participation of all individuals.

7. The teacher engages students in
individual and cooperative learning
activities that helps the students develop
the motivation to achieve (e.g., relating
lessons to real-life situations, allowing
students to have choices in their learning,
and leading students to ask questions and
pursue problems that are meaningful to
them).

8. The teacher analyzes the classroom
environment, making adjustments to
enhance social relationships, student self-
motivation and engagement, and
productive work.

SDE TAB 3 PAGE 17

PSC Program Approval Form (August 2013) REVISED INTASC CORE STANDARDS 6



STATE DEPARTMENT OF EDUCATION
2

FEBRUARY 19,2015

(CONTINUED)
Standard #3: Learning Environments. The teacher works with others to create environments that support
individual and collaborative learning, and that encourage positive social interaction, active engagement in
learning, and self-motivation.

Idaho Content Area Standards Coursework and/or Key Indicators Specific to Content Artifacts &

For: Engineering Equivalent Experience Competencies Performance Assessments
(Insert appropriate language from (List the required (Insert language from content area (List the artifacts and/or performance
content area “Knowledge” standards) coursework and/or verified | “performance” standards that demonstrate key | @ssessments that show a clear

equivalent experience) indicators) correlation between each key indicator)

#3: Learning Environments: The candidate knows and is able to:

SDE TAB 3 PAGE 18

PSC Program Approval Form (August 2013) REVISED INTASC CORE STANDARDS 7



STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Framework for Teaching Domain # 1: Planning and Preparation # 3 Instruction

L]

la. Demonstrating Knowledge of Content and Pedagogy

le: Designing Coherent instruction

L]

3c: Engaging Students in Learning

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of
the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and
meaningful for learners to assure mastery of the content.

(

Idaho Content Area Standards
For: Engineering

nsert appropriate language from

content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#4: Content Knowledge:

ENGR 120: Introduction

The candidate knows and is able to:

Portfolios (1,2,3)

PSC Program Approval Form (August 2013)

REVISED InTASC CORE STANDARDS

1. The teacher understands the to Engineering or ENGR | 1. The teacher applies the principles _ o _
principles and concepts of 130: Introduction to and concepts of engineering (Sle g'g; Design final project report
engineering design. Engineering Application design in the solution of an "~
engineering design problem. Senior Design final project presentation
2. The teacher understands the | MATH 170: Calculus | (1.2,3)
role of mathematics in 2. The teacher can demonstrate the
engineering design and MATH 175: Calculus 2 effects engineering has on the :Q:)fr(::itl'ozn?f)o Engineering project
analysis. CHEM 111: General society, the environment and the -
Chemistry global community. Introduction to Engineering teamwork
3. The teacher understands the evaluations (3)
role of natural and physical PHYS: 211 Physics | 3. The teacher is able to work in a . _ .
sciences in engineering design | with Calculus learning community/project team. Senior design teamwork evaluations (3)
and analysis.
CE 480/481/483, ECE
4. The teacher understands the | 480/482, ME 481/483, or
ethical issues and practices of | MSE 480/482: Senior
. . . Design
the engineering profession.
5. The teacher understands the
importance of team dynamics
and project management in
engineering projects.
SDE TAB 3 PAGE 19
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STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

(CONTINUED)

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures
of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and
meaningful for learners to assure mastery of the content.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#4a: Knowledge of Subject Matter,
Content Specific Requirements
According to IDAPA 08.02.02.021: “An
official statement of competency in a
teaching area or field is acceptable in
lieu of courses for a teaching major or
minor if such statements originate in the
department or division of the accredited
college or university in which the
competency is established and are
approved by the director of teacher
education of the recommending college
or university.”

Content area expertise primarily verified
through state testing requirement, but
should include content competencies
from the following areas: (Insert
content/ endorsement area language
from Administrative Rule):

The candidate knows and is able to:

SDE

PSC Program Approval Form (August 2013)

REVISED InTASC CORE STANDARDS

TAB 3 PAGE 20
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STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Framework for Teaching Domain #3: Instruction

e 3a: Communicating with Students
e 3c: Engaging Students in Learning

« 3f: Demonstrating Flexibility and Responsiveness

Standard #5: Application of Content. The teacher understands how to connect concepts and use differing
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to
authentic local and global issues.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#5: Application of Content:

1. The teacher understands the
communication needs of
diverse learners.

2. The teacher knows how to use
a variety of communication
tools (e.g., audio-visual
technology, computers, and
the Internet) to support and
enrich learning opportunities.

3. The teacher understands
strategies for promoting
student communication skills.

4. The teacher knows the
symbols, terminology, and
notations specific to

ENGR 120: Introduction
to Engineering or ENGR
130: Introduction to

Engineering Application

ENGL 202: Introduction
to Technical
Communication

CE 321: Principle of
Environmental
Engineering; ECE 380
Electrical Engineering
Practice; MSE 215:
Materials Processing; or
ME 310 Experimental
Methods. Discipline
specific communication
courses

The candidate knows and is able to:

1.

The teacher is a thoughtful and
responsive listener.

The teacher adjusts
communication so that it is
developmentally and individually
appropriate.

The teacher models effective
communication strategies in
conveying ideas and information
and in asking questions to
stimulate discussion and promote
higher-order thinking.

The teacher supports and expands
student skills in speaking, writing,

Portfolios (2,3,4,5)

Lesson Plans (2,3,4,5,6)
Engineering Memos (5)
Engineering Project Reports (5)

Field experience observations
(1,2,3,4,5,6)

engineering. STEM ED 101: STEP 1 reading, listening, and in using
other mediums, consistent with
STEM ED 102: STEP 2 engineering practices.
SDE TAB 3 PAGE 21
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CED

LA DV 109

5. The teacher recognizes the
importance of oral and written
communication in the
engineering discipline.

STEM ED TEP
310:Classroom
Interactions

STEM ED 410: Project
Based Instruction

STEM ED 480:
Apprenticeship Teaching

" he teather demonstrates the

ability to communicate effectively
orally and in writing.

The teacher adjusts
communication in response to
cultural differences (e.g.,
appropriate use of eye contact and
interpretation of body language).

The teacher uses a variety of
communication tools (e.g., audio-
visual technologies, computers,
and the Internet) to support and
enrich learning opportunities.

The teacher uses the symbols,
terminology, and notations
specific to engineering.

SDE

PSC Program Approval Form (August 2013)

REVISED InTASC CORE STANDARDS
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(CONTINUED)

29N
FrcDRNUANT 19, ZU1O

Standard #5: Application of Content. The teacher understands how to connect concepts and use differing
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to
authentic local and global issues.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area
“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#5: Application of Content:

The candidate knows and is able to:

SDE

PSC Program Approval Form (August 2013)

REVISED InTASC CORE STANDARDS

TAB 3 PAGE 23
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STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Framework for Teaching Domain # 1: Planning and Preparation # 3 Instruction

e 1f: Designing Student Assessments

L]

3d: Using Assessment in Instruction

Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in
their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies
(Insert language from content area

“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#6: Assessment:

1. The teacher understands the
purposes of formative and
summative assessment and
evaluation.

2. The teacher knows how to use
multiple strategies to assess
individual student progress.

3. The teacher understands the
characteristics, design,
purposes, advantages, and
limitations of different types
of assessment strategies.

4. The teacher knows how to use
assessments in designing and
modifying instruction.

5. The teacher knows how to
select, construct, and use
assessment strategies and
instruments appropriate to
students to measure

STEM ED 101: STEP 1
STEM ED 102: STEP 2

STEM ED 210: Knowing
and Learning

STEM ED 310:
Classroom Interactions

STEM ED 410: Project
Based Instruction

STEM ED 480:
Apprenticeship Teaching

The candidate knows and is able to:

1.

The teacher selects, constructs,
and uses a variety of formal and
informal assessment techniques to
enhance the knowledge of
individual students, evaluate
student performance and progress,
and modify teaching and learning
strategies.

The teacher uses multiple
assessment strategies to measure
students’ current level of
performance in relation to
curriculum goals and objectives.

The teacher appropriately uses
assessment strategies to allow
students to become aware of their
strengths and needs and to
encourage them to set personal
goals for learning.

Portfolios (1,2,3,4,5)
Lesson Plans (1,2,3)

Field experience observations
(1,2,3,4,5)

SDE

PSC Program Approval Form (August 2013)
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CED LA DV, 10

engineering learning
outcomes.

6. The teacher understands

bias, and scoring.

and stakeholders.

evaluation strategies.

measurement theory and
assessment-related concepts
such as validity, reliability,

7. The teacher knows how to
communicate assessment
information and results to
students, parents, colleagues,

8. The teacher knows how to
apply technology to facilitate
effective assessment and

YN\1 L
"=PPA M he teacher monitors student

assessment data and adjusts
instruction accordingly.

5. The teacher maintains records of
student work and performance,
and communicates student
progress to students, parents,
colleagues, and stakeholders.

SDE

PSC Program Approval Form (August 2013)

REVISED InTASC CORE STANDARDS
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STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Framework for Teaching Domain # 1: Planning and Preparation

(CONTINUED)
Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in
their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

Idaho Content Area Standards Coursework and/or Key Indicators Specific to Content Artifacts &

For: Engineering Equivalent Experience Competencies Performance Assessments
(Insert appropriate language from (List the required (Insert language from content area (List the artifacts and/or performance
content area “Knowledge” standards) coursework and/or verified | «performance” standards that demonstrate key | assessments that show a clear

equivalent experience) indicators) correlation between each key indicator)

#6: Assessment: The candidate knows and is able to:

SDE TAB 3 PAGE 26

PSC Program Approval Form (August 2013) REVISED INTASC CORE STANDARDS 15
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STATE DEPARTMENT OF EDUCATION
2

rcbnRnUANRNT 19,

« 1b: Demonstrating knowledge of students

« le: Designing coherent instruction

Fa s N i
Ulo

Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting
rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and
pedagogy, as well as knowledge of learners and the community context.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area
“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#7: Planning for Instruction:

1. The teacher understands how
to apply knowledge regarding
subject matter, learning
theory, instructional
strategies, curriculum
development, and child and
adolescent development to
meet curriculum goals.

2. The teacher knows how to
take into account such
elements as instructional
materials, individual student
interests, needs, aptitudes, and
community resources in
planning instruction that
creates an effective bridge
between curriculum goals and
student learning.

3. The teacher knows when and
how to adjust plans to
maximize student learning.

STEM ED 101: STEP 1
STEM ED 102: STEP 2

STEM ED 210: Knowing
and Learning

STEM ED
310:Classroom
Interactions

STEM ED 410: Project
Based Instruction

STEM ED 480:
Apprenticeship Teaching

The candidate knows and is able to:

1. The teacher designs an
engineering curriculum that aligns
with high school and
postsecondary engineering
curricula.

2. The teacher designs curriculum to
meet community and industry
expectations.

3. The teacher, as an individual and a
member of a team, selects and
creates learning experiences that
are appropriate for curriculum
goals, relevant to students, and
based on principles of effective
instruction and performance
modes.

4. The teacher creates short-range
and long-range instructional plans,
lessons, and activities that are
differentiated to meet the
developmental and individual

Portfolios (1,2,3,4,5,6,7,8,9)
Lesson Plans (1,2,3,4,6,8,9)

Field experience observations
(1,2,3,4,5,6,7,8,9)

SDE

PSC Program Approval Form (August 2013)
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ivVerse students.

4. The teacher understands how
curriculum alignment across
grade levels and disciplines 5. The teacher responds to
maximizes learning. unanticipated sources of input by

adjusting plans to promote and

capitalize on student performance
and motivation.

6. The teacher develops and utilizes
student assessments that align with
curriculum goals and objectives.

7. The teacher modifies instructional
plans based on student assessment
and performance data.

8. The teacher integrates multiple
perspectives into instructional
planning, with attention to
students’ personal, family, and
community experiences and
cultural norms.

9. The teacher uses information from
students, parents, colleagues, and
school records to assist in planning
instruction to meet individual
student needs.

SDE TAB 3 PAGE 28
PSC Program Approval Form (August 2013) REVISED INTASC CORE STANDARDS 17
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STATE DEPARTMENT OF EDUCATION
2

Fa s N i
Ulo

(CONTINUED) rcbnRnUANRNT 19,
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting
rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and
pedagogy, as well as knowledge of learners and the community context.

Idaho Content Area Standards Coursework and/or Key Indicators Specific to Content Artifacts &
For: Engineering Equivalent Experience Competencies Performance Assessments
(Insert appropriate language from (List the required (Insert language from content area (List the artifacts and/or performance
content area “Knowledge” standards) coursework and/or verified | «performance” standards that demonstrate key | assessments that show a clear

equivalent experience) indicators) correlation between each key indicator)

#7: Planning for Instruction: The candidate knows and is able to:

SDE TAB 3 PAGE 29

PSC Program Approval Form (August 2013) REVISED INTASC CORE STANDARDS 18




STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Framework for Teaching Domain #3: Instruction

e 3b: Using Questioning and Discussion Techniques

« 3c: Engaging students in learning

Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to
encourage learners to develop deep understanding of content areas and their connections, and to build skills to
apply knowledge in meaningful ways.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#8: Instructional Strategies:

1. The teacher understands how
instructional strategies impact
processes associated with
various kinds of learning.

2. The teacher understands the
techniques and applications of
various instructional strategies
(e.g., cooperative learning,
project-based learning,
problem-based learning, direct
instruction, discovery
learning, whole group
discussion, independent study,
interdisciplinary instruction,
manipulatives).

3. The teacher knows how to
enhance learning through the
use of a wide variety of
materials, human resources,

STEM ED 101: STEP 1
STEM ED 102: STEP 2

STEM ED 210: Knowing
and Learning

STEM ED
310:Classroom
Interactions

STEM ED 410: Project
Based Instruction

STEM ED 480:
Apprenticeship Teaching

CE 480/481/483, ECE
480/482, ME 481/483, or
MSE 480/482: Senior
Design

The candidate knows and is able to:

1. The teacher evaluates methods for
achieving learning goals and
chooses various teaching
strategies, materials, and
technologies to meet instructional
purposes and student needs.

2. The teacher uses multiple teaching

and learning strategies to engage
students in learning.

3. The teacher uses a variety of
instructional tools and resources.

4. The teacher develops learning
activities that integrate content
from science, technology,
engineering, arts, and mathematic
disciplines.

5. The teacher uses practitioners

Portfolios (2,3,4,6)
Lesson Plans (1, 2,3,4,6)
Teaching Observations (1,2,3,4)

Reflections on instructional
strategies and deciding when to use
a variety of instructional strategies.
(1,2,3,6)

Reflection on working with
industrial partners as part of
engineering senior design work. (5)

SDE

PSC Program Approval Form (August 2013)
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and technology. F R Y rom ind{stry and the public sector
as appropriate for the content area.

4. The teacher knows how to
apply integrative STEM 6. The teacher develops a scope and
pedagogy. sequence of instruction related to

the students’ prior knowledge.

SDE TAB 3 PAGE 31
2
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STATE DEPARTMENT OF EDUCATION
2

(CONTINUED) FrcDRNUANT 19, ZU1O
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to
encourage learners to develop deep understanding of content areas and their connections, and to build skills to
apply knowledge in meaningful ways.

Idaho Content Area Standards Coursework and/or Key Indicators Specific to Content Artifacts &
For: Engineering Equivalent Experience Competencies Performance Assessments
(Insert appropriate language from (List the required (Insert language from content area (List the artifacts and/or performance
content area “Knowledge” standards) coursework and/or verified | “performance” standards that demonstrate key | assessments that show a clear

equivalent experience) indicators) correlation between each key indicator)

#8: Instructional Strategies: The candidate knows and is able to:

SDE TAB 3 PAGE 32
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STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Framework for Teaching Domain #4: Professional Responsibilities

e 4a: Reflecting on Teaching

e 4e: Growing and Developing Professionally

e 4f: Showing Professionalism

Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning
and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions
on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of

each learner.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area
“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#9: Professional Learning and
Ethical Practice:

1. The teacher is knowledgeable
about the different career
opportunities for engineering.

2. The teacher knows the Code
of Ethics for Idaho
Professional Educators.

3. The teacher knows a variety
of self-assessment strategies
for reflecting on the practice
of teaching.

4. The teacher is aware of the
personal biases that affect
teaching and knows the
importance of presenting
issues with objectivity,
fairness, and respect.

5. The teacher knows where to
find and how to access
professional resources on
teaching and subject matter.

ENGR 120: Introduction
to Engineering or ENGR
130: Introduction to

Engineering Application

STEM ED 101: STEP 1
STEM ED 102: STEP 2

STEM ED 210: Knowing
and Learning

STEM ED
310:Classroom
Interactions

STEM ED 410: Project
Based Instruction

STEM ED 480:
Apprenticeship Teaching

The candidate knows and is able to:

1.

The teacher practices behavior
congruent with The Code of Ethics
for Idaho Professional Educators.

The teacher adheres to local, state,
and federal laws.

The teacher uses a variety of
sources for evaluating his/her
teaching (e.g., classroom
observation, student achievement
data, information from parents and
students, and research).

The teacher uses self-reflection as
a means of improving instruction.

The teacher participates in
meaningful professional
development opportunities in order
to learn current, effective teaching

ENGR 120/130 Assignments and
presentation on engineering
disciplines and career pathways
(Content area #1)

Portfolios (1,2,3,4,5,6,7,8)
Lesson Plans (1,2,3,4,8)

Teaching Observations
(1,2,3,4,5,6,7,8)

Teaching Reflections. (3,4,5,6)

SDE

PSC Program Approval Form (August 2013)
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The teacher understands the
need for professional activity
and collaboration beyond the
school.

The teacher knows about
professional organizations
within education and his/her
discipline.

The teacher understands the
dynamics of change and
recognizes that the field of
education is not static.

The teacher knows how to use
educational technology to
enhance productivity and
professionalism.

gl = &)

tices:

prac

The teacher stays abreast of
professional literature, consults
colleagues, and seeks other
resources to support development
as both a learner and a teacher.

The teacher engages in
professional discourse about
subject matter knowledge and

pedagogy.

The teacher uses educational
technology to enhance
productivity and professionalism.

SDE

PSC Program Approval Form (August 2013)
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STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Framework for Teaching Domain #4: Professional Responsibilities

(CONTINUED)

Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning
and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions
on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of
each learner.

Idaho Content Area Standards Coursework and/or Key Indicators Specific to Content Artifacts &

For: Engineering Equivalent Experience Competencies Performance Assessments

(Insert appropriate language from (List the required (Insert language from content area (List the artifacts and/or performance

content area “Knowledge” standards) coursework and/or verified | “performance” standards that demonstrate key | assessments that show a clear
equivalent experience) W correlation between each key indicator)

#9: Professional Learning and The candidate knows and is able to:

Ethical Practice:

SDE TAB 3 PAGE 35
PSC Program Approval Form (August 2013) REVISED INTASC CORE STANDARDS 24
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STATE DEPARTMENT OF EDUCATION
2

e 4c: Communicating with Families

rcbnRnUANRNT 19,

e 4d: Participating in a Professional Community

e 4f: Showing Professionalism

Fa s N i
Ulo

Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to
take responsibility for student learning, to collaborate with learners, families, colleagues, other school
professionals, and community members to ensure learner growth, and to advance the profession.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#10: Leadership and
Collaboration:

1. The teacher is aware of

ENGR 120: Introduction
to Engineering or ENGR
130: Introduction to

The candidate knows and is able to:
1 The teacher is able to adapt lessons

Lesson Plans (1,2,3)

Senior Design Project reports (1)

to address community needs using
the engineering design process.
The teacher actively seeks out and
utilizes community resources to
create engaging learning
opportunities.
3.The teacher collaborates with other
teachers across disciplines, as well
as community partners.

community issues and needs | Engineering Application

for design opportunities. 2.
CE 480/481/483, ECE

480/482, ME 481/483, or
MSE 480/482: Senior
Design

Teaching Portfolio (1,2,3)

2. The teacher is aware of the
importance of professional
learning communities.

STEM ED 101: STEP 1
STEM ED 102: STEP 2
STEM ED

310:Classroom
Interactions

STEM ED 410: Project
Based Instruction

STEM ED 480:
Apprenticeship Teaching

SDE
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STATE DEPARTMENT OF EDUCATION
2

(CONTINUED)

rcbnRnUANRNT 19,

Fa s N i
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Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to
take responsibility for student learning, to collaborate with learners, families, colleagues, other school
professionals, and community members to ensure learner growth, and to advance the

rofession.

Idaho Content Area Standards
For: Engineering

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area
“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#10: Leadership and
Collaboration:

The candidate knows and is able to:

SDE
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PROFESSIONAL STANDARDS COMMISSION

SUBJECT
Boise State University; Proposed Computer Science Endorsement Program.

APPLICABLE STATUTE, RULE, OR POLICY
Section 33-114 and 33-1258, ldaho Code
Idaho Administrative code, IDAPA 08.02.02 section 100 - Official Vehicle for the
Approval of Teacher Education Programs

BACKGROUND/DISCUSSION
Computer Science Teaching Endorsement
There is an immediate need for secondary teachers in STEM (Science,
Technology, Engineering and Mathematics) related fields. Boise State University
(BSU) has submitted a proposal to offer a Computer Science program that will
lead to Computer Science 6/12 teaching certification and endorsement.

The Standards Committee of the Professional Standards Commission (PSC)
conducted a New Program Approval Desk Review of the Computer Science 6/12
Endorsement program proposed by BSU. Through the comprehensive
presentation, the Standards Committee gained a clear understanding that all of
the Idaho Standards for Computer Science 6/12 teachers would be met and/or
surpassed through the proposed program.

During its October 2014 meeting, the Professional Standards Commission voted
to recommend Conditional Approval of the proposed Computer Science K-12
Teaching Endorsement program offered through BSU. With the conditionally
approved status, BSU may admit candidates to the Computer Science 6/12
Teaching Endorsement program, and will undergo full approval once there are
program completers.

IMPACT
In order to maintain status as an Idaho approved program and produce
graduates eligible for ldaho teacher certification, all new programs must be
reviewed for Board approval.

ATTACHMENTS
Attachment 1 — BSU Computer Science Program Proposal Packet Page 3

STAFF COMMENTS AND RECOMMENDATIONS
The information provided references the programs alignment with the “Idaho
Standards for Computer Science 6/12.” All State K-12 content standards and
teacher preparation program standards are approved by the Board and
incorporated by reference into Administrative Rule (IDAPA 08.02.03/IDAPA
08.02.02), to date the Board has not had the opportunity to consider either
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computer science content standards nor engineering teacher preparation
standards. It is customary for the endorsement programs to be built from a
foundation starting with the applicable K-12 content standards in the applicable
subject area, then teacher preparation program standards are developed in
alignment with those content standards (ldaho Standards for the Initial
Certification of Professional School Personnel), followed by the approval of any
certification or endorsement programs that are aligned with those standards.

STEM industry partners have expressed support of the program.

BOARD ACTION

SDE

| move to accept the Professional Standards Commission recommendation to
conditionally approve the Computer Science 6/12 Teaching Endorsement
program offered through Boise State University as an approved teacher
preparation program.

Moved by Seconded by Carried Yes No
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Endorsement for
Masters of Science in STEM Education
Computer Science Emphasis
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Introduction

Boise State University has recently been awarded a 3 year $1 million dollar grant from the National
Science Foundation for its IDoCode project to promote computer science in Idaho high schools. NSF
has funded 11 CS10K projects across the country (from 150 proposals that were submitted) with a
goal to substantially increase well-trained computer science teachers in high schools across the United
States.

Computer science skills are in high demand as it has become a driving force behind many of the
advances in business, science and math, and now even social sciences and art. Thus in 2014, the State
Board of Education and House Education Committee approved a rule change that allows students to
take dual credit computer science or AP computer science as a math or science credit versus being
counted as electives - providing incentive for students to explore the field of Computer Science. To
supply this demand, we need teachers that are trained to teach computer science effectively.

Teachers are key to the CS10K program’s success. As such, Boise State in partnership with the NSF
will fully fund tuition for teachers who enroll in the new MS STEM Education Program with CS
Emphasis. We have added a new emphasis in Computer Science to the MS in STEM Education
program. There are currently 20 teachers from 7 school districts that have been accepted into the
program.

Dr. Amit Jain and Dr. Tim Andersen (Co-PIs on this grant) participated in the workshop convened by
the Professional Standards Commission that drafted standards for Computer Science. This application
is to obtain approval for the program under the new standard.

This document describes the program in general followed by the degree requirements, relevant course
descriptions and a list of artifacts that are referenced in the program approval form.

Master of Science in STEM Education (Computer Science Emphasis)

General Information

The curriculum for the Master of Science in STEM Education is targeted towards in-service teachers
and stresses current developments in the STEM (Science, Technology, Engineering, and Mathematics)
disciplines. In addition to subject matter knowledge, emphasis is placed on STEM pedagogy and
educational research. Because of the varied backgrounds of candidates, the student’s degree program
can be designed to allow flexibility in choosing course offerings. Special Topics courses and seminars
are frequently offered, expanding the program choices. Programs of study for each student are
designed in consultation with the STEM Education Graduate Program Coordinator.

Application and Admission Requirements

Application for admission may be made by graduates of accredited institutions holding a
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baccalaureate degree or teaching certificate in a STEM related discipline. Regular admission may be
awarded to applicants who have earned a minimum grade point average of 3.0 during the last two
years of academic work; admission will be based on grade point average and letters of
recommendation. Continued enrollment in the program requires a minimum of 3.0 grade point (B)
average and satisfactory progress toward the degree.

Degree Requirements

Course # Course Title Credits

Computer Science Requirement:

CS501 AP Computer Science Principles 3

CS 503 Teaching and Learning Computer Science | 5

CS 505 Teaching and Learning Computer Science Il 4

CS518 Inclusive Strategies for Teaching Computer Science to Women and Minorities 2
Select two of the following: 3+3

CS 321 Data Structures

CS516 Introduction to Web Development

CS517 Mobile Application Development

Educational Requirement:

Required courses (Graduate core): 10
ED-CIFS 506  Issues in Education (4 cr)
ED-CIFS 536 = Curriculum Planning and Implementation (3 cr)
ED-CIFS 537  Instructional Theory (3 cr)

Culminating Activity:

ED-CIFS 593 ' Thesis 6
(A thesis, as mutually agreed upon by the candidate and the committee, is required.
The thesis topic selection should be related to instruction, curriculum, or some other

aspect of an educational program.)

Total: 36
Recommendation for Endorsement

Teachers will apply to the Professional Standards Committee for reccommendation for Endorsement to
the State Department of Education. See Appendix for details on what is required.
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Course Descriptions

CS 321 DATA STRUCTURES (3-0-3)(F/S). Sorting, searching, and order statistics. Further data structures: trees, priority
gueues, dictionaries, balanced search trees, B-Trees, heaps, hash tables, and graphs. PREREQ: CS 221 and MATH 189
or admission to MS in STEM Education.

CS 501 AP COMPUTER SCIENCE PRINCIPLES (3-0-3)(F/S). Introduction to fundamental concepts of computing.
Includes logical reasoning, problem solving, data representation, abstraction, programming (in Processing language),
debugging, and managing complexity. Basic ideas behind technologies including computers, networks, search
engines, and multimedia. Ethical, legal and social aspects of information technology. PREREQ: Admission to MS in
STEM Education.

CS 503 TEACHING AND LEARNING COMPUTER SCIENCE | (4-3-5)(F/S). Problem solving and object-oriented
programming. Software development process. Data and expressions, conditionals and loops, arrays and lists, and
classes and interfaces. Introduction to graphical user interfaces and UML diagrams. Approaches and techniques to
teach CS | material in grades 6-12. PREREQ: Admission to MS in STEM Education.

CS 505 TEACHING AND LEARNING COMPUTER SCIENCE 1l (4-0-4)(F/S). Program correctness, testing and analysis of
time and space complexity. Graphical user interfaces. Object-oriented programming and design, including hierarchy
and inheritance. Basic data structures: lists, collections, stacks and queues. Basic searching and sorting. Approaches
and techniques to teach CS Il material in grades 6-12. PREREQ: Admission to MS in STEM Education and CS 503.

CS 516 INTRODUCTION TO WEB DEVELOPMENT (3-0-3)(F/S). An introduction to the technologies used for client-side
and server-side web development. Learn fundamentals behind competing web technologies, best practices for
design and usability, and build rich, dynamic, n-tier secure web applications. Tools used will be mainly open source
such as PHP, Javascript, XML, HTML, CSS, MySQL, and the Apache web server. PREREQ: Admission to MS in STEM
Education and CS 505.

CS 517 MOBILE APPLICATION DEVELOPMENT (3-0-3)(F/S). A project-intensive course on mobile development using
either iOS or Android as a platform. Overview of mobile platforms and their characteristics, mobile interface design
and best practices using such technologies as GPS, camera, persistence, notifications and others. Platform will be
announced before the beginning of each semester. PREREQ: Admission to MS in STEM Education and CS 505.

CS 518 INCLUSIVE STRATEGIES FOR TEACHING COMPUTER SCIENCE TO WOMEN AND MINORITIES (2-0-2)(S)
Readings and discussion on methodologies of teaching CS to women and minorities. (Pass/Fail) PREREQ: Admission to
MS STEM Education.

ED-CIFS 506 ISSUES IN EDUCATION (4-0-4)(F/S/SU). Historical and contemporary social, economic, and
organizational issues influencing education. Includes readings, presentations by members of the educational
community, and discussions.

ED-CIFS 536 CURRICULUM PLANNING AND IMPLEMENTATION (3-0-3)(F/S/SU). This is a general course for practicing
teachers intended to give them a foundation in curriculum theory and practice. They will develop an understanding
of how curriculum is developed, organized, implemented and evaluated. Current issues and trends in curriculum
with some historical perspective will be explored.

ED-CIFS 537 INSTRUCTIONAL THEORY (3-0-3)(F/S/SU). This course includes investigations of research and theory
about educational contexts, motivation, learning and development as they relate to models of instruction. Students
will develop skills in selecting appropriate instructional models to achieve specific purposes in a variety of
educational settings.
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Description of Artifacts

Software projects: Software projects containing source code, documentation and other supporting
tools are usually the primary artifacts in computer science. Source code provides insight into a
student’s knowledge and understanding of various aspects of computer science. Projects are
accompanied by a written report detailing the concepts, content, and processes that were used during
the development. These reports are reflective of the learning that takes place in the content area
courses as the students engage in project based learning.

Reflections: As the students engage in projects as well as field experiences they draft reflections of
their experiences related to issues of teaching and learning computer science. These reflections are of
both the acquisition of content knowledge as well as engagement in pedagogy.

Presentations of Products: Given the product focus nature of teaching, engineering, and computer
science, presentations of products are a common activity to communicate the application of
knowledge and the learning that has taken place.

Lesson Plans: The lesson plans are to be content specific and student centered using an inquiry
approach, which requires the in-service teachers to have a broad subject area knowledge associated
with their pedagogical knowledge.

Summative Exams. Summative exams provide documentation of a student’s performance in a course
and the acquisition of the competencies, knowledge, and processes associated with the course. Course
grades frequently are reflective of performance on these exams and may be used in place of the grade
to determine student acquisition of content knowledge. Exams could be traditional exams or be Team-
Based Learning quizzes integrated into the course.

Homework Sets: Similar to exams, homework sets are reflective of student knowledge of a course,
and may be used to gauge student content and procedural knowledge associated with a course.
Homework includes in-class exercises that can be team-based. Similar to summative exams, grades are
typically aligned with performance on homework sets and therefore may be used as an indicator of
content knowledge and acquisition of concepts associated with engineering courses.

CS Industry Experiences: Attending seminars by speakers from industry, workshops, code camps,
panel discussions, user groups for various technologies. Many of these experiences are made available
to students in the computer science classes by making them a part of the reflections process.

Field Experiences: Field experience observations and student reflections of their learning experiences from

both the mentor teacher and the clinical faculty. The observations are done using a specific protocol that
have been vetted and aligned with the current Idaho standards for teaching.
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Appendix: Field Experiences for Endorsement

Professional Standards Committee (Boise State University)
October 20, 2014
(version 102814)

Field placement recommendations for those seeking to add endorsements

Idaho Secondary-certified teacher adding a very similar endorsement
(e.g. History adding Government)

Evidence of positively evaluated teaching in current position

Transcript Review

Pass Praxis II for available subjects

Two observations using the Danielson Framework at two different times, 1 from BSU, 1 from
principal

B w N

Idaho Secondary-certified teacher adding a substantially different endorsement
(e.g. Science adding English)

Evidence of positively evaluated teaching in current position

Transcript review

Pass Praxis II for available subjects

Four observations using the Danielson Framework across a span of no less than four weeks, 2
from BSU, 2 from principal

B LY

Idaho Elementary-certified teacher becoming Secondary-certified Teacher

1. Meet all application requirements for Graduate Certificate program
2. Complete entire graduate certificate program

Secondary-certified teacher in another country earning Idaho Secondary Certificate
1. Transcript review
2. Submit resume, teacher evaluations, letter of recommendation
3. Pass Praxis [, Praxis Il in certification areas.
4. Applicant must demonstrate competence through course equivalency for
Content course credits
Pedagogy
Special Education
American Foundations of Education
Educational Technology
Comprehensive Literacy Test (must be passed)
5. Four observations using the Danielson Framework across a span of no less than four weeks, 2
from BSU, 2 from principal

e a0 o
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Institution: Boise State University Program: MS STEM Education (Computer Science Emphasis)

Framework for Teaching Domain # 1: Planning and Preparation and Domain #3 Instruction

e 1b: Demonstrating Knowledge of Students .
e lc: Setting Instructional Outcomes
e le: Designing Coherent instruction

3c: Engaging Students in Learning

Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of
learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas,

and designs and implements developmentally appropriate and challenging learning experiences.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear correlation
between each key indicator)

#1: Knowledge of Learner

Development

1. The teacher understands digital
citizenship.

CS 501: AP Computer
Science Principles

CS 518: Inclusive
Strategies for Teaching
Computer Science to
Women and Minorities

The candidate knows and is able to:
1. The teacher promotes and models
digital citizenship.

2. The teacher demonstrates the ability
to design and implement
developmentally appropriate learning
opportunities supporting the diverse
needs of all learners.

Homework sets (1) [CS 501]

Reflections on issues in teaching and
learning computer science (1, 2) [CS
501, CS 518]

Field Experiences (1, 2) [Assessment
in actual classroom setting]

SDE
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Framework for Teaching Domain # 1: Planning and Preparation

e 1b: Demonstrating Knowledge of Students

Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures
and communities to ensure inclusive learning environments that enable each learner to meet high standards.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from

¢

content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#2: Knowledge of Learning
Differences:
1. The teacher understands the

role of language and culture in
learning computer science and

knows how to modify
instruction to make language
comprehensible and
mstruction relevant,
accessible, and challenging.

CS 503: Teaching and
Learning Computer
Science |

CS 505: Teaching and
Learning Computer
Science 11

CS 518: Inclusive
Strategies for Teaching
Computer Science to
Women and Minorities

The candidate knows and is able to:

1.

The teacher demonstrates the ability
to plan for equitable and accessible
classroom, lab, and online
environments that support effective
and engaging learning.

The teacher demonstrates the ability
to develop lessons and methods that
engage and empower learners from
diverse cultural and linguistic
backgrounds.

Lesson Plans (1, 2) [CS 503, CS
505 and CS 518]

Reflections on issues in teaching
and learning computer science (2)
[CS 503, CS 505, CS 518]

Presentations of products (1) [CS
503, CS 505, CS 518]

Field Experiences (1, 2)
[Assessment in actual classroom
setting]

SDE
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Framework for Teaching Domain # 2: Classroom Environment and Domain # 3 Instruction

e 2a: Creating an Environment of Respect and Rapport

3c: Engaging Students in Learning

Standard #3: Learning Environments. The teacher works with others to create environments that support individual
and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-

motivation.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#3: Learning Environments:

1. The teacher understands how to
design environments that
promote effective teaching and
learning in computer science
classrooms and online learning
environments and promote
digital citizenship.

CS 501: AP Computer
Science Principles

CS 518: Inclusive
Strategies for Teaching
Computer Science to
Women and Minorities

The candidate knows and is able to:

1.

The teacher promotes and models the
safe and effective use of computer
hardware, software, peripherals, and
networks.

The teacher develops student
understanding of privacy, security,
safety, and effective communication
in online environments.

Homework Sets (2) [CS 501]

Reflections on issues in teaching
and learning computer science (1,
2) [In CS 501, CS 518]

Lesson Plans (1, 2) [In CS 518]
Field Experiences (1, 2)

[Assessment in actual classroom
setting]
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Framework for Teaching Domain # 1: Planning and Preparation and Domain #3 Instruction

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of
the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and
meaningful for learners to assure mastery of the content.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies
(Insert language from content area

“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#4: Content Knowledge:
1. The teacher understands data
representation and abstraction.

2. The teacher understands how to
effectively design, develop, and
test algorithms.

3. The teacher understands the
software development process.

4. The teacher understands digital
devices, systems, and networks.

5. The teacher understands the
basic mathematical principles
that are the basis of computer
science, including algebra, set
theory, Boolean logic, coordinate
systems, graph theory, matrices,
probability, and statistics.

6. The teacher understands the role
computer science plays and its
impact in the modern world.

CS 501: AP Computer
Science Principles

CS 503: Teaching and
Learning Computer
Science |

CS 505: Teaching and
Learning Computer
Science 11

CS 518: Inclusive
Strategies for Teaching
Computer Science to
Women and Minorities

Two additional Computer
Science courses from:

CS 321: Data Structures
CS 516: Intro to Web
Development

CS 517: Mobile
Application Development

The candidate knows and is able to:

1.

The teacher demonstrates knowledge
of and proficiency in data
representation and abstraction. The
teacher:

i.  Effectively uses primitive data
types.

ii. Demonstrates an understanding of
static and dynamic data
structures.

iii. Effectively uses, manipulates, and
explains various external data
stores: various types (text,
images, sound, etc.), various
locations (local, server, cloud), etc

iv. Effectively uses modeling and
simulation to solve real-world
problems

2. The teacher effectively designs,
develops, and tests algorithms. The
teacher:

i.  Uses a modern, high-level
programming language,
constructs correctly functioning
programs involving simple and
structured data types; compound
Boolean expressions; and
sequential, conditional, and

Software projects (1, 2, 3, 5) [CS
501, CS 503, CS 505, CS 321 or CS
516 or CS 517]

Presentations of products (1, 2, 3,
4, 5)[CS 503, CS 505, CS 518, CS
321 or CS 516, CS 517]

Reflections on issues in teaching
and learning computer science (1,
4) [CS 503, CS 505, CS 518]

Homework sets (4, 5) [CS 501, CS
505]

Summative Exams (1, 2, 3, 4, 5) [CS
501, CS 503, CS 505]

Field Experiences (1, 2, 3, 4, 5)
[Assessment in actual classroom
setting]

SDE
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The teacher understands the
broad array of opportunities
computer science knowledge can
provide across every field and
discipline.

The teacher understands the
many and varied career and
education paths that exist in
Computer Science.

ii.

iil.

iv.

vi.

iterative control structures.
Designs and tests algorithms and
programming solutions to
problems in different contexts
(textual, numeric, graphic, etc.)
using advanced data structures.
Analyzes algorithms by
considering complexity,
efficiency, aesthetics, and
correctness.

Effectively uses two or more
development environments.
Demonstrates knowledge of
varied software development
models and project management
strategies.

Demonstrates application of all
phases of the software
development process on a project
of moderate complexity from
inception to implementation.

3. The teacher demonstrates knowledge
of digital devices, systems, and
networks. The teacher:

i. Demonstrates an understanding
of data representation at the
machine level.

ii. Demonstrates an understanding
of machine level components
and related issues of
complexity.

iii. Demonstrates an understanding
of operating systems and
networking in a structured
computing system.

iv. Demonstrates an understanding
of the operation of computer
networks and mobile computing
devices.

4. The teacher demonstrates an
understanding of the role computer
science plays and its impact in the

SDE
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modern world. The teacher:

i. Demonstrates an understanding of

the social, ethical, and legal

issues and impacts of computing,

and the attendant responsibilities
of computer scientists and users.
ii. Analyzes the contributions of
computer science to current and
future innovations in sciences,
humanities, the arts, and
commerce.
The teacher demonstrates an
understanding of the basic
mathematical principles that are the
basis of computer science including
algebra, set theory, Boolean logic,
coordinating systems, graph theory,
matrices, probability, and statistics.

SDE
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(CONTINUED)

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures
of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and
meaningful for learners to assure mastery of the content.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#4a: Knowledge of Subject Matter,
Content Specific Requirements
According to IDAPA 08.02.02.021:
“An official statement of
competency in a teaching area or
field is acceptable in lieu of courses
for a teaching major or minor if such
statements originate in the
department or division of the
accredited college or university in
which the competency is established
and are approved by the director of
teacher education of the
recommending college or
university.”

CS 501: AP Computer
Science Principles

CS 503: Teaching and
Learning Computer
Science |

CS 505: Teaching and
Learning Computer
Science 11

CS 518: Inclusive
Strategies for Teaching
Computer Science to
Women and Minorities

Two additional Computer
Science courses from:

CS 321: Data Structures
CS 516: Intro to Web
Development

CS 517: Mobile
Application Development

The CS department will evaluate a
candidate based on provided
portfolio of experience in computer
science and appropriate challenges
including software projects and
exams to determine competency.

Field Experiences [Assessment in
actual classroom setting]
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Framework for Teaching Domain #3: Instruction

e 3a: Communicating with Students
e 3c: Engaging Students in Learning

o 3f: Demonstrating Flexibility and Responsiveness

Standard #5: Application of Content. The teacher understands how to connect concepts and use differing
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to
authentic local and global issues.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies
(Insert language from content area

“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#5: Application of Content:

1. The teacher understands the
academic language and
conventions of computer science
and how to make them accessible
to students.

CS 501: AP Computer
Science Principles

CS 503: Teaching and
Learning Computer
Science |

CS 505: Teaching and
Learning Computer
Science 11

The candidate knows and is able to:

1. The teacher designs activities that
require students to effectively
describe computing artifacts and
communicate results using multiple
forms of media.

2. The teacher develops student
understanding of online safety and
effectively communicating in online
environments.

Reflections on issues in teaching
and learning computer science
(1,2) [CS 503 and CS 505]

Presentations of products (1, 2) [CS
501, CS 503 and CS 505]

Homework Sets (2) [CS 501]
Lesson Plans (1) [CS 503, CS 505]
Field Experiences (1, 2)

[Assessment in actual classroom
setting]
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Framework for Teaching Domain # 1: Planning and Preparation # 3 Instruction

e 1f: Designing Student Assessments

e 3d: Using Assessment in Instruction

Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in
their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#6: Assessment:

1. The teacher understands the
creation and implementation of
multiple forms of assessment
using data.

CS 503: Teaching and
Learning Computer
Science |

CS 505: Teaching and
Learning Computer
Science 11

CS 518: Inclusive
Strategies for Teaching
Computer Science to
Women and Minorities

The candidate knows and is able to:

1. The teacher creates and
implements multiple forms of
assessment and uses resulting

data to capture student learning,
provide remediation, and shape

classroom instruction.

Reflections on issues in teaching
and learning computer science (1)
[CS 503, CS 505, CS 518]

Lesson Plans (1) [CS 503, CS 505,
CS 518]

Field Experiences (1) [Assessment
in actual classroom setting]
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Framework for Teaching Domain # 1: Planning and Preparation

e 1b: Demonstrating knowledge of students

e le: Designing coherent instruction

Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting
rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and
pedagogy, as well as knowledge of learners and the community context.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from

¢

content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies
(Insert language from content area

“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#7: Planning for Instruction:

1. The teacher understands the
planning and teaching of
computer science lessons/units
using effective and engaging
practices and methodologies.

CS 503: Teaching and
Learning Computer
Science I

CS 505: Teaching and
Learning Computer
Science 11

CS 518: Inclusive
Strategies for Teaching
Computer Science to
Women and Minorities

The candidate knows and is able to:

1.

The teacher selects a variety of real-
world computing problems and
project-based methodologies that
support active learning.

The teacher provides opportunities for
creative and innovative thinking and
problem-solving in computer science.

The teacher develops student
understanding of the use of computer
science to solve interdisciplinary
problems.

Software projects (1, 2, 3) [CS 503,
CS 505]

Presentations of products (1, 2, 3)
[CS 503, CS 505, CS 518]

Lesson Plans (1, 2, 3) [CS 503, CS
505, CS 518]

Summative Exams (1, 2) [CS 503,
CS 505]

Field Experiences (1, 2, 3)
[Assessment in actual classroom
setting]
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Framework for Teaching Domain #3: Instruction

e 3b: Using Questioning and Discussion Techniques

e 3c: Engaging students in learning

Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to
encourage learners to develop deep understanding of content areas and their connections, and to build skills to
apply knowledge in meaningful ways.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area

“Performance” standards that demonstrate key

indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#8: Instructional Strategies:

1. The teacher understands the
value of designing and
implementing multiple
instructional strategies in the
teaching of computer science.

CS 503: Teaching and
Learning Computer
Science |

CS 505: Teaching and
Learning Computer
Science 11

CS 518: Inclusive
Strategies for Teaching
Computer Science to
Women and Minorities

The candidate knows and is able to:

1. The teacher demonstrates the use of a

variety of collaborative groupings in
lesson plans/units, software projects,
and assessments.

2. The teacher identifies problematic
concepts in computer science and
constructs appropriate strategies to
address them.

Presentations of products (1, 2) [CS
503, CS 505, CS 518]

Lesson Plans (1, 2) [CS 503, CS
505, CS 518]

Reflections on issues in teaching
and learning computer science (2)
[CS 503, CS 505, CS 518]

Field Experiences (1, 2)
[Assessment in actual classroom
setting]
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Framework for Teaching Domain #4: Professional Responsibilities

e 4a: Reflecting on Teaching

e 4e: Growing and Developing Professionally

e 4f: Showing Professionalism

Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning
and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on
others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each

learner.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from

¢

content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies
(Insert language from content area

“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#9: Professional Learning and

Ethical Practice:

1. The teacher has and maintains
professional knowledge and
skills in the field of computer

science and readiness to apply it.

CS 501: AP Computer
Science Principles

CS 503: Teaching and
Learning Computer
Science |

CS 505: Teaching and
Learning Computer
Science 11

CS 518: Inclusive
Strategies for Teaching
Computer Science to
Women and Minorities

The candidate knows and is able to:

1.

The teacher participates in, promotes,
and models ongoing professional
development and life-long learning
relating to computer science and
computer science education.

The teacher identifies and participates
in professional computer science
education societies, organizations,
and groups that provide professional
growth opportunities and resources.

The teacher demonstrates knowledge
of evolving social and research issues
relating to computer science and
computer science education.

Software projects (1) [CS 503,
CS 505]

Reflections on issues in teaching
and learning computer science
(2, 3) [CS 503, CS 505, CS 518]

Presentations of products (1, 2, 3)
[CS 503, CS 505, CS 518]

Homework sets (3) [CS 501]

CS Industry Experiences (2) [CS
501, CS 503, CS 505]

Field Experiences (1, 2)
[Assessment in actual classroom
setting]
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Framework for Teaching Domain #4: Professional Responsibilities

e 4c: Communicating with Families

e 4d: Participating in a Professional Community

e 4f: Showing Professionalism

Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to
take responsibility for student learning, to collaborate with learners, families, colleagues, other school
professionals, and community members to ensure learner growth, and to advance the profession.

Idaho Content Area Standards

For: Core Teacher Standards
(Insert appropriate language from

¢

content area “Knowledge” standards)

Coursework and/or
Equivalent Experience
(List the required
coursework and/or verified
equivalent experience)

Key Indicators Specific to Content
Competencies

(Insert language from content area
“Performance” standards that demonstrate key
indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key indicator)

#10: Leadership and
Collaboration:
1. The teacher understands the

process and value of partnerships

with industry and other
organizations.

CS 501: AP Computer
Science Principles

CS 518: Inclusive
Strategies for Teaching
Computer Science to
Women and Minorities

The candidate knows and is able to:

1. The teacher is active in the
professional computer science and
industrial community

CS Industry Experiences (1) [CS
501, CS503, CS 505, CS 518]

Reflections on issues in teaching
and learning computer science (1)
[CS 518]
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Description of Artifacts

Software projects: Software projects containing source code, documentation and other supporting tools are usually the primary artifacts in
computer science. Source code provides insight into a student’s knowledge and understanding of various aspects of computer science. Projects are
accompanied by a written report detailing the concepts, content, and processes that were used during the development. These reports are reflective of
the learning that takes place in the content area courses as the students engage in project based learning.

Reflections: As the students engage in projects as well as field experiences they draft reflections of their experiences related to issues of teaching and
learning computer science. These reflections are of both the acquisition of content knowledge as well as engagement in pedagogy.

Presentations of Products: Given the product focus nature of teaching, engineering, and computer science, presentations of products are a common
activity to communicate the application of knowledge and the learning that has taken place.

Lesson Plans: The lesson plans are to be content specific and student centered using an inquiry approach, which requires the in-service teachers to
have a broad subject area knowledge associated with their pedagogical knowledge.

Summative Exams. Summative exams provide documentation of a student’s performance in a course and the acquisition of the competencies,
knowledge, and processes associated with the course. Course grades frequently are reflective of performance on these exams and may be used in
place of the grade to determine student acquisition of content knowledge. Exams could be traditional exams or be Team-Based Learning quizzes
integrated into the course.

Homework Sets: Similar to exams, homework sets are reflective of student knowledge of a course, and may be used to gauge student content and
procedural knowledge associated with a course. Homework includes in-class exercises that can be team-based. Similar to summative exams, grades
are typically aligned with performance on homework sets and therefore may be used as an indicator of content knowledge and acquisition of concepts
associated with engineering courses.

CS Industry Experiences: Attending seminars by speakers from industry, workshops, code camps, panel discussions, user groups for various
technologies. Many of these experiences are made available to students in the computer science classes by making them a part of the reflections
process.

Field Experiences: Field experience observations and student reflections of their learning experiences from both the mentor teacher and the clinical
faculty. The observations are done using a specific protocol that have been vetted and aligned with the current Idaho standards for teaching
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Appendix: Field Experiences for Endorsement

Professional Standards Committee (Boise State University)
October 20, 2014
(version 102814)

Field placement recommendations for those seeking to add endorsements

Idaho Secondary-certified teacher adding a very similar endorsement

(e.g. Hlstory adding Government)

Evidence of positively evaluated teaching in current position

Transcript Review

Pass Praxis Il for available subjects

Two observations using the Danielson Framework at two different times, 1 from BSU, 1 from principal

P.W!\’H

Idaho Secondary-certified teacher adding a substantially different endorsement

(e.g. Science adding English)

Evidence of positively evaluated teaching in current position

Transcript review

Pass Praxis Il for available subjects

Four observations using the Danielson Framework across a span of no less than four weeks, 2 from BSU, 2 from principal

& W

Idaho Elementary-certified teacher becoming Secondary-certified Teacher
1. Meet all application requirements for Graduate Certificate program
2. Complete entire graduate certificate program

Secondary-certified teacher in another country earning Idaho Secondary Certificate
1. Transcript review
2. Submit resume, teacher evaluations, letter of recommendation
3. Pass Praxis |, Praxis Il in certification areas.
4. Applicant must demonstrate competence through course equivalency for
a. Content course credits
Pedagogy
Special Education
American Foundations of Education
Educational Technology
f. Comprehensive Literacy Test (must be passed)
5. Four observations using the Danielson Framework across a span of no less than four weeks, 2 from BSU, 2 from principal

SDE
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Professional Standards Committee
October 20, 2014
(version 102814)

Field placement recommendations for those seeking to add endorsements

Idaho Secondary-certified teacher adding a very similar endorsement
(e.g. History adding Government)

Evidence of positively evaluated teaching in current position

Transcript Review

Pass Praxis II for available subjects

Two observations using the Danielson Framework at two different times, 1
from BSU, 1 from principal

W N

Idaho Secondary-certified teacher adding a substantially different endorsement
(e.g. Science adding English)

Evidence of positively evaluated teaching in current position

Transcript review

Pass Praxis II for available subjects

Four observations using the Danielson Framework across a span of no less
than four weeks, 2 from BSU, 2 from principal

W e

Idaho Elementary-certified teacher becoming Secondary-certified Teacher
1. Meet all application requirements for Graduate Certificate program
2. Complete entire graduate certificate program

Secondary-certified teacher in another country earning Idaho Secondary Certificate
1. Transcript review
2. Submit resume, teacher evaluations, letter of recommendation
3. Pass Praxis I, Praxis Il in certification areas.
4. Applicant must demonstrate competence through course equivalency for
Content course credits
Pedagogy
Special Education
American Foundations of Education
Educational Technology
Comprehensive Literacy Test (must be passed)
5. Four observations using the Danielson Framework across a span of no less
than four weeks, 2 from BSU, 2 from principal

o o0 o
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PROFESSIONAL STANDARDS COMMISSION

SUBJECT

Boise State University; Proposed Master in Teaching Special Education
Endorsement Program.

APPLICABLE STATUTE, RULE, OR POLICY

Section 33-114 and 33-1258, Idaho Code
Idaho Administrative code, IDAPA 08.02.02.100 - Official Vehicle for the
Approval of Teacher Education Programs

BACKGROUND/DISCUSSION

Special Education Teaching Endorsement

The field of special education has an increasing need for qualified teachers. In
order to help meet the current demand, Boise State University (BSU) has
submitted a proposal to offer a Masters in Teaching (MIT) program that will lead
to a Generalist K-12 teaching certification and endorsement.

The Standards Committee of the Professional Standards Commission (PSC)
conducted a New Program Approval Desk Review of the Generalist K-12
Endorsement program proposed by BSU. Through the comprehensive
presentation, the Standards Committee gained a clear understanding that all of
the ldaho Standards for Generalist K-12 teachers would be met and/or
surpassed through the proposed program.

During its October 2014 meeting, the Professional Standards Commission voted
to recommend Conditional Approval of the proposed Generalist K-12 Teaching
Endorsement program offered through BSU. With the conditionally approved
status, BSU may admit candidates to the MIT Generalist K-12 Teaching
Endorsement program, and will undergo full approval once there are program
completers.

IMPACT

In order to maintain status as an ldaho approved program and produce
graduates eligible for Idaho teacher certification, BSU must have all new
programs reviewed for State approval.

ATTACHMENTS

SDE
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BOARD ACTION
| move to accept the Professional Standards Commission recommendation to
conditionally approve the Special Education Generalist K-12 Teaching
Endorsement Program offered through Boise State University as an approved
teacher preparation program.

Moved by Seconded by Carried Yes No
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Conceptual Framework
Boise State College of Education

Boise State University strives to develop knowledgeable educators who integrate complex roles
and dispositions in the service of diverse communities of learners. Believing that all children,
adolescents, and adults can learn, educators dedicate themselves to supporting that

learning. Using effective approaches that promote high levels of student achievement, educators
create environments that prepare learners to be citizens who contribute to a complex

world. Educators serve learners as reflective practitioners, scholars and artists, problem solvers,
and partners.

Department of Special Education and Early Childhood Studies
Mission & Vision Statement

The Department of Special Education and Early Childhood Studies at Boise State University is
committed to preparing highly-qualified, expert special education and early childhood educators.
The teacher training programs within the department are grounded in an experiential learning
model that has at its core, the integration of evidence-based practices.

Guiding the special education programs is the understanding that special educators must be able
to understand the unique needs of the individual with exceptionalities; design an individualized
instructional plan grounded in research-based methods to support those unique needs; learn to
teach diagnostically to ensure that students with exceptionalities are benefitting from the
instruction; and to create a safe and positive learning environment.

Department Goals

1. To increase the number of Special Education Teachers and Early Childhood
Interventionists in Idaho who are able to provide high-quality instruction and
evidenced-based interventions for children with disabilities

2. To prepare high quality scholars, with a particular focus on increasing the diversity of
the work force.

3. To provide teacher candidates with a training program that reflects current research
and evidence-based practices to ensure graduates attain the required competencies

4. To collaborate with school and community partners to provide experiential learning
opportunities and to provide a service to high needs schools and communities.

5. To integrate the current and appropriate use of technology to promote learning.

Guiding Principles of our Teacher Training Programs

Our goal in the Department of Special Education and Early Childhood Studies is to prepare
special educators to be active collaborators, reflective and skilled practitioners, effective leaders
and change agents in high needs areas, and advocates for children with disabilities and their
families. Our program provides an opportunity for scholars to integrate theory and practice in
diverse settings through the study and application of evidence-based practices.

2
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Active Collaborators develop and sustain collaborative relationships among teachers,
students and their families, administrators, and other community stakeholders. Educators
understand their roles as professional colleagues in the school, community and professional
organizations. They actively help to shape the culture of classrooms and model professional
behaviors appropriate for those entrusted with educating today’s children and young people.

Reflective and Skilled Practitioners are prepared to analyze situations, set goals, plan and
monitor actions, and assess outcomes. They are committed to culturally responsive and evidence-
based practices that engage students in their learning. They demonstrate proficiency in the
selection and differentiation of appropriate supports, accommodations, curriculum modifications,
strategies, and assessment practices that are appropriate for the diverse populations they serve.
They use formative and summative data as evidence for decision-making.

Effective Leaders and Change Agents have a vision. They articulate a personal philosophy
of education that includes a belief in every student they serve. Effective change agents
collaborate with a variety of colleagues to develop individualized supports and strategies for
students and families, especially in Idaho’s high need rural schools and schools with a growing
percentage of children with limited English proficiency. They see themselves as part of a team
working towards a common goal. Effective leaders lead by example, not by directive.

Advocates for Children with Disabilities and their Families act as a voice for children
and youth, demonstrating a commitment to the success of all. Advocates are well versed in
research-based strategies that have been proven effective for delivering and adapting curriculum,
teaching social skills, designing communication systems, and increasing personal independence.

Programmatic Details:

The Master in Teaching in Special Education or Early Childhood Studies are housed within the
College of Education at Boise State University. The MIT program provides candidates the option
of earning a graduate degree and their teaching certificate in either special education or in birth-
grade 3, and consists of 37 graduate-level credits. The program prepares people with a bachelor’s
degree to effectively educate students with disabilities or young children with exceptionalities in
a variety of classroom contexts. Successful completion of the MIT in SPED program fulfills the
Idaho State Department of Education requirements for an Exceptional Child Certificate,
Generalist Endorsement (K-12); completion of the MIT in ECS program fulfills the Idaho State
Department of Education requirements for an Exceptional Child Certificate, Early Childhood
Special Education Endorsement.

Requirements for Admission to the MIT in SPED or ECS Program:

Official transcripts from all institutions of higher education attended
3.0 or high GPA in undergraduate program

Completed Boise State University Graduate College Application
GRE

0 O O O
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Requirements for MIT Graduation and Institutional Recommendation:
o Graduate coursework must be completed with a grade of B or better
o Graduates must complete the coursework within five years of matriculation into
the program
o Candidates must be continually enrolled while completing the program
o Candidates must receive a passing score on the appropriate Praxis exam

MIT in Special Education Required Course Cycle:

Semester Course Credit hours

Summer 1 ECS 510 Foundations of Practice 10
SPED 556 Evidence Based Practices
SPED 540 Law
Seminar (1)

Fall SPED 558 Data Based Decision Making 10
SPED 554 Behavior
SPED 541 Transition
Seminar (1)

Spring SPED 552 Language Arts 10
SPED 533 Math
500+ Elective (3)
Seminar (1)

Summer 2 SPED 557 Universal Design 7

ECS 513 Families (3)
Seminar (1)
Total 37

4
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The following pages provide a brief description of the courses offered in the MIT programs:

ED-ECS 510 FOUNDATIONS OF PRACTICE IN ECSE (3-0-3)(SU). Both typical and atypical
development of children across the domains from birth through age 8. Focus on Developmentally
Appropriate Practices and curriculum models. Fieldwork required.

ED-ECS 511 EI/JECSE ASSESSMENT AND EVALUATION (3-0-3)(F). Assessment and ongoing
evaluation in EI/ECSE. Focus on screening, eligibility, curriculum-based measurement, progress
monitoring, and data-based decision making. Fieldwork required.

ED-ECS 512 POSITIVE BEHAVIORAL INTERVENTIONS AND SUPPORTS IN EARLY
CHILDHOOD (3-0-3)(F). Implementation of positive behavioral interventions and supports at
program, classroom and individual-student levels. Focus on implementing positive, preventive and
function-based interventions in school, home and community environments. Fieldwork required.

ED-ECS 513 FAMILY SYSTEMS AND COLLABORATION (3-0-3)(SU). Early intervention models,
service delivery, family systems, and collaboration with parents and educators. Fieldwork required.

ED-ECS 514 ECSE METHODS (3-0-3)(S). Application of a linked system of assessment, goal
development, intervention and evaluation to provide services across developmental domains.
Fieldwork required.

ED-ECS 515 EARLY INTERVENTION, BIRTH TO THREE: ECE/ECSE (3-0-3)(F). Development
of infants, both typically developing and those with delays and disabilities. Focus on learning in
naturalistic environments, coaching families, and designing and implementing interventions.
Fieldwork required.

ED-SPED 540 DISABILITY/SPECIAL EDUCATION AND THE LAW (3-0-3)(SU). Advanced
coverage of the American legal system as relevant to individuals with disability (P-age 21), using the
six principles of P.L. 94-142 as a framework. Fieldwork required. PRE/COREQ: ED-SPED 550 or
PERM/INST.

ED-SPED 541 SECONDARY TRANSITION (3-0-3)(F). Essential components of career development
and transition education for persons with disabilities from middle school through adulthood. Emphasis
is placed on IDEA requirements, comprehensive transition assessment, person centered planning, and
issues and trends in transition education and services. Fieldwork required.

ED-SPED 550 TEACHING STUDENTS WITH EXCEPTIONAL NEEDS (3-0-3)(SU). Education of
students with exceptional needs. Characteristics of students with disabilities, relevant legislation,
assessment techniques, curricular adaptations and accommodations, and collaboration. Fieldwork
required.

ED-SPED 552 LANGUAGE ARTS FOR SPECIAL EDUCATORS (3-0-3)(S). Advanced professional
knowledge and skills in developing and implementing programs for students with disabilities,
including data analysis in programmatic decision-making. Fieldwork required.

5
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ED-SPED 554 POSITIVE BEHAVIOR PROGRAMS (3-0-3)(F). Current best practices in
development and implementation of instructional and behavioral programs for students with
challenging behaviors. Fieldwork required.

ED-SPED 556 EVIDENCE-BASED PRACTICES AND STUDENTS WITH SUPPORT NEEDS (3-
0-3)(SU). The role of educators in identifying, understanding and implementing evidence-based
practices is examined, with focus on the characteristics of learners with significant support needs.
Fieldwork required.

ED-SPED 557 UNIVERSAL DESIGN AND ASSISTIVE TECHNOLOGY (3-0-3)(SU). Principles of
universal design for learning that promote inclusive learning. Focus on theoretical frameworks and
practical applications of instructional design. Adaptive and assistive technology to support the specific
needs of students with disabilities. Fieldwork required.

ED-SPED 558 ASSESSMENT IN SPECIAL EDUCATION (3-0-3)(F). Various types of assessment
that inform the screening, diagnosis, evaluation and program planning for students with disabilities are
reviewed. Interpret and analyze assessment data to inform instruction and behavior interventions.
Fieldwork required.

ED-SPED 570 MATHEMATICS FOR SPECIAL EDUCATORS (3-0-3)(S). Advanced research-
based instruction and teaching strategies in mathematics for students with disabilities. Response to
Intervention (RTI), integrated formative assessment and interventions in mathematics. Fieldwork
required.

ED-SPED 598 SEMINAR IN SPECIAL EDUCATION (1-3)(F/S/SU). Seminar topics directly relate
to fieldwork experiences and focus on collaboration, instructional strategies and management of the
classroom environment. May be repeated for credit.

6
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Institution: Boise State University Program: Master in Teaching in Special Education

Framework for Teaching Domain # 1: Planning and Preparation and Domain #3 Instruction

e 1b: Demonstrating Knowledge of Students
e lc: Setting Instructional Outcomes
e le: Designing Coherent instruction

3c: Engaging Students in Learning

Idaho Core Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and
development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally
appropriate and challenging learning experiences.

Correlated to Idaho Special Education Standard #2: Knowledge of Human Development & Learning. The teacher
understands how students learn and develop, and can provide learning opportunities that support their intellectual, social and

personal development.

Idaho Content Area Standards
For: Generalist K-12 Special Ed

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or

Equivalent Experience*

(List the required coursework and/or
verified equivalent experience)

Key Indicators Specific to
Content Competencies
(Insert language from content area

“Performance” standards that
demonstrate key indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key
indicator)

1. Understands how the learning
patterns of students with disabilities
may differ from the norm

ECS 510

SPED 552
SPED 533
SPED 556

1. The teacher uses research-
supported instructional strategies and
practices (e.g., functional embedded
skills approach, community-based
instruction, task analysis, multi-
sensory strategies, and
concrete/manipulative techniques) to
provide effective instruction in
academic and nonacademic areas for
students with disabilities.

During field placement in Spring
semester, candidates will plan,
implement, assess and reflect on
instructional lessons they deliver in
language arts and math that
incorporate the instructional
approaches taught in their
coursework.

Candidates will be required to video
tape a minimum of 3 lessons
throughout the semester that they will
debrief with their cohort and their
supervisor

SDE
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Framework for Teaching Domain # 1: Planning and Preparation

e 1b: Demonstrating Knowledge of Students

Idaho Core Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and
commupnities to ensure inclusive learning environments that enable each learner to meet high standards.

Correlated to Idaho Standards for Special Education Generalist Standard #3, Modifying Instruction for Individual Needs. The
teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to
learners from diverse cultural backgrounds and with exceptionalities.

Idaho Content Area Standards

For: Generalist K-12 Special Ed
(Insert appropriate language from

13

content area “Knowledge” standards)

Coursework and/or

Equivalent Experience
(List the required coursework and/or
verified equivalent experience)

Key Indicators Specific to
Content Competencies

(Insert language from content area
“Performance” standards that
demonstrate key indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key
indicator)

1. The teacher understands strategies
for accommodating and adapting
curriculum and instruction for
students with disabilities.

2. The teacher knows the educational
implications of exceptional conditions
(e.g., sensory, cognitive,
communication, physical, behavioral,
emotional, and health impairments).

3. The teacher knows how to access
information regarding specific student
needs and disability-related issues
(e.g., medical, support, and service
delivery).

SPED 552, 533, 557, 554

ECS 510, SPED 556, SPED 540

SPED 540, ECS 513

1. The teacher individualizes
instruction to support student learning
and behavior in various settings.

2. The teacher accesses and uses
information about characteristics and
appropriate supports and services for
students with high and low incidence
disabilities and syndromes.

3. The teacher locates, uses, and
shares information on special health
care needs and on the effects of
various medications on the
educational, cognitive, physical,
social, and emotional behavior of
students with disabilities.

Candidates will be required to plan,
implement, assess and reflect on
lessons in language arts and math, as
well as implement behavior plans.
Video recordings of these
assignments will be submitted.

Candidates will develop IEPs in their
coursework where they create
appropriate instructional plans based
on the student’s disability type

Candidates will have to connect with
a service agency to obtain information
related to the special health care needs
of students with disabilities and
prepare a written summary within a
student’s IEP of the potential
effects/concerns on learning

SDE
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Framework for Teaching Domain # 2: Classroom Environment and Domain # 3 Instruction

e 2a: Creating an Environment of Respect and Rapport

e 3c: Engaging Students in Learning

Idaho Core Standard #3: Learning Environments. The teacher works with others to create environments that support
individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and

self-motivation.

Correlated to Idaho Special Education Generalist Standard #5, Classroom Motivation and Management Skills: The
teacher uses an understanding of individual and group motivation and behavior to create a learning environment that
encourages positive social interaction, active engagement in learning, and self-motivation

Idaho Content Area Standards
For: Generalist K-12 Special Ed

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or

Equivalent Experience
(List the required coursework and/or
verified equivalent experience)

Key Indicators Specific to
Content Competencies

(Insert language from content area
“Performance” standards that
demonstrate key indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key
indicator)

1. The teacher understands applicable
laws, rules, regulations, and
procedural safeguards regarding
behavior management planning for
students with disabilities.

2. The teacher understands applied
behavioral analysis and ethical
considerations inherent in behavior
management (e.g., positive behavioral
supports, functional behavioral
assessment, behavior plans).

3. The teacher understands
characteristics of behaviors
concerning individuals with
disabilities (e.g., self-stimulation,

SPED 554, SPED 540

SPED 554, SPED 558

SPED 554

1. The teacher modifies the learning
environment (e.g., schedule,
transitions, and physical
arrangements) to prevent
inappropriate behaviors and enhance
appropriate behaviors.

2. The teacher coordinates the
implementation of behavior plans
with all members of the educational
team.

3. The teacher creates an environment
that encourages self-advocacy and

increased independence.

4. The teacher demonstrates a variety

During the Fall semester, candidates
in this program will take the Behavior
course, along with the Data-based
decision making course. During this
semester, candidates will be in a field
placement and will be required to
carry out a functional behavior
assessment, develop goals for a
specific student’s behavioral
concerns, implement an
instructional/behavior plan to support
the student in achieving those goals,
collect and monitor data on the plan’s
effect, make changes as the data may
or may not warrant, and conclude
with a written summary of the
student’s performance. The candidate

SDE
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aggression, non-compliance, self-
injurious behavior).

4. The teacher understands the
theories and application of conflict
resolution and crisis
prevention/intervention.

5. The teacher understands that
students with disabilities may require
specifically designed strategies for
motivation and instruction in socially
appropriate behaviors and self-
control.

SPED 554

SPED 554

of effective behavior management
techniques appropriate to students
with disabilities.

5. The teacher designs and
implements positive behavior
intervention strategies and plans
appropriate to the needs of the
individual student.

will be required to submit the FBA,
the plan, the data collection graph,
along with notes about any
instructional modifications made, and
a summary statement of the overall
effect on student performance.

In this way, the candidate will have
provided evidence of meeting all five
of the key indicators of these
competencies.

SDE
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Framework for Teaching Domain # 1: Planning and Preparation # 3 Instruction

e la. Demonstrating knowledge of content and pedagogy
e le. Designing coherent instruction

e 3c. Engaging Students in Learning

Idaho Core Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry and
structures of the discipline he or she teaches and creates learning experiences that make the discipline accessible and
meaningful for learners to assure mastery of the content.

Correlated to Idaho Special Education Generalist Standard #1: Subject Matter. The teacher understands the central
concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that

make these aspects of subject matter meaningful for students

Idaho Content Area Standards
For: Generalist K-12, Special Ed

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or

Equivalent Experience

(List the required coursework and/or
verified equivalent experience)

Key Indicators Specific to
Content Competencies

(Insert language from content area
“Performance” standards that
demonstrate key indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key
indicator)

1. The teacher understands the
theories, history, philosophies, and
models that provide the basis for
special education practice.

2. The teacher understands concepts
of language arts in order to help
students develop and successfully
apply their skills to many different
situations, materials, and ideas.

3. The teacher understands major
concepts, procedures, and reasoning
processes of mathematics in order to
foster student understanding.

SPED 556, SPED 540

SPED 552

SPED 533

1. The teacher demonstrates the
application of theories and research-
based educational models in special
education practice.

2. The teacher implements best
practice instruction across academic
and non-academic areas to improve
student outcomes.

In the first summer semester,
candidates will take SPED 556 and
SPED 540 along with a seminar
course. Candidates will be required to
view video taped instructional lessons
and assess them using criteria aligned
with evidence-based practices,
providing a critique of the lesson and
indicating how/what would need to be
improved and or changed to meet the
standards of EBP.

In the spring of their program,
candidates will work with small
groups of students and will be

SDE
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required to plan a series of lessons for
language arts and a series of lessons
for math instruction that meets the
needs of the students they are serving
and that relies on the use of EBP.
Candidates will also be required to
monitor progress of their student
groups using progress monitoring
tools. At the end of the semester,
candidates will turn in their lesson
plans, student progress monitoring
data along with indications of where
they made instructional changes, and
an overall summary of student
performance relative to their
individualized goals. Candidates will
also submit a minimum of 3 videos
that will be assessed using the EBP
tools they use in 556.

SDE
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Framework for Teaching Domain #3: Instruction

e 3a: Communicating with students
e 3c: engaging students in learning
e 3f: demonstrating flexibility and responsiveness

Idaho Core Standard #5: Application of Content. The teacher understands how to connect concepts and use differing
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic

local and global issues.

Correlated to Idaho Special Education Generalist Standard #6: Communication Skills The teacher uses a variety of
communication techniques to foster learning and communication skills in the classroom.

Idaho Content Area Standards
For: Generalist K-12 Special Ed

(Insert appropriate language from

13

content area “Knowledge” standards)

Coursework and/or

Equivalent Experience

(List the required coursework and/or
verified equivalent experience)

Key Indicators Specific to
Content Competencies
(Insert language from content area

“Performance” standards that
demonstrate key indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key
indicator)

1. The teacher understands the
characteristics of normal, delayed,
and disordered communication and
their effect on participation in
educational and community
environments.

2. The teacher knows strategies and
techniques that facilitate
communication for students with
disabilities.

SPED 556
SPED 557
SPED 541
ECS513

SPED 556
SPED 557
SPED 541
ECS513

1. The teacher uses a variety of verbal
and nonverbal communication
techniques to assist students with
disabilities to participate in
educational and community
environments.

2. The teacher supports and expands
verbal and nonverbal communication
skills of students with disabilities.

Throughout the program, candidates
will learn a variety of techniques to
engage students to participate in
educational environments. In SPED
553 and 533, candidates will be
required to ensure students are
engaged and have opportunities to
respond during the lesson — this will
be captured on the video files they
submit during Spring.

In the second summer semester,
during the Universal Design course,
candidates will be required to develop
an assistive technology plan for their
students that facilitates their ability to

SDE
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participate meaningfully in their
lessons — using speech to text and
other assistive technology apps that
are available for students with
disabilities. Candidates will submit
their AT plan, specific individual
lesson plans and notes on progress of
their students who are using them to
engage more meaningful in their
instruction.
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Framework for Teaching Domain #1: Planning and Preparation #3 Instruction

e If: designing student assessments

e 3d: Using assessment in instruction

Idaho Core Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage
learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

Correlated to Idaho Special Education Generalist standard #8, Assessment of Student Learning. The teacher
understands, uses, and interprets formal and informal assessment strategies to evaluate and advance student
performance and to determine teaching effectiveness

Idaho Content Area Standards
For: Generalist K-12 Special Ed

(Insert appropriate language from

13

content area “Knowledge” standards)

Coursework and/or

Equivalent Experience

(List the required coursework and/or
verified equivalent experience)

Key Indicators Specific to
Content Competencies

(Insert language from content area
“Performance” standards that
demonstrate key indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key
indicator)

1. The teacher understands the legal
provisions, regulations, and
guidelines regarding assessment of
students with disabilities.

2. The teacher knows the instruments
and procedures used to assess
students for screening, pre-referral
interventions, and following referral
for special education services.

3. The teacher understands how to
assist colleagues in designing adapted
assessments.

159

SPED 540
SPED 558

SPED 558, ECS 513

SPED 558, SPED 557

1. The teacher analyzes assessment
information to identify student needs
and to plan how to address them in
the general education curriculum.

2. The teacher collaborates with
families and professionals involved in
the assessment of students with
disabilities.

3. The teacher gathers background
information regarding academic,
medical, and social history.

4. The teacher uses assessment
information in making instructional
decisions and planning individual
programs that result in appropriate

Candidates in fall and spring will be
in field placements and will be
required to review assessment data to
conduct an FBA and plan a behavior
intervention, and use assessment data
to plan an instructional program in
language arts and math in the spring
using, formal, informal and progress
monitoring data. They will submit
their instructional plans and formative
assessment data as evidence of
meeting this competency.

Candidates will be required to
participate in an IEP meeting and
gather information on students
performance to inform their
instructional planning. They will

SDE
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4. The teacher understands the
relationship between assessment and
its use for decisions regarding special
education service and support
delivery.

5. The teacher knows the ethical
issues and identification procedures
for students with disabilities,
including students from culturally and
linguistically diverse backgrounds.

6. The teacher knows the appropriate
accommodations and adaptations for
state and district

assessments

SPED 558

SPED 558

SPED 558

placement and intervention for all
students with disabilities, including
those from culturally or linguistically
diverse backgrounds.

5. The teacher facilitates and conducts
assessments related to secondary
transition planning, supports, and
services.

6. The teacher participates as a team
member in creating the assessment
plan that may include ecological
inventories, portfolio assessments,
functional assessments, and high and
low assistive technology needs to
accommodate students with
disabilities.

submit a written summary of the IEP
to include how they addressed the
family’s input

Candidates will develop IEPs and
implement lesson plans in language
arts, math, behavior and will submit
the results of these plans, along with
PM data and summaries of student
performance.

In fall, candidates will be required to
prepare a transition plan for a student
with disabilities aged 14 or older.
Candidates will submit the transition
plan, including summary results of the
assessments they used to inform the
plan.

Candidates will administer
assessments during fall that will be
used to initially develop a student’s
IEP. In the final summer of the
program, candidates will administer a
needs assessment to determine
appropriate use of assistive
technology for students with
disabilities.

SDE

16
TAB 5 PAGE 18




STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Framework for Teaching Domain # 1: Planning and Preparation

e 1b: Demonstrating knowledge of students
e le: designing coherent instruction

Idaho Core Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting
rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and
pedagogy, as well as knowledge of learners and the community context.

Correlated to Idaho Special Education Generalist Standard #7, Planning for Instruction: The teacher plans and
prepares instruction based upon knowledge of subject matter, students, the community, curriculum goals and

instructional strategies.

Idaho Content Area Standards

For: Generalist K-12 Special Ed
(Insert appropriate language from

13

content area “Knowledge” standards)

Coursework and/or

Equivalent Experience

(List the required coursework and/or
verified equivalent experience)

Key Indicators Specific to
Content Competencies

(Insert language from content area
“Performance” standards that
demonstrate key indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key
indicator)

1. Understands curricular and
instructional practices used in the
development of academic, social,
language, motor, cognitive, and
affective skills for students with
disabilities (K).

2. Understands curriculum and
instructional practices in self-
advocacy and life skills relevant to
personal living and participation in
school, community, and employment

().

3. Understands the general education
curriculum and state standards

SPED 558, 540, 552, 533, 556

SPED 558, 540, 552, 533, 556, 541

SPED 552, 533

1. Develops comprehensive, outcome-
oriented IEPs in collaboration with
IEP team members

2. Conducts task analysis to determine
discrete skills necessary for
instruction and to monitor student
progress

3. Evaluates and links the student’s
skill development to the general
education curriculum

Candidates will submit an IEP in both
fall and spring semester through their
field placements.

Candidates will select a
task/instructional objective and list
the steps in a task analysis they
submit during SPED 556.

Candidates will develop standards
based IEPs in 552 and 533 courses

SDE
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developed for student achievement
(K).

4. Recognizes the importance of the
development of self-determination
and self-advocacy skills for students
with disabilities (D).

SPED 541, 556

4. Develops and uses procedures for
monitoring student progress toward
individual learning goals

5. Uses strategies for facilitating
maintenance and generalization of
skills across learning environments

6. In collaboration with
parents/guardians and other
professionals, assists students in
planning for transition to post-school
settings

7. Develops opportunities for career
exploration and skill development in
community-based settings

8. Designs and implements
instructional programs that address
independent living skills, vocational
skills, and career education for
students with disabilities

9. Considers issues related to
integrating students with disabilities
into and out of special centers,
psychiatric hospitals, and residential
treatment centers and uses resources
accordingly

Candidates will submit their
instructional plans with student PM
data

Candidates will develop plans for the
use of universal design and assistive
technology across the student’s
multiple course settings

Candidates will participate in a team
meeting for transition planning and
will submit a transition plan in 541

The candidate’s transition plan they
submit for their student will include a
focus on career exploration and
accessing the community, developing
independent skills. Where relevant,
the candidate will include information
about integrating resources
accordingly.
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Framework for Teaching Domain #3: Instruction

e 3b: Using Questioning and Discussion Techniques
e 3c: Engaging students in learning

Idaho Core Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies
to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply
knowledge in meaningful ways.

Correlated to Idaho Special Education Generalist Standard #4, Instructional Strategies: The teacher understands and
uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and

performance skills.

Idaho Content Area Standards
For: Generalist K-12 Special Ed

(Insert appropriate language from

13

content area “Knowledge” standards)

Coursework and/or

Equivalent Experience

(List the required coursework and/or
verified equivalent experience)

Key Indicators Specific to
Content Competencies

(Insert language from content area
“Performance” standards that
demonstrate key indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key
indicator)

1. Understand individualized skills
and strategies necessary for positive
support of academic success

2. Understands that appropriate social
skills facilitate positive interactions
with peers, family members,
educational environments, and the
community

3. Understands characteristics of
expressive and receptive
communication and the effect this has
on designing social and educational
interventions

SPED 556, 552, 533, 557

SPED 554, ECS 513

SPED 552, 557

1. Demonstrate ability to teach
students with disabilities in a variety
of educational settings

2. Designs, implements, and evaluates
instructional programs that enhance a
student’s participation in the family,
school & community activities

3. Advocates for and models the use
of appropriate social skills

Candidate will submit videos of their
instruction during fall and spring
semester, from a variety of settings,
including the general class, resource
and extended resource rooms.

Candidate will submit IEPs and
lesson plans and video instruction that
includes an emphasis on participation
in family school and community
activities.

Video reflection of instruction,
specifically in SPED 554 that
includes a focus on social skills
instruction.
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4. Recognizes that appropriate social
skills facilitate student success in all
environments

SPED 554

4. Provides social skills instruction
that enhances student success

5. Creates an accessible learning
environment through the use of
assistive technology

6. Demonstrates the ability to
implement strategies that enhance
students’ expressive and receptive
communication

Candidates will submit a lesson plan
designed according to the principles
of Universal Design, and will
integrate the use of assistive
technology into their instruction for
language arts and math for students.

SDE
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Framework for Teaching Domain #4: Professional Responsibilities

e 4a: Reflecting on Teaching

e 4e: Growing and Developing Professionally

e 4f: Showing Professionalism

Idaho Core Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional
learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions
on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each

learner.

Correlates with Idaho Special Education Standard #9: Reflection and Professional Development. The teacher is a
reflective practitioner who demonstrates a commitment to professional standards and is continuously engaged in
purposeful mastery of the art and science of teaching

Idaho Content Area Standards
For: Generalist K-12 Special Ed

(Insert appropriate language from

13

content area “Knowledge” standards)

Coursework and/or

Equivalent Experience

(List the required coursework and/or
verified equivalent experience)

Key Indicators Specific to
Content Competencies

(Insert language from content area
“Performance” standards that
demonstrate key indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key
indicator)

1. The teacher is a reflective
practitioner who demonstrates a
commitment to professional standards
and is continuously engaged in
purposeful mastery of the art and
science of teaching

SPED 540, ECS 513

1. Practices within the CEC code of
ethics and other standards and
policies of the profession

Candidates will submit an IEP, video
reflections, lesson plans, assessments,
that will all be assessed through the
lens of the professional standards.
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Framework for Teaching Domain #4: Professional Responsibilities

e 4c: Communicating with families
e  4d: Participating in a Professional community

e 4f: Showing Professionalism

Idaho Core Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and
opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school
professionals, and community members to ensure learner growth, and to advance the profession.

Correlates to Idaho Special Education Standard #10: Partnerships. The teacher interacts in a professional, effective
manner with colleagues, parents, and other members of the community to support students’ learning and well-being

Idaho Content Area Standards
For: Generalist K-12 Special Ed

(Insert appropriate language from
content area “Knowledge” standards)

Coursework and/or

Equivalent Experience

(List the required coursework and/or
verified equivalent experience)

Key Indicators Specific to
Content Competencies
(Insert language from content area

“Performance” standards that
demonstrate key indicators)

Artifacts &

Performance Assessments

(List the artifacts and/or performance
assessments that show a clear
correlation between each key
indicator)

1. Understand current federal and
state laws pertaining to students with
disabilities, including due process
rights related to assessment,
eligibility, and placement

2. Understand variations of beliefs,
traditions, and values regarding
disability across cultures and the
effect of these on the relationship
among the student, family, and school

3. Knows the rights and
responsibilities of parents/guardians,
students, teachers, professionals, and
schools as they relate to students with

SPED 540, SPED 558

ECS 513

SPED 540, ECS 513

1. Facilitates communication between
the educational team, students, their
families, and other caregivers

2. Trains or access training for
paraprofessionals

3. Collaborates with team members to
develop effective student schedules

4. Communicates the benefits,
strengths, and constraints of special
education services

Candidates will be required to
participate in an IEP meeting and to
communicate with stakeholders. They
will submit written documentation of
their work.

In their field placement, candidates
will integrate the use of
paraprofessionals in their instructional
planning and implementation — video
recordings and documentation of
lesson plans (to include the use of
paraprofessionals and effective
scheduling) will be included.

Candidates will be required to
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disabilities

4. Aware of factors that promote
effective communication and
collaboration with students,
prarents/guardians, colleagues, and
the community in a culturally
responsive manner

5. Familiar with the common
concerns of parents/guardians of
students with disabilities and knows
appropriate strategies to work with
parents/guardians to deal with these
concerns

6. Knows the roles of students with
disabilities, parents/guardians,
teachers, peers, related service
providers, and other school and
community personnel in planning and
implementing an individualized
program

7. Knows how to train or access
training for paraprofessionals

8. Knows about services, networks,
and organizations for individuals with
disabilities and their families,
including advocacy and career,
vocational, and transition support

9. Recognizes the importance of the
relationship between school and
family

10. Appreciates the dignity and
privacy of students and families

ECS 513

ECS 513

ECS 513, SPED 540, SPED 558,

SPED 554

ECS 510, SPED 540

SPED 541

ECS 513, SPED 541

ECS 513

ECS 513, SPED 540

SPED 540, SPED 541, SPED 558

5. Creates a manageable system to
maintain all program and legal
records for students with disabilities
as required by current federal and
state laws

6. Encourages and assists families to
become active participants in the
educational team

7. Collaborates and consults with the
student, the family, peers, regular
classroom teachers, related service
personnel, and other school and
community personnel in integrating
students with disabilities into various
learning environments

8. Communicates with regular

classroom teachers, peers, the family,
the student, administrators, and other
school personnel about characteristics
and needs of students with disabilities

9. Participates in the development and
implementation of rules and
appropriate consequences at the
classroom and school wide levels

participate in an [EP meeting and to
communicate with stakeholders. They
will submit written documentation of
their work

Candidates will submit their IEP
documentation that they prepare with
their field placement’s software
system. Candidates will demonstrate
to their field supervisor that they have
effectively use that system.

Candidates will prepare
tools/information to share with
parents about their students’
instructional program and deliver that
information to parents/families.

Candidates will submit their
instructional plans and documentation
through written reports and videos —
included in these assignments will be
evidence of collaboration (e.g. notes,
phone call logs, general education
modifications etc...)

Candidates will develop a tiered
approach to behavior supports and
submit that plan as an assignment
during their SPED 554 course.
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11. Respects the unique contribution
of family knowledge regarding the
child’s abilities and needs

12. Commits to the role of problem
solver as part of the building team

*Legend for Course Numbers:

Course Number Course Titles Credit Hours
510 Foundations of Practice in ECSE 3
556 Evidence-Based Practices 3
540 Special Education Law 3
558 Data-based Decision Making 3
554 Behavior 3
541 Transition 3
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII 3
Mathematics for Students with Disabilities 3
— :
Families 3
Elective 3
598 Seminar 4

37 Credit Hours
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Boise State University
College of Education

Fall 2013
Course Name: Foundations of Practice in Instructor: Patricia Hampshire, PhD
ECSE Office Hours: By appointment
Course #: ED-ECS 510 Phone: 426-5464
Location: Online Office: E205
Days: NA Email:
Time: NA PatriciaHampshire@boisestate.edu

The Conceptual Framework: The Professional Educator

Boise State University strives to develop knowledgeable educators who integrate
complex roles and dispositions in the service of diverse communities of learners.
Believing that all children, adolescents, and adults can learn educators dedicate
themselves to supporting that learning. Using effective approaches that promote
high levels of student achievement, educators create environments that prepare
learners to be citizens who contribute to a complex world. Educators serve diverse
communities of learners as reflective practitioners, scholars and artists, problem
solvers, and partners.

Course Description

This course provides an introduction to early intervention and early childhood special
education practices, theories and issues facing the field today. The focus of this
course will include students from birth to age 8. Content will cover both typical and
atypical development of children across social-emotional, language, cognitive,
physical and aesthetic domains. Students will also begin discussing the importance of
Developmentally Appropriate Practices (DAP) in early childhood programs.
Approaches to early childhood education will also be addressed including High
Scope, Creative Curriculum, Bank Street, The Project Approach, Reggio Emilia,
Montessori and the Waldorf Approach. In an effort to prepare students for graduate
level writing, this course will also address the basics of applying American
Psychological Association (APA) standards to writing assignments including
formatting and citing references.

Professional Development Standards

NAEYC Standards:
e Knowing and understanding young children’s characteristics and needs, from
birth through age 8 (1a)
e Knowing and understanding the multiple influences on development and
learning (1b)
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Knowing and understanding effective strategies and tools for early education,
including appropriate uses of technology (4b)

Understanding content knowledge and resources in academic disciplines (5a)
Identifying and involving oneself with the early childhood field (6a)

Knowing about and upholding ethical standards and other professional
guidelines (6b)

Engaging in continuous, collaborative learning to inform practice; using
technology effectively with young children, with peers, and as a professional
resource (6¢)

Integrating knowledgeable, reflective, and critical perspectives on early
education (6d)

Engaging in informed advocacy for children and the profession (6e)

Idaho State Teaching Standards:

The teacher understands how learners grow and develop, recognizing the
patterns of learning and development vary individually within and across the
cognitive, linguistic, social, emotional, and physical areas, and designs and
implements developmentally appropriate and challenging learning
experiences (Standard 1: Learner Development)

The teacher understands the central concepts, tools and inquiry, and
structures of the disciplines he or she teaches and creates learning
experiences that make these aspects of the discipline accessible and
meaningful for learners to assure her mastery of the content (Standard 4:
Content Knowledge)

The teacher understands how to connect concepts and use of differing
perspectives to engage learners and critical thinking, creativity, and
collaborative problem solving related to authentic local and global issues
(Standard 5: Application of Content)

DEC Standards:

Standard 1: Learner Development and Individual Learning Differences

SDE

Typical and atypical human growth and development. (ISCI 1 K1)

Similarities and differences among individuals with exceptional learning
needs. (ISCl 1 K2)

Educational implications of characteristics of various exceptionalities. (ISCI 1
K3)

Similarities and differences of individuals with and without exceptional
learning needs. (1SCI 1 K8)

Effects an exceptional condition(s) can have on an individual’s life. (ISCI 1 K10)
Impact of learners’ academic and social abilities, attitudes, interests, and
values on instruction and career development. (ISCl 1 K11)
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Differing ways of learning of individuals with exceptional learning needs,
including those from culturally diverse backgrounds and strategies for
addressing these differences. (ISCI 1 K12)

e Effects of cultural and linguistic differences on growth and development. (I1SCI
1K13)

e Theories of typical and atypical early childhood development. (ECSE 1 K1)

e Biological and environmental factors that affect pre-, peri-, and postnatal
development and learning. (ECSE 1 K2)

e Specific disabilities, including the etiology, characteristics, and classification of
common disabilities in infants and young children, and specific implications for
development and learning in the first years of life. (ECSE 1 K3)

e Impact of medical conditions and related care on development and learning.
(ECSE1K4)

e Factors that affect the mental health and social-emotional development of
infants and young children. (ECSE 1 K6)

¢ Infants and young children develop and learn at varying rates. (ECSE 1 K7)

e Impact of child’s abilities, needs, and characteristics on development and
learning. (ECSE 1K8)

e Impact of language delays on cognitive, social-emotional, adaptive, play,
temperament and motor development. (ECSE 1 K9)

e Impact of language delays on behavior. (ECSE 1 K10)

Standard 2: Learning Environments

e Ways specific cultures are negatively stereotyped. (ISCI 2 K9)

e Establish and maintain rapport with individuals with and without
exceptionalities. (I1SCl 2 S7)

e Teach self-advocacy. (ISCl 2 S8)

e Impact of social and physical environments on development and learning.
(ECSE 2 K1)

Standard 3: Curricular Content Knowledge

e Theories and research that form the basis of curriculum development and
instructional practice. (ISCI 3 K1)

e Scope and sequences of general and special curricula. (ISCI 3 K2)

e National, state or provincial, and local curricula standards. (ISCI K3)

e Theories and research that form the basis of development and academic
curricula and instructional strategies for infants and young children. (ECSE 3
K2)

e Developmental and academic content. (ECSE 3 K3)

e Apply current research to the five developmental domains, play and
temperament in learning situations. (ECSE 3 S1)

e Plan, implement, and evaluation developmentally appropriate curricula,

instruction, and adaptations based on knowledge of individual children, the
family, and the community (ECSE 3 S2).
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Plan and implement developmentally and individually appropriate curriculum.
(ECSE3S4)

Standard 4: Assessment

Connection of curriculum to assessment and progress monitoring activities.
(ECSE 4 K4)

Standard 5: Instructional Planning and Strategies

Prepare individuals to exhibit self-enhancing behavior in response to societal
attitudes and actions. (ISCl 5 S 12)
Facilitate child-initiated development and learning. (ECSE 5 S1)

Standard 6: Professional Learning and Ethical Practice

SDE

Practice within the CEC Code of Ethics and other standards of the profession.
(1SCI 6 S1)

Uphold high standards of competence and integrity and exercise sound
judgment in the practice of the professional. (ISCI 6 S2)

Models, theories, and philosophies that form the basis for special education
practice. (ISCl 6 K1)

Relationship of special education to the organization and function of
educational agencies. (ISCI 6 K3)

Rights and responsibilities of students, parents, teachers, and other
professionals, and schools related to exceptional learning needs. (ISCl 6 K4)
Issues in definition and identification of individuals with exceptional learning
needs, including those from culturally and linguistically diverse backgrounds.
(1SCI 6 K5)

Historical points of view and contribution of culturally diverse groups. (ISCI 6
K8)

Impact of the dominant culture on shaping schools and the individuals who
study and work in them. (ISCI 6 K9)

Historical, philosophical foundations, and legal basis of services for infants and
young children both with and without exceptional needs. (ECSE 6 K1)

Trends and issues in early childhood education, early childhood special
education, and early intervention. (ECSE 6 K2)

Legal, ethical, and policy issues related to educational, developmental, and
medical services for infants and young children, and their families. (ECSE 6 K3)
Advocacy for professional status and working conditions for those who serve
infants and young children, and their families. (ECSE 6 K4)

Act ethically in advocating for appropriate services. (ISCl 6 S3)

Demonstrate commitment to developing the highest education and quality-of-
life potential of individuals with exceptionalities. (ISCl 6 S5)

Use verbal, nonverbal, and written language effectively. (ISCI 6 S8)

Access information on exceptionalities. (ISCl 6 S10)

Articulate personal philosophy of special education. (ISCI 6 S14)

Participate in activities of professional organizations relevant to early
childhood special education and early intervention. (ECSE 6 S4)
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e Advocate on behalf of infants and young children and their families. (ECSE 6
S6)

CEC Standards

¢ 1.E: Implements best practice instruction across academic and non-academic
areas to improve student outcomes. (P)

e 2.A:Understands how the learning patterns of students with disabilities may
differ from the norm (K)

e 2.B:Useresearch-supported instructional strategies and practices (e.g.
functional embedded skills approach, community based instruction, task
analysis, multi-sensory strategies, and concrete/manipulative techniques) to
provide effective instruction in academic and nonacademic areas for students
with disabilities. (K)

e 3.C: Know how to access information regarding specific student needs and
disability-related issues (K)

e 3.I: Locates, uses, and shares information on special health care needs and on
the effects of various medications on the educational, cognitive, physical,
social, and emotional behavior of students with disabilities (P)

e 4.B: Understands the developmental nature of social skills (K)

e 4.D: Understands characteristics of expressive and receptive communication
and the effect this has on designing social and educational interventions. (K)

e 6.A: Understands the characteristics of normal, delayed, and disordered
communication and their effect on participation in educational and
community environments (K)

e 7.A:Understands curricular and instructional practices used in the
development of academic, social, language, motor, cognitive, and affective
skills for students with disabilities (K)

e 7.B: Understands curriculum and instructional practices in self-advocacy and
life skills relevant to personal living and participation in school, community,
and employment (K)

e 7.D: Recognizes the importance of the development of self-determination and
self-advocacy skills for students with disabilities (D)

e 9.A: Practices within the CEC code of ethics and other standards and policies
of the profession (P)

e 9.G: Knows how to train or access training for paraprofessionals (K)

Early Childhood Special Education
Required Texts

Roopnarine, J. L. & Johnson, J. E. (2013). Approaches to Early Childhood Education (6™
ed.). Upper Saddle River, New Jersey: Pearson.

Trawick-Smith, J. (2014). Early Childhood Development: A Multicultural Perspective (6"
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ed.). Boston: Pearson.
Helpful Websites
APA formatting: http://owl.english.purdue.edu/owl/resource/560/01/
APA presentation: http://flashir.apa.org/apastyle/basics/

Council for Exceptional Children:
http://www.cec.sped.org/AM/Template.cfm?Section=About CEC

National Association for the Education of Young Children: http://www.naeyc.org/
The Division of Early Childhood: http://www.dec-sped.org/

Additional Required Readings (available on Blackboard):

TBD

Grading Policy:

GRADING SCALE

A+ >98%

A 94-97% C+ 77-79%
A- 90-93% C 74-76%
B+ 87-89% C- 70-73%
B 84-86% D 68-69%
B- 80-83% F <67%

Final grades for the course will be determined based on the total number of points
earned. Grades with associated point totals are:

A+ = 294 -300
A = 279-293
A- = 270-278
B+ = 264 -269
B = 249-263
B- = 240-248
C+ = 234 -239
C = 219 - 233

C- = 210 - 218

D+ = 204 -209
D = 189-203
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D- = 180 -188
<180

T
1

Student Expectations

Online Behavior: Students are expected to conduct themselves in a professional manner
in relationship to the opinions, ideas, and values of fellow classmates. Examples of
additional online behaviors that are considered by the instructor to be unprofessional
include: (a) providing in appropriate feedback to classmates that is critical and not
constructive in nature, (b) posting last minute responses in the discussion board that
does not allow for ample response time, and (c) not coming to the discussion board and
collaborative activities prepared causing a lack of meaningful participation and/or effort
on the part of the student.

Person-First Language:

It is important for each person to be recognized first as an individual, secondarily
described by their area of disability. Person-first language should become a natural part
of your conversations. For example, you are not working with an autistic child, but with
a child who has autism. You are not working with a developmentally delayed child, but
with a child who has developmental delays.

Professional Communication:

When emailing the professor for any course professionalism is essential. For example,
begin your email with: “Dear Dr. Hampshire or Professor Hampshire”. First names are
not appropriate unless the professor has clearly stated this preference. When
communicating with collaborating teachers in the field or other site supervisors this
same courtesy should be provided. In this case emails should begin with: “Dear Mr. or
Ms. "”. Please remember that emails are a permanent record so please be clear,
concise and respectful.

University and College Policies and Information

ADA: If there is any student who has special needs because of any disability, please
go to the Office for Students with Disabilities to report your needs and provide
documentation of your disability for certification. Please feel free to discuss this issue
with me, in private, if you need more information.

Writing Center: The Writing Center provides free tutoring to any students interested
in improving their writing abilities. The center tutors will assist you with all aspects of
writing. For example, tutors will help you learn to identify paper topics and generate
ideas for them, plan and organize drafts, and rewrite and edit your papers. The
center’s purpose is not to correct or proofread final drafts for you, but to help you
learn strategies that good writers use during the process of writing. You may visit
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the center for assistance with any writing project for this class. Call 426-1298 or go to
http://www.boisestate.edu/wcenter/

Boise State University Online Privacy Notice: Information for students regarding e-
mail, personal disclosures, data retained about students, acceptable use, online
behavior, academic honesty, and publication and distribution of student work.
http://itc.boisestate.edu/BbSupport/BbDocs/general/PrivacyNotice.htm

Library contact: For help with finding research articles or resources at the library,
contact Margie Ruppel at 426-1323 or margieruppel@boisestate.edu. She is the reference
librarian for education and can help with locating sources or research. She is the reference
librarian for education and can help with locating sources or research.

Plagiarism and Intellectual Honesty

Plagiarism occurs when a person passes in another person's work as his or her own or
borrows directly from another's work without documentation. It doesn't matter if the
work is that of a published author, an unpublished co-worker, or another student.
Plagiarism also occurs when a person passes off another person's ideas as his or her
own; merely casting another writer's ideas in different words doesn't free one from the
obligation to document one's source. Finally, plagiarism occurs when graphic images are
borrowed without attribution.

A student who plagiarizes will be excluded from the course, will receive a final grade of
F, and may be referred to the Office of Student Rights and Responsibilities for
disciplinary action. Other penalties may include academic probation, suspension, or
expulsion from school. With this in mind, keep all preliminary work you do for each
assignment. For instance, you should print hard copies of each draft or make separate
electronic files. Should you turn in an assignment that appears to me to have been
plagiarized, you will want to be able to show evidence of your work: notes, outlines,
drafts, and other such material. If you are unable to do so, then we have a serious
problem.

If you have any questions about plagiarism, talk to me. You can also find further
clarification in A Manual for Writers of Term Papers, Theses, and Dissertations; the MLA
Handbook for Writers of Research Papers; the Boise State Student Code of Conduct; the
Student Conduct Program; and the Student Online Privacy Notice.

Assignments, Evaluation Procedures, and Grading Policy:
Below is an explanation of assignments, activities, and assessments due throughout the

term. Due dates for each item are listed in the course schedule. Policies for late
assignments:
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e Discussion posts must be posted in a timely manner according to the course’s
scheduled due dates. Discussions submitted late will not be graded. Students’
discussions are enhanced and learning strengthened when postings and
discussion are substantive and distributed throughout the week, with 2—4 days
of participation per week as a minimum. Points may be deducted if a student
does not follow these guidelines.

e Assignments submitted late due to agreements between student and instructor
for preplanned absences and due to emergency absences do not receive any
grade reduction for tardiness.

e Assignments submitted late without prior agreement of the instructor, outside
of an emergency absence, or in violation of agreements for late submission, will
receive grade reduction for the assignment as follows: Activities submitted late
will have a 10% penalty for the late submission if the paper is 1-2 days late. 3-4
days late will result in a 20% penalty. 5-6 days late will result in 50% penalty.
Papers seven or more days late will not be graded.

e Late assighments may not receive the same level of written feedback as do
assignments submitted on time. A pattern of chronic lateness in submitting
assignments may result in a reduction in the course grade.

Discussion Board: Initial posts are due on Wed. by midnight each week. Two responses
to classmates are then due by Sunday at midnight. Initial responses must be 2-3
paragraphs in length and must include at least one APA in-text citation to the readings
for the week. In addition, you must include an end reference for that in-text citation.
Responses to classmates should help to extend the conversation and you are expected
to continue the conversation with the class as the week progresses. Two responses to
classmates does not mean you only post twice. You should be engaging in discussion on
the DB 2-4 days per week.

Activities: To expand our discussions and provide a forum for applying key course
content, every module will have 1-2 activities. Details for these activities can be found in
the module.

Participation and Professionalism: It is vitally important that you participate in the
activities on a weekly basis. This course is designed to give you the same level of content
and interaction that you would have in a traditional face-to-face class. Please remember
that everyone comes to this class with a different background and it is important that
we respect each other and make the classroom a safe place. If at any time, | see
behavior that is working against this goal, | will contact you directly to set up a time to
talk in person.
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Final Paper: Directions for the final paper and presentation will be provided in week 9.

Design

Assignment Points Due Date

Discussion Board Posting | 5 points each (x14)= 70 Refer to class schedule for
and Participation points due dates

Final Project: Program 95 points: Due week 15

**Power point for class
presentation (30 pts)
**Paper: 65 points

Online Activities

Refer to the class
schedule for due dates

20 points each (x6)= 120
points

participation

Professionalism and class

1 points each week =15 NA

points

Total points for class:

300

*** MINIMUM Technology Requirements***

Software/Hardware

Description

Operating System

Windows XP (Home/Professional), Macintosh OS X

Processor 1.2 GHz or higher preferred
Memory 256 MB of RAM or higher
Multimedia Ready | Required

USB Port Required

Connection Speed

Monitor 15" monitor with 800 x 600 resolution capability or larger

Plug-ins Adobe Acrobat Reader — http://iuware.iu.edu
Adobe Flash 9 - http://www.adobe.com/
Windows Media Player 10 or higher-
http://www.microsoft.com/windows/windowsmedia/player/10/default.aspx
Real Player - http://www.real.com

Browser Internet Explorer 6.0 or higher OR
Firefox 2.0 or higher

Software Microsoft Office 2003/2007

Internet Broadband or DSL access is required. An example of possible plans can be

found at http://www.att.com/gen/general?pid=10891.This is not an

endorsement of AT&T.

SDE
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COURSE SYLLABUS
ED ECS 513- Spring 2012
Family Systems & Collaboration

Location: Online

Office: Education 203

Instructor: Keith W. Allred

Office Hours: By Appointment

Phone: 426-1548 Email: keithallred1 @boisestate.edu

Texts: Sileo, N.M. and Prater, M.A. (2012). Working with families of children with special needs. Upper
Saddle River, NJ. Pearson.

Harry, B. (2010). Melanie-Bird with a broken wing-A mother’s story. Baltimore, MD. Paul H.
Brookes Pub.

**There will also be a number of articles to read. The article will either be handed out or
accessed via Blackboard.

Course Description:
ED ECS 513
Early intervention models, service delivery, family systems, and collaboration with parents & educators.

Conceptual Framework

Boise State University’s conceptual framework, “The Professional Educator,” establishes our shared
vision in preparing educators to work effectively in P-12 schools. It provides direction for programs,
courses, teaching, candidate performance, scholarship, service and accountability.

The Professional Educator

Boise State University strives to develop knowledgeable educators who integrate complex roles and
dispositions in the service of diverse communities of learners. Believing that all children, adolescents,
and adults can learn, educators dedicate themselves to supporting that learning. Using effective
approaches that promote high levels of student achievement, educators create environments that
prepare learners to be citizens who contribute to a complex world. Educators serve learners as
reflective practitioners, scholars and artists, problem solvers, and partners.

Attendance/Participation

Attendance, including punctuality, along with cooperative, respectful interaction and discussion are
considered in the final grade. Each student will carry out a self-evaluation regarding how well s/he
assumed responsibility for learning in the course. Students are responsible for getting copies of notes
and handouts of any class they miss.

Academic Dishonesty

Student Conduct Program: An excellent guide for students to learn how to avoid being charged with an

academic dishonesty violation. Issues such as plagiarism, cheating, and fabrication are discussed as well

as the implications students may face if they are found responsible for academic dishonesty.
http://www2.boisestate.edu/studentconduct/studentinformation.html
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Performance Standards

NAEYC Standards

Knowing about and understanding diverse family and community characteristics (2a)

Supporting and engaging families and communities through respectful, reciprocal relationships
(2b)

Involving families and communities in young children’s development and learning (2c)
Understanding positive relationships and supportive interactions as the foundation of their work
with young children (4a)

Engaging in continuous, collaborative learning to inform practice; using technology effectively
with young children, with peers, and as a professional resource (6c)

Integrating knowledgeable, reflective, and critical perspectives on early education (6d)

Engaging in informed advocacy for young children and the early childhood profession (6e)

Idaho State Teaching Standards

The teacher uses understanding of individual differences and diverse cultures and communities
to ensure inclusive learning environments that enable each learner to meet high standards.
(Standard 2: Learning Differences)

The teacher understands the central concepts, tools and inquiry, and structures of the
disciplines he or she teaches and creates learning experiences that make these aspects of the
discipline accessible and meaningful for learners to assure her mastery of the content (Standard
4: Content Knowledge)

The teacher understands how to connect concepts and use of differing perspectives to engage
learners and critical thinking, creativity, and collaborative problem solving related to authentic
local and global issues (Standard 5: Application of Content)

The teacher engages in ongoing professional learning and uses evidence to continually evaluate
his/her practice, particularly the effects of his/her choices and actions on others (learners,
families, other professionals, and the community), and adapts practice to meet the needs of
each learner. (Standard 9: Professional Learning and Ethical Practice)

The teacher seeks appropriate leadership roles and opportunities to take responsibility for
student learning, to collaborate with learners, families, colleagues, other school professionals,
and community members to ensure learner growth, and to advance the profession. (Standard
10: Leadership and Collaboration)

DEC Standards
Standard 1: Learner Development and Individual Learning Differences

SDE

Family systems and the role of families in supporting development. (ISCI 1 K4)

Cultural perspectives influencing the relationships among families, schools, and communities as
related to instruction. (ISCI 1 K5)

Variations in beliefs, traditions, and values across and within cultures and their effects on
relationships among individuals with exceptionalities, family, and schooling. (ISCI 1 K6)
Characteristics and effects of the cultural and environmental milieu of the individual with
exceptionalities and the family. (ISCI 1 K7)

Similarities and differences of individuals with and without exceptionalities. (ISCI 1 K8)

Effects an exceptional condition(s) can have on an individual’s life. (ISCI 1 K10)

Effects of cultural and linguistic differences on growth and development. (ISCI 1 K13)

TAB 5 PAGE 38



STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Characteristics of one’s own culture and use of language and the ways in which these can differ
from other cultures and uses of languages. (ISCl 1 K14)

Ways of behaving and communicating among cultures that can lead to misinterpretation and
misunderstanding. (ISCI 1 K15)

Impact of medical conditions on family concerns, resources, and priorities. (ECSE 1 K5)

Develop, implement, and evaluate learning experiences and strategies that respect the diversity
of infants and young children, and their families. (ECSE 1 S1)

Support and facilitate family and child interactions as primary contexts for development and
learning. (ECSE 1 S3)

Standard 2: Learning Environments

Teacher attitudes and behaviors that influence behavior of individuals with exceptionalities.
(ISCl 2 K4)

Strategies for crisis prevention and intervention. (ISCl 2 K6)

Strategies for preparing individuals to live harmoniously and productively in a culturally diverse
world. (ISCI 2 K7)

Ways to create learning environments that allow individuals to retain and appreciate their own
and each other’s respective language and cultural heritage. (ISCI 2 K8)

Ways cultures are negatively stereotyped. (ISCI 2 K9)

Strategies used by diverse populations to cope with a legacy of former and continuing racism.
(ISCI 2 K10)

Create a safe, equitable, positive, and supportive learning environment in which diversities are
valued. (ISCI 2 S1)

Mediate controversial intercultural issues among individuals with exceptionalities within the
learning environment in ways that enhance any culture, group, or person. (ISCI 2 S14)

Standard 4: Assessment

Role of the family in the assessment process. (ECSE 4 K1)
Assist families in identifying their concerns, resources, and priorities. (ECSE 4 S1)

Standard 5: Instructional Planning and Strategies

Prepare individuals to exhibit self-enhancing behavior in response to societal attitudes and
actions. (ISCI 5 512)
Use strategies to teach social skills and conflict resolution. (ECSE 5 S5)

Standard 6: Professional Learning and Ethical Practice

SDE

Practice within the CEC Code of Ethics and other standards of the profession. (ISCI 6 S1)

Uphold high standards of competence and integrity and exercise sound judgment in the practice
of the professional. (ISCI 6 S2)

Family systems and the role of families in the educational process. (ISCI 6 K7)

Potential impact of differences in values, languages, and customs that can exist between the
home and school. (ISCI 6 K10)

Personal cultural biases and differences that affect one’s teaching. (ISCI 6 K11)

Demonstrate sensitivity for the culture, language, religion, gender, disability, socioeconomic
status, and sexual orientation of individuals. (ISCI 6 S6)

Engage in professional activities that benefit individuals with exceptionalities, their families, and
one’s colleagues. (ISCI 6 S12)

Recognize signs of emotional distress, neglect, and abuse, and follow reporting procedures.
(ECSE 6 S1)

Integrate family systems theories and principles into professional practice. (ECSE 6 S2)

Respect family choices and goals. (ECSE 6 S3)

TAB 5 PAGE 39



STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Implement family services consistent with due process safeguards. (ECSE 6 S7)

Standard 7: Collaboration

Models and strategies of consultation and collaboration. (ISCI 7 K1)

Roles of individuals with exceptionalities, families, and school and community personnel in
planning of an individualized program. (ISCI 7 K2)

Concerns of families of individuals with exceptionalities and strategies to help address these
concerns. (ISCI 7 K3)

Culturally responsive factors that promote effective communication and collaboration with
individuals with exceptionalities, families, school personnel, and community members. (ISClI 7
K4)

Structures supporting interagency collaboration, including interagency agreements, referral, and
consultation. (ECSE 7 K1)

Foster respectful and beneficial relationships between families and professionals. (ISCI 7 S3)
Assist individuals with exceptionalities and their families in becoming active participants in the
educational team. (ISCI 7 S4)

Collaborate with school personnel and community members in integrating individuals with
exceptionalities into various settings. (ISCI 7 S6)

Use group problem-solving skills to develop, implement, and evaluate collaborative activities.
(ISCI 7 57)

Apply models of team process in early childhood. (ECSE 7 S1)

Collaborate with caregivers, professionals, and agencies to support children’s development and
learning. (ECSE 7 S2)

Participate as a team member to identify and enhance team roles, communication, and
problem-solving. (ESCE 7 S7)

CEC Standards

SDE

2.D: Appreciate the strength and skills of each student and the student’s relationships within the
family, school, and community (D)

2.E: Appreciates the individual development of students with various disabilities and the effect
these disabilities have on their lives (D)

2.F: Understand the contributions and life styles of the various racial, cultural and economic
groups in our society

5.D: Understands the theories and application of conflict resolution and crisis
prevention/intervention (K)

8.K: Collaborates with families and professionals involved in the assessment of students with
disabilities (P)

10.B: Understand variations of beliefs, traditions, and values regarding disability across cultures
and the effect of these on the relationship among the student, family, and school (K)

10.E: Aware of factors that promote effective communication and collaboration with students,
parents/guardians, colleagues, and the community in a culturally responsive manner (K)

10.F: Familiar with the common concerns of parents/guardians of students with disabilities and
knows appropriate strategies to work with parents/guardians to deal with these concerns (K).
10.H: Knows about services, networks, and organizations for individuals with disabilities and
their families, including advocacy and career, vocational, and transition support (K).

10.1: Recognizes the importance of the relationship between school and family (D).

10.J: Appreciates the dignity and privacy of students and families (D)
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e 10.K: Respects the unique contribution of family knowledge regarding the child’s abilities and
needs (D)

e 10.L: Commits to the role of problem solver as part of the building team (D).

e 10.M: Facilitates communication between the educational team, students, their families, and
other caregivers (P).

e 10.0: Collaborates with team members to develop effective student schedules (P)

e 10.P: Communicates the benefits, strengths, and constraints of special education services (P)

e 10.R: Encourages and assists families to become active participants in the educational team (P)

e 10.S: Collaborates and consults with the student, the family, peers, regular classroom teachers,
related service personnel, and other school and community personnel in integrating students
with disabilities into various learning environments (P)

e 10.T: Communicates with regular classroom teachers, peers, the family, the student,
administrators, and other school personnel about characteristics and needs of students with
disabilities (P)

Policy Information
Office of Disabilities

If you have a disability that requires accommodations, contact the Office of Disabilities.
http://www2.boisestate.edu/disabilityservices/index.html

Projects and Assignments

Multi-media Presentation (100 points)
Pairs of students will make a formal presentation near the end of the semester that is based upon an
approved book, or other material(s), that focuses on some aspect of effective communication and/or
collaboration. Your presentation must address the following issues:

e The history or origin of the approach/method.

e The philosophy of the approach/method

e The theoretical basis of the approach/method

e Primary goal(s) and/or objectives of the approach/method

e Thorough overview of strategies and/or techniques used in the approach/method

e Relevance to family-centered care & practices

e Effectiveness and/or limitations in meeting the needs of diverse families & young children

e Reflections on the approach/method. How does (or doesn’t) this approach/method align with

what you have learned in this course and your understanding of family-centered care?
e Effectiveness of collaboration [self-evaluation and instructor evaluation]

Each pair will do a 30-40 minute multi-media (Power point) presentation on the book/material you
selected. A scoring rubric for the presentation will be provided. Please provide handouts for each

member of the class (and instructor) and be prepared to answer questions at the end of your
presentation. You are also expected to make your multi-media presentation available to class members.

Family Resource Kit (120 points)
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You will develop an electronic portfolio that focuses on various aspects of effective collaboration with
diverse families of young children with disabilities. At a minimum, your portfolio (resource kit) will
contain three sections. The sections must address:
Section | Foundational Knowledge of Diverse Families
Facts & figures about the diversity of families in Idaho, and the nation
Facts & figures about the number of diverse infants/toddlers in ID
Facts & figures about number of infants & toddlers receiving El services in ID
Facts & figures about numbers of preschoolers on IEP’s in ID
Section Il Effective Collaboration Skills & materials
Self-selected info from the Sileo text
Info from other relevant courses and/or trainings re collaboration with families
Info from multi-media presentations made in class
Section Ill External resources
Internet sites of national organizations and/or agencies focusing on families
Synopsis of group purpose(s), types of resources & services provided
Brief description of material(s) available
Internet sites of state (ID) and/or regional orgs & agencies focusing on families
Synopsis of group purpose(s), types of resources & services provided
Brief description of material(s) available

A matrix of the Resource Kit evaluation will be provided. You will provide a paper copy of the kit to the
instructor near the end of the semester. A brief reflection paper regarding what you learned regarding
types of services & supports for families, and how to make use of such services & supports, will be
submitted with your paper copy of the kit. While each kit will be evaluated individually, informal
collaboration is encouraged. Grades will not be determined by the weight of the kit/paper submitted !!

Genogram (35 points)

Each student will complete a 3-generation diagram of their family. So, your grandparent’s families, your
parent’s families, and your current family status will be portrayed via the genogram. Handouts with
specific information on how to make a genogram will be provided. You will also write a reflection paper
addressing the following points: 1) Identify 1-3 crucial events in each of your parent’s lives while they
were growing up; 2) briefly describe what type of influence(s) your grandparents had on your mother
and on your father; 3) briefly describe the influence(s) your grandparents (both sides) have had on your
life; and 4) what you have learned about the subtle, or not often talked about, influences in the
development of our identity while we are growing up.

Reflection Papers-3 (15 pts each) 45 points
Each student will write a 2-3 page reflection paper on three topics. The first topic is assigned; the other
two topics can be chosen from the list below and/or negotiated.
e Discuss what you have to do in order to move from a “secondary” knower to being a “primary”
knower, in the context of this course. [Assigned topic]
e Describe what you have discovered about the challenges of becoming “culturally competent”
when it comes to working with diverse families, and how you will continue to develop
professionally.

e Discuss the need, or lack thereof, the EC professionals to be guided in their work by Family
Systems Theory.
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e While there is universal agreement that El and ECSE professionals and parents should
collaborate, it is easier said than done. Discuss 2 factors that could undermine your professional
collaboration with parents and what you are doing to overcome or minimize those factors.

If you prefer to address a different topic(s) in your last two reflection paper(s), you may meet with me
and propose one or more topics/issues that are class related that you will address.

Self-Evaluation (55 points)
The purpose of the self-evaluation is for each student to deliberately and consistently reflect on how
much responsibility s/he is assuming for learning. A rubric to use in self-evaluation will be provided.

Grading Procedures
A total of 320 points can be earned. Points are converted to a letter grade in accordance with Boise
State University’s grading policy. A student can not receive an A in the course unless every assignment

is completed.
355-342 = A+ 341-331=A 330-316 = A-
315-306 = B+ 305-295=8B 294-281 = B-
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Boise State University
ED-SPED 533 Course Syllabus

Course: Teaching Mathematics to Students with Disabilities
Course Number: ED-SPED 533  Section: 001 Schedule: Online
Instructor: Michael Humphrey, Ed. D. Office: E204
E-mail: michaelhumphrey@boisestate.edu Phone: (208) 426-2801
Office Hours: Monday 1:30-4:00 pm
Wednesday 1:30-4:00 pm

Conceptual Framework: The Professional Educator

Boise State University strives to develop knowledgeable educators who integrate complex roles
and dispositions in the service of diverse communities of learners. Believing that all children,
adolescents, and adults can learn, educators dedicate themselves to supporting that learning.
Using effective approaches that promote high levels of student achievement, educators create
environments that prepare learners to be citizens who contribute to a complex world. Educators
serve learners as reflective practitioners, scholars and artists, problem solvers, and partners.

Course Description:

The purpose of this course is to learn about research-based, explicit instruction in mathematics
for students with disabilities. Response to Intervention (RTI) and integrated formative
assessment and interventions in mathematics are reviewed & practiced.

Texts:
Ma, Liping. (2009). Knowing & teaching elementary mathematics: Teacher’s understanding of

fundamental mathematics in China and the United States. New York: Routledge. ISBN:
9780415873840.

Sherman, H. J., Richardson, L. I., Yard, G. J., & Sherman, H. J. (2009). Teaching learners who
struggle with mathematics: Systematic intervention and remediation. Upper Saddle
River, NJ: Pearson/Merrill. ISBN: 9780136135777.

Idaho State Department of Education. (2007). Idaho special education manual 2007. Retrieved
January 22, 2008 from, http://www.sde.idaho.gov/site/special _edu/manual_page.htm
“The Idaho Special Education Manual, 2007, is designed to help you understand the
provisions of the Individuals with Disabilities Education Improvement Act (IDEA 04)
and meet the guidelines contained within the law.”

Accreditation & State Standards Assessment
Standard #4: Content Knowledge. The teacher understands the central | Content-Based
concepts, tools and inquiry, and structures of the disciplines he or she Assessments

teaches and creates learning experiences that make these aspects of the
discipline accessible and meaningful for learners to assure her mastery of
the content.

Standard #5: Application of Content. The teacher understands how to | Service-Learning
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connect concepts and use of differing perspectives to engage learners and | Reflections
critical thinking, creativity, and collaborative problem solving related to
authentic local and global issues.

Standard #6: Assessment. The teacher understands and uses multiple Mathematics
methods of assessment to engage learners in their own growth, to monitor | Assessment
learning progress, and to guide the teacher's and learner's decision- Plan/Error Pattern
making Analysis
Standard #7: Planning for Instruction. The teacher plans instruction Lesson Plans

that supports every student in meeting rigorous learning goals by drawing
upon knowledge of content areas, curriculum, cross-disciplinary skills,
and pedagogy, as well as knowledge of learners in the community
context.

Standard #8: Instructional Strategies. The teacher understands and Mathematics

uses a variety of instructional strategies to encourage learners to develop | Assessment

deep understanding of content areas and their connections, and to build Plan/Error Pattern
skills to apply knowledge in meaningful ways. Analysis

Excerpt from the Boise State University Policy Manual. Cheating or plagiarism in any form
IS unacceptable. The University functions to promote the cognitive and psychosocial
development of all candidates. Therefore, all work submitted by a candidate must represent
her/his own ideas, concepts, and current understanding. Academic dishonesty also includes
submitting substantial portions of the same academic course work to more than one course for
credit without prior permission of the instructor(s) (Student Policies and Procedures, Article 2,
Section 16, April 2001), http://www.boisestate.edu/osrr/.

Accommodations. Any student who feels s/he may need accommodations based on the impact
of a disability should contact me privately to discuss your specific needs. You will also need to
contact the Disability Resource Center at 208-426-1583 located in the Administration Building,
room 114 to meet with a specialist and coordinate reasonable accommodations for any
documented disability. For more information on BSU Disability Resource Center (DRC) see the
web site at http://drc.boisestate.edu/

Grading Procedures.

A+  =97.5% B =82.5% C- =70.0%
A =92.5% B- =80.0% D+ =67.5%
A- =90.0% C+ =7715% D =62.5%
B+ =87.5% C =72.5% D- =60.0%

Blackboard Academic Suite:
If you have any questions regarding the use of Blackboard Academic Suite, please review the
following, http://itc.boisestate.edu/BbSupport/BbDocs/general/\WhatisBlackboard.htm.

Online Privacy:
Please read the Boise State University’s policy on online privacy,
http://itc.boisestate.edu/BbSupport/BbDocs/general/PrivacyNotice.htm.
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Technical Requirements:

If you have any questions regarding the use of Blackboard Academic Suite, please review the
following, http://itc.boisestate.edu/BbSupport/BbDocs/general/WhatisBlackboard.htm.

Blackboard Assistance:

email: blackboard@boisestate.edu

phone: (208) 426-2583 (8-6 Mon-Thu, 8-5 Fri)
location: Education Building - Room 420
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Course: Special Education Policies and Procedures
Course Number: ED-SPED 540 Section: 001
Instructor: Jenny Allison, PhD

Office Hours: n/a

e-mail: jenniferallison®boisestate .edu

Phone: Phone conferences available if needed

Conceptual Framework:

The Professional Educator

Boise State University strives to develop knowledgeable educators who integrate
complex roles and dispositions in the service of diverse communities of learners.
Believing that all children, adolescents, and adults can Learn, educators dedicate
themselves to supporting that learning. Using effective approaches that promote high
levels of student achievement, educators create environments that prepare learners

to be citizens who contribute to a complex world. Educators serve diverse
communities of learners as reflective practitioners, scholars and artists, problem
solvers, and partners.

Course Description

The purpose of this course is to expand students’ knowledge of a wide range of legal
issues concerning the provision of special education services to students with
disabilities. Examination of special education Legislative history including relevant
case law wilt provide the framework for understanding current special education
policies and procedures according to the Idaho State Department of Education.
Learning outcomes include increasing knowledge of the laws affecting special
education in the U.S. and developing legally correct and educationally useful
Individualized Education Programs (IEPs) for students with disabilities.

Required texts:

Latham, P. 5., Latham, P. H., d MandLawitz, M. R. (2008). Special Education Law.
Boston: Pearson.

Idaho State Department of Education. (2007). Idaho Special Education Manual 2007.
Additional materials provided on the course website.

Standards

Standards/Indicators Addressed Assessment

Standard 7: Instructional Planning Skills TEP Case

P1. The teacher develops comprehensive, outcome-oriented Individual Education Study
Plans (IEP) in collaboration with IEP team members. (SPED) Mock IEP

Standard 8: Assessment of Student Learning
Ki. The teacher understands the legal provisions, regulations, and guidelines
regarding assessment of students with disabilities. (SPED)
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K4. The teacher understands the relationship between assessment and its use for
decisions regarding special education service and support delivery. (SPED) Case Law
K5. The teacher knows the ethical issues and identification procedures for students Briefs
with disabilities, including students from culturally and linguistically diverse IEP Case
backgrounds. (SPED) Study,

K6. The teacher knows the appropriate accommodations and adaptations for state Quizzes, and
and district assessments. (SPED) Final Exam

DI .The teacher recognizes the rights of students and parents/guardians in the

assessment process. (SPED)

D3. The teacher appreciates the legal provisions and guidelines involved in student
assessment. (SPED)

Standard 9: Professional Commitment and Responsibility

P2. The teacher adheres to local, state, and federal laws. (CORE)

Standard 10: Partnerships

K5. The teacher understands laws related to students’ rights and teachers’ Case Law
responsibilities. (CORE) Briefs

Ki. The teacher understands current federal and state laws pertaining to students IEP Case
with disabilities, including due process rights related to assessment, eligibility, and Study,
placement. (SPED) Quizzes, and

K3. The teacher knows the rights and responsibilities of parents/guardians, Final Exam
students, teachers, professionals, and schools as they relate to students with

disabilities. (SPED)

K6. The teacher knows the roles, of students with disabilities, parents/guardians,
teachers, peers, related service providers, and other school and community

personnel in planning and implementing an individualized program. (SPED)

Assignments

Case Law Briefs: You will select two cases from the Wrightslaw CaseLaw Library
(see external Links). You may not choose the following cases, as we will cover these in
class:

Board of Education of Henry Hudson Central School

District v. Rowley

Timothy W. v. Rochester, New Hampshire School

District

Shapiro v. Paradise Valley Unified School District No.

69

Grim v. Rhinebeck Central School District

Cedar Rapids Community School District v. Garret F.

GreenLand SchooL Dist v. Amy N. ex. Ret. Katie C.

N.L. by Ms. C. v. Knox County Schools

White v. Ascension Parish School Board

S.H. v. State-Operated School District of the City of

Newark

Honig v. Doe

C.N. v. WiU.mar Public School

Couture v. Board of Ed. of Albuquerque
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Rodriguez v. San Mateo Union High School Dist.
O.H. v. Volusia County School Board

Each Case Law Brief is worth 10 points for a total of 20 points.

Discussion Boards You will post to the Discussion Board as assigned. There are 7
Discussion Boards worth 10 points each for a total of 70 points.

Quizzes There will be three quizzes, each covering the material since the previous
quiz. Quizzes will be true/false, multiple choice, or short answer. Each quiz is worth
10 points, for a total of 30 points.

Final exam There will be a comprehensive final exam on the last day of class.
Questions wilt be drawn from readings and lectures. The exam will be open book and
notes. The final exam is worth 50 points.

IEP Case Study You will read a case study and complete all relevant pages of an ldaho
IEP. You will follow the procedures for writing measurable goals described in
Lignugaris/Kraft, Marchand-Martetla, and MartelLa, 2001. You will be given feedback
on each page (see schedule for due dates) so you can make adjustments for the final
draft. IEP case study. The final draft is worth 100 points.

Grading

The final grade for this course will be based on the percentage of total points. The
total number of points is 270.
100-97% A+

96-94% A

93-90% A

89-87% B+

86-84% B

83-80% B

79-77%

76-74% C

73-70% C-

69-67% D+

66-64%- D

63-60% D

<60% F

Accommodations To request accommodations for a disability, contact the Disability
Resource Center, Admin 114, (208) 426-1583. Students are required to provide
documentation of their disability and meet with a Disability Specialist prior to
receiving accommodations. Information about a disability or health condition wilt be
regarded as confidential.
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Academic Dishonesty

The official Boise State University policy on Academic Dishonesty is in effect in this
course. That policy reads as follows: “Cheating or plagiarism in any form is
unacceptable. The University functions to promote the cognitive and psychosocial
development of alt students. Therefore, all work submitted by a student must
represent his/her own ideas, concepts, and current understanding. Academic
dishonesty also includes submitting substantial portions of the same academic course
work to more than one course for credit without prior permission of the
instructor(s).”

Violation of this policy will result in failing the assignment in this course.

Important disclaimer

Adjustments in the syllabus are often necessary to best achieve the purpose and
objectives of the course. | reserve the right to change readings and assignments. If
changes are necessary, | wilt provide reasonable advance notice and the rationale for
changes.
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Boise State University
College of Education

Fall 2013
Course Name: Secondary Transition Planning Instructor: Michael Humphrey
Course #: EDSPED 541 Office Hours: By appointment
Location: Online Phone: 426-5464
Days: NA Office: E205
Time: NA Email:

michaelhumphrey@boisestate.edu

The Conceptual Framework: The Professional Educator

Boise State University strives to develop knowledgeable educators who integrate complex roles
and dispositions in the service of diverse communities of learners. Believing that all children,
adolescents, and adults can learn educators dedicate themselves to supporting that learning.
Using effective approaches that promote high levels of student achievement, educators create
environments that prepare learners to be citizens who contribute to a complex world. Educators
serve diverse communities of learners as reflective practitioners, scholars and artists, problem
solvers, and partners.

Course Description

This course is designed to provide students with knowledge, strategies and resources necessary
to prepare adolescents and young adults with disabilities for the transition from school to future
careers, continuing education, and independent living. Students will develop knowledge and
skills about the context within which adolescence occurs, transition assessment/planning
strategies, transition-related content/instruction strategies (including student-focused skill
development strategies), and strategies for interacting and collaborating with families and
community-based agencies in the transition process.

Idaho State Teaching Standards:

e Standard #6: Communication Skills The teacher uses a variety of communication
techniques to foster learning and communication skills in the classroom.

e Standard #7, Planning for Instruction: The teacher plans and prepares instruction based
upon knowledge of subject matter, students, the community, curriculum goals and
instructional strategies.

e Standard #10: Partnerships. The teacher interacts in a professional, effective manner
with colleagues, parents, and other members of the community to support students’
learning and well-being

Course Objectives:
Course content, activities and assignments have been designed so that students will leave the
course able to demonstrate:

1. Knowledge of the field of transition from a historical and theoretical perspective including
transition delivery systems and models which have been implemented due to federal and state
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initiatives.

2. Knowledge of adolescent development of all youth including youth with disabilities within the
contexts of families, peer groups, schools, communities and broader society.

3. Understanding of the post-high school outcomes of adolescents with disabilities including how
outcomes vary by disability status.

4. Knowledge of the transition-related knowledge and skills necessary for achieving successful
postschool outcomes for adolescence with disabilities.

5. Understanding of and skills for administering and interpreting transition-related assessment
tools.

6. Ability to use results of transition-related assessments for developing student goals and
designing instruction.

7. Understanding of and skills for developing transition plans for students with disabilities
8. Ability to design and implement transition-related instruction to students with disabilities.

9. Understanding of how national, state, and community-based agencies and organizations can
support the transition-related needs of students with disabilities.

10. Ability to develop transition-related materials to support collaboration among teachers,
families and communities.

Required Texts

A set of required readings and teacher resources are assigned for each week. Readings are to be
completed on or before the scheduled date. Students should be prepared to discuss the readings
and resources in class. The weekly readings are outlined in the course schedule below and are
available electronically through the course site. The readings and resources are organized by
week and in the order in which they should be read.

Course Assignments:
Please note that all student-related materials must be written and presented in a confidential
manner—making sure to protect the identity and privacy of the individual.

Adolescent Interview (20 points)

You will conduct an interview with one adolescent about different aspects of his or her
development and experiences structured by a topic(s) from the first part of the course. We will
work on topic choice and potential questions during class time. After completing the interview
you will review and interpret the answers provided and relate them to concepts, theories, and
research covered in the readings and course lectures on transition and adolescent development.
Based on the interview and your interpretation, you will develop three recommendations you
would give to adolescents, parents, teachers, and/or agency personnel given what you learned
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from your interview. You may pick one audience or include recommendations that cover
multiple audiences. You will provide a brief presentation about what you learned and your
recommendations.

Your assignment must contain the following (5-7 pages)
1. A description of the person that you interviewed (e.g., basic demographic information).
2. Analysis of the interview that includes the following:

a. A description/definition of the concept, issue that is illustrated by the interviewee’s
responses

b. How your interviewee’s responses relate to this concept.

c. Consistencies and discrepancies between the interviewee’s experiences and what
research/theory states.

d. A reflection on what you learned from the assignment (e.g., What surprised you? What
did you learn that you didn’t know?)
3. Your recommendations to your audience.

Transition Assessment Case Study (20 points)

You will choose a transition-related assessment that you will administer to a student with a
disability or at risk for failure (ages 13-20). You will interpret the results of the assessment
and develop appropriate postsecondary/instructional goals and accompanying objectives
based on the results of the assessment. You will provide a short presentation of your case
and reflection.

Your assignment must contain the following:

1. A review of the types, purpose(s), and uses of transition assessment, including issues that
one should consider in selection, use, and interpretation. The review should include references to
course readings/class content.

2. A description of the assessment you chose and a rationale for your choice.

3. A brief description of the student you are planning to assess (provide information relevant to
the assessment).

4. A summary of the assessment results, a description of your interpretation, and the goals and
objectives that were created based on the results.

5. A description of how the assessment results informed your development of goals and
objectives.

6. A reflection on how the assessment, interpretation, and development of goals and objectives
went (e.g., What do you need to learn more about? What might you do differently in the future?
What new insights did you learn from the experience?).

Individual Transition Plan (20 points)

You will choose one student with disabilities (ages 13-20) and design or improve on his/her
postsecondary transition plan. This can be a student with disabilities on whom you
completed your transition assessment or a new student. The plan should include (a)
measurable postsecondary goals, (b) documentation of student interests, preferences, and
skills/needs, (c) one or more annuals goals or short-term objectives that support the student
to achieve their postsecondary goals, (d) one or more transition services to support the
student’s postsecondary goals, and (d) one more course of study. You will provide a short
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presentation on your student’s plan and reflection.

Your assignment must contain the following:

1. A review of the purpose(s) of the IEP for transition-age youth and a description of the
required components. In the review you will include best practices related to the

development and implementation of the plan. The review should include references to

course readings/class content.

2. A brief description of the student (e.g., the nature of the disability, educational placement, age,
etc.)

3. The completed required IEP transition components for the student outlined in the assignment
description.

4. A reflection on how the development of the plan went (e.g., What was difficult for you? What
do you want to learn more about? What insights did you learn from doing the plan?)

Transition-related Lesson (20 points)

You will identify a transition-related skill, disposition, and/or knowledge area that you want
to teach a group of students or an individual student. You will: (a) develop a lesson plan to
teach your chosen skill, disposition and/or knowledge area, (b) identify or develop curricula
to teach the skill, disposition, and/or knowledge area, (c) identify or develop an assessment
to evaluate student understanding of the concepts being taught, (d) implement instruction of
the lesson, and (e) evaluate the effects on student(s) using your assessment to evaluate
student understanding. You will provide a brief presentation of your lesson and reflection.

Your assignment must include the following:

1. A review of the types, purposes, and uses of instructional strategies, curricula, and/or
programs to promote the successful transition of students with disabilities from school to
adult roles (e.g., employment). Include issues related to evidence-based practices,
alignment with secondary education reform, and other issues related to incorporating
these into the school/community context. The review should include references to course
readings/class content.

2. A description of your rationale for your selected area.

3. Your lesson plan including goals, lesson objectives, standards addressed, lesson activities
and your assessment of student understanding.

4. A description of the implementation of the lesson: (a) the student(s), (b) the context
within which the lesson was taught, (c) instructional or teaching strategies that you used,
and (d) summary of the results of the evaluation of student understanding.

5. A reflection on how the lesson went (e.g., What went well and why? What did not go
well and why? What might you do differently in the future? What insights did you learn
from the experience? What do you need to learn more about?)

Transition Resource Guide (DUE 5/13-20 points)

You will compile/create transition resources that will help you collaborate with families of
youth with disabilities and community agencies and other community entities (e.g.,
employers) that work with this population. These resources should help you know how you
can best collaborate with families and community agencies in your professional role. You
may choose to focus your guide on a specific group of youth with disabilities (e.g., those

SDE TAB 5 PAGE 54



STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

with Autism, ELL), or the guide can cut across youth with disabilities but must be related to
transition-needs and issues. You should consult your readings, class content, websites,
national, state, local agencies and other entities to gather and create the information and
resources to be included in your guide. Be prepared to present an overview of your

resource guide and sample materials the last day of class. Your resource guide should
include the following parts:

1. A description of the particular focus of your resource guide, a rationale for the focus,
and what you did to gather the information and materials for the guide.

2. Resources about and for families:

* A list of important things to consider when interacting with family members.

* A list and description of strategies for initiating and maintaining relationships
with families.

* Resources that will help you to work with families in your role as a teacher or
other professional.

* Resources that can be given to families that can support their participation in
transition-related instruction, meetings, or activities within schools (e.g.,
information about participation in IEP meetings).

3. Resources about Communities:

* A list of important things to consider in collaborating with community-based
agencies in your professional role.

» Identify and list state or community based agencies that can support the
transition-related needs of students with disabilities. Describe the agency and the
services/supports that each agency provides.

* Resources that will help you to work with state or community-based agencies in
your role as a teacher or other professional.

* Resources that can be given to students or families that provide clear
information about how to access and use various community
supports/resources/agencies that can support the transition-related needs of
students with disabilities.

APA formatting: http://owl.english.purdue.edu/owl/resource/560/01/

APA presentation: http://flash1r.apa.org/apastyle/basics/

Council for Exceptional Children:
http://www.cec.sped.org/AM/Template.cfm?Section=About CEC

Additional Required Readings (available on Blackboard):

TBD

Grading Policy:

GRADING SCALE
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A+ >98%

A 94-97% C+ T77-719%

A- 90-93% C 74-76%
B+  87-89% C- 70-73%
B 84-86% D 68-69%
B- 80-83% F <67%

Student Expectations

Online Behavior: Students are expected to conduct themselves in a professional manner in
relationship to the opinions, ideas, and values of fellow classmates. Examples of additional
online behaviors that are considered by the instructor to be unprofessional include: (a) providing
in appropriate feedback to classmates that is critical and not constructive in nature, (b) posting
last minute responses in the discussion board that does not allow for ample response time, and
(c) not coming to the discussion board and collaborative activities prepared causing a lack of
meaningful participation and/or effort on the part of the student.

Person-First Language:

It is important for each person to be recognized first as an individual, secondarily described by
their area of disability. Person-first language should become a natural part of your
conversations. For example, you are not working with an autistic child, but with a child who has
autism. You are not working with a developmentally delayed child, but with a child who has
developmental delays.

Professional Communication:

When emailing the professor for any course professionalism is essential. For example, begin
your email with: “Dear Dr. Hampshire or Professor Hampshire™. First names are not appropriate
unless the professor has clearly stated this preference. When communicating with collaborating
teachers in the field or other site supervisors this same courtesy should be provided. In this case
emails should begin with: “Dear Mr. or Ms. ”. Please remember that emails are a
permanent record so please be clear, concise and respectful.

University and College Policies and Information

ADA: If there is any student who has special needs because of any disability, please go to the
Office for Students with Disabilities to report your needs and provide documentation of your
disability for certification. Please feel free to discuss this issue with me, in private, if you need
more information.

Writing Center: The Writing Center provides free tutoring to any students interested in
improving their writing abilities. The center tutors will assist you with all aspects of writing. For
example, tutors will help you learn to identify paper topics and generate ideas for them, plan and
organize drafts, and rewrite and edit your papers. The center’s purpose is not to correct or
proofread final drafts for you, but to help you learn strategies that good writers use during the
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process of writing. You may visit the center for assistance with any writing project for this class.
Call 426-1298 or go to http://www.boisestate.edu/wcenter/

Boise State University Online Privacy Notice: Information for students regarding e-mail,
personal disclosures, data retained about students, acceptable use, online behavior, academic
honesty, and publication and distribution of student work.
http://itc.boisestate.edu/BbSupport/BbDocs/general/PrivacyNotice.htm

Library contact: For help with finding research articles or resources at the library, contact Margie
Ruppel at 426-1323 or margieruppel@boisestate.edu. She is the reference librarian for education
and can help with locating sources or research. She is the reference librarian for education and
can help with locating sources or research.

Plagiarism and Intellectual Honesty

Plagiarism occurs when a person passes in another person’s work as his or her own or borrows
directly from another's work without documentation. It doesn't matter if the work is that of a
published author, an unpublished co-worker, or another student. Plagiarism also occurs when a
person passes off another person's ideas as his or her own; merely casting another writer's ideas
in different words doesn't free one from the obligation to document one's source. Finally,
plagiarism occurs when graphic images are borrowed without attribution.

A student who plagiarizes will be excluded from the course, will receive a final grade of F, and
may be referred to the Office of Student Rights and Responsibilities for disciplinary action.
Other penalties may include academic probation, suspension, or expulsion from school. With this
in mind, keep all preliminary work you do for each assignment. For instance, you should print
hard copies of each draft or make separate electronic files. Should you turn in an assignment that
appears to me to have been plagiarized, you will want to be able to show evidence of your work:
notes, outlines, drafts, and other such material. If you are unable to do so, then we have a serious
problem.

If you have any questions about plagiarism, talk to me. You can also find further clarification in
A Manual for Writers of Term Papers, Theses, and Dissertations; the MLA Handbook for Writers
of Research Papers; the Boise State Student Code of Conduct; the Student Conduct Program; and
the Student Online Privacy Notice.

Assignments, Evaluation Procedures, and Grading Policy:

Below is an explanation of assignments, activities, and assessments due throughout the term.
Due dates for each item are listed in the course schedule. Policies for late assignments:

e Discussion posts must be posted in a timely manner according to the course’s scheduled
due dates. Discussions submitted late will not be graded. Students’ discussions are
enhanced and learning strengthened when postings and discussion are substantive and
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distributed throughout the week, with 2—4 days of participation per week as a minimum.
Points may be deducted if a student does not follow these guidelines.

Assignments submitted late due to agreements between student and instructor for
preplanned absences and due to emergency absences do not receive any grade reduction
for tardiness.

Assignments submitted late without prior agreement of the instructor, outside of an
emergency absence, or in violation of agreements for late submission, will receive grade
reduction for the assignment as follows: Activities submitted late will have a 10%
penalty for the late submission if the paper is 1-2 days late. 3-4 days late will result
in a 20% penalty. 5-6 days late will result in 50% penalty. Papers seven or more
days late will not be graded.

Late assignments may not receive the same level of written feedback as do assignments
submitted on time. A pattern of chronic lateness in submitting assignments may result in
a reduction in the course grade.

Participation and Professionalism: It is vitally important that you participate in the activities
on a weekly basis. This course is designed to give you the same level of content and interaction
that you would have in a traditional face-to-face class. Please remember that everyone comes to
this class with a different background and it is important that we respect each other and make the
classroom a safe place. If at any time, | see behavior that is working against this goal, I will
contact you directly to set up a time to talk in person.
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ED-SPED 552: Instructional Strategies for Special Educators, Spring 2014
Created: December 10, 2013

Instructor: Dr. Evelyn Johnson

Office hours: by appointment

Phone: 208-426-2189

Email: evelynjohnson@boisestate.edu
Course Hours: on-line

Course Description and Objectives
This course has two primary objectives:

1) To help students learn about current research on instructional practices for
students with disabilities
2) Conducting an action research project related to interventions/strategies.

As a result of completing this course, you will be able to:

e Apply the initial procedures of problem formulation and literature review

e Conduct online library research to find scholarly sources that will provide a
context and foundation for the articulation of a research problem

e Know and apply research-based interventions to practice, and monitor student
progress using research-based tools

o Identify sources that will provide data for their research

o Develop a plan for data collection

o Analyze data gathered from research, report results in written form, and develop
an action plan based on those results

Required Resources:
This course does not use a text. Reading materials are outlined on the course website.

Recommended Texts:
American Psychological Association (2009) Publication Manual of the American
Psychological Association. 6™ ed., Washington, DC: APA.

Conceptual Framework: The Professional Educator

Boise State University strives to develop knowledgeable educators who integrate
complex roles and dispositions in the service of diverse communities of learners.
Believing that all children, adolescents, and adults can learn, educators dedicate
themselves to supporting that learning. Using effective approaches that promote high
levels of student achievement, educators create environments that prepare learners to be
citizens who contribute to a complex world. Educators serve diverse communities of
learners as reflective practitioners, scholars and artists, problem solvers, and partners.
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Course Outline of Activities
Please see the weekly modules for information about course assignments.

Discussion Board (DB) Postings: With the exception of your introductory post, DB posts
consist of two primary types:

Initial post (5pts)-respond to DB topic including at least one reference to course
readings. Reference in APA format

Response post (5pts)-substantive response to one or more peer comments that is
written in response to someone else’s initial post. It is generally a good idea to provide a
reference here as well.

Due dates for DB posts are listed on the corresponding course module on Blackboard.

Assignments:
You will complete a sequence of tasks, including problem formulation, data collection,

analysis, reporting of findings, and finally, action planning, toward completing your
action research project. See course modules for guidelines and scoring rubrics for specific
assignments.

Action Research project:

You will investigate (review in literature, implement, collect data, display findings) a
research-based intervention in one of three academic areas: reading, writing or math.
Researching available options, identifying potential solutions, implementing them and
determining their effectiveness through the use of progress monitoring tools will provide
new information that supports your contribution toward effective teaching. See “course
project” link on blackboard for further detail.

Breakdown of Possible Points:

Discussion Board Posts 30 %
Assignments 35 %
Final Project 35%

Course Schedule

Schedule: This is just an outline of course topics, please consult the Blackboard Course
Site for a full list of weekly assignments.

Week Topic
1 Introduction: What is evidence-based instruction?
2 Evidence-based, research-based, scientifically based
instructional practices
3 Evidence-based Practices in Reading
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4 Evidence-based Practices in Reading
5 Evidence-based Practices in Reading
6 Evidence-based Practices in Math
>
8
9

Evidence-based Practices in Math
Evidence-based Practices in Math
Evidence-based Practices in Writing

10 Evidence-based Practices in Writing
11 Evidence-based Practices in Writing
12 Final project

Course Policies
Assignments: See the schedule of assignments. Assignments are due on the date indicated
in the course schedule. Late assignments are not accepted.

Communication: Because this is an online course, checking email and blackboard is
extremely important. If correspondence from the instructor regarding an individual
student’s work and/or grades is not followed up with within 3 days, the current state of
the assignment or grade will be submitted as final.

Academic Integrity Policy. The official Boise State University policy on Academic
Dishonesty is in effect in this course. That policy reads as follows:

“Cheating or plagiarism in any form is unacceptable. The University functions to
promote the cognitive and psychosocial development of all students. Therefore, all work
submitted by a student must represent her/his own ideas, concepts, and current
understanding. Academic dishonesty also includes submitting substantial portions of the
same academic course work to more than one course for credit without prior permission
of the instructor(s)” (Student Policies and Procedures, Article 2, Section 16, April 2001).

Accommodations. To request academic accommodations for a disability,
contact the Disability Resource Center, Admin 114, (208) 426-1583. Students
are required to provide documentation of their disability and meet with a
Disability Specialist prior to receiving accommodations. Information about a
disability or health condition will be regarded as confidential.

Grading
The final grade for this course will be based on the percentage of total points.
100 -97% = A+ 79-771%=C+ <60% =F
96-94% =A 76 -74%=C
93 -90% = A- 73-70% = C-
89 - 87% =B+ 69 - 67% = D+
86-84% =B 66 — 64% =D
83 - 80% = B- 63 — 60% = D-
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Boise State University
Course Syllabus

Course: Positive Behavior Program

Course Number: ED-SPED 554 online Section: 4146
Instructor: Michael Humphrey, Ed. D. Office: E204
E-mail: michaelhumphrey@boisestate.edu Phone: (208) 426-2801

Office Hours: Tuesday 2:40-4:40 p.m. (online-chat room)
Thursday 3:00-6:00 p.m.
Or by appointment (via telephone or online)

Required Texts

Idaho State Department of Education. (2013). Idaho Special Education Manual 2013. Available
on Course Blackboard website. Retrieved from,
http://www.sde.state.id.us/Special Education/manual.asp
“The Idaho Special Education Manual, 2013, is designed to help you understand the
provisions of the Individuals with Disabilities Education Improvement Act and meet the
guidelines contained within the law.”

Additional reading materials will be made available through the course blackboard web site.

Recommended Reference
APA. (2001). Publication Manual of the American Psychological Association (5" ed.).
Washington D.C.: American Psychological Association.

Conceptual Framework: The Professional Educator

Boise State University strives to develop knowledgeable educators who integrate complex roles
and dispositions in the service of diverse communities of learners. Believing that all children,
adolescents, and adults can learn, educators dedicate themselves to supporting that learning.
Using effective approaches that promote high levels of student achievement, educators create
environments that prepare learners to be citizens who contribute to a complex world. Educators
serve learners as reflective practitioners, scholars and artists, problem solvers, and partners.

Course Description:
This course gives an in-depth indication of functional behavioral assessment and positive
behavior intervention strategies, with special attention to behavioral issues with students who
have emotional/behavioral disabilities (EBD) and behavior exceptionalities. This course is
designed to present an insightful examination of the issues that are apparent when providing
special education services to students with behavioral issues. Specifically, this course will focus
on several main areas:

e Relevant litigation
Characteristics of students with emotional disturbance and behavioral exceptionalities
Positive behavior and intervention support systems (PBIS)
Data collection, evaluation and instructional techniques for students with EBD
Accommodations and modifications
Teaching and management strategies/techniques
Research in the field of special education and students with EBD.
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Commitment to Diversity. ED-SPED 554 strives to fulfill Boise State University's Diversity
Requirement. As such, it seeks to help students gain:
1. Knowledge about individuals with emotional/behavioral disabilities,
2. Self-awareness of their own perspectives on emotional/behavioral disability,
3. Skills in working more effectively with individuals who have
emotional/behavioral disabilities,
4. Greater understanding of both the historical as well as contemporary functions of
special education programs in the schools, and
5. A more complete understanding of the historical roles of individuals with
emotional/behavioral disabilities in society.

Commitment to Technology. ED-SPED 554 also strives to fulfill Boise State University’s
commitment to technology. As such, it seeks to help students gain:

1. Knowledge about technology and its applications for students with disabilities,

2. Knowledge about technology and its application in the field of education

3. Greater understanding of advancements in technology and possible applications,

4. Skills in working with technology.

Standards/Indicators Addressed Assessment
Standard 8: Social Development Discussion Board,
Accomplished teachers of students with exceptional needs cultivate a FBA/BIP, Lesson
sense of efficacy and independence in their students as they develop Plans

students’ character, sense of civic and social responsibility, respect for
diverse individuals and groups, and ability to work constructively and
collaboratively with others.

Standard 9: Assessment Discussion Board,
Accomplished teachers of students with exceptional needs design and FBA/BIP

select a variety of assessment strategies to obtain useful and timely
information about students learning and development and to help students
reflect on their own progress.

Standard 10: Learning Environment Discussion Board,
Accomplished teachers of students with exceptional needs design and Research, Lesson
select a variety of assessment strategies to obtain useful and timely Plans

information about student learning and development and to help students
reflect on their own progress.

Standard 12: Family Partnerships Discussion Board,
Accomplished teachers of students with exceptional needs work Research, Lesson
collaboratively with parents, guardians, and other caregivers to understand | Plans

their children and to achieve common educational goals.

Standard 13: Reflective Practice Discussion Board,
Accomplished teachers of students with exceptional needs regularly Research, FBA.BIP
analyze, evaluate, and strengthen the quality of their practice.

Grading Scale:
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A+ =97.5%
A =92.5%
A- =90.0%
B+  =87.5%
B =82.5%
B- =80.0%
C+ =775%
C =72.5%
C- =70.0%
D+  =67.5%
D =62.5%
D- =60.0%

Rubrics and work examples will be provided for each assignment.

All assignments must be handed in electronically:
Please do this through the course site in the assignments area located on the left-hand side of the
screen, http://blackboard.boisestate.edu/.

Late Assignments:

Late/lost assignments/assessments will be penalized -5% per day being late. This is a stiff
penalty | understand, but it is necessary in order for me to provide you with quality feedback
given our time schedule.

Accommodations:

To request academic accommodations for a disability, contact the Disability Resource Center,
Admin 114, (208) 426-1583. Students are required to provide documentation of their disability
and meet with a Disability Specialist prior to receiving accommodations. Information about a
disability or health condition will be regarded as confidential,
http://drc.boisestate.edu/faculty/index.cfm?subsection_id=48.

Excerpt from the Boise State University Policy Manual:

Cheating or plagiarism in any form is unacceptable. The University functions to promote the
cognitive and psychosocial development of all students. Therefore, all work submitted by a
student must represent her/his own ideas, concepts, and current understanding. Academic
dishonesty also includes submitting substantial portions of the same academic course work to
more than one course for credit without prior permission of the instructor(s) (Student Policies
and Procedures, Article 2, Section 16, April 2001), http://www.boisestate.edu/osrr/.

Blackboard Academic Suite:
If you have any questions regarding the use of Blackboard Academic Suite, please review the
following, http://itc.boisestate.edu/BbSupport/BbDocs/general/\WhatisBlackboard.htm.

Online Privacy:
Please read the Boise State University’s policy on online privacy,
http://itc.boisestate.edu/BbSupport/BbDocs/general/PrivacyNotice.htm.
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Technical Requirements:

If you have any questions regarding the use of Blackboard Academic Suite, please review the
following, http://itc.boisestate.edu/BbSupport/BbDocs/general/WhatisBlackboard.htm.

Blackboard Assistance:

email: blackboard@boisestate.edu

phone: (208) 426-2583 (8-6 Mon-Thu, 8-5 Fri)
location: Education Building - Room 420

| reserve the right to modify the syllabus and schedule at any time. Revisions to the course
syllabus/schedule will be documented in an announcement on the Blackboard course site
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Boise State University
College of Education

Fall 2013
Course Name: Foundations of Practice in Instructor: Patricia Hampshire, PhD
ECSE Office Hours: By appointment
Course #: ED-ECS 510 Phone: 426-5464
Location: Online Office: E205
Days: NA Email:
Time: NA PatriciaHampshire@boisestate.edu

The Conceptual Framework: The Professional Educator

Boise State University strives to develop knowledgeable educators who integrate
complex roles and dispositions in the service of diverse communities of learners.
Believing that all children, adolescents, and adults can learn educators dedicate
themselves to supporting that learning. Using effective approaches that promote high
levels of student achievement, educators create environments that prepare learners to be
citizens who contribute to a complex world. Educators serve diverse communities of
learners as reflective practitioners, scholars and artists, problem solvers, and partners.

Course Description

This course explores what constitutes evidenced-based practices in special education and
targets the use of causal designs. We consider how programmatic lines of research
develop and discuss what it means for an intervention to have the potential to
significantly impact practice. We value theoretically based research as the gold standard
for increasing the knowledge base in special education and education as a whole. We
examine the unique contributions from meta-analyses, research syntheses, and literature
reviews to deepen ones’ understanding of a given topic. Throughout the course we
critically read specific and exemplary interventions in special education that were
designed for children, youth and adults with severe disabilities, individuals with special
needs identified in early childhood, students whose needs include transition, as well as
students with high incidence disabilities and students at-risk for negative school
outcomes in order to illustrate important constructs that enhance the quality of
intervention research. Students who successfully complete this course apply concepts
involved in understanding evidence-based practices in special education in a field-based
project that is personalized for the applicant’s primary field within special education.

Idaho State Teaching Standards:

e Standard #2: Knowledge of Human Development & Learning. The teacher
understands how students learn and develop, and can provide learning
opportunities that support their intellectual, social and personal development.

e Standard #3, Modifying Instruction for Individual Needs. The teacher
understands how students differ in their approaches to learning and creates
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instructional opportunities that are adapted to learners from diverse cultural
backgrounds and with exceptionalities.

e Standard #1: Subject Matter. The teacher understands the central concepts, tools
of inquiry, and structures of the discipline(s) he or she teaches and can create
learning experiences that make these aspects of subject matter meaningful for
students

e Standard #6: Communication Skills The teacher uses a variety of communication
techniques to foster learning and communication skills in the classroom.

e Standard #7, Planning for Instruction: The teacher plans and prepares
instruction based upon knowledge of subject matter, students, the community,
curriculum goals and instructional strategies.

e Standard #4, Instructional Strategies: The teacher understands and uses a variety
of instructional strategies to encourage students' development of critical thinking,
problem solving, and performance skills.

Readings:
Boudah, D. (2011). Conducting educational research: Guide to completing a major
project. Thousand Oaks, CA: Sage Publications, Inc. Required

American Psychological Association (2009). Publication manual of the American
Psychological Association (6th ed.). Washington, D.C.: Author. Required

Competencies:

By the end of the semester, each student will demonstrate:
I. Knowledge of the role of theory in special education research.

2. Knowledge of multiple quantitative methodologies, which might be used to expand the
knowledge base in special education.

3. Knowledge of constructs that are critical to the development of credible intervention
research including, but not limited to the following: robustness of independent variable,
Hawthorne effects, treatment validity, inter-rater reliability, appropriateness of
measurement strategy and design, non-equivalent dependent variables, etc.

4. The ability to describe and critique empirical research with respect to type of research,
hypotheses, sampling, design, procedures, and statistical analysis.

5. An understanding of how research in special education can inform educational
practices.

6. Awareness of how to develop and test modifications of evidence-based interventions
based on presenting characteristics of particular populations
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The course focuses on helping you understand how researchers develop and evaluate
interventions and standards for deciding which forms of instruction should be considered
best practice — and for whom, under which circumstances, and so on. It also is intended to
teach you to decide when to invest your own time and energy into learning something
new in a clinical or educational setting, as you hear claims about “innovative” methods or
the latest approach.

Learning how to evaluate educational research requires a great deal of specialized
knowledge — so much so, that there are generally several types of research methods
courses available to graduate students.

Good research depends on more than the way participants are compared. It is important
to understand other factors involved in intervention research, such as the way
independent variables are conceptualized, the way dependent variables are measured,
learning whether the intervention was delivered as planned, whether the intervention
provided reliable, meaningful, and had lasting change and to whom.

As an educated consumer of research, you will want to be able to apply these skills in
your professional life. You will want to do more than complete a series of exercised in a
class for academic credit. You will want to decide for yourself, based on a careful read of
selected published research accounts, whether to pursue what others recommend. You
will be able to evaluate the research yourself, and then try out what seems reasonable to
pursue.

Your final recommendations are likely to be informed by both theory and practice —
which also means that you will have bridged this famous divide yourself.

Course Activities to Obtain Goals:

» _Reading common articles: We will use a small set of articles that have been chosen to
illustrate important intervention research designs. You will be given questions to think
about to guide your reading before class and are asked to come prepared to discuss the
reading with peers.

 Learning from mini-lectures: You are not expected to have an advanced understanding
of statistics before taking this course. I will explain concepts such as effect sizes,
percentage of non-overlapping data, significance levels, and other concepts as they arise
in articles we read so that the content of the readings becomes more meaningful and to
help you learn how to critique research. My hope is that you ask questions, as we explore
these concepts, because you will need this knowledge to be successful on the midterm.

» _Applying ideas from theory to practice: You will each choose one intervention topic to
explore for the semester. Some students choose a topic that has been the focus of a prior
paper. The most important criteria for choosing the topic is that you believe it has
potential to be valued as an evidence-based practice, and that you have not used this
particular intervention before. This application should be an opportunity for personal
growth — and you will have a chance to discuss many of your thoughts about how to
develop your own modification for the intervention in class. Information for writing the
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results of this project are provided later in the syllabus and we will have ample time for
questions.

* Critical abstracts: You will complete two mini-writing assignments that have been
created to help ensure you are comfortable with the formal requirements of critiquing
published research. We will do this together in class before you attempt it on your own.
Moreover, you will receive feedback the first time you try this task without penalty. In
other words, | want you to learn how accomplish this rather than having you meet a
standard set of expectations the first time you try this task. You are asked to learn from
your mistakes, however, as well as class discussion.

Course Requirements:

1. Quality of class participation is essential (20%). You are to read all assigned material
before class and discuss these readings, and ask questions, in class. See online rubric for
how this portion of your grade is calculated. You are also expected to complete class
work in a small group (2-3 students) to support each other as you work towards
completion of the semester paper (see # 4 below). Your class participation grade will
impact the grade you earn for this course.

2. Students will write two short papers using specific criteria, in the form of a critical
abstract after reading empirical journal articles (10% each, total = 20%). We will draft
one critical abstract collaboratively in class before the first assignment is due.

3. Midterm (25%). You will complete a take home exam consisting of a three-page paper
on one research article (given 2 to choose from). You will be given one class session to
start the exam (and ask questions as needed) and asked to finish it at home. The specific
requirements of the exam will be provided at that time and will require application of
course content up to that point.

4. Research-to-Practice Application on a selected topic in the field of education. This
assignment is intended to teach skills that enable teachers, clinicians, and direct service
providers in special education to bridge the “research-to-practice” gap. It is designed to
allow the student to directly test knowledge gained from intervention research in a new
area of interest. In essence, after reading, summarizing, and critiquing 4-6 primary
research studies, each student will implement a modified intervention using children or
youth with whom s/he works (See pages 10-11 for grading rubric). A 5-8 page paper will
include a reaction to and reflection of the process and intervention outcomes. The paper
is worth 35% of course grade and includes an informal presentation to peers on the last
day of the semester.

Helpful Websites

APA formatting: http://owl.english.purdue.edu/owl/resource/560/01/

APA presentation: http://flashlr.apa.org/apastyle/basics/
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Council for Exceptional Children:
http://www.cec.sped.org/AM/Template.cfm?Section=About CEC

Additional Required Readings (available on Blackboard):
TBD
Grading Policy:

GRADING SCALE

A+ >98%

A 94-97% C+ T77-719%

A- 90-93% C 74-76%
B+  87-89% C- 70-73%
B 84-86% D 68-69%
B- 80-83% F <67%

Student Expectations

Online Behavior: Students are expected to conduct themselves in a professional manner
in relationship to the opinions, ideas, and values of fellow classmates. Examples of
additional online behaviors that are considered by the instructor to be unprofessional
include: (a) providing in appropriate feedback to classmates that is critical and not
constructive in nature, (b) posting last minute responses in the discussion board that does
not allow for ample response time, and (c) not coming to the discussion board and
collaborative activities prepared causing a lack of meaningful participation and/or effort
on the part of the student.

Person-First Language:

It is important for each person to be recognized first as an individual, secondarily
described by their area of disability. Person-first language should become a natural part
of your conversations. For example, you are not working with an autistic child, but with a
child who has autism. You are not working with a developmentally delayed child, but
with a child who has developmental delays.

Professional Communication:

When emailing the professor for any course professionalism is essential. For example,
begin your email with: “Dear Dr. Hampshire or Professor Hampshire”. First names are
not appropriate unless the professor has clearly stated this preference. When
communicating with collaborating teachers in the field or other site supervisors this same
courtesy should be provided. In this case emails should begin with: “Dear Mr. or

Ms. ”. Please remember that emails are a permanent record so please be clear,
concise and respectful.
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University and College Policies and Information

ADA: If there is any student who has special needs because of any disability, please go to
the Office for Students with Disabilities to report your needs and provide documentation
of your disability for certification. Please feel free to discuss this issue with me, in
private, if you need more information.

Writing Center: The Writing Center provides free tutoring to any students interested in
improving their writing abilities. The center tutors will assist you with all aspects of
writing. For example, tutors will help you learn to identify paper topics and generate
ideas for them, plan and organize drafts, and rewrite and edit your papers. The center’s
purpose is not to correct or proofread final drafts for you, but to help you learn strategies
that good writers use during the process of writing. You may visit the center for
assistance with any writing project for this class. Call 426-1298 or go to
http://www.boisestate.edu/wcenter/

Boise State University Online Privacy Notice: Information for students regarding e-mail,
personal disclosures, data retained about students, acceptable use, online behavior,
academic honesty, and publication and distribution of student work.
http://itc.boisestate.edu/BbSupport/BbDocs/general/PrivacyNotice.htm

Library contact: For help with finding research articles or resources at the library, contact
Margie Ruppel at 426-1323 or margieruppel@boisestate.edu. She is the reference
librarian for education and can help with locating sources or research. She is the
reference librarian for education and can help with locating sources or research.

Plagiarism and Intellectual Honesty

Plagiarism occurs when a person passes in another person's work as his or her own or
borrows directly from another's work without documentation. It doesn't matter if the work
is that of a published author, an unpublished co-worker, or another student. Plagiarism
also occurs when a person passes off another person's ideas as his or her own; merely
casting another writer's ideas in different words doesn't free one from the obligation to
document one's source. Finally, plagiarism occurs when graphic images are borrowed
without attribution.

A student who plagiarizes will be excluded from the course, will receive a final grade of
F, and may be referred to the Office of Student Rights and Responsibilities for
disciplinary action. Other penalties may include academic probation, suspension, or
expulsion from school. With this in mind, keep all preliminary work you do for each
assignment. For instance, you should print hard copies of each draft or make separate
electronic files. Should you turn in an assignment that appears to me to have been
plagiarized, you will want to be able to show evidence of your work: notes, outlines,
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drafts, and other such material. If you are unable to do so, then we have a serious
problem.

If you have any questions about plagiarism, talk to me. You can also find further
clarification in A Manual for Writers of Term Papers, Theses, and Dissertations; the
MLA Handbook for Writers of Research Papers; the Boise State Student Code of
Conduct; the Student Conduct Program; and the Student Online Privacy Notice.

Assignments, Evaluation Procedures, and Grading Policy:

Below is an explanation of assignments, activities, and assessments due throughout the
term. Due dates for each item are listed in the course schedule. Policies for late
assignments:

e Discussion posts must be posted in a timely manner according to the course’s
scheduled due dates. Discussions submitted late will not be graded. Students’
discussions are enhanced and learning strengthened when postings and discussion
are substantive and distributed throughout the week, with 2—4 days of
participation per week as a minimum. Points may be deducted if a student does
not follow these guidelines.

e Assignments submitted late due to agreements between student and instructor for
preplanned absences and due to emergency absences do not receive any grade
reduction for tardiness.

e Assignments submitted late without prior agreement of the instructor, outside of
an emergency absence, or in violation of agreements for late submission, will
receive grade reduction for the assignment as follows: Activities submitted late
will have a 10% penalty for the late submission if the paper is 1-2 days late.
3-4 days late will result in a 20% penalty. 5-6 days late will result in 50%
penalty. Papers seven or more days late will not be graded.

e Late assignments may not receive the same level of written feedback as do
assignments submitted on time. A pattern of chronic lateness in submitting
assignments may result in a reduction in the course grade.

Discussion Board: Initial posts are due on Wed. by midnight each week. Two responses
to classmates are then due by Sunday at midnight. Initial responses must be 2-3
paragraphs in length and must include at least one APA in-text citation to the readings for
the week. In addition, you must include an end reference for that in-text citation.
Responses to classmates should help to extend the conversation and you are expected to
continue the conversation with the class as the week progresses. Two responses to
classmates does not mean you only post twice. You should be engaging in discussion on
the DB 2-4 days per week.
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Activities: To expand our discussions and provide a forum for applying key course
content, every module will have 1-2 activities. Details for these activities can be found in
the module.

Participation and Professionalism: It is vitally important that you participate in the
activities on a weekly basis. This course is designed to give you the same level of content
and interaction that you would have in a traditional face-to-face class. Please remember
that everyone comes to this class with a different background and it is important that we
respect each other and make the classroom a safe place. If at any time, | see behavior that
is working against this goal, | will contact you directly to set up a time to talk in person.

Final Paper: Directions for the final paper and presentation will be provided in week 9.
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ED-SPED 557: Universal Design & Assistive Technology

Instructor: Lisa Beymer

Email: lisabeymer@boisestate.edu

Office Phone: (208) 426 — 5424

Campus Office: Education Building #209

Office Hours:  Tuesday, Wednesday, Friday 9am — 1pm; Monday, Thursday 3pm — 5pm
Available for phone call, video call, or additional office hours by request.

Course Hours: Online

Course Description and Objectives

Description: Principles of universal design for learning that promote inclusive learning. Focus
on theoretical frameworks and practical applications of instructional design. Adaptive and
assistive technology to support the specific needs of students with disabilities.

As a result of completing this course, you will be able to:

e Understand the initial features of Universal Design for Learning (UDL), as well as
evidence-based support for UDL in instruction

« Gain knowledge and skills necessary to apply principles of UDL for supporting students
with learning disabilities

o Explore ways to make existing technology approaches accessible for students with
learning disabilities

o Research current issues and opinions of online learning within education in regards to
students with learning disabilities

o Gain knowledge and skills necessary to identify appropriate assistive technology tools to
aid in academic instruction and independent living skills

o Create online materials and activities for students with learning disabilities, using
assistive technology tools

o Collect, evaluate, and synthesize information for specific areas of assistive technology
available for use for students with disabilities

Required Text:

Bryan & Bryant (2012). Assistive Technology for People with Disabilities, Second Edition.
New Jersey: Pearson Education, Inc.

Additional reading materials are outlined on the course Blackboard website.

Recommended Text:

American Psychological Association (2009) Publication Manual of the American Psychological
Association. 6% ed., Washington, DC: APA.
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Course — Department Standards Alignment

Key Element
Standard Where Addressed

1.3. Discussion Board
1.4. Annotated Bib
2.3. Curriculum
Barriers

2.4. UDL Lesson Plan
3.5. Accessible
Document

4.3. Online Module
5.6. QIAT Matrix
8.2. Annotated Bib
8.3. Review of
Research

SL Project

2.3. Curriculum
Barriers

2.4. UDL Lesson Plan
3.3. Evaluating a
Website

3.6. Mac Accessibility
4.3. Online Module
5.3. AT Product
Matrix

5.6. QIAT Matrix
6.5. Instructional
Software Checklist
6.6. AT Vendors

7.4. Virtual Tour

SL Project

1.3. Discussion Board
1.4. Annotated Bib
8.2. Annotated Bib
8.3. Review of
Research

5.3. AT Product
Matrix

5.6. QIAT Matrix
6.5. Instructional
Software Checklist
6.6. AT Vendors
7.4. Virtual Tour
SL Project
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3.3. Evaluating a
Website

3.6. Mac Accessibility
5.3. AT Product
Matrix

5.6. QIAT Matrix

6.5. Instructional
Software Checklist
7.4. Virtual Tour

SL Project

5.6. QIAT Matrix
6.5. Instructional
Software Checklist
SL Project
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The Conceptual Framework

The Professional Educator: Boise State University strives to develop knowledgeable educators
who integrate complex roles and dispositions in the service of diverse communities of learners.
Believing that all children, adolescents, and adults can learn, educators dedicate themselves to
supporting that learning. Using effective approaches that promote high levels of student
achievement, educators create environments that prepare learners to be citizens who contribute to
a complex world. Educators serve diverse communities of learners as reflective practitioners,
scholars and artists, problem solvers, and partners.

BSU Shared Values: Our University core Values are academic excellence, caring, citizenship,
fairness, respect, responsibility, and trustworthiness. | encourage and expect these shared Values
from all students through all collaboration and discussion that occurs in our class.

e Academic Excellence — engage in our own learning and participate fully in the academic
community’s pursuit of knowledge.

e Caring — show concern for the welfare of others.

e Citizenship — uphold civic virtues and duties that prescribe how we ought to behave in a
self-governing community by obeying laws and policies, volunteering in the community,
and staying informed on issues.

e Fairness — expect equality, impartiality, openness and due process by demonstrating a
balanced standard of justice without reference to individual bias.

e Respect — treat people with dignity regardless of who they are and what they believe. A
respectful person is attentive, listens well, treats others with consideration and doesn’t
resort to intimidation, coercion or violence to persuade.

e Responsibility — take charge of our choices and actions by showing accountability and not
shifting blame or taking improper credit. We will pursue excellence with diligence,
perseverance, and continued improvement.

e Trustworthiness — demonstrate honesty in our communication and conduct while
managing ourselves with integrity and reliability.

Grading and Assignments

Assignments: See the weekly modules on the course Blackboard site for detailed information
about individual assignment grading. Assignments are due by 11:59pm the last day of the
Module in which they are assigned as indicated in the course schedule, unless otherwise stated
on the course Blackboard site under the specific assignment. Please be sure to look closely at
individual assignment due dates, as they may vary depending on purpose in the course. See
below for information regarding late assignments.

Late Policy: Ineducation (particularly special education), being late to meetings or with

deadlines can result in negative performance evaluation and/or failure to meet legal obligations.
Being on-time is also a sign of respect to your colleagues, students, and student families.
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Therefore, it is important to practice the skills of punctuality in person and with our work. Any
assignment turned in after the due date/time will be docked 10 points for each day that it is late.
A student is allowed 2 late assignments within the semester. If more than 2 late assignments are
submitted at any time in the semester, a student’s Final Grade will automatically be dropped by
an entire letter grade. Late assignments on Final Projects will not be accepted or graded — they
will become an automatic 0 in the Gradebook.

Missing Assignment Cap: To ensure that each student in the course is provided the
opportunities to learn and apply the concepts of the coursework, no student should be missing
more than 1 assignments at any time throughout the semester. If a student reaches more than 1
missing assignments, their Final Grade will automatically be dropped a letter grade. For every
missing assignment above 1, their Final Grade will be dropped another letter grade. (For
example, a student with a Final Grade of an A who reaches 2 missing assignments will
automatically be dropped to a Final Grade of a B. If this student is missing a 3™ assignment,
their Final Grade will be dropped to a C. And so forth.)

Note: A late assignment can only be turned in a maximum of 2 days after it is no longer worth
any points. (Refer to Late Policy for point value deductions.)

Assignment Redo/Resubmit: Students are permitted 1 redo/resubmit assignment per semester.
If they are unsatisfied with a grade they received on an assignment, they must contact the
Instructor no later than 1 week after the assignment’s original due date to request the redo. From
the time that the Instructor and Student agree to the redo, the Student has 1 week to resubmit the
assignment for a final grade.

Instructor Availability: | am very quick to respond to emails. Any email sent to me Monday
through Friday (before evening) will be answered within 48 hours, and typically sooner. Any
email sent Saturday or Sunday is not guaranteed to be answered before Monday. | am available
by office phone during my office hours. In order to get the timeliest help on coursework, please
plan accordingly and ask questions early/often.

Semester grades will be calculated based on the following percentage breakdowns, which will
combine to create your Final Grade:

Breakdown of Percentages towards Final Grade:

Discussion Board Posts 10 %
Assignments 55 %
SL Project 20 %
Quizzes 15%

Final Grade Percentage Range
A+ =97.5% C+ =7715%

A =92.5% C =72.5%
A- =90.0% C- =70.0%
B+ =87.5% D+ =67.5%
B =82.5% D =62.5%
B- = 80.0% D- =60.0%
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Course Policies

Attendance/Participation: This is an online course; therefore, there will be no live class
meetings. By the end of each Module, students are expected to read and study all assigned
materials as necessary to understand the information and complete assignments.

Disability Accommodations:

If you have a documented disability and need modifications, please contact the Disability
Resource Center, Admin 114, (208) 426-1583 to request academic accommodations for a
disability. Students are required to provide documentation of their disability and meet with a
Disability Specialist prior to receiving accommodations. Information about a disability or health
condition will be regarded as confidential. Please complete these steps before or at the start of
the semester so that your instructor is aware and can provide any necessary accommodations.

Academic Integrity: The official Boise State University policy on Academic

Integrity is in effect in this course. Violation of this policy will result in failing this course. That
policy reads as follows: “Cheating or plagiarism in any form is unacceptable. The University
functions to promote the cognitive and psychosocial development of all students. Therefore, all
work submitted by a student must represent his/her own ideas, concepts, and current
understanding. Academic dishonesty also includes submitting substantial portions of the same
academic course work to more than one course for credit without prior permission of the
instructor(s). ”

Syllabus Adjustments:

Adjustments in the syllabus may be necessary to best achieve the purpose and objectives of the
course. | reserve the right to change readings, assignments or assignment due dates. If changes
are necessary, | will provide notice and rationale for the changes. Please regularly check our
Blackboard course Announcements, as well as your BSU email, for such changes.

Student Samples: | enjoy collecting exemplary student assignment samples as they are turned
in throughout the semester. This allows me to provide future students an idea of what my
expectations are for these assignments. (FYI: I remove all names or other identifying
information, so your work will remain anonymous.) If you do not want me collecting any of
your work, please tell me at the beginning of the semester. Otherwise, | may or may not
remember to ask before | collect your work.
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Course Outline of Activities

Schedule: This is just an outline of course topics and module dates. Please consult the course’s
Blackboard Site for a full list of weekly assignments and instructions.
Module Topic Assignments

November 25" — 29" : Thanksgiving Holiday

15
12/9
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*Final Projects will be due during the week of December 16th, in lieu of a Final Exam.
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Service Learning
“The best way to find yourself is to lose yourself in the service of others.” Mahatma Gandhi

Introduction

What is Service Learning?: “Service-Learning is a teaching strategy that integrates course
content with relevant community service. Through assignments and class discussions, students
critically reflect on the service in order to increase their understanding of course content, gain a
broader appreciation of the discipline, and enhance their sense of civic responsibility.” (Boise
State Service-Learning Program)

» Examples: Videos of BSU SL Projects

Service Learning at Boise State: “Service-Learning is a course-based, credit-bearing
educational experience by which students participate in an organized service activity that meets
identified community needs and reflect on the service activity in such a way as to gain further
understanding of course content, a broader appreciation of the discipline, and an enhanced sense
of civic responsibility.” (Boise State Service-Learning Program)

BSU Service Learning Mission: “The Service-Learning Program facilitates campus-
community partnerships by providing tools, trainings, and hands-on opportunities to enhance
student learning, meet critical community needs, and foster a culture of community
engagement.” (Boise State Service-Learning Program)

Purpose & Commitment to Service-Learning: "Service-Learning is a teaching strategy that
integrates course content with relevant community service. Through assignments and class
discussions, students critically reflect on the service in order to increase their understanding of
course content, gain a broader appreciation of the discipline, and enhance their sense of civic
responsibility” (Boise State Service-Learning Program).

» Purpose: Students in ED-SPED 333 will provide services to community
organizations that strive to enhance the lives of students with disabilities. These
services are meant to provide students with hands-on learning opportunities that
will help to solidify key ideas discussed in the course.

Why do Service Learning?: There are many components of Service Learning that can impact
both the learner and the community.

» Addressing community needs: Persons with disabilities who have needs high enough
to require assistive technology devices or accommodations often have a difficult
time accessing environments and tasks that persons without disabilities may find
mundane. Through the hope of providing a more inclusive community for those
persons with disabilities, we first need to address the issue of providing information
and understanding from the perspective of the person with the disability.

» BSU student benefit: While the obligations of Service-Learning can be daunting at
first, it is frequently reported as one of the highest-regarded experiences that BSU
students encounter. The social benefits that students receive are high, providing
experiences of service that may not otherwise be available.
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» Relation to course theory: Putting your current course theory into practice solidifies

the learning process and allows for generalizability of the course material. Service-
Learning also allows the students to share their current learning and expertise with
those around the community who do not have access to the information.

Respecting commitments: Students who commit to and complete Service-Learning
projects have a respect for the idea of valuing commitments. Service-Learning
requires time away from campus, reflection of student experience, and volunteerism
of personal time. Building this type of commitment early in a student’s career will
encourage continued service later in life and teach valuable lessons on
responsibility and commitment.

Service-Learning in ED-SPED 557

Overview: Each student will work collaboratively with a group of other ED-SPED 557 students
to complete their Service-Learning project this semester. Though this will be a collaborative
effort, each student’s experiences in SL will be different; therefore, your reflection and
participation in discussion of these experiences will be highly valuable to your own learning and
the learning of your peers. Your grade for this project will be based on your participation and the
products that you develop throughout the SL process.

» Indirect Service: Our course will be following an Indirect Service-Learning model

through BSU’s SL subarea of technical skill application: “Student teams will design
projects that address the needs of a particular population.”

Service Hours: Students will be expected to dedicate 20 - 25 hours to their portion
of the Service Learning project. Specific duties completed within these hours will be
determined based on assignments within your 557 group.

Project: Public Service Announcement (PSA)
» Overview: Students will be writing, directing, capturing, and distributing a Public

Service Announcement. Students in 557 will work in a group to complete this SL
project.

» Focus: The focus of the PSA will be to enlighten, inform, and encourage ideas for

SDE

inclusion for persons with developmental disabilities. We will connect our course
content by using themes of UDL and assistive technology when portraying this
message of inclusion.
Community Partner: 557 students will be creating this PSA for the Idaho Council on
Developmental Disabilities. The ICDD has agreed to consider each PSA for
distribution and/or revision for their public awareness campaign. Learn more
about the ICDD here.
Purposes: There are many reasons why this particular SL Project was chosen for our
557 course. They are including, but not limited to, the following purposes:
0 To collaborate with peers on current issues in special education
0 To encourage promotion and advocacy for all students with disabilities
0 To create meaningful resources for use by community agencies, advocacy
groups, schools, and families
0 To connect with our civic obligation as educators in promoting highest
possible quality of life for students with disabilities

TAB 5 PAGE 83



STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015
Syllabus ED-SPED 557 Fall 2013 11

Assignments: There will be numerous steps to complete this SL Project with your group, all of
which will be evaluated and included in your final SL Project grade. Some assignments will be
based on individual efforts, but the majority will be based on your work within the group
dynamic.

» Reflection Journal: Entries into this online journal will account for 150 points of

SDE

your final SL Project grade. Please see Reflection section below for further
descriptions.

PSA Activity Sheet: We will be following the guidelines of the PSA Activity Sheet
document to complete this SL Project. Please see our course Bb site for all necessary
tools and materials.

1. Step 1: Thinking about PSAs - to be submitted by the end of Module 2

= Document to Complete: Step 1 Review Note Sheet
= Only 1 group document needs to be submitted to the Instructor
2. Step 2: Choosing Your Topic - to be submitted by the end of Module 2
* Document to Complete: Step 2 Topic Note Sheet
* Only 1 group document needs to be submitted to the Instructor
3. Step 3: Thinking About Solutions - to be submitted by the end of Module 4
* Document to Complete: Step 3 Solutions Note Sheet
* Only 1 group document needs to be submitted to the Instructor.
4. Step 4: Planning Your Own PSA - to be submitted by the end of Module 5
* Document to Complete: Step 4 Planning Note Sheet
* Document to Complete: PSA Script Outline
* Only 1 group document needs to be submitted to the Instructor
As groups complete the four steps of the PSA Activity Sheet, individual group
member work contributions will be determined by the group as a whole.
Distribution of workload will be discussed and agreed upon by the group.
Storyboard: Based on your group’s progress through the PSA Activity Sheet, you will
create a storyboard of your 30-second PSA. Your team will use the PSA Storyboard
template that [ have created and uploaded to Blackboard. The template should be
completed so accurately that anyone who looks at it will be able to understand the
movement through your PSA. Your Storyboard should account for each second of
your 30-second PSA. To be submitted by the end of Module 6.
PSA Recording: After your group has completed their Storyboard, you will record
your 30-second PSA based on the Storyboard timeline. Your group has two methods
of recording to choose from:

1. Video Recording: I have 2 digital video cameras available for student use.
Groups can choose to videotape their PSA using one of these cameras.
Several video editing programs are free for student use through BSU if
necessary, and [ am available to help edit videos with students. Students can
also attempt to record the PSA with no errors. Please do not record any
individuals who have not provided permission to do so, and be respectful in
the location that you choose for recording.

2. Image and Voice Recording: Students can choose to use digital images or clip
art images to compile their PSA. Voice recordings or text will be required to
deliver the PSA’s message. Again, editing programs are free for students and
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[ am willing to help with editing. A digital camera is available for student use
through request from me.
Again, distribution of work in this activity should be discussed and determined by
the group as a whole. After this PSA Recording and editing activity, your 30-second
PSA will be complete! To be submitted by 11:59pm on December 20th.
Note: As an additional incentive, the ICDD (our community partner) has donated
prizes for the group whose PSA is chosen for distribution or revision by ICDD. See
our Bb course site for more details.
Self-Evaluation: Using our Teamwork Evaluation Rubric, you will provide a self-
assessment grade of your overall work on the SL Project that will be averaged with
your teammates’ ratings of your work on the SL Project. Please see the Teamwork
Evaluation description below for further details. Students will receive 20 points
simply for rating themselves using the Teamwork Evaluation Rubric. To be
submitted by 11:59pm on December 20th,
Teamwork Evaluation: Using our Teamwork Evaluation Rubric, you will be asked to
evaluate the participation and effort of each of your SL Project teammates. As every
member will be evaluating one another, an average of Rubric scores will be taken
and translated into a person’s individual grade out of 100 points. To be submitted
by 11:59pm on December 20th,

1. For example: Johnny received scores of 3, 5, 4, 3 from his four team
members and rated himself at a score of 4 on the Teamwork Evaluation
Rubric. His overall individual grade on the Rubric would be a 3.8 of 5, which
would translate to a 76% or 76 /100 for the gradebook under Teamwork
Evaluation.

Reflection: To follow along with BSU’s vision for SL, we will be implementing reflection into
our SL Project. The goal of this reflection process is to “connect service to course theory and
larger social issues, foster critical thinking, and active citizenship and helps in the evaluation of
student progress.”

» Overview: Throughout the semester, each 557 student will maintain a Reflection

SDE

Journal of their experience in this SL project. This Reflection Journal will be
available on our course Blackboard site, with access only to the student and the
course Instructor. Reflection Journal entries will be completed three times
throughout the semester, according to our course schedule (please see the course
syllabus and course Blackboard site for exact dates).

Focus: The purpose behind this Reflection Journal is to create meaningful
connection between the student’s experience, the SL Project and purpose, and the
course content. This Reflection Journal will prompt students to think more deeply
on matters pertaining to the SL Project and our course of study, allowing real-life
scenarios to strengthen their knowledge of the course content.

Effective Reflection: This Reflection Journal is not set up for students to respond at a
superficial level with little engagement or critical reflection. I am not interested in
purely descriptive accounts of your experience in the SL Project; rather, I am highly
interested in your reflection lending itself to the higher-order thinking skills (i.e.
think Bloom’s Taxonomy) that you expect from your own students in the classroom
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setting. Therefore, in these Reflection Journal entries students should consider
addressing the following reflection prompts:

(0]

Course Theory Focus Questions
= Analyze how the course content relates to the service experience,
including key concepts that can be used to understand events and
guide future behavior;
= Apply the course materials and the service experience to you and your
person life, including your goals, values, attitudes, beliefs, and
philosophy
Issue Focus Questions
=  When considering the purpose behind our SL Project and its message,
describe what you perceive as the underlying issue and why it exists
in our society. Include ideas on what it would take to positively
impact the situation (for individuals, communities, education, and
government)
Client Focus Questions
= What stereotypes are you confronting about the people you are
serving with this SL Project? Have you reconceptualized these
stereotypes? If so, what information led you to do this?
Self-Focus/Personal Development Questions
= What personal qualities (i.e. leadership, communication skills,
compassion, etc.) have you developed through this SL Project? How
will these qualities help you in the future?
Civic Focus Questions
=  What can you do with the knowledge you gained from this SL Project
experience to promote change in the community, in your school, or in
the state as a whole?
= How do your own personal/professional lifestyle choices affect this
issue? Is there anything you are doing that perpetuates the situation?
= How has your orientation to or opinion about this issue changed
through this SL Project experience?

» Evaluation: Each student entry into their Reflection Journal will be evaluated based
on the standard “557 Reflection Rubric” provided to you by the Instructor (via our
course Blackboard site). Each entry is worth a possible 50 points towards the
student’s final SL Project grade. An entry is due by 11:59pm on the last day of
Module 2, 5, and 8 (December 20th).

Assignment Name Items to Complete Points Possible

Reflection Journal 3x Bb journal entries 50 points each, 150 points total

Thinking about PSAs Step 1 Review Note Sheet 50 points

Choose Your Topic Step 2 Topic Note Sheet 50 points

Thinking About Solutions Step 3 Solutions Note Sheet 50 points

Planning Your PSA Step 4 Planning Note Sheet 50 points each, 100 points total
PSA Script Outline

Storyboard PSA Storyboard 200 points

Self-Evaluation Teamwork Evaluation Rubric 20 completion points

SDE
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Teamwork Evaluation Teamwork Evaluation Rubric 100 (based on %age)

Total SL Project 720 points

Sharing the Service Learning Experience

Expansion & Presentation: Poster presentations happen in many forms and are common
events in K-12 education to stimulate interest in programs, professional development and
motivate professionals to explore the related content and services. The Boise State Service
Learning Department holds exhibitions highlighting your work in the community. If you choose
to participate, please visit this site for more information:
http://servicelearning.boisestate.edu/students/sl-student-exhibition
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EDSPED 558: Data-based Decision Making

Instructor: Jenny Allison, Ph.D.
Email: jennyallison@boisestate.edu

Course Description

In this course graduate students will consider theory and principles of test development
and validation. The emphasis of the course will be on both theoretical and practical issues
of educational and psychological measurement under classical test theory. Following a
review of basic measurement, tests, and statistical concepts, the two major concepts of
classical test theory, reliability and validity will be discussed and reviewed in detail.

The primary objective of the course is to develop the knowledge and skill levels of
students in the interpretation of educational and psychological test data. Additionally,
students will learn how tests are constructed and used as instruments of educational and
psychological theory. Finally, students will understand the implications and practical
issues related to the selection, evaluation and use of measurement instruments.

Prerequisites:
EDCIFS (Basic Stats)
EDCIFS 511 Assessment and Evaluation

Required Resources:
Crocker, L., & Algina, J. (2006). Introduction to classical and modern test
theory. Belmont, CA: Cengage Learning

Recommended Texts & Articles:
Linn, R. L. (Ed.). (1989). Educational measurement (3" ed.). New York: Macmillan.

Allen, M. J., & Yen, W. M. (1979). Introduction to measurement theory. Monterey, CA:
Brooks/Cole

AERA, APA & NCME (1999). Standards for educational and psychological testing.
Washington, DC: American Educational Research Association.

Messick, S. (1989). Validity. In R.L. Linn (Ed.), Educational measurement (3rd ed., pp.
13-103). New York: Macmillan.

Messick, S. (1996a). Standards-based score interpretation: Establishing valid grounds for
valid inferences. Proceedings of the joint conference on standard setting for large scale
assessments, Sponsored by National Assessment Governing Board and The National
Center for Education Statistics. Washington, DC: Government Printing Office.
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Messick, S. (1996b). Validity of Performance Assessment. In Philips, G. (1996).
Technical Issues in Large-Scale Performance Assessment. Washington, DC: National
Center for Educational Statistics.

Moss, P.A. (1992). Shifting conceptions of validity in educational measurement:
Implications for performance assessment. Review of Educational Research, 62, 229-258.

Course Goals and Justification
By the end of the course, you will be able to:

Describe legal issues and ethical standards related to educational assessment
Perform quantitative and qualitative item analysis

Calculate measures of central tendency and variance

Compute Pearson Product-Moment Correlation

Interpret different types of standard scores.

Discuss the concepts of reliability and validity

Identify different types of reliability and validity and discuss how each is determined
and used.

Define sources of measurement error.
e Discuss procedures for developing standardized tests.
e Identify current, controversial issues in the area of testing and assessment.

Conceptual Framework: The Professional Educator

Boise State University strives to develop knowledgeable educators who integrate
complex roles and dispositions in the service of diverse communities of learners.
Believing that all children, adolescents, and adults can learn, educators dedicate
themselves to supporting that learning. Using effective approaches that promote high
levels of student achievement, educators create environments that prepare learners to be
citizens who contribute to a complex world. Educators serve diverse communities of
learners as reflective practitioners, scholars and artists, problem solvers, and partners.

The coursework and related experiences in the areas of curriculum and instruction, school
improvement, research methods, field experiences, cognate studies, and dissertation
provide students with the basis for a more complete understanding of what schools are
and can be, insights into the complexities of teaching and learning, and collaborative
experiences in working toward measurable and positive effects upon educational
programs and student learning.
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Course Outline of Activities Schedule

Week Topic Text Chapter* Assignments Due
1 Overview & Intro to 1
measurement theory
2 Statistical Concepts for Test 2&3 Chapter 2 Exercises 3, 8, 18
Theory and Scaling Chapter 3 Exercise 1
3 Test Construction 4 Ch 4 Exercises 1, 5, 6
4 Test Scores as Composites 5 Mid-term exam 1
Ch 5 Exercises 2 & 3
5 Reliability & Classical True 6 Ch 6 Exercises 2,5,6
Score
6 Procedures for Estimating 7 Ch 7 Exercise 1 & 2
Reliability
7 Generalizability Theory 8 Ch 8 Exercises 1-3
Mid-term exam 2
8 Validity 10 Ch 10 Exercise 2 & 7
Messick Unified
Concept of
Validity
9 Procedures for prediction and 11 Ch 11 Exercises 1 & 3
classification
10 Bias 12 Ch12
Validity Reflection paper due
11 Factor Analysis 13 Ch13Ex1
12 Item Analysis 14 Chl4Ex1&2
13 Item Response Theory 15 Ch15Ex4
Reece IRT
article
14 Setting Standards 18 Ch18Ex4
15 Norms & Standard Scores 19 Ch19Ex1&?2
Final Exam

*Additional reading assignments (e.g. articles & websites) will be posted on

the Blackboard course site.
Assignments

Chapter Exercises: Each week selected exercises are assigned and due. All
other text exercises are optional.

Reflection: In a 3-5 page reflection paper, you will discuss issues related to Messick’s
unified concept of validity.
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Midterm Exams: There are two mid-term exams during this course, one during week 4
and a second during week 7.

Final Exam: There is a final exam for this course — please consult the catalog/calendar
for the schedule.

Breakdown of Possible Points:

Chapter Exercises 30 %
Reflection 15%
Midterm Exams 20 %
Final 35 %

Course Policies
Assignments: See the schedule of assignments. Assignments are due on the date indicated
in the course schedule. Late assignments are not accepted.

If you have a documented disability and need modifications, please contact the Office of
Disability Services (426-1583) and inform your instructor.

Grading
The final grade for this course will be based on the percentage of total points.
100 -97% = A+ 79-77%=C+ <60%=F
96-94%=A 76-74%=C
93 -90% = A- 73-70% =C-
89 - 87% =B+ 69 —67% = D+
86-84% =B 66 — 64% =D
83 -80% = B- 63 — 60% = D-
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SUBJECT
Requesting excision of territory from Lakeland School District for
annexation into Coeur d’ Alene School District.

APPLICABLE STATUTE, RULE, OR POLICY
Section 33-308, Idaho Code, IDAPA 08.02.01.050.

BACKGROUND/DISCUSSION
The Coeur d’ Alene School District 271 is requesting an excision of
territory from Lakeland Joint School District 272. Section 33-308, Idaho
Code, provides for a process whereby the State Board of Education will
consider the boundaries of adjoining school districts and direct that an
election be held, provided that the proposed excision and annexation is in
the best interest of the children residing in the area described.

The State Board of Education has promulgated administrative rules,
IDAPA 08.02.01.050 that outline the criteria for the review of the Petition
of Excision and Annexation and the required hearing process to gather
public comment for purposes of the Hearing Officer making
recommendations to the State Board of Education.

The State Department of Education hired Edwin Litteneker, Attorney at
Law, to act as the hearing officer for this petition. A hearing was
conducted on December 17, 2014, for the purpose of gathering public
comment on the proposed change in the boundaries of the Lakeland
School District No. 272 and the Coeur d’ Alene School District No. 271 at
the Atlas Elementary School in Hayden, ldaho. Approximately three
people attended the hearing on December 17, 2014 and one person in
attendance offered comment. The proceedings were taped by the hearing
officer and made part of the official record.

The hearing officer concluded the petition qualifies and meets the
statutory provisions of Section 33-308, Idaho Code, and further that the
Petition is in the best interest of the children residing in the Balsar Estates
area and recommends the State Board of Education approve the petition
to go to the voters of the area.

IMPACT
This area is to the east and south of Balsar Estates in the City of Hayden.
The proposed subdivision could have as many as eleven school age
children. Currently, there are no school age children residing in the area to

be annexed.

ATTACHMENTS
Attachment 1 — Findings of Fact, Conclusions of Law and
Recommendations, Notice of Hearing, Amended Notice Page 3
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Attachment 2 - Lakeland Joint School District Petition Page 15
Attachment 3 - Coeur d’ Alene School District Petition Page 35

STAFF COMMENTS AND RECOMMENDATIONS
Approval of the request by the Board will allow for the proposal to be
submitted to the school district electors residing in the area described in
the petition. The Lakeland Joint School District Board of Trustees and the
Coeur d’Alene School District Board of Trustees have both considered
and approved the petitions for excision and annexation.

Pursuant to section 33-308, Idaho Code, the Board of Education shall
approve proposals for excision and annexation if the proposal is in the
best interest of the children residing in the area described in the petition
and the excision of the area would not leave a school district with a
bonded debt in excess of the limit prescribed by law. If either condition is
not the Board of Education must disapprove the proposal. The hearing
officer has included in their findings of fact the indication that the excision
of area from the Lakeland School District would not leave the district with
a bonded debt in excess of the limits prescribed by law.

BOARD ACTION
| move to accept the findings and conclusions issued by the hearing officer
and to approve the excision and annexation of property from the Lakeland
School District to the Coeur d’Alene School District.

Moved by Seconded by Carried Yes ___ No
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BEFORE THE HEARING OFFICER FOR THE

STATE BOARD OF EDUCATION

In the matter of the petition requesting )
The excision of territory from )
Lakeland School District No. 272, )
)  FINDINGS OF FACT, CONCLUSIONS
) OF LAW AND RECOMMENDATION
And annexing said territory into )
)
)
Coeur d’ Alene School District No. 271, )
)
District. )
)
INTRODUCTION

A Hearing was conducted on December 17, 2014, by Hearing Officer, Edwin L.
Litteneker, appointed by the State Board of Education for purposes of gathering public comment
on a proposed change in the boundaries of the Lakeland School District No. 272 and the Coeur
d’ Alene School District No. 271. The Hearing commenced at 7:00 p.m. in the Library at the
Atlas Elementary School in Hayden, Idaho.

Idaho Code Section 33-308 provides for a process whereby the State Board of Education
will consider the approval of a Petition to change the boundaries of adjoining school districts and
direct that an election be held, provided that the proposed excision and annexation is in the best
interest of the children residing in the area described. Additionally, the excision of the territory
that is proposed should not leave a School District with a bonded indebtedness in excess of the
limit then prescribed by law.

The State Board of Education has adopted rules at IDAPA 08.02.01.050 which include

criteria for the review of the Petition for Excision and Annexation and a hearing process to

FINDINGS OF FACT, CONCLUSIONS
OF LAW AND RECOMMENDATIONS 1
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gather public comment for purposes of the Hearing Officer making these recommendations to

the State Board of Education.

Three people attended the hearing on December 17, 2014. Only a representative of the
petitioner Scott Krajack offered comment. The Sign in Sheet is enclosed in the Record and
transmitted separately as a part of the Transmittal of the Record. The proceedings were recorded
and the recording of the Hearing is separately transmitted digitally to the State Board of
Education.

FINDINGS OF FACT

1. A Petition to excise property from the Lakeland School District No. 272 was presented by the
property owners of a presently undeveloped parcel of real property and annex that area into
the Coeur d’ Alene School District No. 271.

2. The Petition proposes that an area adjacent on the east and south to the Balsar Estates
Subdivision and generally west of Atlas Road, north of Honeysuckle Avenue and south of
Hayden Avenue. The proposed area is located within the City of Hayden.

3. Based on the proposed subdivision construction, the area is anticipated to have as many as 11
school age children. At present there are no school age children residing in the area to be
annexed.

4. Currently the Balsar Estate Subdivision is in the Coeur D’ Alene School District No. 271.
Atlas Elementary which is in the Coeur d° Alene School District No. 271 is located
approximately two blocks from the area proposed to be annexed into the Coeur d’° Alene

School District No. 271.

FINDINGS OF FACT, CONCLUSIONS
OF LAW AND RECOMMENDATIONS 2
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In 2012 the Balsar Estates which are adjacent to this property were excised from the
Lakeland School District No. 272 and annexed to the Coeur d’ Alene School District No.
271.
The Lakeland School District No. 272 considered the Petition at its regular Board Meeting on
October 13, 2014. The Lakeland School District Board of Trustees approved the annexation
request and did not request any additional changes or considerations.
The Coeur d’ Alene School District No. 271approved the annexation request into the Coeur
d’ Alene School District on at its regular Board of Trustees meeting October 6, 2014.
There was no testimony from any affected residents other than the representative of the
owner of the property requesting that the annexation occur.
There was no testimony that the Lakeland School District would be left with a bonded
indebtedness in excess of the amount provided by law.
The Record reflects that a sufficient number of electors signed the Petition pursuant to I.C.
§33-308.

CONCLUSIONS
IDAPA 08.02.01.050. requires a review of the proposed alteration of a District’s boundaries
takes into account specific facts which are discussed above.
The annexation as proposed does not leave either School District with a bonded indebtedness
in excess of the amount provided by law, neither of the Districts will suffer any bonded
indebtedness deficiency.
The proposed annexation will be in the best interest of children residing in the area described
in the Petition. At present time there are no school age children residing in the area to be

annexed to the Coeur d’ Alene School District No. 271. The area is within two blocks of the

FINDINGS OF FACT, CONCLUSIONS
OF LAW AND RECOMMENDATIONS 3
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Atlas Elementary School within the Coeur d° Alene School District No. 271. The adjacent
subdivision is in the Coeur d’ Alene School District No. 271 and the school age children
within that subdivision attend Atlas Elementary. It would be in the best interest of school
age children to attend a neighborhood school also attended by their neighbors.

4. The interested parties at this time are limited to the property owners and developers who
have petitioned for the property to be included in the Coeur d’ Alene School District.

5. The Coeur d* Alene School District indicates it will accept the students who will reside
within the area and have sufficient capacity and community support to serve the anticipated
students. There is no issue as to the competing interests of the children residing within the
area.

RECOMMENDATION

The Record supports a conclusion that the statutory and rule provisions in regards to an
excision of land from the Lakeland School District No. 272 and annexation into the Coeur d’
Alene School District No. 271 have been met.

The Petition is in the best interest of the children who will reside within the area to be
excised and annexed.

It is therefore recommended to the State Board of Education that the Petition qualifies
and meets the statutory provisions of Idaho Code § 33-308 and the IDAPA provisions found in
08.02.01.050.2 and .3.

Finally, it is recommended that the Petition be approved and that the election be set for
purposes of the elector’s consideration of the proposed boundary change.

—
DATED this Z(:{ _day of December, 2014. M

Edwin L. Littencker ’
Hearing Officer

FINDINGS OF FACT, CONCLUSIONS
OF LAW AND RECOMMENDATIONS 4
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I DO HEREBY CERTIFY that a true
And correct copy of the foregoing
Document was:

___/_ _Mailed by regular first class mail,
And deposited in the United States
Post Office

Sent by facsimile.

Sent by Federal Express, overnight
Delivery

Hand delivered
To:

Matthew Handelman, Superintendent
Coeur d’ Alene Public School #271
1400 North Northwood Center Court
Coeur d’ Alene, Idaho 83814

Brad Murray, Superintendent
Lakeland Joint School District # 272
P.O. Box 39

15506 N. Washington Street
Rathdrum, Idaho 83858

Nate Grossglauser
3501 West Robinson Ave
Hayden, Idaho 83835

On thls day of December, 2014.

%ﬁé@w

Edwin L. Litteneker

FINDINGS OF FACT, CONCLUSIONS
OF LAW AND RECOMMENDATIONS 5
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BEFORE THE HEARING OFFICER FOR THE
IDAHO DEPARMENT OF EDUCATION

In the matter of the petition dated 01/11/14 )

Requesting the annexation of territory from )
Lakeland Joint School District No. 272, ) NOTICE OF HEARING &
PRE HEARING ORDER

To the

Coeur d’ Alene School District # 271,

N N N N N e N N’

The petitioners have presented to the School Board of the Lakeland Joint School District
No. 272 and the Coeur d’ Alene School District No. 271 a petition to excise territory presently
within the Lakeland Joint School District and annex the territory into the Coeur d’ Alene School
District pursuant to Idaho Code § 33-308.

Based upon discussions with the parties, the following Notice of Hearing & Pre-Hearing
Order is entered;

That the Hearing in this matter shall commence on Wednesday, December 17, 2014, The
hearing will begin at 7:00 p.m. The Hearing will be held at Atlas Elementary, 157 W. Hayden
Avenue, Suite 103, Hayden, Idaho 83835.

The hearing will be electronically recorded by the Hearing Officer. If a court reporter is

requested the expense shall be born by the party making the request.

PRE-HEARING ORDER 1
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The petitioners shall present any appropriate and relevant information for the Hearing
Officer’s considerations. Such information can be submitted verbally or in a written statement
signed by the person making the statement and include the address of the person making the
statement.

The School Districts will respond to any of the information presented should the District
determine that a response is appropriate,

The Petitioners will make this Notice of Hearing available to the patrons within the area
to be excised and annexed.

Individual contact with the Hearing Officer is discouraged. Any matter requiring

additional ~discussion may be scheduled by contacting the Hearing Officer at

ed@littenekerlaw.com or by calling the Hearing Officer at 208-746-0344.
DATED this 3 day of December, 2014.

- I NATO;

Edwin L. Litteneker \
Hearing Officer

PRE-HEARING ORDER 2
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I DO HEREBY CERTIFY that a true
And correct copy of the foregoing
Document was:

_/_ Mailed by regular first class mail,
And deposited in the United States
Post Office

_Sent by facsimile.

Sent by Federal Express, overnight
Delivery

Hand delivered
To:

Matthew Handelman, Superintendents
Coeur d’ Alene Public School #271
1400 North Northwood Center Court
Coeur d’ Alene, Idaho 83814

Brad Murray, Superintendent
Lakeland Joint School District # 272
P.O. Box 39

15506 N. Washington Street
Rathdrum, Idaho 83858

Nate Grossglauser
3501 West Robinson Ave
Hayden, Idaho 83835

On this 3 day of December, 2014.

ANV

Edwin L. Litteneker

PRE-HEARING ORDER 3
SDE TAB 6 PAGE 10
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BEFORE THE HEARING OFFICER FOR THE
IDAHO DEPARMENT OF EDUCATION
In the matter of the petition dated 01/11/14 )
Requesting the annexation of territory from ) AMENDED
Lakeland Joint School District No. 272, NOTICE OF HEARING &
PRE HEARING ORDER

To the

)
)
)
)
)
)
Coeur d’” Alene School District # 271, )
)
)

The petitioners have presented to the School Board of the Lakeland Joint School District
No. 272 and the Coeur d’ Alene School District No. 271 a petition to excise territory presently
within the Lakeland Joint School District and annex the territory into the Coeur d’ Alene School
District pursuant to Idaho Code § 33-308.

Based upon discussions with the parties, the following Notice of Hearing & Pre-Hearing
Order is entered;

That the Hearing in this matter shall commence on Wednesday, December 17, 2014, The
hearing will begin at 7:00 p.m. The Hearing will be held at Atlas Elementary, 3000 Honeysuckle,
Hayden, Idaho 83835.

The hearing will be electronically recorded by the Hearing Officer. If a court reporter is

requested the expense shall be born by the party making the request.

AMENDED
PRE-HEARING ORDER 1

SDE TAB 6 PAGE 11
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]

FEBRUARY 19,2015 ()

The petitioners shall present any appropriate and relevant information for the Hearing
Officer’s considerations. Such information can be submitted verbally or in a written statement
signed by the person making the statement and include the address of the person making the
statement.

The School Districts will respond to any of the information presented should the District
determine that a response is appropriate.

The Petitioners will make this Notice of Hearing available to the patrons within the area
to be excised and annexed.

Individual contact with the Hearing Officer is discouraged. Any matter requiring
additional discussion may be scheduled by contacting the Hearing Officer at

ed@littenekerlaw.com or by calling the Hearing Officer at 208-746-0344.

DATED this 7, day of December, 2014,

Lo

Edwin L. Litteneker
Hearing Officer

AMENDED
PRE-HEARING ORDER 2
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-l FEBRUARY 19, 2015 |

I DO HEREBY CERTIFY that a true
And correct copy of the foregoing
Document was:

/~_Mailed by regular first class mail,
And deposited in the United States
Post Office

Sent by facsimile.

Sent by Federal Express, overnight
Delivery

Hand delivered
To:

Matthew Handelman, Superintendents
Coeur d’ Alene Public School #271
1400 North Northwood Center Court
Coeur d’ Alene, Idaho 83814

Brad Murray, Superintendent
Lakeland Joint School District # 272
P.O. Box 39

15506 N. Washington Street
Rathdrum, Idaho 83858

Nate Grossglauser
3501 West Robinson Ave
Hayden, Idaho 83835

On this ? day of December, 2014.

&, 260

Edwin L. Litteneker

AMENDED
PRE-HEARING ORDER 3
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STATE DEPARTMENT OF EDUCATION RECEIVED 0CT 2 0 2014
FEAKBRAMDAENT SCHOOL DISTRICT #272

15506 N. Washington Street ®.0. Box 39
Rathdrum, Idaho 83858
Phone: 208.687.0431 Fax; 208.687.1884 Web: lakeland272.01y

October 16, 2014

Department of Education
Superintendent Tom Luna
PO Box 83720

Boise, ID 83720-0027

Dear Superintendent Luna:

Pursuant to Idaho Code 33-308, we are forwarding to the State Board of Education a
petition requesting excision of an area from Lakeland Joint School District 272 and
annexation into the Coeur d’Alene School District 271.

The Lakeland Board of Trustees at their regular board meeting held on October 13, 2014
addressed the petition. Trustee Tim Skubitz moved to approve the annexation request into
the Coeur d’ Alene School District No. 271 submitted by the Owners of this Subdivision as
described in the annexation request with no changes. Trustee Wallace seconded the
motion. Upon vote, the motion was approved with 3 yeas and 1 nay. Chairman Brown
was absent from this meeting.

If you should have any further questions, please don’t hesitate to contact our office at 208-
687-0431.

Brook A. Cunningham, Clerk of the Board

Lakeland Joint School District No. 272

Enclosure: Annexation Request

TAB 6 PAGE 15
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STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

October 31rd, 2014

To:
School District 271
School District 272

We are requesting an area to be annexed into School District 271 and excised from School
District 272. The legal names of the school districts, the current and proposed legal
description of each school disttict, and the current and proposed map of the boundary ate
attached to this letter.

The reason for this request is that the area in question is physically located much closer to
the District 271 schools than the District 272 schools. Atlas Elementary is within walking
distance to this area. The neighboring subdivision, Balser Estates, went through this process
in 2012 and was approved to switch from School District 272 to School District 271.

Currently there are no school age children residing within this area. The acteage on the
north side of Robison is proposed to be a subdivision. We estimate this area will have
approximately twenty school age children. The 4.774 acte piece on the south side of
Robison is proposed as a single family home, and the owners have five children. The
remaining 5 parcels, called the “Family Dream Sub” are estimated to have potentially 6
school age children.

We believe that it is in the best interest of the children that will be residing in this area to go
to school in their own neighborhood and city.

Thanks for your attention in this matter,

Nate Grossglauser

3501 West Robison Ave
Hayden, ID 83835

SDE TAB 6 PAGE 16
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Scott Krajack - Vikirlg

From: Chad Johnson <johnsonsurveying@yahoo.com>

Sent: Monday, August 25, 2014 7:48 PM

To: Scott Krajack - Viking

Subject: Revised School boundary Legal descriptions

Attachments: 1000P Boudaries of CDA District .doc; LakelandSD_2011 Overall Legal Description.doc.rtf
Scott,

Neither one of these was updated for the Balser Estates Plat, they are now.
Have a great night

Chad Johnson, PLS

Johnson Surveying

Cell 208-660-2351
Post Falls, Idaho

SDE TAB 6 PAGE 17
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Lakeland Joint School District No. 272
THE BOARD OF TRUSTEES 1010

Organization and Classification

The legal name of this District is Lakeland Joint School District No. 272, Kootenai County, State
of Idaho. The District is classified as: A joint school district.

In order to achieve its primary goal of providing each child with the necessary skills and attitudes
to become effective citizens, the Board shall exercise the full authority granted to it by the laws
of the state of Idaho. Its legal powers, duties and responsibilities are derived from the Idaho
Constitution and state statutes and rules. Sources such as the school laws of Idaho, and the rules
and regulations of the state board of education delineate the legal powers, duties and
responsibilities of the Board.

Legal Reference: I.C. § 33-302 Classification of school districts.
I.C. § 33-305 Naming and numbering school districts.
I.C. § 33-506 Organization and government of board of trustees.
‘ ¢

Policy History:
Adopted on: August 13, 2007

Revised on:

1010-1
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Coeur d’Alene School District No. 271

THE BOARD OF TRUSTEES 1010

Organization and Classification

The legal name of the School District will be Coeur d’Alene School District No. 271, Kootenai
County, State of Idaho. The administrative offices of the School District are located at 1400 N.
Northwood Center Court, Coeur d’Alene, Idaho 83814. The District is classified as a K-12
school district giving instruction to pupils in grades k (kindergarten)/one (1) through twelve (12).

In order to achieve its primary goal of providing each child with the necessary skills and
attitudes to become effective citizens, the Board shall exercise the full authority granted to it by
the laws of the state of [daho. Its legal powers, duties and responsibilities are derived from the
Idaho Constitution and state statutes and rules. Sources such as the school laws of Idaho, and the
rules and regulations of the state board of education delineate the legal powers, duties and
responsibilities of the Board.

Legal Reference: 1.C. § 33-302 Classification of school districts.
I.C. § 33-305 Naming and numbering school districts.
I.C. § 33-506 Organizationand government of board of trustees.

Policy History:
Adopted on: November 4, 2013

Revised on:

1010-1
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EXHIBIT “A”
ANNEXATION DESCRIPTION

A parcel of land being Tract 209; the E % of Tract 244 per the plat of Hayden Lake Irrigated Tracts as
recoded in book D at pages 66 & 67 and The Amended plat of Family Dream Estates recorded under
Book K at pages 442 and 442A, records of Kootenai County, lying in the Northeast Quarter of Section of
21, Township 51 North, Range 4 West, Boise Meridian, City of Hayden, Kootenai County, Idaho and
being more particularly described as follows:

Commencing at the northeast corner of the northeast quarter being a 3 4" aluminum cap per CP&F
instrument number 1832264 from which the East quarter corner of said section 21 bears S 00°5020"W
a distance of 2645.94 feet; Thence, along the East line of said northeast quarter S 00°50'20”W a distance
of 330.74 feet to a point; Thence leaving said East line along the existing Coeur d’ Alene School District
boundary N 88°30'30"W a distance of 658.32 feet; Thence, continuing along the existing Coeur D’
Alene School District boundary S 00°50'25”W a distance of 331.14 feet to the True Point of Beginning.

Thence, continuing along said school boundary S00°50°25"W a distance of 662.03 feet to the centerline
of Robison Road;

Thence, along said centerline, 588°35'11"E a distance of 628.65 feet to the West right-of-way of Atlas
Road;

Thence, leaving existing Coeur D Alene School District Boundary, along said West right-of-way 9f Atlas
Road, S00°50'25"E a distance of 340.79 feet to the southeast corner of the Amended plat of Family
Dream Estates recorded under Book K at pages 442 and 442A;

Thence, leaving said West right-of-way, S88°36'53"E a distance of 628.63 feet to the intersection of the
East line of Tract 244;

Thence, along said East boundary of Tract 244, S00°50'14"W a distance of 321.05 feet to the southeast
corner thereof

Thence, along the South boundary of Tract 244, N88°38'35"W a distance of 329.33 feet to the southwest
corner of the East % of Tract 244;

Thence, along the West boundary of the E % of Tract 244, NO0°50'18"E a distance of 662.44 feet to the
centerline of Robison Road;

Thence, along said centerline, S88°35'11"E a distance of 329.45 feet to a point

Thence, leaving said centerline, NO0O°50'34"E a distance of 662.61 feet to the northwest corner of Tract
209;

Thence, along the North line of said Tract 209, $88°32'10"E a distance of 658.65 feet to the True Point of
Beginning.
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Lakeland Joint School District No. 272 2011 Trustee Zones 7/15/11
JP Stravens Planning Associates, Inc.

Lakeland Joint School District No. 272

School District Legal Description

BEGINNING at the NW corner of Section 1, T53N, R6W on the Idaho-Washington State

line; thence east approximately 7%z miles to the center of Section 31, T51N, R4W; thence

north to include all of those parcels of land located in the east Y2 of Section 31, T51N,

RAW lying east of Idaho State Highway #41 and southeasterly of Spirit Lake cutoff road,
together with the South ¥ of the South ¥ of the SE corner of Section 31, TSIN, R4W;

thence north to include all those parcels of land located in the NE % of Section 30, T51N,
R4AW, except the North ¥ of the North ¥ of said NE corner; thence east to include all those
parcels of land located in Section 29, T51N, R4W described as follows, the South %2 and

the South % of the SE Y% of the NE %, the SW % of the NE ', the South % of the NW Y4

and the South % of the South Y of the NW ¥ of the NW % ; thence south to include all

those parcels lying within Section 32, T51N, R4W; thence east approximately 5% miles

along the Kootenai-Bonner County line to the SW corner of the SE % of Section 32, T54N,
R3W; thence north ¥ mile to the center of said Section 32, T54N, R3W; thence east /2

mile to the NE corner of the SE % of Section 32, T 54N, R3W; thence south to the SE

corner of said Section 32, T54N, R3W; thence 4 miles east to the NE corner of Section 1,

T53N, R3W; thence north 1 mile on the County line to the NW corner of Section 31,

T54N, R2W; thence east 6 miles on the County line to the NE corner of Section 36, T54N,
R2W; thence south 7 miles on the County line to the SE comer of Section 36, T53N, R2W
thence east 8% miles to a point on the NW % of Section 3, T53N, R1E; thence south 6

miles on the County line to the Township line between 51N and 52N, R1E and the south
section of Section 34, T52N, R1W; thence west 14 miles more or less along the Townships
lines to the SW corner of Section 31, T52N, R2W; thence north 1 mile to the SE corner of
Section 25, T52N, R3W; thence south along the center thread of Hayden Creek to its

mouth; thence south % mile more or less to the point where the Township line between

51N and 52N intersect the center of Hayden Lake; thence west 3% miles more or less to

the SW corner of Section 31, T52N, R3W; thence south % to the SE comner of the NE % of
Section 1, T51N, R4W; thence west ¥ mile to the center of said Section 1, TSIN, R4W;

thence south % mile more or less to the SE corner of Norih % of the NW % of Section 12,
T51N, R4W; thence west ¥ mile to the east line of Section 11, TS1N, R4W; thence south

I, mile to the SE corner of the SW Y% of Section 11, TS1N, R4W; thence west 1% miles to the SE
comner of Section 9, T51N, R4W; thence south approximately 9/10 mile to a point S 88" 30°
58” W in the SE corner of the NE 1/4 of Section 21, Twp. 51 N, R 4 WBM; thence west a
distance of 638.61 fect to a point; thence south a distance of 973.13 feet to the existing West
right-of-way of Atlas Road; thence west approximately 2 4/10 miles to the SW corner of the
NW % of Section 19, TS1N, R4W; thence north ¥ mile to the SE corner of Section 13, T51N,
R5W; thence west 4% miles to the NW corner of NE % of Section 20,T5IN, R5W; thence south
Y, mile to the center of Section 20, TS1N, R5W; thence west Ymile to the NE corner of the SE
Y, Section 19, T51N, R5W; thence south 1% miles to the SE corner of Section 30, T5IN, R5W;

thence west 2 miles to the point of beginning.

SDE TAB 6 PAGE 26



STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Coeur d’Alene School District No. 271 et
ean
THE BOARD OF TRUSTEES Bav DARY 1000P
\

Boundaries of the Coeur d’Alene School District No. 271

Beginning at the north % corner of Sec. 5, Twp. 50 N, R 4 WBM,; thence east approximately 1
mile to the north % corner of Sec. 4, said township and range; thence north approximately 2%,
miles to the center of Sec. 21, Twp. 51 N, R 4 WBM,; thence east approximately %2 mile to the
east ¥ corner of Sec. 21, said township and range; thence north approximately 1% miles to the
SW corner of Sec.10, said township and range; thence east approximately 1%z miles to the south
Vi corner of Sec. 11, said township and range; thence north to the center of said Sec. 11; thence
east approximately % mile to the east % corner of said Sec. 11; thence north approximately %
mile to the NW corner of the SW Y of the NW Y of Sec. 12, said township and range; thence
east approximately % mile to the NE corner of the SE 1/4 corner of the NW %4 of said Sec. 12;
thence north approximately % mile to the center of Sec. 1, said township and range; thence east
approximately ¥ mile to the east ¥4 corner of said Sec. 1; thence north approximately Y2 mile to
the NW corner of Sec. 6, Twp. 51 N, R 3 WBM,; thence east 3 % miles, more or less, to the
center of Hayden Lake; thence north approximately 1 mile to the mouth of Hayden Creek; thence
north along the center thread of Hayden Creek to the north boundary of Sec. 34, Twp. 52 N,R3
WBM:; thence east approximately 2 % miles to the NE corner of Sec. 36, said township and
range; thencg south approximately 1 mile to the SE corner of said Sec. 36; thence east 14%
miles, more or less, to the Shoshone County line; thence south 5 miles, more or less, along the
Kootenai-Shoshone County line to the SE corner of the SW 1/8 of Sec. 27, Twp. 51 N, R 1
EBM, on the Shoshone County line; thence west approximately 8 % miles to the north s corner
of Sec. 31, Twp. 51 N, R 1 WBM,; thence south approximately 7 miles to the south %4 corner of
Sec. 31, Twp. 50 N, R 1 WBM,; thence west approximately % mile to the NW comer of Sec. 6,
Twp. 49 N, on the range line between Ranges 1 & 2 WBM; thence south 3 miles, more or less, to
the SE corner of Sec. 13, Twp. 49 N, on the range line; thence west approximately 9 miles to the
SW corner of Sec. 15, Twp. 49 N, R 3 WBM,; thence north approximately %2 mile to the west %
corner of said Sec. 15; thence west approximately 1% miles to the center of Sec. 17, said
township and range; thence north approximately 1%z miles to the south % corner of Sec. 5, said
township and range; thence west 1% miles, more or less, to the center of Coeur d'Alene Lake;
thence south and west, continuing along the center thread of Coeur d'Alene Lake and Windy Bay
to a point where it intersects the west line of Sec. 30, Twp. 48 N, R 4 WBM,; thence north
approximately 2 % miles to the SW corner of Sec. 7, said township and range; thence west
approximately 1 mile to the SW corner of Sec. 12, Twp 48 N, R 5 WBM,; thence north
approximately 5 miles to the NW corner of Sec. 24, Twp. 49 N, R 5 WBM,; thence west
approximately 1 mile to the NE corner of Sec. 22, said township and range; thence south
approximately 1 mile to the SE corner of said Sec. 22; thence west 4 miles, more or less, to the
Washington-Idaho State line; thence north approximately 3%2 miles to the west Y4 corner of Sec. .
1, Twp. 49 N, R 6 WBM,; thence east 1}2 miles, more or less, to the center of Sec. 5, Twp. 49 N,
R 5 WBM; thence south 1 mile to the center of Sec. 8, said township and range; thence east
approximately 1% miles to the east % corner of Sec. 9, said township and range; thence north
approximately 2% miles to the NW corner of Sec. 33, Twp. 50 N, R 5 WBM; thence east %2 mile
to the north % corner of said Sec. 33; thence north approximately 1 mile to the north % corner of

1000P-1
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Sec. 28, said township and range; thence east approximately 2 miles to the north ¥ corner of
Sec. 26, said township and range; thence north approximately 2 mile to the center of Sec. 23,
said township and range; thence east approximatelyl%2 miles to the west ¥ corner of Sec.19,
Twp. 50 N, R 4 WBM,; thence north 2 miles, more or less, to the center thread of the Spokane
River; thence east 1% miles, more or less, along the center thread of the Spokane River to a point
where the river intersects the north-south center line of Sec. 8, Twp. 50 N, R 4 WBM; thence
north 1% miles, more or less, to the point of beginning.

This description reflects the changes implemented with the annexation approved and effective
December 12, 2002.

Policy History:
Adopted on: November 4, 2013

Revised on:

1000P-2
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STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Lakeland Joint School District No. 272 2011 Trustee Zones

7/15/11

Lakeland Joint School District No. 272
School District Legal Description

BEGINNING at the NW corner of Section 1, T53N, R6W on the Idaho-Washington State line; thence
east approximately 7%z miles to the center of Section 31, T51N, R4W; thence north to include all of
those parcels of land located in the east %2 of Section 31, T51N, R4W lying east of Idaho State Highway
#41 and southeasterly of Spirit Lake cutoff road, together with the South ¥ of the South %2 of the SE
corner of Section 31, T51N, R4W; thence north to include all those parcels of land located in the NE Ya
of Section 30, T51N, R4W, except the North ¥z of the North % of said NE corner; thence east to include
all those parcels of land located in Section 29, TSIN, R4W described as follows, the South 2 and the
South ¥ of the SE ¥ of the NE %, the SW ¥ of the NE %4, the South ¥ of the NW % and the South %2
of the South % of the NW ¥4 of the NW ¥4 ; thence south to include all those parcels lying within
Section 32, T51N, R4W; thence east approximately 5% miles along the Kootenai-Bonner County line
to the SW corper of the SE ¥ of Section 32, T54N, R3W; thence north % mile to the center of said
Section 32, T54N, R3W,; thence east ¥2 mile to the NE corner of the SE Y% of Section 32, T 54N, R3W;
thence south to the SE comer of said Section 32, T54N, R3W; thence 4 miles east to the NE corner of
Section 1, T53N, R3W; thence north 1 mile on the County line to the NW corner of Section 31, T54N,
R2W; thence east 6 miles on the County line to the NE corner of Section 36, T54N, R2W; thence south
7 miles on the County line to the SE comer of Section 36, T53N, R2W; thence east 8% miles to a point
on the NW ¥ of Section 3, T53N, R1E; thence south 6 miles on the County line to the Township line
between 51N and 52N, R1E and the south section of Section 34, T52N, R1W; thence west 14 miles
more or less along the Townships lines to the SW corner of Section 31, T52N, R2W; thence north 1
mile to the SE corner of Section 25, T52N, R3W; thence south along the center thread of Hayden Creek
to its mouth; thence south % mile more or less to the point where the Township line between 51N and
59N intersect the center of Hayden Lake; thence west 3% miles more or less to the SW corner of
Section 31, T52N, R3W; thence south /% to the SE corner of the NE Y of Section 1, T51N, R4W;
thence west % mile to the center of said Sectioﬁ 1, T5IN, R4W;, thence south % mile more or less to the
SE corner of North ¥ of the NW ¥ of  Section 12, T5 1N, R4W; thence west %% mile to the east line of
Section 11, T51N, R4W; thence south Y% mile to the SE corner of the SW % of Section 11, T51N, R4W;

(Continued Next Page)

JP Stravens Planning Associates, Inc. 1
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Lakeland Joint School District No. 272 2011 Trustee Zones 8/26/12

thence west 1% miles to the SE corner of Section 9, T51N, R4W; thence south 1/16 miles; thence
West 1/8 miles; thence South 1/16 miles; thence South 1/16 miles; thence West 1/8 miles; thence South
1/8 miles; thence East 1/16 miles; thence South 1/8 miles; thence East 1/16 miles; thence North 1/16
miles; thence East 1/8 miles to the East linc of Section 21; thence South 3/16 miles to the SE corner of
the NE Y of Section 21, T51N, R4W; thence west 3 miles to the SW corner of the NW Y% of Section 19,
T51N, R4W; thence north % mile to the SE corner of Section 13, TSIN, R5W; thence west 472 miles to
the NW corner of NE ¥ of Section 20, TS1N, RSW; thence south % mile to the center of Section 20,
T51N, R5W; thence west Y2 mile to the NE corner of the SE V4, Section 19, TSN, R5W; thence south

1V miles to the SE corner of Section 30, T5IN, R5W; thence west 2 miles to the point of beginning.
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Coeur d’Alene School District No. 271

THE BOARD OF TRUSTEES 1000P

Boundaries of the Coeur d’Alene School District No. 271

Beginning at the north ¥ corner of Sec. 5, Twp. 50 N, R 4 WBM,; thence east approximately 1
mile to the north % corner of Sec. 4, said township and range; thence north approximately 2%
miles to the center of Sec. 21, Twp. 51 N, R 4 WBM,; thence east approximately 2 mile to the
east Y corner of Sec. 21, said township and range; thence north 3/16 miles; thence leaving said
Section 21, West 1/8 miles; thence South 1/16 miles; thence West 1/16 miles; thence North 1/8 miles;
thence West 1/16 miles; thence North 1/8 miles; thence East 1/8 miles, thence North 1/16 miles,
thence East 1/8 miles; to the East line of Section 21,;said township and range; thence North 1 1/16
miles approximately to the SW corner of Sec.10, said township and range; thence east
approximately 1% miles to the south % corner of Sec. 11, said township and range; thence north
to the center of said Sec. 11; thence east approximately %5 mile to the east ¥4 corner of said Sec.
11; thence north approximately % mile to the NW corner of the SW V4 of the NW Y% of Sec. 12,
said township and range; thence east approximately %2 mile to the NE corner of the SE 1/4 corner
of the NW ¥ of said Sec. 12; thence north approximately % mile to the center of Sec. 1, said
township and range; thence east approximately /2 mile to the east % corner of said Sec. 1; thence
north approximately % mile to the NW corner of Sec. 6, Twp. 51N, R 3 WBM,; thence east 3 %4
miles, more or less, to the center pf Hayden Lake; thence north approximately 1 mile to t}}e
mouth of Hayden Creek; thence north along the center thread of Hayden Creek to the north
boundary of Sec. 34, Twp. 52 N, R 3 WBM,; thence east approximately 2 % miles to the NE
corner of Sec. 36, said township and range; thence south approximately 1 mile to the SE corner
of said Sec. 36; thence east 14% miles, more or less, to the Shoshone County line; thence south 5
miles, more or less, along the Kootenai-Shoshone County line to the SE corner of the SW 1/8 of
Sec. 27, Twp. 51 N, R 1 EBM, on the Shoshone County line; thence west approximately 8 %
miles to the north ¥% corner of Sec. 31, Twp. 51 N, R 1 WBM; thence south approximately 7
miles to the south ¥ corner of Sec. 31, Twp. 50 N, R 1 WBM; thence west approximately mile
to the NW comer of Sec. 6, Twp. 49 N, on the range line between Ranges 1 & 2 WBM; thence
south 3 miles, more or less, to the SE corner of Sec. 13, Twp. 49 N, on the range line; thence
west approximately 9 miles to the SW corner of Sec. 15, Twp. 49N, R 3 WBM,; thence north
approximately ¥ mile to the west % corner of said Sec. 15; thence west approximately 1%z miles
to the center of Sec. 17, said township and range; thence north approximately 1% miles to the
south % corner of Sec. 5, said township and range; thence west 172 miles, more or less, to the
center of Coeur d'Alene Lake; thence south and west, continuing along the center thread of Coeur
d'Alene Lake and Windy Bay to a point where it intersects the west line of Sec. 30, Twp. 48 N, R
4 WBM; thence north approximately 2 %2 miles to the SW corner of Sec. 7, said township and
range; thence west approximately 1 mile to the SW corner of Sec. 12, Twp 48 N, R 5§ WBM,;
thence north approximately 5 miles to the NW corner of Sec. 24, Twp. 49 N, R 5 WBM,; thence
west approximately 1 mile to the NE corner of Sec. 22, said township and range; thence south
approximately 1 mile to the SE corner of said Sec. 22; thence west 4 miles, more or less, to the
Washington-Idaho State line; thence north approximately 3Y% miles to the west % corner of Sec.
1, Twp. 49 N, R 6 WBM,; thence east 1Y% miles, more or less, to the center of Sec. 5, Twp. 49 N,

1000P-1
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R 5 WBM; thence south 1 mile to the center of Sec. 8, said township and range; thence east
approximately 1% miles to the east %4 comer of Sec. 9, said township and range; thence north
approximately 2% miles to the NW corner of Sec. 33, Twp. 50 N, R 5 WBM,; thence east /2 mile
to the north V4 corner of said Sec. 33; thence north approximately 1 mile to the north % corner of
Sec. 28, said township and range; thence east approximately 2 miles to the north Y corner of Sec.
26, said township and range; thence north approximately % mile to the center of Sec. 23, said
township and range; thence east approximatelyl% miles to the west % corner of Sec.19, Twp. 50
N, R 4 WBM,; thence north 2 miles, more or less, to the center thread of the Spokane River;
thence east 1% miles, more or less, along the center thread of the Spokane River to a point where
the river intersects the north-south center line of Sec. 8, Twp. 50 N, R 4 WBM,; thence north 172
miles, more or less, to the point of beginning.

This description reflects the changes implemented with the annexation approved and effective
December 12, 2002.

Policy History:
Adopted on: November 4, 2013
Revised on:

1000P-2
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't

Coeur d’Alene Public Schools

OFFICE 208.664.8241
DISTRICT ADMINISTRATIVE CENTER FAX208.664.1748
1400 N. Northwood Center Court, Coeur d’Alene, ID 83814 www.cdaschools.org

October 9, 2014

Tom Luna, Superintendent of Public Education
Idaho State Department of Education

PO Box 83720

Boise, ID 83720-0027

RE: Idaho Code 33-308 Petition to Excise property from Lakeland School District No. 272 and
annex the same to Coeur d’Alene School District No. 271

Dear Superintendent Luna,

Please be advised that the Board of Trustees of Coeur d’ Alene School District No. 271, at a duly noticed
and constituted meeting held on October 6, 2014, reviewed the Petition of Petitioners, a copy of which is
enclosed, before five members of the Board of Trustees. By Motion, second and unanimous vote, the
Board of Trustees approved the petitioners request for annexation.

If you have additional questions, please feel free to contact me. Thank you.

Sincerely,

i

Clerk of the Board

Enclosures: Petition for Annexation

INVEST | INSPIRE | INNOVATE
We invest in each student to prepare, challenge and advance
well-educated, resilient and future-ready citizens.
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Page Two

Public Comment on Non-Agenda Items:

Greta Gissell, Coeur d’ Alene shared results of KIDS Camp held at Fernan this summer. The primary goal
is to reduce the summer slide in literacy. The data shows that students increased comprehension. They
hope to offer this again in years to come. Board members would like to see additional data.

Doug Jaworsky, Coeur d’Alene is the President of the EXCEL Foundation. The Big Event is coming up
on November 15. The Board will approve 51 grants totaling $110,000 this evening.

Superintendent’s Report — Mr. Handelman sent information about webinars being offered through
Eberharter Maki Law Office in Boise. Board members should let Clerk Lynn Towne know if interested in
registering. Building Administrators are starting a book study “How to Grade for Learning”. Consultant,
Steve Wessler was here last week to train trainers who will work with small groups of students as we
continue our anti-bullying efforts.

Board of Trustees Comments:
Tom Hearn spoke about the upcoming ISBA State Convention in November. He recently attended the
Executive Board meeting as Region 1 Vice-Chair.

Approval of Consent Agenda Items:

. Personnel

. Approve Provisional Authorization .5 Science Teacher

. Approve Accounts Payable Check List

. Approve Special Education Contracts

. Approve LCHS request to travel/Journalism Student trip in Washington DC
Approve Minutes from Student Hearings (9/18/14)

. Approve EXCEL Grant recommendations for 2014-15 school year

QEImUOwWp

Motion by Mr. Hearn to approve the consent agenda, second by Mr. Eubanks, passed 5-0.

Annexation Process & Possible Future Request — Mr. Handelman spoke about the Balser Estates
Annexation process that took place in 2012. There are some nuances with the code that create a difficult
process. A request from residents of West Landings is forthcoming. The benefits are an increase to the
tax base. A challenge in that area of the district is finding space for new students. Both sides need to be
looked at before the Board should make a decision. The district will need new schools in the Northwest
portion of the district.

—Request for Annexation — Scott Krajack of Viking Construction is the developer of 20 acres next to
Balser Estates. Two homes exist currently in the area with no school age children. He feels as new homes
are built, growth will be slow in terms of new students. It will take approximately two years to complete
approximately 40 homes. Board members felt this was a good problem to have. Mr. Hamilton
recommended looking at attendance zones very soon in light of overcrowding at the northern schools.
Motion by Mr. Hamilton to recommend the annexation of Gianna Estates as presented, second by Mr.
Hearn, passed 5-0.

Construction Update — Mr. Wardell presented an update of projects nearing completion as well as
construction at Winton.
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October 3rd, 2014

To:
School District 271
School District 272

We are requesting an area to be annexed into School District 271 and excised from School
District 272. The legal names of the school districts, the current and proposed legal
description of each school district, and the current and proposed map of the boundary are
attached to this letter.

The reason for this request is that the atea in question is physically located much closer to
the District 271 schools than the District 272 schools. Atlas Elementary is within walking
distance to this area. The neighboting subdivision, Balser Estates, went through this process
in 2012 and was approved to switch from School District 272 to School District 271.

Currently there are no school age children residing within this area. The acteage on the
notth side of Robison is proposed to be a subdivision. We estimate this area will have
approximately twenty school age children. The 4.774 acte piece on the south side of
Robison is proposed as a single family home, and the owners have five children. The
remaining 5 parcels, called the “Family Dream Sub” are estimated to have potentially 6
school age children.

We believe that it is in the best interest of the children that will be residing in this area to go
to school in theit own neighborhood and city.

Thanks for your attention in this matter,

e\

Nate Grossglauser
3501 West Robison Ave
Hayden, ID 83835

SDE TAB 6 PAGE 37



Print Letter Master STATE DEPARTMENT OF EDUCATION Page 2 of 3
FEBRUARY 19, 2015

JIM BRANNON
KOOTENAI COUNTY CLERK
VOTER REGISTRATION OFFICE
1808 N 3RD ST
COEUR D'ALENE ID 83814
PHONE: 208-446-1030 FAX: 208-446-2184

VERIFICATION OF REGISTRATION

Grossglauser Nathaniel John

3501 W ROBISON AVE
HAYDEN ID 83835 7671

Date of Notice: 10/06/2014
Voting Precinct: 18

Vote at: NEW LIFE COMMUNITY CHURCH
6068 W HAYDEN AVE
RATHDRUM, ID 83858

Your application to register to vote has been received and accepted. You have designated a party affiliation of
Republican. If you did not designate a party affiliation, you are automatically designated as Unaffiliated
pursuant to 34-411, Idaho Code. Indicated above is your voting precinct and location where you will vote.,

Remember, EVERY election is important to your future. Each citizen who takes advantage of this privilege
makes a difference. It is a way to voice your opinion and I hope that you will continue to exercise this right. If
you have any questions about this notice, please contact the County Clerk of:

County: KOOTENAI

Address: 1808 N 3RD ST
COEUR D'ALENE ID 83814

Telephone: 208-446-1030
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Coeur d’Alene School District No. 271
THE BOARD OF TRUSTEES 1010

Organization and Classification

The legal name of the School District will be Coeur d’Alene School District No. 271, Kootenai
County, State of Idaho. The administrative offices of the School District are located at 1400 N.
Northwood Center Court, Coeur d’Alene, Idaho 83814. The District is classified as a K-12
school district giving instruction to pupils in grades k (kindergarten)/one (1) through twelve (12).

In order to achieve its primary goal of providing each child with the necessary skills and
attitudes to become effective citizens, the Board shall exercise the full authority granted to it by
the laws of the state of Idaho. Its legal powers, duties and responsibilities are derived from the
Idaho Constitution and state statutes and rules. Sources such as the school laws of Idaho, and the
rules and regulations of the state board of education delineate the legal powers, duties and
responsibilities of the Board.

Legal Reference: 1.C. § 33-302 Classification of school districts.
I.C. § 33-305 Naming and numbering school districts.
I.C. § 33-506 Organization gnd government of board of trustees.

Policy History:
Adopted on: November 4, 2013

Revised on:

1010-1
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Lakeland Joint School District No. 272
THE BOARD OF TRUSTEES 1010

Organization and Classification

The legal name of this District is Lakeland Joint School District No. 272, Kootenai County, State
of Idaho. The District is classified as: A joint school district.

In order to achieve its primary goal of providing each child with the necessary skills and attitudes
to become effective citizens, the Board shall exercise the full authority granted to it by the laws
of the state of Idaho. Its legal powers, duties and responsibilities are derived from the Idaho
Constitution and state statutes and rules. Sources such as the school laws of Idaho, and the rules
and regulations of the state board of education delineate the legal powers, duties and
responsibilities of the Board.

Legal Reference: I.C. § 33-302 Classification of school districts.
I.C. § 33-305 Naming and numbering school districts.
I.C. § 33-506 Organization and government of board of trustees.
‘ .

Policy History:
Adopted on: August 13, 2007
Revised on:

1010-1
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EXHIBIT “A”
ANNEXATION DESCRIPTION

A parcel of land being Tract 209; the E % of Tract 244 per the plat of Hayden Lake Irrigated Tracts as
recoded in book D at pages 66 & 67 and The Amended plat of Family Dream Estates recorded under
Book K at pages 442 and 442A, records of Kootenai County, lying in the Northeast Quarter of Section of
21, Township 51 North, Range 4 West, Boise Meridian, City of Hayden, Kootenai County, ldaho and
being more particularly described as follows:

Commencing at the northeast corner of the northeast quarter being a 3 %" aluminum cap per CP&F
instrument number 1832264 from which the East quarter corner of said section 21 bears 5 00°50'20"W
a distance of 2645.94 feet; Thence, along the East line of said northeast quarter S 00°50'20"W a distance
of 330.74 feet to a point; Thence leaving said East line along the existing Coeur d’ Alene School District
boundary N 88°30’30”W a distance of 658.32 feet; Thence, continuing along the existing Coeur D’
Alene School District boundary S 00°50°25”W a distance of 331.14 feet to the True Point of Beginning.

Thence, continuing along said school boundary S00°50°25"W a distance of 662.03 feet to the centerline
of Robison Road;

Thence, along said centerline, 588°35'11"E a distance of 628.65 feet to the West right-of-way of Atlas
Road;

Thence, leaving existing Coeur D Algne School District Boundary, along said West right-of-way of Atlas
Road, S00°50'25"E a distance of 340.79 feet to the southeast corner of the Amended plat of Family
Dream Estates recorded under Book K at pages 442 and 442A,;

Thence, leaving said West right-of-way, $88°36'53"E a distance of 628.63 feet to the intersection of the
East line of Tract 244;

Thence, along said East boundary of Tract 244, S00°50'14"W a distance of 321.05 feet to the southeast
corner thereof

Thence, along the South boundary of Tract 244, N88°38'35"W a distance of 329.33 feet to the southwest
corner of the East % of Tract 244,

Thence, along the West boundary of the E % of Tract 244, NO0°50'18"E a distance of 662.44 feet to the
centerline of Robison Road;

Thence, along said centerline, $88°35'11"E a distance of 329.45 feet to a point

Thence, leaving said centerline, NOO°50'34"E a distance of 662.61 feet to the northwest corner of Tract
209;

Thence, along the North line of said Tract 209, $88°32'10"E a distance of 658.65 feet to the True Point of
Beginning.
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Lynn M. Towne

From: Scott Krajack - Viking <scott@vikinghomes.com>

Sent: Friday, October 03, 2014 2:29 PM

To: Lynn M. Towne

Subject: FW: Coeur D Alene School District annexation legal

Attachments: SCHOOL ANNEXATION DESCRIPTION2.docx; Coeur D Alene School Annexation.pdf
Scott Krajack

Estimating Manager
Viking Construction

scott@vikinghomes.com
208-762-9106

From: Chad Johnson [mailto:johnsonsurveying@yahoo.com]
Sent: Monday, August 25, 2014 3:49 PM

To: Scott Krajack - Viking
Subject: Coeur D Alene School District annexation legal

Scott,

I'm guessing I need two of these one for the de-annexation from Lakeland also or can they use
this for both?

Let me know, I will have Obsidian Legal shortly.
Chad Johnson, PLS
Johnson Surveying

Cell 208-660-2351
Post Falls, Idaho
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Lakeland Joint School District No. 272 2011 Trustee Zones 7/15/11
JP Stravens Planning Associates, Inc.

Lakeland Joint School District No. 272

School District Legal Description

BEGINNING at the NW corner of Section 1, T5S3N, R6W on the Idaho-Washington State

line; thence east approximately 7%z miles to the center of Section 31, T51N, R4W; thence

north to include all of those parcels of land located in the east %2 of Section 31, TS1N,

R4W lying east of Idaho State Highway #41 and southeasterly of Spirit Lake cutoff road,
together with the South ¥ of the South % of the SE corner of Section 31, TS1N, R4W;

thence north to include all those parcels of land located in the NE % of Section 30, T51N,
R4W, except the North ¥ of the North ¥ of said NE corner; thence east to include all those
parcels of land located in Section 29, TS1N, R4W described as follows, the South %2 and

the South % of the SE Y% of the NE ¥, the SW % of the NE Y%, the South % of the NW

and the South % of the South % of the NW % of the NW ¥ ; thence south to include all

those parcels lying within Section 32, T51N, R4W; thence east approximately 5% miles

along the Kootenai-Bonner County line to the SW corner of the SE ¥ of Section 32, T54N,
R3W; thence north % mile to the center of said Section 32, T54N, R3W; thence east ¥z

mile to the NE corner of the SE % of Section 32, T 54N, R3W; thence south to the SE

corner of said Section 32, T54N, R3W; thence 4 miles east to the NE corner of Section 1,
T53N, R3W; thence north 1 mile on the County line to the NW corner of Section 31,

T54N, R2W; thence east 6 miles on the County line to the NE cormner of Section 36, T54N,
R2W; thence south 7 miles on the County line to the SE comer of Section 36, T53N, R2W;,
thence east 8% miles to a point on the NW % of Section 3, T53N, R1E; thence south 6

miles on the County line to the Township line between 51N and 52N, R1E and the south
section of Section 34, T52N, R1W; thence west 14 miles more or less along the Townships
lines to the SW corner of Section 31, T52N, R2W; thence north 1 mile to the SE corner of
Section 25, T52N, R3W; thence south along the center thread of Hayden Creek to its

mouth; thence south % mile more or less to the point where the Township line between

51N and 52N intersect the center of Hayden Lake; thence west 3% miles more or less to

the SW corner of Section 31, T52N, R3W; thence south % to the SE cormner of the NE % of
Section 1, T51N, R4W; thence west % mile to the center of said Section 1, TSIN, R4W;

thence south % mile more or less to the SE comer of North ¥ of the NW Y4 of Section 12,
T51IN, R4W; thence west ¥ mile to the east line of Section 11, T51N, R4W; thence south

14, mile to the SE comer of the SW % of Section 11, T51N, R4W; thence west 1%2 miles to the SE
comer of Section 9, T51N, R4W; thence south approximately 9/10 mile to a point S 88° 30
58” W in the SE corner of the NE 1/4 of Section 21, Twp. 51 N, R 4 WBM; thence west a
distance of 638.61 feet to a point; thence south a distance of 973.13 feet to the existing West
right-of-way of Atlas Road; thence west approximately 2 4/10 miles to the SW corner of the
NW % of Section 19, TSN, R4W; thence north ¥ mile to the SE corner of Section 13, T51N,
R5W; thence west 4% miles to the NW corner of NE Y% of Section 20,T51N, R5W; thence south
1, mile to the center of Section 20, TSIN, R5W; thence west “zmile to the NE corner of the SE
V4, Section 19, TSIN, RSW; thence south 1'% miles to the SE corner of Section 30, TSIN, R5W;
thence west 2 miles to the point of beginning.
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\
Boundaries of the Coeur d’Alene School District No. 271

Beginning at the north % corner of Sec. 5, Twp. 50 N, R 4 WBM; thence east approximately 1
mile to the north % corner of Sec. 4, said township and range; thence north approximately 2%
miles to the center of Sec. 21, Twp. 51 N, R 4 WBM; thence east approximately %2 mile to the
east Y corner of Sec. 21, said township and range; thence north approximately 1% miles to the
SW corner of Sec.10, said township and range; thence east approximately 1% miles to the south
Vi corner of Sec. 11, said township and range; thence north to the center of said Sec. 11; thence
east approximately % mile to the east % corner of said Sec. 11; thence north approximately %
mile to the NW corner of the SW V4 of the NW Y% of Sec. 12, said township and range; thence
east approximately % mile to the NE corner of the SE 1/4 corner of the NW Vs of said Sec. 12;
thence north approximately % mile to the center of Sec. 1, said township and range; thence east
approximately % mile to the east % corner of said Sec. 1; thence north approximately % mile to
the NW corner of Sec. 6, Twp. 51 N, R 3 WBM,; thence east 3 4 miles, more or less, to the
center of Hayden Lake; thence north approximately 1 mile to the mouth of Hayden Creek; thence
north along the center thread of Hayden Creek to the north boundary of Sec. 34, Twp. 52 N,R3
WBM; thence east approximately 2 % miles to the NE corner of Sec. 36, said township and
range; thence, south approximately 1 mile to the SE corner of said Sec. 36; thence east 14%
miles, more or less, to the Shoshone County line; thence south 5 miles, more or less, along the
Kootenai-Shoshone County line to the SE corner of the SW 1/8 of Sec. 27, Twp.51N,R 1
EBM, on the Shoshone County line; thence west approximately 8 % miles to the north % corner
of Sec. 31, Twp. 51 N, R 1 WBM,; thence south approximately 7 miles to the south Y4 corner of
Sec. 31, Twp. 50 N, R 1 WBM; thence west approximately %2 mile to the NW corner of Sec. 6,
Twp. 49 N, on the range line between Ranges 1 & 2 WBM; thence south 3 miles, more or less, to
the SE corner of Sec. 13, Twp. 49 N, on the range line; thence west approximately 9 miles to the
SW comer of Sec. 15, Twp. 49 N, R 3 WBM,; thence north approximately % mile to the west Ya
corner of said Sec. 15; thence west approximately 1% miles to the center of Sec. 17, said
township and range; thence north approximately 12 miles to the south 4 corner of Sec. 5, said
township and range; thence west 172 miles, more or less, to the center of Coeur d'Alene Lake;
thence south and west, continuing along the center thread of Coeur d'Alene Lake and Windy Bay
to a point where it intersects the west line of Sec. 30, Twp. 48 N, R 4 WBM,; thence north
approximately 2 ¥ miles to the SW corner of Sec. 7, said township and range; thence west
approximately 1 mile to the SW corner of Sec. 12, Twp 48 N, R 5 WBM; thence north
approximately 5 miles to the NW corner of Sec. 24, Twp. 49 N, R 5 WBM; thence west
approximately 1 mile to the NE corner of Sec. 22, said township and range; thence south
approximately 1 mile to the SE corner of said Sec. 22; thence west 4 miles, more or less, to the
Washington-Idaho State line; thence north approximately 3% miles to the west % corner of Sec.
1, Twp. 49 N, R 6 WBM,; thence east 12 miles, more or less, to the center of Sec. 5, Twp. 49N,
R 5 WBM; thence south 1 mile to the center of Sec. 8, said township and range; thence east
approximately 1% miles to the east % corner of Sec. 9, said township and range; thence north
approximately 2%, miles to the NW corner of Sec. 33, Twp. 50 N, R 5 WBM; thence east %2 mile
to the north % corner of said Sec. 33; thence north approximately 1 mile to the north %4 corner of
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Sec. 28, said township and range; thence east approximately 2 miles to the north % corner of
Sec. 26, said township and range; thence north approximately 2 mile to the center of Sec. 23,
said township and range; thence east approximately1%2 miles to the west /4 corner of Sec.19,
Twp. 50 N, R 4 WBM,; thence north 2 miles, more or less, to the center thread of the Spokane
River; thence east 1% miles, more or less, along the center thread of the Spokane River to a point
where the river intersects the north-south center line of Sec. 8, Twp. 50 N, R 4 WBM; thence
north 1% miles, more or less, to the point of beginning.

This description reflects the changes implemented with the annexation approved and effective
December 12, 2002,

Policy History:
Adopted on: November 4, 2013

Revised on:

1000P-2

SDE TAB 6 PAGE 50



WdM¥Pd NISAWL [T 925 HN

INLZMPONLS Binden

L [ [ | 0
W $U178E09 - peomey Wi A peoy (T 10
h.v..uuam “ SIUI0DTBADD ¢ SSPENNOGIBId ~—~  SEAVIEBAI | (Nid)2QIPRY V00100 | LI
' 1w Aeg
/*A ‘m oy H speoy ajeapd n_oEnan,D spoagng (£665-0) G
Pt I puaba <C
2 « P s - O OS8Z PUT B1-MITNDS 53 3K Pavsa pus D3SO L PracEhany UI
.q_ﬂ-“m B 222 5013 perany  pewny {e)
au.“‘ 2, 0%z st vere wace
g - = o) Py i e N8N 33 LON AYA MO VEHS
=2 6z ol e g " | @
u“o.tn 3 oz Lz I s 0 v 0 et st e seoveri “PoDeace uan ey “aeapkie e ‘SIS IAE YOI IRESIITY A
et S
o] svsery —
H u.\.ﬂ“ m_.g — vvosz
PR g
s |
- @
.\...un N SR
i u“.\. H
ey
ol
O -
' oz
I mes | jodinid ey
Q (i a4 v et (e . e prée-id re iy ey
: 18 = nmn “_, z . o vt
L . i ¢ 1,0t 1 z
LL [P 4 ol .
o ! ' ]
(@) mﬁﬂ usorw) qng 1q Lmueg ¢
== P o v -
Z s f] -t v . .
w % S e et e s ' . iaaned
i 7, sA S B - -
S\ PN AN S g
H SR "
V § RSN N IR DAY I o
- o E W soe1] payedu] aye] uapher]
x ,DA = — x.”n t .
" o
<M : g g
ol - da °
L L b -y e ' b o e werr
0 2 i e - AT
PN - )
o T o 1)
L [ 09 SPVIV KNIV o PORSH SV-EPZ B W-FTHTISIH
= wihh s HL-cIsTLe
A «Fu . hd (01) CLy8 P3O 10d vopden 1o A1)
- .un.v\" 9 o4 poxowus (1Z-0500-H MG QV-IPZ T VV-IYTITONC0
e HL- sonzzts
(9p] 3,0
oy - (01) VW-EPZ 10 108 DV-CIT-AZ-OSORH
8 19 M- 651150
< Niee (g0} 20vs P10 sod vepdey 10 Koo
st o1 perovs (yv-rz 120509+ meu)
et i - 6ORINO
L5 e (80) WY 1 119 VY-CV2-T09ST0 Wt
w g er - sonts
LSO pr—s
v 530N
- ew wiere FUIN3H G3NVANOD EIIVEUNIIVHI ANV
ez Zrew wory e ¥4 TGISHOISIW 10N §1 ALNNOD SHL'AINO §3504UND FONIYIJIY BOJ OISN 30 OL 51 DAMAVYO STHL
e e 0T se{se|ocfecfrc]uc
T oy aiwja|n|c|x
Yeeor wiajaiije|a
..u ninfa|nia|n
[<-Q B 24 afufajefjefe
D N Lefz]elris]e
03] . . © . R . TR SRR TR
St 9t ] — ofjep] "AJuno)) 1euljo0d|
) ey
x
L3 0/




STATE DEPARTMENT OF EDUCATION
FEBRUARY 19, 2015

Lakeland Joint School District No. 272 2011 Trustee Zones

PeoPoseD

Lakeland Joint School District No. 272
School District Legal Description

BEGINNING at the NW corner of Section 1, T53N, R6W on the Idaho-Washington State line; thence
east approximately 7% miles to the center of Section 31, T5IN, R4W; thence north to include all of
those parcels of land located in the east %2 of Section 31, T5 1N, R4W lying east of Idaho State Highway
#41 and southeasterly of Spirit Lake cutoff road, together with the South 2 of the South % of the SE
corner of Section 31, T51N, R4W; thence north to include all those parcels of land located in the NE Ya
of Section 30, T51N, R4W, except the North % of the North 2 of said NE corner; thence east to include
all those parcels of land located in Section 29, T5 1N, R4W described as follows, the South 2 and the
South % of the SE V4 of the NE Y%, the SW % of the NE %, the South /2 of the NW V4, and the South %2
of the South % of the NW  of the NW % ; thence south to include all those parcels lying within
Sectioﬁ 32, T51N, R4W; thence east approximately 5% miles along the Kootenai-Bonner County line
to the SW conner of the SE ¥ of Section 32, T54N, R3W; thence north % mile to the center of said
Section 32, T54N, R3W; thence east ¥ mile to the NE corner of the SE ¥ of Section 32, T 54N, R3W;
thence south to the SE corner of said Section 32, T54N, R3W; thence 4 miles east to the NE corner of
Section 1, T53N, R3W; thence north 1 mile on the County line to the NW corner of Section 31, T54N,
R2W; thence east 6 miles on the County line to the NE corner of Section 36, T54N, R2W; thence south
7 miles on the County line to the SE corner of Section 36, T53N, R2W; thence east 8% miles to a point
on the NW % of Section 3, T53N, R1E; thence south 6 miles on the County line to the Township line
between 51N and 52N, R1E and the south section of Section 34, T52N, R1W; thence west 14 miles
more or less along the Townships lines to the SW corner of Section 31, T52N, R2W; thence north 1
mile to the SE corner of Section 25, T52N, R3W; thence south along the center thread of Hayden Creek
to its mouth; thence south % mile more or less to the point where the Township line between 51N and
52N intersect the center of Hayden Lake; thence west 3% miles more or less to the SW corner of
Section 31, T52N, R3W; thence south ¥ to the SE corner of the NE % of Section 1, TSIN, R4W;
thence west ¥4 mile to the center of said Section 1, T51N, R4W; thence south % mile more or less to the
SE corner of North % of the NW % of  Section 12, T51N, R4W; thence west 15 mile to the east line of
Section 11, T51N, R4W; thence south % mile to the SE corner of the SW % of Section 11, TSIN, R4W;
(Continued Next Page)

JP Stravens Planning Associates, Inc. 1
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Lakeland Joint School District No. 272 2011 Trustee Zones 8/26/12

thence west 1% miles to the SE corner of Section 9, T5IN, R4W; thence south 1/16 miles; thence
West 1/8 miles; thence South 1/16 miles; thence South 1/16 miles; thence West 1/8 miles; thence South
1/8 miles; thence East 1/16 miles; thence South 1/8 miles; thence East 1/16 miles; thence North 1/16
miles; thence East 1/8 miles to the East line of Section 21; thence South 3/16 miles to the SE corner of
the NE V4 of Section 21, TS1N, R4W; thence west 3 miles to the SW corner of the NW Y4 of Section 19,
T51N, R4W; thence north ¥ mile to the SE corner of Section 13, T51N, R5W; thence west 4% miles to
the NW corner of NE ¥ of Section 20, T51N, R5W; thence south % mile to the center of Section 20,
T51N, R5W; thence west ¥ mile to the NE corner of the SE %4, Section 19, T51N, R5W; thence south
1% miles to the SE corner of Section 30, T51N, R5W; thence west 2 miles to the point of beginning.
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Coeur d’Alene Schoeol District No. 271 P@?O saj

THE BOARD OF TRUSTEES 1000P

Boundaries of the Coeur d’Alene School District No. 271

Beginning at the north ¥ corner of Sec. 5, Twp. 50 N, R 4 WBM,; thence east approximately 1
mile to the north Y4 corner of Sec. 4, said township and range; thence north approximately 2%
miles to the center of Sec. 21, Twp. 51 N, R 4 WBM; thence east approximately %2 mile to the
east Y corner of Sec. 21, said township and range; thence north 3/16 miles; thence leaving said
Section 21, West 1/8 miles; thence South 1/16 miles, thence West 1/16 miles; thence North 1/8 miles;
thence West 1/16 miles; thence North 1/8 miles; thence East 1/8 miles; thence North 1/16 miles;
thence East 1/8 miles; to the East line of Section 21;said township and range; thence North 1 1/16
miles approximately to the SW corner of Sec.10, said township and range; thence east
approximately 1% miles to the south %4 corner of Sec. 11, said township and range; thence north
to the center of said Sec. 11; thence east approximately ¥ mile to the east ¥ corner of said Sec.
11; thence north approximately Y mile to the NW corner of the SW % of the NW ¥ of Sec. 12,
said township and range; thence east approximately %2 mile to the NE corner of the SE 1/4 corner
of the NW % of said Sec. 12; thence north approximately % mile to the center of Sec. 1, said
township and range; thence east approximately %2 mile to the east Y, corner of said Sec. 1; thence
north approximately % mile to the NW corner of Sec. 6, Twp. 51 N, R 3 WBM,; thence east 3 Y4
miles, more or less, to the center,of Hayden Lake; thence north approximately 1 mile to tPe
mouth of Hayden Creek; thence north along the center thread of Hayden Creek to the north
boundary of Sec. 34, Twp. 52 N, R 3 WBM,; thence east approximately 2 % miles to the NE
cormer of Sec. 36, said township and range; thence south approximately 1 mile to the SE corner
of said Sec. 36; thence east 14 miles, more or less, to the Shoshone County line; thence south 5
miles, more or less, along the Kootenai-Shoshone County line to the SE corner of the SW 1/8 of
Sec. 27, Twp. 51 N, R 1 EBM, on the Shoshone County line; thence west approximately 8 %
miles to the north % corner of Sec. 31, Twp. 51 N, R 1 WBM,; thence south approximately 7
miles to the south Y corner of Sec. 31, Twp. 50 N, R 1 WBM,; thence west approximately Y2 mile
to the NW corner of Sec. 6, Twp. 49 N, on the range line between Ranges 1 & 2 WBM,; thence
south 3 miles, more or less, to the SE corner of Sec. 13, Twp. 49 N, on the range line; thence
west approximately 9 miles to the SW corner of Sec. 15, Twp. 49 N, R 3 WBM,; thence north
approximately % mile to the west % corner of said Sec. 15; thence west approximately 1% miles
to the center of Sec. 17, said township and range; thence north approximately 1% miles to the
south Y4 corner of Sec. 5, said township and range; thence west 1}2 miles, more or less, to the
center of Coeur d'Alene Lake; thence south and west, continuing along the center thread of Coeur
d'Alene Lake and Windy Bay to a point where it intersects the west line of Sec. 30, Twp. 48 N, R
4 WBM,; thence north approximately 2 % miles to the SW corner of Sec. 7, said township and
range; thence west approximately 1 mile to the SW corner of Sec. 12, Twp 48 N, R 5 WBM,;
thence north approximately 5 miles to the NW corner of Sec. 24, Twp. 49 N, R 5 WBM,; thence
west approximately 1 mile to the NE corner of Sec. 22, said township and range; thence south
approximately | mile to the SE corner of said Sec. 22; thence west 4 miles, more or less, to the
Washington-Idaho State line; thence north approximately 372 miles to the west ¥4 corner of Sec.
1, Twp. 49 N, R 6 WBM,; thence east 1% miles, more or less, to the center of Sec. 5, Twp. 49 N,
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R 5 WBM; thence south 1 mile to the center of Sec. 8, said township and range; thence east
approximately 1% miles to the east % corner of Sec. 9, said township and range; thence north
approximately 2% miles to the NW corner of Sec. 33, Twp. 50 N, R 5 WBM,; thence east 2 mile
to the north ¥4 corner of said Sec. 33; thence north approximately 1 mile to the north % corner of
Sec. 28, said township and range; thence east approximately 2 miles to the north % corner of Sec.
26, said township and range; thence north approximately %2 mile to the center of Sec. 23, said
township and range; thence east approximately1’2 miles to the west 4 corner of Sec.19, Twp. 50
N, R 4 WBM,; thence north 2 miles, more or less, to the center thread of the Spokane River;
thence east 1Y miles, more or less, along the center thread of the Spokane River to a point where
the river intersects the north-south center line of Sec. 8, Twp. 50 N, R 4 WBM,; thence north 12
miles, more or less, to the point of beginning.

This description reflects the changes implemented with the annexation approved and effective
December 12, 2002.

Policy History:
Adopted on: November 4, 2013
Revised on:
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SUBJECT

Recommendation from the Bias and Sensitivity Committee to remove an audio
clip and/or one test question from the ISAT assessments.

APPLICABLE STATUTE, RULE, OR POLICY
Section 33-134, Idaho Code - Assessment item review committee

REFERENCE
July 1, 2014

November 24, 2014

BACKGROUND/DISCUSSION

Senate Bill 1396 became effective as Idaho Code §
33-134. The law requires for organization of a review
committee comprised of Parents, Teachers, and
School Board Members and Administrators
representing public and charter schools in all six (6)
regions.

The Board appointed thirty (30) committee members
for a two (2) or four (4) year term. A list of ninety (90)
were appointed to do a one-time review. An alternate
list comprised of sixty-three (63) was also appointed
to replace one of the original thirty (30), if needed.

In accordance with Idaho Code 8§ 33-134, AIR and SDE established a review
committee intended to ensure that parents of students, teachers, administrators
and school board members, in Idaho’s public education system have the
opportunity to review the types and kinds of questions that are used on the state
assessments. The law required a committee of thirty individuals representing
each of the six education regions of the state to review all summative computer
adaptive test questions for bias and sensitivity. The committee is authorized to
make recommendations to the state board of education and the state department
of education to revise or eliminate summative computer adaptive test questions

from state assessments.

ATTACHMENTS
Attachment 1 — Bias and Sensitivity Report Page 3
Attachment 2 — Training Power Point Page 13
Attachment 3 — Training Guidelines Page 53
Attachment 4 — Large Group Survey Page 55
Attachment 5 — Survey Results Page 57
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BOARD ACTION

SDE

| move to approve the removal of audio clip per the recommendation of the
committee members on their report, as submitted.

Moved by Seconded by Carried Yes No

| move to approve the removal of the test question per the recommendation of
the committee members on their report.

Moved by Seconded by Carried Yes No

TAB 7 Page 2
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Background and Introduction

In accordance with Idaho Code § 33-134, the Idaho State Board of Education established a
review committee intended to ensure that parents of students, teachers, administrators and
school board members, in Idaho’s public education system have the opportunity to review the
types and kinds of questions that are used on the state assessments. The law requires a
committee of thirty individuals representing each of the six educational regions of the state
annually review all summative computer adaptive test questions for bias and sensitivity. The
committee is authorized to make recommendations to the State Board of Education and the State
Department of Education to revise or eliminate summative computer adaptive test questions
from statewide assessments. According to the law, a committee of 30 Idaho residence shall
include the following members from the six regions of Idaho and shall be appointed by the State
Board of Education: two parents of public school or public charter school students; one public
school or public charter school teacher; one member who is an administrator of a school district
or public charter school; and one member from the district board of trustees or public charter
school board of directors.

Pursuant to this law, 33,655 items (16,949 English Language Arts and 16,706
Mathematics) items required committee review. Following recommendations by the Idaho
Technical Advisory Committee (TAC), each item was recommended to be reviewed by at least
three committee members at random with group discussion of all items that received a 2/3™ vote
from the committee indicating there were bias and sensitivity concerns. In order to accomplish
this work in one week, the Idaho State Department of Education (SDE) along with their
subcontractor, the American Institutes for Research (AIR), determined two committee meetings
would be required. The first committee would be comprised of approximately 120 individuals
who would review the 33,655 items during a meeting held in Boise on December 15-19, 2014.
Once trained in bias and sensitivity concerns (Attachment 2 and Attachment 3), individuals were
instructed to flag items for possible follow-up review and discussion. Figure 1 illustrates the
Content Rater Interface in which panelists would view the item, flag it if necessary and add a
comment. After finalizing the large group review to include only those items that received
multiple flags, a second review was conducted. In Round Two, the 30 panelists reviewed the
multi-flagged items again. Items which were flagged by 1/3 (10 members) of the smaller
committee, moved onto Round Three which consisted of the 30 committee members who would
reconvene in January to discuss the items as a group and to determine the final list of items to be
recommended to the State Board of Education for consideration to be rejected from the Spring
2015 summative computer adaptive tests.

The SDE recruited 167 volunteers with nearly 80 participants attending the December
2014 meeting. Outreach was done via newsletter, webex, face-to-face meetings and direct emails
to teachers, parent groups, principals, superintendent and school board members. Of the 167
people who initially volunteered, many were unable to attend the week-long training. Of the
nearly 80 who did attend, all six regions of Idaho and 42 cities were represented. For the
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committee of 30, all six regions and 25 cities were represented including 10 teachers, 9 parents, 6
administrators and 5 school board members.

Process and Training

For ease of assignment and review by the committee, AIR organized the items into
batches broken down by grade and subject. 75 English Language Arts (ELA) batches and 49
Mathematics batches were created by AIR prior to the December committee meeting. To create
the Mathematics and ELA batches for December committee review, all Interim Item IDs were
identified and excluded. To create the Mathematics batches the items were sorted by grade and
then by Item ID. The 16,706 Mathematics items were then assembled into forty-nine batches.
Forty-eight of those batches contained 341 items. The forty-ninth batch contained 338 items.
Each of the forty-nine Mathematics batches was then randomly assigned to three different
committee members. To create the ELA batches the items were sorted by grade and then by Item
ID. The 16,949 ELA items were assembled into seventy-five batches. Seventy-four of those
batches contained 226 items. The seventy-fifth batch contained 225 items. Each of the seventy-
five ELA batches was then randomly assigned to three different committee members.

AIR configured the Item Tracking System to create the “Bias and Sensitivity Review” in the
Content Rater Interface so that committee members could electronically submit feedback about
each item. As shown in Figure 1, the Content Rater Interface displayed the item with a click to
enlarge box that contained the Item Rating Question (with Comment Boxes for feedback), Item
Overview (which included item alignment information), and the Item Content Web preview which
is a rendering of the item as it would appear to the student during administration. In addition,
the Content Rater interface contained one question for the committee to answer: “Bias and
Sensitivity: Meets Criteria”. A response of “Yes” or “No” was required for each item; if individuals
determined that the item did not meet the Bias and Sensitivity criteria as outlined in the training
presentation and as per the AIR L.A.B.S. guidelines (Attachment 3), then the panelist would select
“No” and would be required to provide a comment explaining the reasoning.

Prior to the committee meeting, AIR created usernames and passwords for each
committee member within the Item Tracking System. AIR loaded and, at random, pre-assigned
several batches for each committee member to review. To meet the goal of completing all
batches by the end of a single week, committee members were instructed to ask for additional
batches as they completed and submitted their assignments.
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Figure 1. Content Rater Interface

In order to train the committee on bias and sensitivity guidelines, AIR created and
presented the “Idaho Bias & Sensitivity Review” PowerPoint presentation (Attachment 2).
Additionally, AIR provided a handout titled “Summary of Language Accessibility, Bias, and
Sensitivity (L.A.B.S.) Guidelines” (Attachment 3) that committee members were able to reference
during their reviews.

Upon completion of the Bias and Sensitivity training, the committee was trained on how
to log into the Item Tracking System to use Content Rater Interface to submit their feedback on
each item electronically.

December Meeting Summary

AIR set up computers in a classroom-style room arrangement in order to facilitate
individual reviews by the panelist. The Superintendent of Public Instruction, Tom Luna, began the
December meeting by presenting the “Achievement Level Setting: Establishing a new baseline for
college and career readiness standards” video to the committee
(https://www.youtube.com/watch?v=bW _ yGf4BB1E). Senator Dean Mortimer, Senator Steven
Thayne and State Board Member Debbie Critchfield were in attendance.

In order to monitor the committee’s progress, AIR provided daily progress reports to SDE
for review each morning. The committee reviewed all items at a faster pace than anticipated
allowing the meetings to adjourn one day early.
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At the conclusion of the December meeting all 33,655 items were reviewed by at least

three committee members. In order to determine which items would be reviewed by the small
group of thirty committee members, AIR identified the Item IDs which had been flagged by two or
more committee members. Specifically, an item was flagged when a committee member
answered “No” to the “Bias and Sensitivity: Meets Criteria” question. Therefore, an item with
“Zero Flags” means that none of the committee members answered “No” to the “Bias and
Sensitivity: Meets Criteria” question when they reviewed the item. An item with “One Flag”
means that one of the committee members answered “No”. An item with “Two Flags” means that
two of the committee members answered “No”. An item with “Three Flags” means that three of
the committee members answered “No”. As advised by Idaho’s TAC, only the items with two or
three flags would be reviewed by the smaller group of 30. A detailed summary of the December
meeting’s results is given below in Table 1.

Table 1. Results of Large Group December Meeting

Results of December Meeting - Large Group Parent Bias and Sensitivity Review

Total ltems Number of Number of Number of Number of
. Items with Zero | Items with One | Items with Two Items with
Reviewed
Flags Flag Flags Three Flags
ELA 16949 16204 714 30 1
MATH 16706 16252 404 48 2
TOTAL 33655 32456 1118 78 3

Figure 2 below is a graph of the number of reviewers that flagged a particular percentage

of the Mathematics and ELA items they reviewed during the December meeting. From the graph,
it can be noted that a significant majority flagged between zero and one percent of the items (25
and 30 panelists, respectively). One reviewer flagged 7% of all of the Mathematics and English

Language Arts items he/she reviewed.
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Figure 2. Number of Reviewers that Flagged a Particular Percentage of Items

Number of Reviewers that Flagged a Particular Percentage of the
Mathematics and English Language Arts Items Reviewed at the
Large Group December Meeting
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At the conclusion of the December meeting, SDE conducted a 12-question survey to
gather feedback on the process and experience (Attachment 4 and Attachment 5). SDE also
provided the committee members the opportunity to participate in an interview which was made
into a short video: http://youtu.be/EUYzwh6c418.

January Meeting Summary

Due to the shorter than expected time to review all of items in December, the smaller
group of 32 individuals who were recruited to be a part of the group discussion meeting
scheduled for January were able to start Round Two of item review in December. This small
group of 32 was asked to conduct another individual review on each item that was flagged by two
or more members from the larger group. The large group had multi-flagged a total of 31 ELA
items and 50 math items for review by the smaller group and a batch of the 81 multi-flagged
items was created. The small group committee members used the same Content Rater Interface
and were asked to answer the same “Bias and Sensitivity: Meets Criteria” question. A response of
“Yes” or “No” was required for each item; if individuals determined the item did not meet the
Bias and Sensitivity criteria as outlined in the training presentation and the L.A.B.S. guidelines,
then he or she answered the “Bias and Sensitivity: Meets Criteria” question “No”, and entered a
comment explaining his/her reasoning.
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members in December is below in Table 2 (ELA) and Table 3 (Math).

Table 2. Results of Small Group Analysis — ELA Items

Idaho ELA Bias and Sensitivity Pre-Vote

Results of Small Group Analysis

Item
Identifier

Number of
Raters that
Voted "Yes"
(the item is free
from Bias)

Number of
Raters that
Voted "No"
(the item is
NOT free from
Bias)

Grand
Total

Number of ELA Items Flagged by
2/3 of the Smaller Group as Being
Biased

121

i.e., 10 or more of Smaller Group
Participants answered "No"

0
i.e., 22 or more of Smaller Group
Participants answered "No"
107 28 4 32
108 25 7 32
109 25 7 32
110 30 2 32 Number of ELA Items Flagged by
1/2 of the Smaller Group as Being
111 25 ’ 32 Biased
112 25 7 32 1
113 25 7 32
i.e., 16 or more of Smaller Group
114 25 / 32 Participants answered "No"
115 23 9 32
116 25 7 32
117 25 7 32
118 24 8 32 Number of ELA Items Flagged by
1/3 of the Smaller Group as Being
wo | a0 [ 1 | 2 | e
120 24 8 32 10

123 25 7 32
124 24 8 32
125 25 7 32
126 31 1 32
127 26 6 32
129 26 6 32
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Number of Number of
P Raters that
Item .~ m Voted "No" Grand
e Voted "Yes . .
Identifier . . (the item is Total
(the item is free
. NOT free from
from Bias) .
Bias)

130 25 7 32
131 21 11 32

Table 3. Results of Small Group Analysis — MATH Items

Idaho MATH ELA Bias and Sensitivity Pre-Vote

Results of Small Group Analysis

Number of Number of
Raters that
Raters that e
Item . Voted "No Grand
eer Voted "Yes . .
Identifier . . (the item is Total
(the item is free
. NOT free from
from Bias) .
Bias)
201 32 0 32
202 28 4 32 Number of MATH Items Flagged by
2/3 of the Smaller Group as Being
203 29 3 32 Biased
204 29 3 32
205 24 8 32 )
206 23 9 32 ie., 22 or more omeallI’er (iroup
Participants answered "No
207 29 3 32
208 29 3 32
209 28 4 32
210 29 3 32 Number of MATH Items Flagged by
1/2 of the Smaller Group as Being
211 31 1 32 Biased
212 29 3 32
213 21 11 32 )
214 32 0 32 ie., 16 or more omeall/’er eroup
Participants answered "No
215 31 1 32
216 28 4 32
217 31 1 32
218 28 4 32 Number of MATH Items Flagged by
1/3 of the Smaller Group as Being
219 29 3 32 Biased
220 28 4 32
221 22 10 32 ]
297 26 6 32 ie., 10 or more omea/’/'er (iroup
Participants answered "No
223 26 32
224 27 32
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Number of Number of
Raters that Raters that
Item ID Voted "Yes" VOtefj "No"' Sland
T [ B (the item is Total
from Bias) NOT fr'ee from
Bias)

225 30 2 32
226 29 3 32
227 26 6 32
228 25 7 32
229 27 5 32
230 31 1 32
231 31 1 32
232 21 11 32
233 21 11 32
234 21 11 32
235 20 12 32
236 27 32
237 29 32
238 29 32
239 26 6 32
240 22 10 32
241 27 5 32
242 28 32
243 24 32
244 21 11 32
245 21 11 32
246 29 3 32
247 28 4 32
248 24 8 32
249 23 9 32
250 27 5 32

An analysis of the ‘pre-vote’ from Round Two was conducted by SDE. It was determined

that only the items that were flagged by at least 1/3™ of the small group participants would be

openly discussed and reviewed again at the January meeting. Based on this information, the

group of 30 committee members, as required by law, would review ten ELA items and nine Math

items at the January meeting.

The structure for the January committee was as follows: all members conducted an

anonymous ‘pre-vote’ consisting of individual reviews of the flagged list provided by the larger

group to determine initial concerns about bias and sensitivity in these items (pre-vote conducted
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in December); items that were flagged by 1/3" of the small group committee members from the
‘pre-vote’ were discussed by the small group; all members conducted an anonymous ‘post-vote’
after discussion was adjourned; results of the ‘post-vote’ were shown to the small group and
recorded by the AIR facilitators.

Items that received a 2/3™ vote at the end of the ‘post-vote’ will be sent to the State
Board of Education for consideration in removing from the summative computer adaptive test as
required by Idaho Code § 33-134. A detailed summary of the results of the ‘post-vote’ is below in

Table 4.
Table 4. Results of Small Group Post Vote - ELA Items
Idaho ELA Bias and Sensitivity January Meeting
Results of Small Group Post Vote
Number of Raters | Number of Raters
Item ID that \'Ioted. "Yes™ | that YOte‘,j “No* Reason for Recommended Rejection of the Item
(the item is free (the item is NOT
from Bias) free from Bias)
101 16 14
102 30 0
103 29
104* 10 20 Localized Sensitive or Controversial Subject
105* 16 14
106* 12 18
119 19 11
121 24
128 27
131 28

*Additionally, the small group recommended that Audio Clip 1126 also be rejected because of localized
sensitive or controversial subject matter. Item IDs 104, 105 & 106 are associated to Audio Clip 1126.
Removal of the audio clip by the State Board would lead to removal of these three items.
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Table 5. Results of Small Group Post Vote — MATH Items

Idaho MATH Bias and Sensitivity January Meeting

Results of Small Group Post Vote

Number of Raters
that Voted "Yes"

Number of Raters
that Voted "No"

Item ID G [5G (the item is NOT Reason for Recommended Rejection
from Bias) free from Bias)
213 30 0
291 1 19 This item was rejected from the Smarter Balanced Item
Pool after the Data Review Meetings.
232 29 1
233 29 1
234 30 0
235 28 2
240 26 4
244 21 9
245 27 3
Final Result

Of the 33,655 items that required review by this committee per Idaho Code § 33-134, one

ELA grade 11 item and one Grade 11 ELA audio clip were determined as having concerns with Bias

or Sensitivity according to a 2/3™ committee vote. This item and audio clip have been sent to the

Idaho State Board of Education for consideration of rejection from the operational 2015 Grade 11

ELA assessment.

For additional questions, please contact Angela Hemingway, Director of Assessment and
Accountability at the SDE at 208-332-6976 or ahemingway@sde.idaho.gov.
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ldaho Bias & Sensitivity Review

Mathematics & English Language Arts/ Literacy
December 15 - 19, 2014
Boise, Idaho
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Introductions

* SDE Personnel * AIR Personnel
— Tom Luna — Kayla Convery
— Angela Hemingway — Kevin Chandler
— Cathy Salas — Josh Smith
— Toni Wheeler — Maureen Font
— Stephanie Lee — Bita Mehrbakhsh
— Karlynn Laraway — Abdul-Hadi Sid Ahmed
— Ayaka Nukui
— Nichole Hall

— Nancy Thomas Price
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What is Bias & Sensitivity Review?

 The committee, known as the Bias and Sensitivity Committee,
was created by the Idaho Legislature in 2014 through ldaho
Code 33-133.

— SB1396. Adds to existing law to establish a review committee and to
provide that the committee will review certain test questions and
make recommendations.

 The review increases test validity by removing features of a
test that are construct-irrelevant, that is, features that could
unfairly interfere with a test-taker‘s performance.
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AIR Fairness Guidelines

. Stereotypes
. Inflammatory or Controversial Material
. Advice

Dangerous Activities
Population Diversity

. Topic Familiarity

Language Inclusiveness

. Linguistic Features/ Language Accessibility
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1. Stereotypes

* Tests must not use stereotypes, which are
standardized mental pictures help about
members of a group that represent an

oversimplified opinion, affective attitude, or
uncritical judgment.
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Examples of Stereotyping

A preponderance of items showing:

Boys outscoring girls in math & reading
Men hunting & women cooking

Men as doctors & women as nurses
African Americans as urban dwellers
Asian Americans as restaurant owners
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“Loaded” Words to Avoid

Backward
Crafty
Inscrutable
Miserly
Savage
Superstitious
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Example Item - Stereotyping

There are 15 boys and 10 girls in Mr. Granger’s math
class. On the last test, 87% of the boys and 20% of the

girls received an A.

How many students in all received an A?
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2. Inflammatory or Controversial
Material

e Tests must avoid topics that are upsetting,

divisive, and unrelated to the content under
measurement.
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Abortion

AIDS/ other STDs
Animal Rights/ Abuse
Birth Control

Car Accidents

Child Abuse
Colonialism

Death

Divorce

Drugs/ Alcohol/ Tobacco
Euthanasia
Gambling

Gangs

Guns/ Gun Control
Hate

Homelessness
Hunting

Incest

SDE
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Emotional Topics to Avoid

Murder

Nuclear Energy
The Occult
Oppression
Politics

Racism

Rape

Religion

Religious Holidays
Sex/ Sexuality
Sexual Preference/ Orientation
Slavery

Suicide

Teen Pregnancy
Terrorism

Torture

Violence

War
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Examples of Specific Topics to Avoid

Racial composition of a team or a classroom

Descriptions of physical characteristics of
students (e.g., eye color, weight)

Descriptions of car accidents
Units of food offered or served

Graphic descriptions of specific weather or
other natural disasters
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Example Item - Inflammatory or

Controversial Material

Mark created a survey to see whether the war in Iraq
or the American economy is most important in
determining a candidate for the upcoming election.

Which sample should Mark use to get the most valid
results?

registered Republicans
registered Democrats
registered voters

war veterans

o0 ® P
> > > D
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3. Advice

* Tests must not advise on matters pertaining to
health and well-being about which there is
not universal agreement.
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Examples of Advice to Avoid

Diet
Health
Religion

Sex
Wellness

SDE
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Example Item - Advice

Mary is 5 foot 6 inches tall and weighs 175
pounds. She should weigh 145 pounds.

If Mary can lose 1 pound every 2 days. How
long will it take for Mary to reach her target
weight?
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4. Dangerous Activities

* Tests must not contain content that portrays

people engaged in, or explains how to engage
in, dangerous activities.
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Examples of Dangerous Activities to

Avoid

Binging and purging

Drinking alcohol to excess
Driving while intoxicated

Not using a car seatbelt

Riding a bicycle without a helmet
Smoking

Using legal or illegal drugs (marijuana, prescriptions)

Using weapons

SDE
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Example Item — Dangerous Activities

Martina’s bathroom is very dirty. To get it as
clean as possible, she is mixing in a bucket her
glass cleaning liquid with a tile cleaner.

What kind of change is taking place with the
liquids?
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5. Population Diversity

* Tests should reflect in a positive fashion the

racial and ethnic composition of the testing
population.

e Tests must avoid ethnocentrism.
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Reflect the Diversity of the Population

Use materials written by members of diverse
groups.

Use material that reflects the experiences of
diverse groups.

Portray people in positive, nontraditional roles.

Be accurate when referring to population
subgroups.

Consider factors such as names, cultural
references, pictures, and roles.
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Appropriate References

* Be as specific as possible.

* Use the term people use to refer to
themselves.
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6. Topic Familiarity

* Tests must avoid words, phrases, concepts,
and beliefs that are irrelevant to the testing
domain and are likely to be differentially
familiar to groups (gender, racial,
geographical, socioeconomic, religious, ethnic,
disability) of the testing population.

SDE TAB 7 PAGE 34



STATE DEPARTMENT OF EDUCATION
FEBRWARY 19, 2015

Examples of Topics with Differential
Familiarity

Agriculture * Politics
Construction * Sports
Finance * Technology
Law * Transportation
Military
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Socioeconomic Status-Related

Concerns

Possessions
~inancial concepts

_eisure activities
Social functions

However, incidental reference to commonly
accessible, middle-class concepts (car, TV, cell
phone, home computer) are permitted.

SDE
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Regional Concerns

Weather
Geographical features
Occupations

Ethnic groups

SDE
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Underlying Assumptions

* Be aware of cultural assumptions that
underlie the content of a passage or an item.
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Example Item - Topic Familiarity

According to the passage, buying stocks, bonds and
commodities in one market and selling them to
traders at an increased price in another is known as
arbitrage.

What does the word another refer to?

A. stocks
B. commodities
C. traders
D. market
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7. Language Inclusiveness

Language must be inclusive as possible.

Avoid “man” words And Female
Generic “he” Stereotypes
Mankind * Old maid
Known to ma