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BOARD ACTION 

I move to approve the Consent Agenda as presented. 
 
 

Moved by _________ Seconded by __________ Carried Yes ______ No ______  
  

TAB DESCRIPTION ACTION 

1 
BAHR – RETIREMENT PLAN COMMITTEE 
APPOINTMENT Information Item 

2 
IRSA – PROGRAMS AND CHANGES APPROVED BY 
EXECUTIVE DIRECTOR – QUARTERLY REPORT Information Item 

3 IRSA – GRADUATE PROGRAM REVIEW – SUMMARY Information Item 

4 
PPGA – ALCOHOL PERMITS – PRESIDENT 
APPROVED REPORT Information Item 

5 
PPGA – IDAHO INDIAN EDUCATION COMMITTEE 
APPOINTMENTS Information Item 

6 
SDE – PROFESSIONAL STANDARDS COMMISSION 
APPOINTMENTS Motion to Approve 

7 
SDE – BYU-IDAHO – PROPOSED BACHELOR IN 
SPECIAL EDUCATION, EXCEPTIONAL CHILD 
GENERALIST 

Motion to Approve 
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SUBJECT 
Retirement Plan Committee Appointment 
 

REFERENCE 
April 2015 Idaho State Board of Education (Board) approved second 

reading of Board Policy II.R., establishing a Retirement Plan 
Committee 

February 2016 Board appointed initial roster of Retirement Plan Committee 
members 

 
APPLICABLE STATUTES, RULE OR POLICY 

Idaho Code §33-107A, 107B, 107C 
Idaho Code §59-513 
Idaho State Board of Education Governing Policies & Procedures, Section II.K. 
 

BACKGROUND / DISCUSSION 
The Board is the Plan Sponsor for three Defined Contribution (DC) Optional 
Retirement Plan (ORP) plans used by non-PERSI employees at the colleges and 
universities.  The Board has a 401(a) mandatory plan (with employer and 
employee contributions), and also voluntary 403(b) and 457(b) plans (with 
employee-only contributions).  The exclusive Board-approved vendors for the 
401(a) and 457(b) plans are TIAA-CREF and VALIC.  These two vendors are 
available for 403(b) plans, along with a half-dozen other plan vendors that 
employees can elect to use, and with whom the Board has established information 
sharing agreements. 
 
The Board has assigned oversight responsibility for the above-described ORP 
programs to a Retirement Planning Committee (RPC), chaired by a Board member 
appointed by the Board President and made up of representatives from the 
institutions and community colleges, as well as other experts in the area of 
retirement planning drawn from outside the staffs of the colleges and universities.  
The RPC helps provide oversight of Board ORP programs and taps its financial 
market expertise as it relates to evaluating portfolio performance, reviewing vendor 
fees, and carrying out fiduciary oversight.   
 
Subsequent to the initial appointment of RPC members by the Board, one of the 
initial cohort of college/university representatives has departed from the host 
institution, and a highly-qualified replacement candidate—Lillian Talley (Executive 
Director, Human Resources, College of Western Idaho) is nominated to replace 
the current institutional representative vacancy. 
 
Lillian Talley currently has served as the College of Western Idaho’s (CWI) 
Executive Director of Human Resources (HR) since May 27, 2014. Ms. Talley 
brought to CWI 26 years of HR experience. Prior to joining CWI she served as the 
HR Business Partner for Saint Alphonsus Medical Group, through which she 
supported over 80 medical clinics and business offices from Boise to Baker City, 
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Oregon. While supporting the Saint Alphonsus Medical Group, she transformed 
HR process, practices, and workforce models to meet the growing demands of 
healthcare reform. Prior to her experience in the healthcare industry, Talley worked 
for Hewlett Packard. There, she managed leadership curriculum and delivery, was 
a staffing and workforce consultant, and a HR Business Partner managing HR 
initiatives across four countries.  
 

IMPACT 
The proposed nominee has direct and regular contact with ORP participants at 
one of the community colleges.  She is well qualified to bring an institutional 
perspective to the RPC as it carries out its fiduciary duties as the plan sponsor of 
the DC Plans, in accordance with industry standards and best practices, and 
ensuring responsive service to plan participants at the college/universities, 
community colleges, and Board staff. 
 

STAFF COMMENTS AND RECOMMENDATIONS 
Staff recommends appointment of Lillian Talley to the Board’s Retirement Planning 
Committee. 
 

BOARD ACTION 
I move to appoint Lillian Talley as a member of the State Board of Education 
Retirement Plan Committee.   
 
 
Moved by____________ Seconded by_____________ Carried Yes____ No____ 
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SUBJECT 
Programs and Changes Approved by Executive Director - Quarterly Report 

 
APPLICABLE STATUTE, RULE, OR POLICY 

Idaho State Board of Education Governing Policies and Procedures, Section 
III.G.8.a., Postsecondary Program Approval and Discontinuance 

 
BACKGROUND/DISCUSSION 

In accordance with Board Policy III.G.3.c.i. and 4.b, prior to implementation the 
Executive Director may approve any new, modification, and/or discontinuation of 
academic or professional-technical education programs, with a financial impact of 
less than $250,000 per fiscal year. Each institution has indicated that their 
respective program changes, provided in Attachment 1, fall within the threshold 
for approval by the Executive Director. 

 
Consistent with Board Policy III.G.8.a., the Board office is providing a quarterly 
report of program changes from Idaho’s public institutions that were approved 
between December 2015 and March 2016 by the Executive Director. 

 
ATTACHMENTS 

Attachment 1 – List of Programs and Changes Approved by the Page 3 
Executive Director 

 
BOARD ACTION 

This item is for informational purposes only.  Any action will be at the Board’s 
discretion. 
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Academic Programs 
 Approved by Executive Director 
December 2015 and March 2016 

 

Institution Program Changes  

BSU Bifurcation of existing BA in Communication (four emphases in Media Production, Journalism and 
Media Studies, Public Communications, and Relational and Organization Studies) to create: 

BA in Communication 

BA in Media Arts with three emphases (Journalism and Media Studies, Media Production, and 
Public Relations) 

BSU Discontinue BS, Athletic Training 

BSU Discontinue BS, Environmental Health; BS, Health Education & Promotion; and four emphases in 
BS, Health Science Studies 

BSU Creation of new School of Materials Science 

ISU Merge the Departments of Electrical Engineering, Nuclear Engineering, Health Physics, and 
Physics into one single Department of Physics, Nuclear and Electrical Engineering. 

ISU New Bachelor of Applied Science, Paralegal Studies 

NIC Discontinuation of 26 Associate degrees – result of new Board Policy III.N General Education 
 College aligned all transfer offerings with a single set of general education requirements 

– previously there were different requirements for the AA and AS. Many degree 
designations were eliminated and unnecessary.  

 

Institution Other Program Changes  
(Does not require approval but requires notification to OSBE per policy III.G.) 

BSU 
Addition of three new minors: 

 English as a New Language (K-12)/TESOL Teaching Endorsement Minor 
 Bilingual Spanish Education (K-12) Teaching Endorsement Minor 
 Literacy (K-12) Teaching Endorsement Minor 

CSI Addition of Landscape Design concentration to existing Associate of Science in Horticulture 

ISU Expand existing AS in Paramedic Science to Idaho Falls and Pocatello 

ISU Change name of existing Idaho Biomedical Research Institute to Institute of Biomedical Sciences 

ISU CIP Code and Name changes: 

 Change CIP codes for existing Computer Science program from 11.0101 to 11.0701 

 Change CIP code for existing Early Childhood Care and Education from 13.1210 to 
19.0708 

 Change name of existing Family Child Care to Early Childhood Care and Education 

ISU Discontinue six minors under the Theatre program: Acting, Acting and Directing, Costume, 
Technical Theatre and Costume, Theatre History, and Dramatic Literature 

ISU Change name of existing Master of Organizational Learning and Performance to a Master of 
Science in Human Resource Development 
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Institution Other Program Changes  
(Does not require approval but requires notification to OSBE per policy III.G.) 

ISU 
Expand existing Practical Nursing program into two advanced technical certificate options: 

 Traditional option that replaces the existing ATC options 
 Veteran to Nurse option, which includes the wared of credit for nursing experience 

gained through military service 

ISU Addition of emphasis in Instructional Design and Technology to the Ed.D., in Educational 
Leadership 

ISU Change CIP code for existing Ph.D. in English and the Teaching of English from 13.1305 to 
23.0101 

ISU Dual degree option under existing M.S. in Athletic Training and Doctor of Physical Therapy 

 
Professional - Technical Education Programs 

 Approved by Executive Director 
 

Institution Program Changes  

CSI Addition of new AAS and Intermediate Technical Certificate, Automation Engineering Technology 

CSI Addition of AAS to Food Processing Technology 

EITC Addition of new Basic Technical Certificate, Professional Development Business Applications to 
Office Technologies Program 

EITC Addition of new Microsoft Certified Solutions Associate/MCSA track to Computer Networking 
Technologies Program 

EITC Addition of new Microsoft Certified Solutions Expert/MCSE track to Computer Networking 
Technologies Program 

EITC 
Discontinue options of the Diesel Technology Program –Diesel Engine Specialist; Diesel Heavy 
Duty Brake Specialist; Diesel Heavy Duty Drive Train Specialist; Diesel Heavy Duty Electrical 
Systems Specialist; and Diesel Heavy Duty Fuel Injection Specialist 

EITC 
Discontinue options under the Automotive Technology Program – Automotive Automatic 
Transmission & Transaxle Specialist; Automotive Brake Specialist; Automotive Electronics 
Specialist; Automotive Engine Performance Specialist; Automotive Engine Repair Specialist; 
Automotive Heating & Air Conditioning Specialist; and Automotive Power Trains, Suspension & 
Steering Specialist  

EITC Discontinue Microsoft Certified Systems Engineer Track option under the Computer Networking 
Technologies Program 

ISU Addition of Basic Technical Certificate to existing Law Enforcement Program 

ISU New AAS, in Occupational Therapy Assistant Program 

ISU New Advanced Technical Certificate, Pharmacy Technology Program 

ISU New Unmanned Aerial Systems Program, offering a Basic Technical Certificate, Intermediate 
Technical Certificate, or an Associate of Applied Science degree 

ISU New Cyber-Physical Security Program (AAS and Intermediate Technical Certificate)  
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SUBJECT 
Graduate Program Review - Summary 

 
APPLICABLE STATUTE, RULE, OR POLICY 

Idaho State Board of Education Governing Policies and Procedures, Section 
III.G.8, Postsecondary Program Approval and Discontinuance 

 
BACKGROUND/DISCUSSION 

In accordance with Board Policy III.G.8.b, institutions are required to provide an 
initial progress report on all graduate programs approved by the State Board of 
Education. Consistent with this policy, and with input from the Council on 
Academic Affairs and Programs, the Chief Academic Officer developed a 
template and timeline for reports to be submitted to the Board office.  
 
The reporting requirement pertained to graduate programs that were approved 
by the Board and implemented on or after January 1, 2007. Those programs 
included: 
 
Boise State University 

· MS in Anthropology and Master of Applied Anthropology 
· MS in Nursing and Master of Nursing 
· MS in Chemistry 
· MS in STEM Education 

 
Idaho State University 

· Master of Accountancy 
 

University of Idaho 
· MS in Athletic Training 
· Executive Master of Business Administration 
· Professional Science Master’s 
· MS in Bioregional & Community Design 
· Law 3rd Year Curriculum JD 
· MS in Water Resources 
· Ph.D in Water Resources 
· MS in Rehabilitation Counseling & Human Services 
· Ph.D in Rehabilitation Counseling & Human Services 

 
IMPACT 

Progress reports will provide the Board with updates on new graduate programs 
and whether institutions met intended goals and benchmarks. 

 
ATTACHMENTS 

Attachment 1 – Summary Page 3 
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STAFF COMMENTS 
A provision was added to Board Policy III.G. Subsection 8 requiring institutions to 
provide an initial progress report on graduate programs approved by the Board. 
This provision was added in response to Board member inquiries regarding 
status of new graduate programs and whether institutions met their projected 
enrollments and fiscal commitments from initial proposal submission.  

 
Staff compiled reports from each institution into a summary, which provides a 
brief overview of program, year implemented, whether enrollment projections 
were met, whether fiscal commitments outlined in the proposal were carried out 
and whether additional fees or external funding were necessary for 
implementation. Institutions also provided the number of graduates over a four-
year period for Master’s programs and over a six-year period for doctoral 
programs. The institutions’ full reports are housed in the Board office.  

 
BOARD ACTION 

This item is for informational purposes only.  Any action will be at the Board’s 
discretion. 
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New Graduate Program Review 
 
 
Boise State University, Spring 2016 

 
1. MS in Anthropology and Master of Applied Anthropology 
The master’s programs were implemented Fall 2007. The MA in Anthropology requires 
completion of a thesis, and is intended to prepare students who will eventually seek a doctoral 
degree. The Master of Applied Anthropology requires completion of a project constituting 
significant professional activity, and is intended to prepare students for employment as a 
professional anthropologist with a state or federal agency. No significant changes have been 
made to the program since its inception. 
 
Enrollment and Number of Graduates: 
The initial projected enrollments (table below) were reasonable given the assumption, made at 
the time of the implementation of the program, that a sixth tenure track faculty member would be 
added to the department. However, not only did the department not receive that sixth line, but 
they temporarily lost one of their other five tenured/tenure track faculty lines. The fifth faculty line 
was replaced in 2014, which will enable the department to take on more students. 
 
End of Term Fall enrollment in MA 
Anthropology and Master of 
Applied Anthropology 

Fall 
2007 

Fall 
2008 

Fall 
2009 

Fall 
2010 

Projected 12 15 20 
 Actual 7 9 8 10 

 
 
 
 
 

 
During the Program Prioritization process, these master’s programs were flagged for a low 
number of graduates: the three year average was 3.67 graduates per year and the flagging 
threshold was 5 graduates per year. Because of the flagging of the program, the Department of 
Anthropology was required to develop an action plan to increase the number of graduates. The 
number of graduates has begun to rise; the last two years averaged 4.5 graduates per year.  
The numbers for FY16 look even better: five students graduated in December and another three 
to four graduates expected in May. 
 
Budget: 
Fiscal commitments outlined in the proposal were carried out. No additional fees were 
necessary and no external funding has been required to sustain the program. 

Annual Graduates: MA 
Anthropology  and Master of 
Applied Anthropology 

2007-
2008 

2008-
2009 

2009-
2010 

2010-
2011 

2011-
2012 

Actual 0 3 2 3 5 
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MS in Nursing and Master of Nursing 

The MS in Nursing was designed to require completion of a thesis, and is intended to prepare 
students who will eventually seek a doctoral degree. The Master of Nursing was designed to 
require a project, and would enhance skills and knowledge relevant to a career path. The focus 
of both degrees is on population health. 
 
Enrollment and Number of Graduates: 
The master’s programs were implemented in the Fall of 2007, but admission to both has been 
suspended as of Fall 2014. As a result of Program Prioritization process, these programs were 
flagged for a low number of graduates: the three year average was 4.3 graduates per year and 
the flagging threshold was 5 graduates per year. The process required that the School of 
Nursing develop a set of actions to address the low number of graduates.   
 
End of Term Fall enrollment in MS 
Nursing and Master of Nursing 

Fall 
2007 

Fall 
2008 

Fall 
2009 

Fall 
2010 

Projected 10 20 30 
 Actual 5 15 16 21 

 
 
 
 

 
Budget: 
All fiscal commitments described in the proposal were carried out. No additional fees were 
necessary; no external funding has been required. 
 
2. MS in Chemistry 
The MS, Chemistry program was implemented Fall 2010. The program was developed to (i) 
help ensure a highly trained workforce in SW Idaho, (ii) provide an advanced degree option for 
students who would otherwise need to relocate, (iii) increase the research profile of the 
department, (iv) support research in materials science and the biochemical processes of 
disease and its treatment, and (v) facilitate participation in PhD programs, e.g., Biomolecular 
Sciences and Materials Science and Engineering. Because of its relative newness, the program 
was not reviewed during the program prioritization process. No significant changes have been 
made to the program since its inception.  
 
Enrollment and Number of Graduates: 
The program took longer than originally predicted to achieve the projected numbers of 
enrollees.  The number of graduates per year has not yet reached the threshold of five per year 
that was used to identify programs that should be “flagged.”  
 
End of Term Fall enrollment in MS 
Chemistry 

Fall 
2010 

Fall 
2011 

Fall 
2012 

Fall 
2013 

Projected 9 11 13  
Actual 3 6 6 8 

 
 
 
 

Annual Graduates:  MS Nursing 
and Master of Nursing 

2007-
2008 

2008-
2009 

2009-
2010 

2010-
2011 

2011-
2012 

Actual 0 0 0 4 3 

Annual Graduates: MS Chemistry 
2010-
2011 

2011-
2012 

2012-
2013 

2013-
2014 

Actual 0 1 1 1 



CONSENT AGENDA 
APRIL 14, 2016 

CONSENT – IRSA TAB 3  Page 5 

The Department of Chemistry and Biochemistry projects that it will have five graduates during 
2015-16, three during 2016-17, and from that point on will be able to maintain a running average 
that equals or exceeds the flagging threshold of five.  The department has also developed a 
plan and is implementing to bring the number of graduates up to a level higher than the flagging 
threshold.  

Budget: 
The budget of the proposal contained two key commitments for resources that are funded by 
state funds:  

· Faculty workload was adjusted to enable the department to teach necessary graduate 
courses and to mentor graduate students. 

· Two graduate assistants, funded by appropriated funding, were to be hired in the first 
year of the program.   

 
No additional fees have been necessary. External funding, in the form of grants, has been 
important to the program. Over the five years since implementation of the program, the 
department has averaged nearly $600k in extramural research funding per year. 
 
3. MS in STEM Education 
The STEM Education program was implemented in Fall 2011. The program is designed to 
provide broad program content for teachers seeking a Master of Science degree, who need 
flexibility in course selection, and who want to be exposed to a wide diversity of education 
pedagogy. Because of its relative newness, the program was not reviewed during the program 
prioritization process. Two significant changes have been made since the program was first 
implemented.  
 

· A project option was added to allow classroom teachers to focus their culminating 
activity on their teaching practice. 

· Both ED-CIFS 536 Curriculum Planning & Implementation and ED-CIFS 537 
Instructional Theory are now required.  Previously students only chose one.  The change 
better addresses the necessary skill set for teachers to improve their practice. 
 

Enrollment and Number of Graduates: 
The program came close to meeting its third year goal of 15 students enrolled, and substantially 
exceeded that number (27 enrolled) by the fourth year. The number of graduates is increasing 
nicely, and given the increased enrollments should, by the end of FY2016, exceed the flagging 
threshold of five graduates per year. 
 
End of Term Fall enrollment in MS 
in STEM Education 

Fall 
2011 

Fall 
2012 

Fall 
2013 

Fall 
2014 

Projected 10 12 15  
Actual 4 9 12 27 

 
 
 
 

 

Annual Graduates: MS in STEM 
Education 

2011-
2012 

2012-
2013 

2013-
2014 

2014-
2015 

Actual 0 0 3 4 



CONSENT AGENDA 
APRIL 14, 2016 

CONSENT – IRSA TAB 3  Page 6 

Budget: 
No additional resources were required to initiate this program; all courses needed were already 
being taught and had sufficient capacity to accommodate MS STEM Education students.  
 
Idaho State University, Spring 2016

 
 

1. Master of Accountancy 
The MAcc program is designed to prepare students for the accounting profession and 
specifically for a public accounting career track. The MAcc program offers rolling admissions 
with students entering the program during spring, summer, and fall terms. ISU began enrolling 
students in the Fall 2011 term. The program is growing steadily with about 15% of MAcc 
students also completing the MBA degree. Many public accounting firms actively recruit 
students from ISU’s program. The first students graduated in August, 2012. 

 
Enrollment and Number of Graduates: 
The proposal estimated a headcount of 10 students in year 1, 50 students in year 2, and 75 
students in year 3. ISU did not meet projected enrollment in year 3, but the program is growing 
steadily and should reach that goal within the next year or two. While initial enrollments were as 
projected, the anticipated growth in enrollment was slower than projected. While increased 
enrollments have been slower than projected, there have been steady enrollment numbers 
since year two. 
 
Enrollments  

Year 1 
(2011) 

Year 2 
(2012) 

Year 3 
(2013) 

Year 4 
(2014) 

10 36 33 35 
 
Graduates 

Year 1 
(2012) 

Year 2 
(2013) 

Year 3 
(2014 

Year 4 
(2015) 

Year 5 
(2016) 

7 13 22 24 39* 

*Fourteen (14) students graduated in Fall 2015, with 12 expected to graduate in 
May, 2016, and 13 expected to graduate in August.  

 
The total graduates for the 2016 year will not be finalized until the fall, given the structure of the 
program. 
 
Budget: 
The financial commitments requested for the program included, in part, one new faculty line and 
one new reallocated faculty line. Securing the funding for the reallocated faculty position was 
delayed by one year until FY2013. Another delay, due to the holdback and budget reductions in 
FY2011, FY2012, prevented the proposed new position from being received by the Accounting 
Department until FY2014. It was received at the proposed salary, but higher fringe and health 
insurance a year later than anticipated. While the program experienced budget challenges, the 
implementation of the program went forward as scheduled with a reduced budget. 
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University of Idaho, Spring 2016 

 
 

1. Athletic Training, MSAT 
The Master of Science in Athletic Training (MSAT) Program was implemented in 2012. Due to 
various reasons, the MSAT program did not enroll students until the Summer 2013 semester. 
For the next two years, the program could not be listed as a CAATE accredited program until 
the 2 year transition period was complete. The faculty completed the CAATE Transition 
documents in 2014-2015 and the MSAT program received full CAATE Accreditation in the 
spring of 2015. The program is now listed as an approved site on the CAATE website and is 
participating in the Athletic Training Centralized Applicant System utilized by CAATE to help 
with recruiting students from a national and international pool.  
 
Enrollment and Number of Graduates: 
The program did not meet initial goals of enrollment. The next three years did meet expectations 
and the UI expects numbers to increase as they’ve seen applications more than double for the 
2016-2017 academic year.  The program is currently serving an adequate number of students to 
ensure sustainability.  

 
Enrollments  

Year 1 
Fall 2013 

Year 2 
Fall 2014 

Year 3 
Fall 2015 

12 23 19 

 
Graduates 
 

Year 1 
2013-14 

Year 2 
2014-15 

Year 3 Year 4 

0 11   

 
Budget: 
The MSAT program commenced with the first cohort of students in the summer of 2013. During 
the transition into a self-support program (i.e., from the BS degree to the MS degree), two 
faculty members initially leading the program were transitioning off of state funding in fiscal year 
2014. In 2014 the two faculty members were partially paid from self-support funds and state 
funds. In 2015, the MSAT Program faculty salaries were 100% from the self-support Athletic 
Training Program. No additional fees or external funding were required.  

 
2. Executive MBA 
The Executive MBA was implemented in 2007. Strategically integrated curriculum is more 
interdisciplinary with the addition of UI faculty subject matter experts from the College of Law 
and Department of Communications. The UI added skills-based professional development 
components in leadership awareness, executive coaching, and crisis communication. They 
have also developed the Inside the C-Suite Executive Speaker Series to build high-impact 
engagement opportunities with national, statewide, and regional business leaders.  
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The program experienced changes with delivery in Sandpoint. The Sandpoint program delivery, 
which met twice a month, was stopped 2009 when the first cohort graduated. Sandpoint delivery 
was restructured to a once a month format and moved to Coeur d’Alene. The Coeur d’Alene 
program delivery is once a month, Thursday-Saturday; two cohorts meet each month which 
provides an opportunity for new students to join the program each year. Additionally, credit 
hours were reduced from 48 to 42.  

 
Enrollment and Number of Graduates: 
The proposal anticipated an annual demand of 30 students; however, the inaugural sponsor 
Coldwater Creek was unable to provide number of students which impacted enrollment. The 
program is serving an adequate number of students to ensure its sustainability, provided that 
the program fee is increased to cover the cost of delivery.  

 
Enrollments 

Year 1 
Fall 2013 

Year 2 
Fall 2014 

Year 3 
Fall 2015 

26 25 27 

 
Graduates 

Year 1 
2010-11 

Year 2 
2011-12 

Year 3 
2012-13 

Year 4 
2013-14 

Year 5 
2014-15 

9 10 17 14 10 

 
Budget: 
Fiscal commitments outlined in the initial proposal were carried out; however the projected 
budget was impacted by the reduced sponsorship of Coldwater Creek. Due to program 
enhancements, the UI will be making a request to increase fee effective FY 2016. No external 
funding has been required. The UI has a plan that is currently being implemented for financial 
sustainability for the future. 
 
3. Professional Science Master’s 
The Professional Science Master’s (PSM) program was implemented in 2010. During academic 
year 2015-16 all of the PSM tracks except Environmental Contamination are dormant to new 
students. This was done because of the loss of key faculty and the reorganization of Water 
Resources Program following program prioritization. After reorganization, the two tracks 
associated with water will be reinstated. Also, the College of Business and Economics is no 
longer offering the courses listed as part of this program in the proposal.  Alternate courses will 
be phased in within the next 12 months.  After this, the UI expects the dormant tracks to accept 
new students into the PSM program. 
 
Enrollment and Number of Graduates: 
The program has fewer students than initially planned primarily due to key faculty leaving the 
university. When these faculty are replaced and the associated tracks are reinstated enrollment 
is anticipated to again meet initial projections. While the program has fewer students than 
planned, the program is serving an adequate number of students to ensure its sustainability and 
should continue to be so once the tracks are reinstated. 
 
Enrollment 
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Year 1 
Fall 2013 

Year 2 
Fall 2014 

Year 3 
Fall 2015 

20 24 17 
 

Graduates 
Year 1 
2011-12 

Year 2 
2012-13 

Year 3 
2013-14 

Year 4 
2014-15 

7 12 4 8 
 
Budget: 
Fiscal commitments outlined in the initial proposal were carried out and no additional fees were 
necessary. Initial external grant funding, which provided over $700,000 helped to initiate this 
program. 
 
4. Bioregional & Community Design, MS 
The Bioregional & Community Design program was implemented in 2008. Bioregional Planning 
and Community Design (BIOP) was set up as an interdisciplinary university wide graduate 
program with participation of faculty from eight colleges, nine departments, and the UI 
Extension. Near the time of spring of 2014, all university wide programs were moved from the 
Graduate College and BIOP moved to the College of Art and Architecture. Consequently in the 
spring of 2015, BSU announced the cancellation of their Community and Regional Planning 
Program, making the University of Idaho the only university in the state for planning education. 
In order to better meet the needs for planning education in Idaho, Bioregional Planning hired its 
first full time administrator in the fall of 2015. During the fall of 2015, the administrator met with 
alumni, students, faculty and external constituents to evaluate the program. Based on these 
meetings, the faculty is writing a strategic plan that outlines how the BIOP program can meet 
the needs for planning education in the entire state 

 
Enrollment and Number of Graduates: 
The projected enrollment for the three-year period as initially proposed in proposal was not met. 
After initial funding for assistantships was expended, the student numbers declined. The 
program has performed an analysis of the job market and is in the process of formulating a 
strategic plan that addresses this. It is fully expected that the program serves an essential 
educational need in Idaho (especially after the cancellation of the program at Boise State) and 
will attract sufficient students to ensure its sustainability. 
 
Enrollments 

Year 1 
Fall 2013 

Year 2 
Fall 2014 

Year 3 
Fall 2015 

10 8 5 

 
Graduates 

Year 1 
2010-11 

Year 2 
2011-12 

Year 3 
2012-13 

Year 4 
2013-14 

Year 5 
2014-15 

7 12 8 6 1 

 



CONSENT AGENDA 
APRIL 14, 2016 

CONSENT – IRSA TAB 3  Page 10 

Budget: 
The fiscal commitments outlined in the initial proposal were carried out and no additional fees or 
external funding were necessary.  
 
5. Law 3rd Year Curriculum J.D. Program 
The Law program third year curriculum was implemented in 2010.  In 2010, the University of 
Idaho, College of Law expanded the curricular opportunities available at the Boise campus to 
students in the existing J.D. program. This expansion of curricular offerings in Boise enabled 
students in the J.D. program to spend the entire third (and final) year of the J.D. program at the 
Boise campus, whereas previously they had only been able to spend their 6th (and last) 
semester at the Boise campus.  The expansion of the third-year curriculum in Boise has been 
successful in advancing the University of Idaho’s statewide mission to provide public legal 
education. Specifically, third-year J.D. students at the Boise campus can, and do, take 
advantage throughout their final year of professional/experiential learning opportunities by (1) 
proximity to state government – including the legislative, executive, and judicial branches; –and 
by performance of (2) externships with state agencies and other entities, and (3) pro bono legal 
services, as required for receiving their J.D. Through these externships and pro bono activities, 
these students also contribute valuable services to state agencies and the Idaho public. 
 
Enrollment and Number of Graduates: 
The program did meet projected enrollment for three-year period as initially proposed in 
proposal and is serving an adequate number of students to ensure its sustainability.  
 
Enrollments 

Year 1 
Fall 2013 

Year 2 
Fall 2014 

Year 3 
Fall 2015 

35 35 73 

 
Graduates 

Year 1 
2010-11 

Year 2 
2011-12 

Year 3 
2012-13 

Year 4 
2013-14 

Year 5 
2014-15 

Year 6 

24 27 26 38 33  

 
Budget 
The initial proposal proposed funding from two sources: The central university was to contribute 
a fixed amount in each of three successive years, and the College of Law was to supply funding 
derived from a combination of (a) student professional fee increases overall, (b) increased 
professional fee revenue projected to come from increased enrollment, and (c) the base tuition 
payable to the College for instances in which the College’s student headcount exceeded 315. 
These proposed commitments of funds were carried out.  
 
6. Water Resources, MS and Ph.D. 
The Water Resources program offering an MS and Ph.D. was implemented in 2007 with $1.6 
million funding from the University’s Blue Ribbon Initiative. The program is an interdisciplinary 
academic program at the University of Idaho (UI), committed to graduate education and 
research. The primary focus is on teaching students interdisciplinary approaches to 
understanding and solving water resources problems. The program offers degrees structured 
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around three option areas: Engineering & Science, Science & Management, and Law, 
Management & Policy.  
 
In 2015, as part of the Focus on the Future Initiative, Water Resources, Environmental Science 
and PSM were disentangled. In the process, funding for the three programs was substantially 
reduced and no budget or FTE’s accompanied the Water Resources Program.  In the new 
structure, the WR program is administered by the College of Agricultural & Life Sciences 
(CALS).  

 
Enrollment and Number of Graduates: 
The program met its projected enrollment for three-year period as initially proposed in proposal. 
The Blue Ribbon Initiative set a goal of 40 graduate students. This number was met in 2010, 
2011, and 2012. Graduate enrollment peaked in 2011 with 50 students in the program, and 
following loss of numerous water faculty, programmatic restructuring and loss of the long-term 
director, currently has a lower enrollment of 34 students. Of the 34 currently enrolled students, 
24 are Ph.D. students.  Graduate student numbers are limited by external funds available for 
research and teaching assistantships. Graduate students have been funded through a 
combination of grants, including the NSF GK-12 and NSF IGERT, and through funding obtained 
by major advisors.  Voluntary faculty participants today include faculty from 8 colleges. 
 
The program is serving an adequate number of students to ensure its sustainability. Current 
refocusing of the program as part of the Taskforce Report should strengthen water resources 
research in the future and ensure consistent enrollment numbers going forward. 

 
MS Enrollments 

Year 1 
Fall 2013 

Year 2 
Fall 2014 

Year 3 
Fall 2015 

14 9 7 

 
MS Graduates 

Year 1 
2010-11 

Year 2 
2011-12 

Year 3 
2012-13 

Year 4 
2013-14 

Year 5 
2014-15 

Year 6 

8 7 9 12 2  

 
Ph.D Enrollments  

Year 1 
Fall 2013 

Year 2 
Fall 2014 

Year 3 
Fall 2015 

19 50 22 

 
Ph.D Graduates 

Year 1 
2011-12 

Year 2 
2012-13 

Year 3 
2013-14 

Year 4 
2014-15 

Year 5 Year 6 

2 0 2 5   
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Budget: 
The future sustainability of the WR program is at the heart of the Taskforce Report and 
associated restructuring of water research at the University of Idaho.  At the time of this writing it 
is unclear what the new structure will be.  It is clear however that there is a strong faculty and 
institutional commitment to water. The Water Resources program has the opportunity for greater 
development of its research and outreach components. The lack of faculty appointments in 
Water Resources, and, therefore, the dependence on participation by faculty on a more or less 
voluntary basis, is a unique challenge when trying to grow interdisciplinary research in the water 
resources field.  The Program has lacked college-level support (e.g. recruiting, development, 
fundraising) which may be changing with the new administrative home in CALS. CALS is 
currently supporting a part time director and administrative staff.  Final budget availability is not 
clear at the time of this writing.  

 
Fiscal commitments outlined in the initial proposal were carried out and no additional fees were 
necessary.  
 
8. Rehabilitation Counseling & Human Services, M.Ed. and M.S. 
The Rehabilitation Counseling & Human Services M.Ed program was implemented in 2012 and 
the M.S degree under the same title was implemented in 2013. The initial proposal incorporated 
both the M.S. & M.Ed.  The summary information provided here reflects both programs.   
 
The Rehabilitation Counseling and Human Services (RCHS) degree program is a master's level 
60-credit counseling program. This program is nationally accredited by the Council on 
Rehabilitation Education (CORE). Graduates are eligible for national certification as a 
rehabilitation counselor (CRC) and state licensure as a professional counselor (LPC). 
 
The RCHS Program has undergone significant updating since 2012 to improve curriculum 
alignment to national standards and to prepare for its 2016 national accreditation visit by 
CORE. This includes adding program location to UI Boise, updating curriculum, program 
documents, policies, and handbooks. Students are now accepted into the program every other 
year in two locations Coeur d’ Alene and Boise. Courses are offered for fall, spring and summer 
semesters. Courses are offered using a variety of course delivery formats: face-to-face, online, 
hybrid, and video conferencing.      
 
Enrollment and Number of Graduates: 
The program met projected enrollment for three-year period as initially proposed in proposal. In 
2012, a new location for the RCHS Program was added in Boise. Enrollment numbers for the 
Summer 2012 cohort (three in Boise and nine in Coeur d’ Alene) totaled 12 students. Five 
additional Boise students enrolled Spring 2013. From Spring 2014 through Fall 2014, our RCHS 
Program had a total of 13 graduates (eight in Coeur d’ Alene; five in Boise) and Spring 2015, 
had one additional graduate in Boise.  
 
This increase in student enrollment numbers and retention rate for the most recent three years 
has been very positive and our RCHS Program is close to capacity (of admitting 25 students 
every two years) in line with the 1:10 instructor to student ratio required by CORE. 

 
The program is serving an adequate number of students to ensure its sustainability. The RCHS 
Program has demonstrated growth over the last three years consistent with 10:1 student to 
faculty ratio, per CORE accreditation standards.  Consistent with this ratio and current faculty 
capacity (two full-time faculty), the RCHS Program has targeted goal of accepting 20-25 
students every other year.  This upcoming 2016-2017 academic year, the RCHS Program 
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anticipates accepting maximum number of students and will likely need to deny and/or place 
select number of qualified student applicants on waiting list for acceptance into the program due 
to increased interest and applicant pool 

 
M.Ed Enrollments  

Year 1 
Fall 2013 

Year 2 
Fall 2014 

Year 3 
Fall 2015 

15 22 19 

 
M.Ed Graduates 

Year 1 
2012-13 

Year 2 
2013-14 

Year 3 
2014-15 

Year 4 Year 5 Year 6 

1 7 7    

 
 
MS Enrollments 

Year 1 
Fall 2013 

Year 2 
Fall 2014 

Year 3 
Fall 2015 

6 4 1 

 
MS Graduates 

Year 1 
2012-13 

Year 2 
2013-14 

Year 3 
2014-15 

Year 4 Year 5 Year 6 

0 0 0    

 
Budget 
· Fiscal commitments outlined in the initial proposal were carried out. Idaho's Division of 
Vocational Rehabilitation (IDVR) and the University of Idaho entered into an agreement - 
Memorandum of Understanding (MOU) to advance the Continuing System of Professional 
Development (CSPD) for the vocational rehabilitation community of Idaho, in particular the 
vocational rehabilitation counseling field. This agreement set forth the expectations and terms of 
the on-going partnership to advance the CSPD of Idaho through the state's land-grant institution 
and only University that provides a vocational rehabilitation counselor training program.  
· IDVR provided up to $100,000 annually over the last three years to support the RCHS 
Program and the continuing system of professional development in Idaho. Funds provided have 
been used for personnel and other operating expenses that advance the continuing system of 
professional development that included, but not limited to: student recruitment and 
marketing/development, travel for faculty, practitioner forums, professional development for 
students, administrative supplies, institutional memberships, curriculum developments, faculty 
technology, student testing/assessment materials. During this time, the RCHS Program has 
made significant progress. Through efforts made, IDVR has been able to address some of their 
recruitment challenges specifically in Boise and Coeur d’ Alene areas. IDVR staff have 
benefitted from the professional development training coordinated through the program. This 
has been an excellent avenue for Treasure Valley staff to gain knowledge in various topical 
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areas relevant to their positions. Category R Advanced Graduate Certificate has also been 
added to support the continuing system of personnel development. 
 
Additional fees were necessary. The Department/College budget typically allocated for use by 
UI faculty for teaching/advising, outreach and service, and scholarship were necessary. The 
RCHS Program has two tenure-track faculty, a minimum requirement per CORE.  
 
With the addition of the 5-year $1,000,000 Rehabilitation Training grant from the U.S. 
Department of Education in combination of IDVR -MOU, the UI RCHS program expects to 
continually enhanced our capacity, visibility, and reputation within rehabilitation, disability and 
other counseling communities in Idaho and across the region.  
 
To further enhance the sustainability and growth of the RCHS program, the RCHS Program 
faculty is currently preparing a proposal with UI Center for Disability and Human 
Development/Idaho Assistive Technology Project staff to help our state agency partner, IDVR, 
in the application of Pre-Employment Transition Services (PETS) per the Workforce Innovation 
and Opportunity Act (WIOA) passed on July 22, 2014.  
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SUBJECT 
President Approved Alcohol Permits Report 
 

APPLICABLE STATUTE, RULE, OR POLICY 
Idaho State Board of Education Governing Policies and Procedures, I.J.2.b. 
 

BACKGROUND/DISCUSSION 
The chief executive officer of each institution may waive the prohibition against 
possession or consumption of alcoholic beverages only as permitted by, and in 
compliance with, Board policy. Immediately upon issuance of an Alcohol Beverage 
Permit, a complete copy of the application and the permit shall be delivered to the 
Office of the State Board of Education, and Board staff shall disclose the issuance 
of the permit to the Board no later than the next Board meeting.  
 
The last update presented to the Board was at the February 2016 Board meeting. 
Since that meeting, Board staff has received forty-four (44) permits from Boise 
State University, eleven (11) permits from Idaho State University, and seventeen 
(17) permits from the University of Idaho.  
 
Board staff has prepared a brief listing of the permits issued for use. The list is 
attached for the Board’s review. 
 

ATTACHMENTS 
Attachment 1 - List of Approved Permits by Institution Page 3 

 
BOARD ACTION 

This item is for informational purposes only. Any action will be at the Board’s 
discretion. 
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APPROVED ALCOHOL SERVICE AT 
BOISE STATE UNIVERSITY 
January 2016 – August 2016 

 
EVENT 

 
LOCATION 

 
Institution 
Sponsor 

 
Outside 
Sponsor 

DATE (S) 

City Club of Boise 
Reception BODO Complex  X 01/28/16 

Awards Banquet – 
Northwestern Mutual of 

Idaho 
Stueckle Sky Center  X 01/29/16 

Creative Good Benefit 
for Interfaith Sanctuary Student Union Building X  02/05/16 

The Piano Guys – 
Concert Morrison Center  X 02/06/16 

Givens Pursley LLP 
Annual Meeting Stueckle Sky Center  X 02/06/16 

Boise Regional Meet & 
Greet 

College of Business and 
Economics  X 02/09/16 

The Illusionists – 
Broadway Magic Show Morrison Center  X 02/09/16-

02/11/16 
Boise State Legislative 

Dinner Stueckle Sky Center X  02/10/16 

AmeriBen Holiday 
Party Student Union Building  X 02/12/16 

Summers/Watkins 
Wedding Stueckle Sky Center  X 02/13/16 

SPS Kick-Off 
Reception Student Union Building X  02/16/16 

City of Boise 
Reception Stueckle Sky Center  X 02/17/16 

State Board of 
Education Dinner Stueckle Sky Center X  02/17/16 

Scott Hahn Reception Stueckle Sky Center  X 02/19/16 

Sanatra and More – 
Ballet Morrison Center  X 02/19/16-

02/20/16 
CTAI 2015 Conference 

& Expo Stueckle Sky Center X  02/23/16 

Executive MBA 
Informational Open 

House 

College of Business and 
Economics X  02/25/16 

Philharmonic – East 
Meet West Morrison Center X  02/27/16 

Idaho Youth Sports 
Commission Auction Stueckle Sky Center  X 02/27/16 

The Producers – 
Broadway in Boise Morrison Center  X 03/01/16-

03/03/16 

Idea of Nature Student Union Building X  03/03/16-
04/14/16 

National Air Guard Stueckle Sky Center  X 03/05/16 



CONSENT 
APRIL 14, 2016 

CONSENT - PPGA  TAB 4  Page 4 

 
EVENT 

 
LOCATION 

 
Institution 
Sponsor 

 
Outside 
Sponsor 

DATE (S) 

David Archuleta – 
Concert Morrison Center  X 03/11/16 

Boise Philharmonic – 
Concert Morrison Center  X 03/12/16 

Pearce Wedding Stueckle Sky Center  X 03/12/16 

Toby Mac Hits Deep 
Tour – Concert Taco Bell Arena  X 03/12/16 

Cesar Millan – The dog 
whisperer performance Morrison Center  X 03/13/16 

Glenn Miller – Concert Morrison Center  X 03/15/16 

Catsino 2016 Student Union Building  X 03/18/16 

Lyle Smith 100th 
Birthday Hall of Fame  X 03/19/16 

Lovett and Keen 
Concert Morrison Center  X 03/19/16 

Mary and Brent 
Wedding Stueckle Sky Center  X 03/19/16 

NPR Speaker and 
Catering Event 

Yanke – Boise State Public 
Radio Office/Studio X  03/24/16 

Midtown Men Morrison Center  X 03/30/16 

Henry’s Fork 
Foundation Dinner Stueckle Sky Center  X 04/01/16 

Distinguished 
Professor Awards 

College of Business & 
Economics X  04/07/16 

Bogus Basin Bridge 
Builders Stueckle Sky Center  X 04/07/16 

St. Luke’s Foundation 
Donor Reception Stueckle Sky Center  X 04/07/16 

Grid Iron Social Event Stueckle Sky Center X  04/08/16 

Wassmuth Center for 
Human Rights Dinner Morrison Center  X 04/19/16 

Cradlepoint 2016 
Global Partner Summit 

Awards Dinner 
Stueckle Sky Center  X 04/26/16 

President’s Club 
Spring Celebration Student Union Building X  04/28/16 

ConFab-Student 
Affairs/SILC Stueckle Sky Center X  07/29/16 

5 Seconds of Summer 
– Concert Taco Bell Arena  X 08/27/16 
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APPROVED ALCOHOL SERVICE AT 
IDAHO STATE UNIVERSITY 
February 2016 – May 2016 

 
EVENT 

 
LOCATION 

 
Institution 
Sponsor 

 
Outside 
Sponsor 

DATE (S) 

IMNH Pub Trivia Idaho Museum of Natural History  X 02/11/16 

Frank Church 
Symposium Stephens Performing Arts Center X  03/03/16 

Business Leader of the 
Year Reception Stephens Performing Arts Center X  03/17/16 

ISUCU Annual Meeting SUB: Salmon River Room X  03/23/16 

IASE Reception Idaho Museum of Natural History X  03/31/16 

IASE Symposium 
Banquet SUB: Ballroom X  04/01/16 

Gem Legacy Donor 
Recognition Dinner Stephens Performing Arts Center X  04/07/16 

Overachievers Under 
40 Award Ceremony  Stephens Performing Arts Center  X 04/19/16 

Southeast Idaho 
Military Ball SUB: Ballroom X  04/22/16 

Outstanding Student 
Awards Stephens Performing Arts Center X  04/27/16 

CoSE Dean’s 
Reception SUB: Salmon River Room X  05/06/16 
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APPROVED ALCOHOL SERVICE AT 
UNIVERSITY OF IDAHO 

January 2016 – May 2016 
 

EVENT 
 

LOCATION 
 

Institution 
Sponsor 

 
Outside 
Sponsor 

DATE (S) 

Christ Church Winter 
Feast Bruce Pitman Center  X 01/22/16 

Logos School Benefit 
Auction Bruce Pitman Center  X 01/29/16 

RED Benefit Play 
Reading Prichard Art Gallery X  01/30/16 

Prichard Biennial 
Benefit Auction Prichard Art Gallery X  02/05/16 

Qin Bailan Silk Scroll 
from History and 

Folklore 
UI Boise X  02/16/16 

Jazz Festival Kick-Off 
Reception Prichard Art Gallery X  02/26/16 

Lionel Hampton Jazz 
Festival Kibbie Dome X  02/27/16 

Staff Appreciation 
Reception UI Library X  03/08/16 

VIP Welcome Event Prichard Art Gallery X  03/23/16 

Rocky Mountain Elk 
Foundation 2016 

Banquet 
Bruce Pitman Center  X 03/26/16 

Faculty Gathering/VIP 
Event Bruce Pitman Center X  04/08/16 

Leadership Academy 
Recognition Dinner Bruce Pitman Center X  04/19/16 

2016 University 
Awards for Excellence Bruce Pitman Center X  04/26/16 

CoE Expo Dean’s 
Reception Bruce Pitman Center X  04/28/16 

Idaho Pitch Commons X  04/29/16 

VIP Dinner with Expo – 
Tom Mueller JEB X  04/29/16 

College of Ed – Dean 
Mantle Bromley 

Retirement Celebration 
Prichard Art Gallery X  05/10/16 
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SUBJECT 

Idaho Indian Education Committee Appointments 
 

REFERENCE 
February 21, 2013 The Board approved the first reading of Board Policy 

I.P. combining the Higher Education and K-12 Indian 
Education Committees. 

April 18, 2013 The Board approved the second reading of Board 
Policy I.P. combining the Higher Education and K-12 
Indian Education Committees. 

December 19, 2013 The Board approved members of the Idaho Indian 
Education Committee. 

June 18, 2014 The Board approved the appointment of Dani Hansing 
to the Committee. 

August 14, 2014 The Board approved the appointment of Kathy Albin 
and Bill Picard. 

October 16, 2014 The Board approved the appointment of Mitzi Sabori 
to the Committee. 

February 19, 2015 The Board approved the appointment of Pete Putra 
and Will Fanning. 

June 18, 2015 The Board approved the appointment of Nolan 
Goubeaux.  

October 22, 2015 The Board approved the appointment of Donovan 
Chase and Shawna Daniels.  

 
APPLICABLE STATUTE, RULE, OR POLICY 

Idaho State Board of Education Governing Policies & Procedures, Section I.P. 
 
BACKGROUND/DISCUSSION 

The Idaho Indian Education Committee serves as an advisory committee to the 
State Board of Education (Board) and the State Department of Education 
(Department) on educational issues and how they affect Idaho’s American Indian 
student population. The committee also serves as a link between Idaho’s 
American Indian tribes. 
 
The Idaho Indian Education Committee consists of 19 members appointed by the 
Board and includes the following consistent with Board Policy I.P. 
 

· One representative from each of the eight public postsecondary 
institutions 

· One representative from each of the five tribal chairs or designee 
· One representative from each of the five tribal education affiliations (K-12) 
· One representative from each of the two Bureau of Indian Education 

schools 
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· One representative from the State Board of Education, as an ex-officio 
member 

 
Ms. Selena Grace is the Associate Vice President for Institutional Effectiveness 
at Idaho State University (ISU). She has served on the Idaho Indian Education 
Committee as ISU’s representative since 2013. Ms. Grace’s term is slated to 
expire in June 2016 and has expressed interest in continuing her service on the 
committee. A letter of support from ISU’s Provost is provided.  
 
Dr. Chris Meyer is the Director of Education for the Coeur d’Alene Tribe and 
currently serves as the Vice Chair of the committee. She has served on the Idaho 
Indian Education Committee as the Tribal Chairperson’s designee since 2013. 
Dr. Meyer’s term is slated to expire in June 2016 and has expressed interest in 
continuing to serve on the committee. A letter of support from the Chairman of 
the Coeur d’Alene Tribe is provided.  
 
Mr. Bob Sobotta is the Director of Native American & Minority Services at Lewis-
Clark State College (LCSC) and currently serves as the Chair of the committee. 
He has served on the Idaho Indian Education Committee as LCSC’s 
representative since 2013. Mr. Sobotta’s term is due to expire in June 2016 and 
has expressed interest in continuing to serve on the committee. A letter of 
support from the LCSC Provost is provided.  
 
The College of Western Idaho (CWI) has forwarded Mr. Tomas Puga’s name for 
consideration. Mr. Puga is the Coordinator, Advising and New Student Services 
Coordinator at CWI. A letter of support is provided.  
 

IMPACT 
The proposed appointment replaces the CWI representative on the Committee 
and reappoints three existing members.  

 
ATTACHMENTS 

Attachment 1 – Current Committee Membership Page 5 
Attachment 2 – Nomination Letters Page 7 

 
STAFF COMMENTS AND RECOMMENDATIONS 

Mr. Will Fanning currently representing the College of Western Idaho will 
complete his term ending on June 30, 2016. Mr. Tomas Puga has been identified 
to replace Mr. Fanning and serve as CWI’s representative. Mr. Puga has more 
than fifteen years’ experience working with at-risk students and helping them 
succeed at reaching and persisting in higher education.  If approved, Mr. Puga’s 
term would run from on July 1, 2016 - June 30, 2019. 
 
Board staff recommends approval. 
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BOARD ACTION  

I move to appoint Ms. Selena Grace, representing Idaho State University, Dr. 
Chris Meyer to serve as the Tribal Chairperson’s designee for the Coeur d’Alene 
Tribe, Mr. Bob Sobotta representing Lewis-Clark State College, and Mr. Tomas 
Puga representing the College of Western Idaho to the Idaho Indian Education 
Committee effective July 1, 2016 and expiring June 30, 2019. 
 
 
Moved by __________ Seconded by __________ Carried Yes _____ No _____ 
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State Board of Education 
Indian Education Committee 

 
Dr. Yolanda Bisbee is the Executive Director of Tribal Relations at the University of Idaho 
(UI).  Term: July 1, 2013 – June 30, 2017. 
 
Selena Grace is the Associate Vice President for Institutional Effectiveness at Idaho State 
University (ISU). Term: July 1, 2013 – June 30, 2016. 
 
James Anderson is the Vice President for Enrollment Services in the Division of Student 
Affairs at Boise State University (BSU).   Term: July 1, 2013 – June 30, 2018 
 
Bob Sobotta, Jr. is the Director of Native American/Minority Student Services at Lewis-
Clark State College (LCSC). Term: July 1, 2013 – June 30, 2016 
 
Evanlene Melting-Tallow is an Advisor for American Indian students at North Idaho 
College (NIC).  Term: July 1, 2013 – June 30, 2017 
 
Nolan Goubeaux is the Associate Dean of Student Affairs for the College of Southern 
Idaho (CSI). Term: July 1, 2013 – June 30, 2018 
 
Will Fanning is the Dean of Professional-Technical Education at the College of Western 
Idaho (CWI). Term: July 1, 2013 – June 30, 2016 
 
VACANT is currently an Admissions Counselor at Eastern Idaho Technical College (EITC). 
Term: July 1, 2013 – June 30, 2017 
 
Jennifer Porter is the chairperson’s designee for the Kootenai Tribe. Term: July 1, 2013 – 
June 30, 2017 
 
Dr. Chris Meyer is the Director of Education for the Coeur d’Alene tribe and serves as the 
Tribal Chairperson’s designee for the Coeur d’Alene Tribe. Term: July 1, 2013 – June 30, 
2016 
 
Shawna Daniels is the High School Coordinator for the Coeur d’Alene tribe and serves as 
the K-12 Representative for the Tribe. Term: July 1, 2013 – June 30, 2016 
 
Bill Picard is a member of the Nez Perce Tribal Executive committee and serves as the 
Tribal Chairperson’s designee. Term: July 1, 2013 – June 30, 2018 
 
Joyce McFarland is the Education Manager for the Nez Perce tribe and serves as the K-12 
representative for the Nez Perce tribe. Term: July 1, 2013 – June 30, 2018 
 
Mitzi Sabori is a member of the Fort Hall Business Council and serves as the Tribal 
Chairperson’s designee for the Shoshone-Bannock Tribes. Term: July 1, 2013 – June 30, 
2017 
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VACANT is the Youth Education Coordinator for the Shoshone-Bannock Tribes and serves 
as the K-12 representative for the Shoshone-Bannock Tribes. Term: July 1, 2013 – June 30, 
2016 
 
Pete Putra is a member of the Shoshone-Paiute Tribes and serves as the Tribal 
Chairperson’s designee for the Shoshone-Paiute Tribes. Term: July 1, 2013 – June 30, 
2018 
 
Shana Thomas is the Owhyee Combined School Counselor for the Shoshone-Paiute 
Tribes and serves as the K-12 representative for the Shoshone-Paiute Tribes. Term: July 1, 
2013 – June 30, 2017 
 
Donovan Chase is the Superintendent of the Coeur d’Alene Tribal School and serves as 
the one of the Bureau of Indian Education school representatives. Term: July 1, 2013 – 
June 30, 2016 
 
Eric Lords is the Superintendent of the Sho-Ban Jr-Sr High School and serves as the one 
of the Bureau of Indian Education school representatives. Term: July 1, 2013 – June 30, 
2018 



TO: 

FROM: 

SUBJECT: 

DATE: 

Idaho State 
UNIVERSITY 

Provost and Vice President for Academic Affairs 
921 South 8th Avenue, Stop 8063 • Pocatello, Idaho 83209-8063 

MEMORANDUM 

Patty Sanchez 
Academic Affairs Program Manager, Idaho State Board of Education 

Laura Woodworth-Ney 
Provost & Vice President, Academic Affairs, Idaho State University 

Idaho Indian Education Committee 

March 10, 2016 

Idaho State University would like to retain Selena Grace as our representative for the Idaho 
Indian Education Committee for another term. 

Phone: (208) 282-2171 • Fax: (208) 282-4487 • www.isu.edu/acadaff 
ISU is an Equal Opportunity Employer 
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Patty Sanchez 

COEUR D'ALENE TRIBE 
OFFICE OF THE CHAIRMAN 

P.O. BOX408 
PLUMMER, IDAHO 83851 

(208) 686-1800 • Fax (208) 686-8813 

Academic Affairs Program Manager Readiness 
Office of the State Board Education 
PO Box 83720 
Boise, ID 83720-0037 

Dear Ms. Sanchez, 

March 4, 2016 

As you know, over the past couple of years, Dr. Christine Meyer who is the Director of Education for the 
Coeur d'Alene Tribe has been serving as my designated representative on the Indian Education 
Committee. It has come to my attention that my term is coming to an end so the purpose of this letter is to 
request that·you allow Dr. Meyer to continue serving as my designee for the next term as well. 

Thank you for your consideration. We look forward to hearing of the progress of the. committee. 

Sincerely 

Chief J. Allan 
Chairman, Coeur d'Alene Tribe 
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March 9, 2016 

Patty Sanchez 

Lewis ... Clark 
STATE 
COLLEGE 

Connecting Learning to Life 

Office of the State Board of Education 
PO Box 83720 
Boise ID 83720-0037 

Dear Ms. Sanchez, 

Robert (Bob) Sobotta has represented Lewis-Clark State College on the State Board of Education's Idaho 
Indian Education Committee well and his term on the committee is expiring as of June 2016. Please 
accept this letter as my formal recommendation for Bob to continue his representation of LCSC and the 
important work of the Committee for another term. 

Please let me know if you have any questions. 

Sincerely, 

Dr. Lori Stinson 
Provost 

Cc Robert Sobotta, Native American/Minority Student Services Director 

Office of the Provost 
500 8th Avenue, Lewiston, lD 83501-2698 • Phone: (208) 792-2213 • www.lcsc.edu 

An Affirmative Action/Equal Opportunity Employer 
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From: Eric Studebaker
To: Patty Sanchez
Cc: David Shellberg; Tomas Puga; Luis Caloca
Subject: IIEC Committee Representative
Date: Sunday, March 13, 2016 9:33:32 PM

Patty,
 
Thank you for the opportunity to have CWI continue our participation on the Idaho Indian Education
Committee.  It is my pleasure to recommend Tomas Puga to serve as the CWI representative.  Mr.
Puga brings with him more than fifteen years of experience helping minority, at-risk students
succeed at reaching and persisting in higher education.  Tomas is a gifted, passionate, and well-
informed practitioner who will no doubt help the committee as they assist in removing educational
barriers for the American Indian population.
 
Here is Mr. Puga’s contact information:
Tomas Puga
tomaspuga@cwidaho.cc
(208) 562-2436
 
If you need any additional information or have questions, please feel free to contact me anytime. 
Thank you again for the opportunity to continue serving on the IIEC.
 
Sincerely,
 
Eric Studebaker, Ph.D.
Interim Dean of Enrollment and Student Services
College of Western Idaho
Office: (208) 562-3247
Cell: (208) 404-1532
ericstudebaker@cwidaho.cc
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SUBJECT 
Appointments to the Professional Standards Commission  
 

REFERENCE 
August 2015 Board approved one appointment to the Professional 

Standards Commission 
 
APPLICABLE STATUTE, RULE, OR POLICY 

Section 33-1252, Idaho Code 
 

BACKGROUND/DISCUSSION 
Idaho Statute Section 33-1252, Idaho Code, sets forth criteria for membership on 
the Professional Standards Commission (PSC). 

 
The Commission consists of eighteen (18) members including one (1) from the 
State Department of Education and one (1) from the Division of Professional 
Technical Education. The remaining members shall be representative of the 
teaching profession of the state of Idaho, and not less than seven (7) members 
shall be certificated classroom teachers in the public school system and shall 
include at least one (1) teacher of exceptional children and at least one (1) 
teacher in pupil personnel services. The Idaho Association of School 
Superintendents, the Idaho Association of Secondary School Principals, the 
Idaho Association of Elementary School Principals, the Idaho School Boards 
Association, the Idaho Association of Special Education Administrators, the 
education departments of private colleges, and the colleges of letters and 
sciences of the institutions of higher education may submit nominees for one (1) 
position each.  The community colleges and the education departments of the 
public institutions of higher education may submit nominees for two (2) positions.  

 
Nominations were sought for the positions from the Idaho Association of 
Colleges for Teacher Education, the Idaho Education Association, Northwest 
Professional Educators, and the Idaho Association of Secondary School 
Principals.  Resumes for interested individuals are attached. 
 
Secondary Classroom Teacher: 

Kathleen Davis, St. Maries Joint School District  
Glenda Funk, Pocatello School District 
Derek Kohles, Coeur d’Alene School District 
William Proser, Coeur d’Alene School District 

 
Secondary School Principal: 

Deanne Clifford, Coeur d’Alene School District 
Steve Copmann, Cassia County Joint School District 

 
School Counselor: 

Kelli Aiken, Coeur d’Alene School District 
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Kristin Hagadone, Post Falls School district 
Richard Jones, Coeur d’Alene School District 

 
Secondary Classroom Teacher: 

Dawn Anderson, Madison School District 
Shawna Exline, Idaho Fine Arts Academy 
Mark Gorton, Lakeland Joint School District 
Mary Jackson, Lewiston School District  
Aliene (Ali) Shearer, West Ada School District 

 
Public Higher Education (Letters and Sciences Representation): 

Tony Roark, Boise State University (reappointment) 
 
Public Higher Education: 

Taylor Raney, University of Idaho  
 
Exceptional Child Education: 

Levi Cavener, Vallivue School District 
Christine Kaufman, Lewiston School District 
Virginia Welton, Coeur d’Alene School District (reappointment) 

 
ATTACHMENTS 

Attachment 1 – Current Professional Standards Commission Members Page 5 
Attachment 2 -- Resume for Kathleen Davis Page 7 
Attachment 3 – Resume for Glenda Funk Page 11 
Attachment 4 – Resume for Derek Kohles Page 15 
Attachment 5 – Resume for William Proser Page 19 
Attachment 6 – Resume for Deanne Clifford Page 27 
Attachment 7 – Resume for Steve Copmann Page 29 
Attachment 8 – Resume for Kelli Aiken Page 31 
Attachment 9 – Resume for Kristin Hagadone Page 39 
Attachment 10 – Resume for Richard Jones Page 41 
Attachment 11 – Resume for Dawn Anderson Page 45 
Attachment 12 – Resume for Shawna Exline Page 49 
Attachment 13 – Resume for Mark Gorton Page 51 
Attachment 14 – Resume for Mary Jackson Page 53 
Attachment 15 – Resume for Aliene (Ali) Shearer Page 57 
Attachment 16 – Resume for Tony Roark Page 61 
Attachment 17 – Resume for Taylor Raney Page 67 
Attachment 18 – Resume for Levi Cavener Page 71 
Attachment 19 – Resume for Christine Kaufman Page 75 
Attachment 20 – Resume for Virginia Welton Page 81 
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BOARD ACTION  
I move to appoint Derek Kohles as a member of the Professional Standards 
Commission for a three-year term beginning July 1, 2016, and ending June 30, 
2019, representing Secondary Classroom Teachers.   
 
 
Moved by __________ Seconded by __________   Carried:  Yes ____   No ____  
 
I move to appoint Steve Copmann as a member of the Professional Standards 
Commission for a three-year term beginning July 1, 2016, and ending June 30, 
2019, representing Secondary School Principals. 
 
 
Moved by __________ Seconded by __________   Carried:  Yes ____   No ____ 
 
I move to appoint Kelli Aiken as a member of the Professional Standards 
Commission for a three-year term beginning July 1, 2016, and ending June 30, 
2019, representing School Counselors.   
 
 
Moved by __________ Seconded by __________   Carried:  Yes ____   No ____  
 
I move to appoint Mark Gorton as a member of the Professional Standards 
Commission for a three-year term beginning July 1, 2016, and ending June 30, 
2019, representing Secondary Classroom Teachers. 
 
 
Moved by __________ Seconded by __________   Carried:  Yes ____   No ____ 
 
I move to reappoint Tony Roark as a member of the Professional Standards 
Commission for a three-year term beginning July 1, 2016, and ending June 30, 
2019, representing Public Higher Education (Letters and Sciences 
Representation). 
 
 
Moved by __________ Seconded by __________   Carried:  Yes ____   No ____ 
 
I move to appoint Taylor Raney as a member of the Professional Standards 
Commission for a three-year term effective July 1, 2016, and ending June 30, 
2019, representing Public Higher Education.   
 
 
Moved by __________ Seconded by __________   Carried:  Yes ____   No ____ 
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I move to reappoint Virginia Welton as a member of the Professional Standards 
Commission for a three-year term effective July 1, 2016, and ending June 30, 
2019, representing Exceptional Child Education.   
 
 
Moved by __________ Seconded by __________   Carried:  Yes ____   No ____ 
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Professional Standards Commission Members 2015-2016 
 

Clara Allred 

Special Education Administrator 

Twin Falls SD #411 

 

Margaret Chipman 

School Board Member 

Weiser SD #431 

 

Kristi Enger 

Profession-Technical Education 

Division of Professional-Technical Education 

 

Deb Hedeen 

Public Higher Education 

Idaho State University 

 

Esther Henry, Chair 

Secondary Classroom Teacher 

Jefferson County Joint SD #251 

 

Dana Johnson 

Private Higher Education 

Brigham Young University - Idaho 

 

Pete Koehler 

State Department of Education 

Idaho Department of Education 

 

Charlotte McKinney 

Secondary Classroom Teacher 

Mountain View SD #244 

 

Becky Meyer 

Secondary School Principal 

Lake Pend Oreille SD #84 

 

 

Kim Mikolajczyk 

School Counselor 

Moscow SD #281 

 

Laural Nelson 

School Superintendent  

Idaho Digital Learning Academy 

 

Mikki Nuckols, Vice Chair 

Secondary Classroom Teacher 

Bonneville Joint SD #93 

 

Tony Roark 

Public Higher Education – Letters and Sciences 

Boise State University 

 

Elisa Saffle 

Elementary School Principal 

Bonneville Joint SD #93 

 

Donna Sulfridge 

Elementary Classroom Teacher 

Mountain Home SD #193 

 

Heather Van Mullem 

Public Higher Education 

Lewis-Clark State College 

 

Ginny Welton 

Exceptional Child Education 

Coeur d’Alene SD #271 

 

Kim Zeydel 

Secondary Classroom Teacher 

West Ada SD #2 
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WILLIAM S. PROSER                      1338 W  Kidd Island Road 

                                                             Coeur d' Alene, ID.  83814 
_______________________________Phone (208) 664-2900 

 
Summary of qualifications 
 
               Highly skilled teacher 
               Excellent communicator 
               A developed work ethic 
               A sense of humor 
 
Education 
 
               Ph.D.  Educational Leadership,  Gonzaga University  1993 
               Dissertation:  "Existential Implications of the Nazi Death Camps Based on  
               Selected Readings of Four Jewish Thinkers" 
 
               The reaction of Jewish thinkers to the Holocaust can be ranged along a continuum 
               extending from the conservative orthodox position of Eliezer Berkovits to the radical 
               position of Richard L. Rubenstein.  Rubenstein suggests that the events of World  
               War II completely destroy the orthodox position of Berkovits and that a new revelation  
               has come to the world.  That new revelation must start with, "In the beginning was the  
               Holocaust."  The implications of these divergent views remain largely unexplored and 
               and conflict dramatically with a worldview that is currently dominated by existentialism 
               and post-modern thought. 
 
               M.Ed.   Education, University of Idaho, 1981 (Principal certification) 
               M.A.    English, Arizona State University, 1975 
               B.A.     English, Pacific University, 1973 
 
Professional   experience 
 
               1999-present    Founder, former principal, teacher:  Coeur d' Alene Charter Academy 
                                          (First college prep charter high school in the Pacific Northwest) (99-00) 
                                         Founder, academic dean, teacher (00-02) Founder, English department chair, 
                                         Teacher (02-05) 
                                         Advanced Placement American Literature, English Literature, World Literature, 
                                         World Religions, Economics 
               1997-1999         Advanced Learning Facilitator, teacher-AP English: Coeur d' Alene School 
                                         District, Idaho 
               1977-1997         Teacher-Honors English, American and World Literature, Research Writing, 
                                         Coach Baseball and Basketball: Coeur d' Alene School District, Idaho 
               1996-1998         Adjunct Professor-Literature of the Holocaust,  
                                         Historical and Philosophical Foundations of Education: University of Idaho 
               1983-1984         Adjunct Professor-World Religions: North Idaho College   
               1975-1977         Teacher-Australian Literature, American Literature: Queensland Dept. of 
                                          Education, Australia 
               1974-1975         Graduate Teaching Assistant-Freshman Composition: Arizona State University 
               1973-1974         Teacher-British Literature, American Literature, Coach Football:  Sherwood 
                                         School District, Oregon 
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Community Involvement 
   

2002-2004 Committee member to take Neo-Nazi Aryan Nation compound and develop it 
into a Human Rights Study Center 

               2004-present    Northwest Professional Educators Board of Directors 
               2002-2005        Advanced Placement Reader (Grade Eng. Literature essays) Florida 
               2004-2005        American Board for Certification of Teacher Excellence (ABCTE)                                                                                                                                                                                                     

               (completed teacher certification test for grades 1-6, (St. Louis) 2004 
               grades 6-12, (Washington DC) 2005 (St. Louis) 2006 

               2001, 2004       Washington State Charter School Conference, presenter (Seattle) 
               1996-2002        Board Member:  Idaho Humanities Council 
               1996-present    Small business owner: Retirement Investments 
               1992-present    Kidd Island Sewer District Board of Directors 
               1997-present    Coeur d' Alene Teachers Credit Union Board Member 
               1983-1997        Kidd Island Water Association Board of Directors 
               1998-1999        Idaho Board of Education Exiting Standards Committee 
               1995-1998        Long Range Planning Committee, Coeur d' Alene School District 
               1992                  Intern: Hecla Mining Company 
               1992                  Head Coach:  American Legion Baseball  (W49 L14) 
                                         1992 League and District Champions 
                2004                 Head Coach Boys Basketball 
 
Honors 
 
               Teacher of the Year Nominee:  Lake City High School  1997 
               Teacher of the Year National Honor Society (multiple years) 
               Teacher of the year Key Club (multiple years) 
               North Idaho Student/Teacher Recognition  
               Class Valedictorian: Most Influential Teacher Award 1993, 94, 95, 96, 2004 
 
Grants  
              Local:  Excel Committee   "Great Ideas in the Humanities" 1985 
 
              State:  The Idaho Humanities Council    "Existential Implications of the Nazi Death Camps" 
 
              National:   Fellow:  The National Endowment for the Humanities 
                                                Herman Melville's  Moby Dick 
                                                University of California at Santa Barbara  1986 
 
                                 Fellow:  The National Endowment for the Humanities 
                                                Literature of the Holocaust 
                                                Simmons College,  Boston, MA  1991 
 
                                                The Holocaust and Jewish Resistance 
                                                Study Tour in Poland and Israel 1994 
                                                   
                                                American Gathering of Holocaust Survivors 
                                                Facilitator: National Convention,  Washington DC  1998 
 
                                                American Gathering of Holocaust Survivors 
                                                Presenter: National Convention,  Washington DC   2000, 2002 
 
                                                Professional References Available Upon Request          
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Dr. William Proser 
American Stars of Teaching Nomination 

 
 
Please accept the nomination of Dr. William Proser for an American Stars of Teaching Award. 
 
Dr. Proser is an exemplary educator who inspires students to reach for the highest standards 
academically, athletically, and in their personal character.  Proser, who began teaching high 
school English in 1973, has also taught World Religions, Historical and Philosophical 
Foundations of Education, and Literature of the Holocaust at Idaho institutions of higher 
education.  He has coached football, basketball, and baseball as well. 
 
In 1999, Dr. Proser founded the Coeur d’Alene Charter Academy (the Academy), the first 
college preparatory charter high school in the Pacific Northwest.  Proser has served as the 
Academy’s founder, principal, academic dean, and English department chair as well as teacher.  
After the daunting work of gaining district approval, the Academy was established in the former 
Duncan’s Garden Center.  While flowers and plants no longer grow in this large cement facility, 
young, fertile minds eager to be challenged are blossoming and bearing fruit.   
 
“Our idea,” Proser stated back at the Academy’s founding, “is to take the same dedication and 
energy that we have in athletics and apply it to the classroom.  We want to create an equal 
playing field where students compete for excellence.”  The Academy adopted a rigorous 
academic curriculum and promotes a strong work ethic with accountability.  Proser and the 
Academy board resurrected the “C” grade, too often used to denote the lowest grade rather 
than the statistical average.  The Academy has been accredited as an “Idaho Merit School” and 
is fully recognized by the “College Board.”   
 
By implementing an original college preparatory curriculum, which includes Latin in seventh 
grade, interdisciplinary history and English classes, and accelerated reading of 75-100 of the 
“best books ever written,” Dr. Proser’s students consistently outperform district, state, and 
national norms.   
 
At Dr. Proser’s urging, the Academy enlisted the expertise of Dr. Charles J. Clock, a 
management and educational consultant to help the school develop the most efficient and 
effective use of testing and measurement data to track student achievement and keep the 
instructional program focused on student needs.  Clock has a doctorate in Educational 
Evaluation, Measurement, and Statistics.  His research reveals that students entering the 
Academy in sixth grade perform relatively low and their standardized test scores are relatively 
consistent with the general population in the same geographic area.   
 
To Proser’s and the Academy staff’s credit, the longer students remain in the Academy, the 
better they perform in comparison with many other schools in the district, state and nation.  For 
example, in 2004 Academy sixth grade students performed an average of 539 on the 
Educational Records Bureau (ERB) Writing Assessment Program (WrAP) which is below the 
average of 625 for sixth graders in high performing suburban schools.  By the eighth grade, 
these same Academy students posted higher average scores than their counterparts in high 
performing suburban schools.  For example, Academy students scored 825, 1054, and 1302 for 
eighth, ninth, and tenth grades, respectively, while their counterparts in the same grades scored 
an average of 818, 970, and 1039 for the same grades, respectively. 
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According to Dr. Clock, the major requirements for academic assessment at the Academy are to 
monitor student progress over time (using longitudinal data) and to test this progress with 
performance based instruments.  The primary tests are the CTB/McGraw-Hill TerraNova 
Performance Assessment tests in Communication Arts and Math.  By the fall of 2000, and 
certainly in subsequent years, Dr. Clock documented that entry-level students tended to score 
lower than students who had been attending the Academy at each grade. 
 
Dr. Proser established the Academy full of hope and promise to help young people reach their 
true potential.  To meet this goal, the school adopted testing early in the school year to obtain 
data for instructional purposes.  In 1999-2000, when the school first opened, students’ average 
(mean) scores were in the upper 30 to 40 percent of the national percentile distribution on the 
ITBS/TAP.  Students’ performance on the TerraNova Performance Tests in Communication Arts 
and Math revealed numerous skill deficiencies and scores below their performance on the 
ITBS/TAP.  Instructional staff received the names of students needing skill improvement.  As 
this was the first year of the Academy, student performance was based on “inherited” 
knowledge at all grade levels. 
 
Dr. Clock reports that in 2000-2001, the students made statistically significant gains and the 
number of skill deficiencies noted on the previous years’ Performance Assessment tests tended 
to decline.  However, there were some problems in grade 9 that followed students as they 
moved from eighth grade.  (These deficiencies, “Evaluate Critically and Write Effectively” in 
Communication Arts and “Problem Solving and Communication” in Math became strengths 
when the students reached 10th grade.)  The Performance Assessment tests became the major 
focus for instructional improvement since the items were measuring both subject content and 
writing skills. 
 
In 2001-2002, the state Direct Writing Assessment (DWA) and Direct Math Assessment (DMA) 
results placed the Academy substantially above the state and district data, according to Dr. 
Clock.  The scores for these tests are on a five-point scale.  The Academy had 92% of 8th 
graders above 3.0 in Writing and 65% above 3.0 in Math.  At grade 11, the Academy had 95% 
of scores above 3.0 in Writing.  Longitudinal data on the Performance Assessment tests showed 
statistically significant gains at all grade levels.  Not resting on its laurels, the Academy brought 
any skill areas needing additional concentration to the attention of instructional staff.   
 
2002-2003 was the first year that the Academy administered the Idaho Standards Achievement 
Test (ISAT) to all grades 6 through 10 students.  Comparing Academy average scores with the 
Lexile Framework (the scale where the reader can expect to have 75% comprehension), all 
students were functioning 2-3 grade levels above their grade level in reading.  Dr. Clock reports 
that the data on the ISAT for all students in grades 7 through 10 were relatively high in contrast 
to statewide data.  In Reading, the Charter Academy 10th graders scored an average (mean) of 
236, the highest of all public schools in Idaho except Boise High School that also had a 236.  
The grade 10 Language average (mean) score of 234 was higher than any other public school.  
The grade 10 Math average (mean) score of 259 was 10 points higher than any other public 
school in Idaho (data does not include statewide charter schools.) 
 
Dr. Clock also indicates that of the thirty-two 11th and 12th grade students who have taken the 
SAT I since the fall of 2003, 66% have scored above the 80th percentile, and 25% have scored 
above the 90th percentile.  The average (mean) scores for these students are Verbal 617, Math 
613, and total composite score 1230.  The ACT scores were also positive, with 50% of the 
students taking the test scoring above the 90th percentile. 
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The above data clearly show that Dr. Proser’s vision, gifts, and grit have succeeded in raising 
student achievement.  The data looks great on paper, but what it doesn’t necessarily reveal is 
how this extraordinary man has changed individual lives, families, and our communities for the 
goodin both the near and far term.  Parents and students authenticate how students thrive 
under this first rate educator’s tutelage. 
 
Cynthia Taggart, a parent and education reporter for the Spokesman Review for seven years 
who has observed countless teachers in 13 school districts says, "Bill Proser rises above them 
all.  Both my daughters have had some great experiences at Lake City High School.  
Unfortunately of the dozens of teachers they've had between them, only a few pushed them to 
achieve excellence.  Bill Proser tops that short list."  In a 1997 article, “Teacher ignites desire to 
learn,” Taggart wrote, “Bill is closing in on 50 and is no starry-eyed neophyte.  He’s taught high 
school English for 25 years and awakened the brains of thousands of students.  At least several 
parents credit him with their children’s success in college. . . He’s the suit among a crowd of 
teachers in jeans and flannel, but he’s easily approachable.  He addresses his students as ‘Ms.’ 
and ‘Mr.’ He doesn’t see unruly kids in his classroom but students with untapped potential.” 
 
Taggart described Proser’s classroom as a “think tank.”  A proponent of knowledge-based 
learning, he “invites discussion, opinions, scrutiny, examination.  He doesn’t duck controversy, 
but uses it to bore deeper into a subject.  He wants to hear what his students think because he 
might learn from them.”  Dr. Proser requires his students to read and write prolifically and think 
fearlessly because their goal is the same. “We’re all searching for the truth.”   
 
Taggart describes Dr. Proser as one of the few teachers that ever pressed students to achieve 
excellence.  “I’m most impressed with Bill’s respect for students’ intelligence and his willingness 
to learn from them.  Through his assigned reading--difficult at any age--and his open 
discussions, Bill encourages and inspires his students to think at a deeper level.  He excites 
them about learning because he is excited about it.  I told my older daughter, who worked 
harder and more willingly for Bill than any other teacher, that college would be full of Prosers.  
She’s a college sophomore this year and still waiting to find one.  She’s grateful that Bill showed 
her the amazing power of her brain.”  
 
Former student Nathaniel Heffter responded to Taggart’s feature article with his own letter to the 
editor, “Proser a teacher you remember forever,” published in the Spokesman Review, May 7, 
1997.  He explained, “Since graduating from high school and continuing on in college, I have 
often reflected on the impact this teacher had on my life.  Proser challenged me to learn how to 
write, to look beyond the printed words for deeper meaning and, most of all, challenged me to 
begin relating literature to my life.  After four semesters of higher education, I have yet to find 
someone so capable of inspiring a student to challenge themselves. . . I hope that when I 
graduate in a few years with a degree in secondary education, enough of his magic will have 
rubbed off.  Only then could I begin to inspire students as he has inspired me.” 
 
College students consistently report that their college English and literature classes are “easy” 
after experiencing Dr. Proser in high school.  A local college professor claims that he can 
identify Proser’s former students because they are his best writers.  Numerous Proser students 
have been placed in the honors programs of their respective universities or colleges, and some, 
such as Emily Ruskovich who placed 2nd in the Ayn Rand National Competition, have won 
writing awards and contests.  Ninety-eight percent of Dr. Proser’s students in the past six years 
matriculated to their first choice of university or college. 
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Richard Rock, a former student of Proser’s, entered the Stanford Graduate School of Business 
as its youngest student.  He was appointed senior director of new business development at 
eBay, the phenomenally successful Internet auction company.  Featured in Coeur d’Alene 
Magazine’s Winter 2000 issue highlighting high school graduates who had gone on to achieve 
exceptional success, Rock credited Bill Proser with helping him develop critical thinking skills.  
“Hard work, critical thinking, problem solving, communication, innovation, and excellence” are 
the timeless elements needed for business success, according to Rock.  Dr. Proser “always 
challenged people to question everything and the root thinking behind it.”  That skill, Rock 
acknowledges, has helped him develop a core belief that he’s tested for himself. “We have the 
ability to mold ourselves into whatever we desire.” 
 
Dr. Proser’s talent as an educator has earned him many awards, many notably granted by 
students.  Some of these include: 
 
- Class Valedictorian: Most Influential Teacher Award, 1993-96, 2004 
- Teacher of the Year National Honor Society (multiple years) 
- Teacher of the Year Key Club (multiple years) 
- North Idaho Student/Teacher Recognition 
- Teacher of the Year Nominee, Lake City High School, 1997 
 
Proser’s personal and professional generosity extends well beyond his classroom and the 
Academy to reinforce our broader education and civic communities.  Some of his contributions 
include: 
 
- Advanced Placement Reader (grade English literature essays), five years 
- Committee member to take Neo-Nazi Aryan Nation compound and develop it into a Human -  
  Rights Study Center 
- Northwest Professional Educators, Board of Directors (affiliate of the Association of American  
  Educators) 
- American Board for Certification of Teacher Excellence (ABCTE), completed teacher  
  certification tests for grades 1-6 (2004) and grades 6-12 (2005) 
- Washington State Charter School Conference Presenter  
- Idaho Humanities Council, Board Member 
- Coeur d’Alene Teachers Credit Union Board Member 
- Idaho Board of Education Exiting Standards Committee 
- Long Range Planning Committee, Coeur d’Alene School District 
- Head Coach, American Legion Baseball, 1992 League and District Champions 
- Head Coach, Basketball 
 
A man of integrity, Dr. Proser leads students and his fellow educators by example, challenging 
himself to learn and grow by advancing his scholarship and professional growth through a 
variety of competitive educational grants and fellowships.  Some of these include: 
 

Local:  Excel Committee, “Great Ideas in the Humanities” 1985 
 
State:  The Idaho Humanities Council, “Existential Implications of the Nazi Death  
            Camps” 
 
National:  Fellow: The National Endowment for the Humanities 
                                Herman Melville’s Moby Dick 
                              University of California at Santa Barbara, 1986 
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                 Fellow: The National Endowment for the Humanities 
 

 Literature of the Holocaust 
 Simmons College, Boston, MA, 1991 
  
 The Holocaust and Jewish Resistance 
 Study Tour in Poland and Israel, 1994 
 
 American Gathering of Holocaust Survivors 
 Facilitator, National Convention, Washington DC, 1998 
 
 American Gathering of Holocaust Survivors 
 Presenter, National Convention, Washington DC, 2000, 2002 

 
In conclusion, I am privileged to nominate Dr. William Proser, a true shining star for learning and 
excellence, for an American Stars of Teaching Award.   
 
Through ardent, stimulating teaching and the persistent determination to establish and maintain 
a demanding college preparatory charter school, Bill Proser has launched a galaxy of stars 
noted for their scholarship, culture, and integrity who will make incalculable contributions to our 
world.   
 
Thank you for considering this brilliant educator for the American Stars of Teaching Award!   
 
Cindy Omlin 
Executive Director 
Northwest Professional Educators 
  An affiliate of the Association of American Educators (AAE) 
PO Box 28496 
Spokane, WA  99228-8496 
800-380-6973 
info@nwpe.org 
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Deanne Clifford 
30514 Sienna Loop 

Athol, Idaho 83801 

 (208) 691-1192 

 

Professional Profile 

 
I currently serve as a high school building principal in Idaho.  This 
has been my professional goal for many years.  It is my strong 
desire to complete my specialist degree and certification in the 
superintendency.  My hope is to have a positive impact on the 
students of Idaho.   

Educational Background 
 

 Specialist Degree: Educational Leadership Projected Completion: December, 2016 

 Superintendency    University of Idaho:  Moscow, Idaho 

 Master’s Degree: Educational Leadership May, 2003 

 Principalship    University of Idaho:  Moscow, Idaho 

 B.S. Degree: Education/Secondary Ed. May, 2001 

   Major:  Mathematics  University of Idaho:  Moscow, Idaho 

   Minor:  English/Journalism  
 

 

Professional Certification 
 Principal Endorsement    September 2006 

 School Administrator   State of Idaho:  State Board of Education 

 Teacher Certification   August 2001 

   Secondary Education   State of Idaho:  State Board of Education 
 

 

Professional Experience 
 Principal 

July, 2010-present  Lake City High School:  Coeur d’Alene, ID Matt Handelman, Superintendent 

 Summer School Principal 
June, 2009-2011                Project CDA:  Coeur d’Alene, ID Rosie Astorquia, Dir. Secondary Ed. 

 Assistant Principal 
August, 2007-June, 2011  Lake City High School:  Coeur d’Alene, ID John Brumley, Principal 

 International Baccalaureate Diploma Program Coordinator 
 January, 2004-August, 2007            Lake City High School:  Coeur d’Alene, ID John Brumley, Principal 

 Administrative Intern 
September, 2002-June, 2003 Lake City High School: Coeur d’Alene, ID John Brumley, Principal 

 Mathematics Instructor/Student Council Advisor 
August, 2002-June, 2007  Lake City High School: Coeur d’Alene, ID John Brumley, Principal 

 Mathematics Instructor/Student Council Advisor  

August, 2001-June, 2002  Post Falls High School: Post Falls, ID John Billetz, Principal 

 Assistant Treasurer   
August, 1995-May, 2000  Lake City High School:  Coeur d’Alene, ID John Brumley, Principal 

 

 

 

       “I believe she has unlimited potential in any 

administrative area for which she may apply.” 

John Brumley 
Lake City High School 
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Professional Committees and Organizations 
 

 Inland Empire League    President, 2010-2011 

 Idaho Association of School Administrators  Member, 2003-present 

 Numerous Building and District Committees  Volunteer member, 2000-present 

 Idaho Association of Student Councils  Interim Executive Director, 2007 

         Region 1 & 2 Director, 2002-2007 

 Lake City High School Student Council  Advisor, 2002-2007 

 Parent Advisory Committee    Student Council Liaison, 2002-2006 

 Lake City High School Steering Committee  Elected Member, 2003-2006 

 Lake City High School Collaboration Team  Volunteer Member, present 

 Coeur d’Alene Education Association   Building Representative, 2002-2005 

 National Association of Secondary School Principals  Member, 2003-present 

 Assoc. of Supervision & Curriculum Development Member, 2002-present 

 

 

Awards/Grants/Recognition 
 

 National Association of Student Councils : Gold Council of Excellence, 2007 

 Idaho Association of Student Councils: Distinguished Service Award, 2006 

 National Association of Student Councils: National Advisor of the Year Region 7, 2005  

 Idaho Association of Student Councils Idaho State Advisor of the Year, 2004-2005 

 Coeur d’Alene School District 271:  Rookie of the Year, 2005 

 Coeur d’Alene School District 271: Teacher of the Year Nominee, 2003-2005 
 Excel Foundation: Grants exceeding $6,000, 2002-2004 
 National Youth Leadership Forum: Honoree, May, 2002 and May, 2006 
 National Teacher Training Institute Award Recipient, Award winning lesson plan 

  -“Measuring the Earth,” 2001 

 Golden Key National Honor Society, 1998-2002 

 Phi Theta Kappa, 1996-1998 

 

 

Clubs/Community Service/Activities 
 

 Idaho Association of Student Councils interim state director and regional advisor 

 High School student council advisor 

 University of Idaho Instructor of International Baccalaureate Teacher Professional Development 

 Lake City High School Football Boosters: former president, current member 

 LCHS Math Study Club: facilitator 

 Youth Soccer Association: referee and coach 

 Annual Food Drive: organizational assistant 

 Adopt-a-Family: program advisor 

 National Association of Student Councils: annual fall and spring conference organizer 

 Teen events volunteer 
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Kristen, 

I didn't see where this went through yesterday, so I am sending it again.  Hopefully it isn't too 

late. I am interested in applying for the open secondary position on the PSC. 

The following are a few of my qualifications: 

** 1989 to 1995 - Teacher and Dean of Students at Pinon Mesa Middle School in Phelan, CA 

** 1995 to 1999 --> Assistant Principal at Burley Jr. High School 

** 1999 to present --> Principal at Burley Jr. High School 

** This is my 21st year as an administrator in Idaho 

** 2006 to present -->  I am the administrator on our district negotiations team 

** 2002 to present --> Member of the State Accreditation Commission 

** Principal of the Year for IASSP 

** Active member of IASSP for 18 of the last 21 years 

** Served as a member on a PSC hearing 

If I am chosen for this position, I will be very dedicated to helping this commission operate in an 

effective and efficient manner. There are many timely and critical issues currently facing our 

State and I look forward to being involved with the process. 

Sincerely, 

Steve Copmann 

Principal, Burley Jr. High School 
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Kristin L. Hagadone 
3451 W. Linneatus Drive, Coeur d'Alene, ID 83816 

Email: khagadone@sd273.com  Cell: (208) 659-4640 
 

Objective:  To obtain a seat on the Professional Standards Commission where I can apply my experience and 
knowledge as a teacher and counselor towards the various tasks at hand.  
 
Education 
University of Idaho 2002 - 2005 
Masters of Education-Counseling and Human Services 
 
Montana State University 1995 - 2000 
B.S. Health and Human Development 
 
 
Work Experience 
Post Falls High School 2005 - Present 
 Counselor 

• Administered various college and state exams  
• Advised students in college and career planning 
• Identified as district representative for crisis team 
• Collaborated with faculty, students and parents on schedules, grades and career planning 
• Proactively working with administrators to identify changes in behaviors in specific students 
• Guided students and parents to various resources in the community 
• Scheduled, counseled and provided crisis intervention to students during summer school  

 
 
Post Falls High School 2001 - 2005 
Family & Consumer Sciences  Teacher 
 

• Prepared weekly lesson plans keeping with state professional/technical standards 
• Demonstrated and led lessons that students would be assessed in graded lessons 
• Conducted meetings and communicated with all professional technical staff and members of the advisory 

board for professional technical  education as department head 
• Provided communication to parents and students regarding progress throughout the year 

 
Ronan School District 2000 - 2001 
Family & Consumer Sciences Teacher 
 

• Prepared weekly lesson plans keeping with state professional/technical standards 
• Demonstrated and led lessons 
• Assessed student learning in a multitude of ways 
• Provided communication to parents and students regarding progress throughout the year 

 
Extracurricular 

• Key Club Advisor - organized and planned volunteer opportunities for club members  
• Class Advisors – guided students in the planning process of various class events  
• Student Council Advisor - assisted with event planning on a school wide basis; took students to various 

leadership conferences and  
 
References - provided upon request 
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Shawna Exline 
Letter of Strengths 

Middle School Language Arts Teacher  
Performing Arts Secondary School 

 
 
Degrees 
60+ credits post graduate work, various universities 
M.Ed. Curriculum & Instruction with Specialization in Reading & Language Arts, University of 
Oregon, 1989 
B.A. Elementary Education, Boise State University, 1984 
 
 
Certificates 
K-8 Standard Elementary 
K-12 Literacy Endorsement 
Technology 
Praxis Passed for Middle School English 
 
 
Positions Held 
Middle School Teacher Grades 6th, 7th, 8th - Joint School District No. 2 
ICLC Instructor - Joint School District No.2 
Elementary Language Arts & Title I Academic Coach - Joint School District No. 2 
Early Childhood Reading Specialist - Idaho State Department of Education 
Elementary Reading Coach - Joint School District No. 2 
Coordinator of the Idaho International Reading Association - State of Idaho 
President of the Idaho International Reading Association - State of Idaho 
Language Arts Curriculum Coordinator – Joint School District No. 2 
Title I Parent Involvement & Literacy Facilitator - Joint School District No. 2 
Elementary Title I Teacher - Joint School District No. 2 
Reading Endorsement Supervisor – Graduate Fellowship, University of Oregon 
Elementary Teacher grades 1st, 3rd, 4th and 5th -  Joint School District No. 2,  
        Center for Early Education, Los Angeles, CA 
 

 
 

Strengths  
• Expertise teaching grades 6-8 in an Arts magnet school 
• Expertise in the language arts 
• Knowledge of Common Core standards and district curriculum requirements   
• Experience in Arts infused instruction and differentiation of instruction 
• Experience in securing grants to support the arts 
• Ability to effectively communicate with a variety of audiences 
• Knowledge and skills in collaboration and creative problem-solving  
• State/District/classroom experience and skills in organizational and classroom 

management  
• Proficiency with technology  
• Positive attitude 
• Vested interest in the success of the Profession 
• Willingness to take on challenges and learn new skills - district’s teacher of the Year 

2015-2016 
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MARK GORTON 
13552 N. HALLEY STREET, RATHDRUM, ID 83858 

PHONE (208) 660-3646.   E-MAIL mgorton@lakeland272.org 
 
 

OBJECTIVE: 
 Appointment to the Idaho Professional Standards Commission. 
 
EDUCATION: 
B.S. Communication Arts, December 1997 Lewis-Clark State College, Lewiston, Idaho 

 
CERTIFICATION: 
State of Idaho Teachers Certificate 6-12 

Endorsements:  Social Sciences, United States History, United States Government, World 
History, Computer Application Technology, Public Speaking and Drama 

 
TEACHING EXPERIENCE: 
 

• Teacher, Mountain View Alternative School, Lakeland School District, Rathdrum, Idaho 
August 2001-Present 

         Public Speaking  
 Acting 
 Economics 
 U.S. Government 
 Computer Application 

 
Teacher, Lakeland Junior High, Lakeland School District, Rathdrum Idaho 
2000-2001 

      United States History 
      World History 
      Computer Application Technology 

 
Teacher, Lapwai Alternative School, Lapwai, School District, Lapwai, Idaho 
September, 1998-2000 

      United States History 
      Economics 
      United States Government 
  

Professional Organizations: 
 Northwest Professional Educators 2001 
 Lakeland School NWPE employee benefit fair representative 2003-2014 

 
Activities: 
 February 2016   Master of Ceremonies Idaho District 1 and 2 Cheer and Dance Competition 
 2015/2016  Member of the Lakeland Mastery Leaning and Report Card/Grade Report 

committee 
 2015/2016 Member of the Lakeland  Mileposts/ExamView staff training committee 
 2014/2015 Member of the Lakeland  Curriculum Committee 
 2014/2015 Member of the Lakeland Idaho LEADS committee  
 2004   Recipient of the NEH scholarship and summer workshop  People, Place and Power 

summer workshop 
 2014-present.  Volunteer coach, City of Rathdrum Parks and Recreation, Rathdrum, ID 
 2000- present.  Head Track and Field Coach – Lakeland High School  
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Brad Murray 
Superintendent of Schools 
Lakeland Joint School District #272 
bmurray@lakeland272.org 

Lisa Sexton 
Assistant Superintendent of Schools 
Lakeland Joint School District #272 
lsexton@lakeland272.org 

Paul Uzzi 
Principal 
Mountain View Alternative School 
Lakeland Joint School District #272 
puzzi@lakeland272.org 

Dr. Mary Ann Ranells 
Superintendent of Schools 
West Ada School District 
208-855-4500  
ranellstreehouse@gmail.com 

Dennis Kachelmier 
Superintendent of Schools 
Nezperce Joint School District #302 
dkachelmier@nezpercesd.us 

Charles Kinsey 
AdvancED  
Former Superintendent of Schools  
Lakeland Joint School District #272 
cckinsey@gmail.com 

Cindy Omlin 
Executive Director 
Northwest Professional Educators 
director@nwpe.org 

Jason Bradbury 
President 
Lakeland Education Association 
jbradbury@lakeland272.org 

 Warren Bakes 
University of Idaho 
College of Education 
warbak@uidaho.edu 

Cassidy Hall 
University of Idaho 
Interim Director/Technology Integration 
Specialist, Assistant Professor 
cassidyh@uidaho.edu 

MARK GORTON 
13552 N. HALLEY STREET, RATHDRUM, ID 83858 

PHONE (208) 660-3646.   E-MAIL mgorton@lakeland272.org 

Character References 
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TONY ROARK 

CURRICULUM VITAE 
                    
 torotoro11@gmail.com               1821 N. 8th St. 
(208) 891-1100                Boise, ID 
                   83702-3612 
BACKGROUND                    

• Education 

Ph.D. (Philosophy) 1999, University of Washington  
B.A. (Philosophy and English) 1992, University of Idaho 

• Administrative Appointments 

2012  Dean, College of Arts and Science, Boise State University 
2011-12  Interim Dean, College of Arts and Science, Boise State University 
2009-11  Associate Dean, College of Arts and Science, Boise State University 
2007-09  Department Chair, Department of Philosophy, Boise State University 

• Faculty Appointments 

2011  Professor of Philosophy, Boise State University 
2006-11  Associate Professor of Philosophy, Boise State University 
2001-06  Assistant Professor of Philosophy, Boise State University 
2000-01   Adjunct Professor of Philosophy, Boise State University 
1999-2000 Visiting Assistant Professor of Philosophy, The Ohio State University 

 

COLLEGE PROFILE                                   
 
Departments:    16   Full-time faculty:  308  Annual approp. budget: ~$36M 
Interdisc. programs: 6   Part-time faculty:  ~360 Research units:  5 
Undergrad. majors:  ~5,700  Admin. staff:   60  Extram. research exp.*: ~$10M 
Grad. students:  ~330  Buildings occup.:  17     * 5 yr. annual avg.  
SCH per year:   ~240K          
 

ADMINISTRATIVE  EXPERIENCE                 

• Curriculum and Pedagogy 

General Education Reform.  In 2008-2010 I co-chaired a task force charged with redesigning our nearly 30 year 
old core curriculum from the ground up.  Engaging every program across campus, we developed AAC&U 
LEAP-inspired university-level learning objectives and a new curriculum to support them that features: a 
common, interdisciplinary first-year experience; another common course examining diversity, ethics, and 
civility; a writing across the curriculum requirement for all majors; and a capstone/senior experience class for all 
majors.  Simultaneously, we reduced the minimum credits required to graduate from 128 to 120. 

Pedagogy Reform.  With the Dean of Engineering and the Director of our Center for Teaching and Learning, I 
currently serve as a co-investigator of a $2M NSF grant whose goal is to increase the use of evidence-based 
instructional practices among STEM instructors, which will in turn support greater student learning, higher 
persistence, and shorter time to graduation.  Our efforts are yielding results on the ground as well as 
publications, presentations, and national attention. 
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Graduate Program Development.  In the fall of 2012, COAS launched an interdisciplinary Biomolecular PhD 
program, which is shared jointly by the departments of Biological Sciences, Chemistry and Biochemistry, and 
Physics.  Because the program lives at the college level, devising an effective governance structure was crucial.  
The program has been highly successful in recruiting and retaining students, losing only one (1) student to 
attrition in the first three cohorts.   

COAS is currently in the development phase of a PhD in Ecology, Evolution, and Behavior, which will be 
administered by our Biological Sciences department.   

We are also in the development phase of a PhD in Computing, which will be shared by units in the College of 
Engineering and several COAS departments (Mathematics, Geosciences, Biological Sciences, and others).  The 
governance structure is modeled after the PhD in Biomolecular Sciences. 
 
• Reorganization  

In the spring of 2013, the Provost of Boise State University announced that the College of Social Sciences and 
Public Affairs would be dissolved in FY15.  Four of the departments in that college were collected to build a 
new School of Public Service to support Boise State’s state-wide responsibility for delivering programs in 
public policy.  The remaining five departments and three interdisciplinary programs were integrated into COAS, 
making it the largest academic unit in the university and the home of liberal arts education.  I personally 
managed the relevant portions of the dissolution and integration.  My transparency and inclusiveness resulted in 
a smooth process, stable results, and high morale among faculty and staff. 
 
• Budgeting 

Boise State University has operated according to a historically-based, incremental budget model for many 
decades.  Under this regime, my approach to budgeting has always been highly collaborative and transparent 
with department chairs.  We are currently in process of moving toward a RCM/incentive-based budget model, 
which will devolve much of the budgetary responsibility and authority that currently resides in our central 
budget office down to academic colleges.  I have been following the proliferation of RCM-type models for 
several years and am currently playing a dean’s-level role in the development of the model to be deployed in 
FY18.   
 
• Research 

Facilitation of faculty research takes several forms in COAS, from the negotiation and funding of start-up 
packages for science faculty to the development of a college workload policy that creates greater flexibility for 
faculty to the creation and maintenance of NIH- and NSF-funded research centers and groups.  The 
temperament in Boise State’s VPR’s office has made advancing research in the sciences more readily achievable 
(and more visible) than in other areas, but I have undertaken efforts to advance the work of colleagues in the 
humanities and fine and performing arts, as well.  Of particular interest to me are opportunities to link artists, 
humanists, and scientists in ways that advance the work and interests of all parties. 
 
• Fundraising 

The Advancement office at Boise State has grown substantially in recent years, thanks to significant investment 
by the university.  It remains relatively small, however, with only one development officer embedded within 
COAS.  Despite that, we are remarkably successful in raising major gifts (≥$25K at Boise State) and currently 
have ~25% in hand toward a $5M private fundraising goal for a $35M new Fine Arts Building.  My 
development officer and I attend CASE conferences together, and I enjoy the cultivation, solicitation, and 
stewardship process. 
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RESEARCH                     

• Publications  

Books 

Aristotle on Time: A Study of the Physics, Cambridge University Press, March 2011. 

Book Chapters 

“Applying the CACAO Change Model to Promote Systemic Transformation in STEM,” with A. Marker, P. 
Pyke, S. Ritter, K. Viskupic, A. Moll, R. Landrum, and S. Shadle, in Transforming Institutions: 
Undergraduate STEM Education for the 21st Century, Weaver, Burgess, Childress, Slakey (eds.), 
Purdue University Press, 2016, 176-88. 

Articles 

 “Maieutikos, Maypoles, and Metacognition: Teaching Undergraduates about Aristotelian Substance,” APA  
Newsletter on Teaching Philosophy 9:2 (2010), 20-4. 

“Aristotelian Temporal Passage,” Philosophical Writings 28 (2005), 23-33. 
“Why Aristotle Says There Is No Time Without Change,” Apeiron 37:3 (2004), 227-47. 
“Aristotle’s Definition of Time is Not Circular,” Ancient Philosophy 23:2 (2003), 301-18.  
“Conceptual Closure in Anselm’s Proof,” History and Philosophy of Logic 24:1 (2003), 1-14. 
“Retribution, the Death Penalty, and the Limits of Human Judgment,” International Journal of Applied 

Philosophy 13:1 (1999), 57-68.  

Book Reviews 
*1 Time for Aristotle, by Ursula Coope, Mind 118:470 (2009), 459-62. 

 
• Conference Presentations  

National 

2015 American Association of Colleges and Universities — Concurrent Session: “Catalyzing 
Institutional Transformation: An Integrated Model for Effective Practice,” with A. Marker, B. Earl 

2009 Pacific Division Meeting of the APA — Colloquium Paper: “Perspectival Cognition in  
Aristotle’s De Memoria” 

2009* American Association for Philosophy Teachers — Colloquium Paper: “Teaching Aristotle on the  
   Maypole Model” 
2007  Pacific Division Meeting of the APA — Colloquium Paper: “On a Moment’s Notice: Aristotle  

on Perceiving Instants in Time” 
2005  Pacific Division Meeting of the APA — Colloquium Paper: “Aristotelian Temporal Passage” 
2002  Pacific Division Meeting of the APA — Colloquium Paper: “Tarski and Klima: Conceptual 
   Closure in Anselm’s Proof” 

2001   Karl Jaspers Online Forum —Commentator: “On Fear of Solipsism: Science, Radical  
    Constructivism, and Science Education,” Target Article 40 (Dewey I. Dykstra, Jr.,  
    Dept. of Physics, Boise State University) 
1999   Pacific Division Meeting of the APA — Symposium Paper: “The Correct Constitutions and 
   Aristotle’s Concept of Distributive Justice” 

1998   Pacific Division Meeting of the APA — Colloquium Paper: “Retribution, the Death Penalty, 
   and the Limits of Human Judgment” 

1 Items marked with an asterisk are invited articles/presentations; all other research items (except for commentator roles) 
are blind peer-reviewed. 
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Regional 

2010*  Northwest Ancient Philosophy Conference — Colloquium Paper: “Perspectival Cognition in  
 Aristotle’s De Memoria” 

2010  Northwest Ancient Philosophy Conference — Commentator: “Sensible Ousia is Defined like 
  the Snub: Metaphysics Z.10-11” (Chad Wiener, Portland State University) 

2006   Northwest Conference on Philosophy — Colloquium Paper: “On a Moment’s Notice: Aristotle  
on Perceiving Instants in Time”  

2006  Northwest Conference on Philosophy — Commentator: “Mind-Body Supervenience’s Cardinal  
Sin” (Josh Rasmussen, Notre Dame) 

2005   Inland Northwest Philosophy Conference — Colloquium Paper: “Time Over Identity: Aristotle 
    on the Problem of Identity Over Time. 
2002  Northwest Conference on Philosophy — Commentator: “Socrates on Why  

Wrongdoing Damages the Soul” (Thomas C. Brickhouse, Lynchburg College, and  
Nicholas D. Smith, Lewis and Clark College) 

2001   Inland Northwest Philosophy Conference — Commentator: “Moderate Reasons- 
Responsiveness, Moral Responsibility, and Manipulation: A Challenge for Fischer and  
Ravizza?”(Todd R. Long, University of Rochester) 

2000  Northwest Conference on Philosophy — Commentator: “The Deflationary Approach to Truth 
    and De Interpretatione 9” (Martin M. Tweedale, University of Alberta) 
1998   Northwest Conference on Philosophy — Colloquium Paper: “The Correct Constitutions and  

Aristotle’s Concept of Distributive Justice”  
1997   Northwest Conference on Philosophy — Colloquium Paper: “Retribution, the Death Penalty,  

and the Limits of Human Judgment” 

Community  

2013 Invited speaker, Capital City Communicators, “Ethics in Communication” 
2010 Invited speaker, Syringa Networks Business and Technology Symposium, “The Importance of  

Ethics in the Workplace” 
2006 Invited speaker, Fettuccine Forum, City of Boise, “Corruption and Civic Duty: Why Good People  

Can Make Bad Leaders” 
2005 Invited speaker, Colloquium on Public Lands and Endangered Species 
2004 Invited speaker, Western Region Conference of America’s Second Harvest 

 
• Panelist/Referee/Reviewer Activities 

2015  Panelist, National Endowment for the Humanities  
2014  Referee, Archiv für Geschichte der Philosophie 
2011,14 Manuscript reviewer, Cambridge University Press 
2009-11 Referee, Journal of Value Inquiry 
2007  Manuscript reviewer, Oxford University Press 
2007  Referee, Florida Philosophical Review 
2007  Manuscript reviewer, Longman Publishing 
2004-05 Referee, Ancient Philosophy 
2003  Manuscript reviewer, Oxford University Press 

 

GRANT ACTIVITIES                   

2013-16 Co-PI, National Science Foundation WIDER Program (#DUE-1347830), $2M 
2005 PI, National Endowment for the Humanities Summer Stipend, $5,000 

 

HONORS AND AWARDS                   

2006 Students’ Choice Award nominee, Faculty Recognition of the Year 
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2005 Students’ Choice Award, Faculty Recognition of the Year, College of Arts and Sciences 
2005 Phi Kappa Phi Faculty Inductee (BSU Chapter) 
2004 Faculty Research Associates Program Participant 
1999  Dissertation Fellowship in the Humanities, University of Washington (declined for OSU 

 position) 
1999  Graduate Student Award, Pacific Meeting of the APA 
1998  Graduate Student Award, Pacific Meeting of the APA 
1992  Alumni Award for Academic Excellence (UI) 
1992  Phi Beta Kappa (UI Alpha) 

 

PROFESSIONAL- COMMUNITY SERVICE ACTIVITIES            
2013-16 Member, Professional Standards Commission, Idaho Dept. of Education 
2005-17 Commissioner, City of Boise Ethics Commission (Chair, 2007-09; Vice Chair, 2015-17) 
 

PROFESSIONAL AFFILIATIONS                 
American Philosophical Association 
Council of Colleges of Arts and Sciences 
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CURRICULUM VITAE  
University of Idaho 

 
 

NAME: Taylor Raney   DATE: January 7, 2016   
 
RANK OR TITLE:  Director of Teacher Education and Clinical Associate Professor of Curriculum and Instruction 
 
DEPARTMENT: College of Education    
 
OFFICE LOCATION AND CAMPUS ZIP:   OFFICE PHONE: (208) 885-1027   
Targhee Hall Room 105   FAX:  (208) 885-6761 
Mail Stop 3082    EMAIL:  tcraney@uidaho.edu 
      WEB: www.uidaho.edu/ed/ci/taylorraney 
 
DATE OF FIRST EMPLOYMENT AT UI: June 21, 2015 
 
DATE OF PRESENT RANK OR TITLE: June 21, 2015   
 
EDUCATION BEYOND HIGH SCHOOL: 
  Degrees: 
  Ph.D. (2015) Northwest Nazarene University, Educational Leadership  
  Ed.S., (2013) Northwest Nazarene University, Educational Administration - Superintendency 
  M.Ed., (2012) Northwest Nazarene University, Curriculum and Instruction 
  M.Ed. (2006) Northwest Nazarene University, Educational Administration – Principalship 
  B.S.Ed. (2002) University of Idaho, Secondary Education 
 
  Certificates and Licenses: 
  Idaho Standard Secondary Credential: English 6/12, French K/12, Psychology 6/12 
 Idaho Standard Administrator: School Principal PreK/12, Superintendent 
 
EXPERIENCE: 
 Teaching, Extension and Research Appointments:  

2015–Present Clinical Associate Professor, Department of Curriculum and Instruction, University of  
 Idaho, Moscow, ID 

 2003–2008 Secondary Teacher, West Junior & Boise Senior High Schools, Boise School District, Boise, ID 
 
Academic Administrative Appointments:  

 2015-Present Director of Teacher Education, College of Education, University of Idaho, Moscow, ID 
 2015-Present Chief Certification Officer, College of Education, University of Idaho, Moscow, ID 
 2015-Present Elementary Program Coordinator, College of Education, Department of Curriculum and  
  Instruction, University of Idaho, Moscow, ID 
 2015-Present Secondary Program Coordinator, College of Education, Department of Curriculum and  
  Instruction, University of Idaho, Moscow, ID 
 2013-2015 Director of Teacher Certification, Idaho State Department of Education, Boise, ID 
 2013-2015 Director of Professional Standards, Idaho State Department of Education, Boise, ID 
    2008-2013 Elementary School Principal, Caldwell School District, Caldwell 
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TEACHING ACCOMPLISHMENTS:  
 Areas of Specialization:    
 Curriculum and Instruction 
 Educational Leadership  
 
 Courses Taught:  
  Learning, Development, and Assessment, EDCI 301, Fall 2015 
 Alcohol and Drug Prevention, ISEM 301, Spring 2016 
 Practicum, EDCI 402, Spring 2016 
 
 Students Advised: 
  Undergraduates: 
  Kayla Bryant 
  Bonnie Gay 
  Klaree Hobart 
  Grace Libby 
  Kaitlyn Pyle 
  Shelby Smith 
  Lauren Votava 
   
 
SCHOLARSHIP ACCOMPLISHMENTS:  
 Peer Reviewed/Evaluated (currently scheduled or submitted):  
 Raney, T. (in review). Development of kindergarten literacy automaticity through double- 
          dosed tier one instruction: Student outcomes and parental and teacher perceptions of  
          program efficacy. Literacy Research and Instruction. 

 
Technical/Professional Reports: 
Raney, T. (2015, May). Mathematics teacher certification in Idaho. Idaho Math Education       
   Collaborative in Boise, ID. 
Raney, T. (2015, January). Idaho tiered teacher licensure: Anticipated outcomes. Boise State     
  University. 
Raney, T. (2014, December). Issues in teacher certification. Teacher Education Coordinating     

  Committee, University of Idaho  
Raney, T. (2014, November). Tiered teacher licensure: What can the new teacher expect?     

  Northwest Nazarene University. 
Raney, T. (2014, October). Tiered licensure: Expected outcomes and ramifications. Lewis-Clark  
   State College. 
Raney, T., Clark, L., Kellerer, P., Gramer, R. (2014, August). Idaho Board of Education vision for      

  tiered teacher licensure in Idaho. Idaho School Superintendents’ Annual Conference in       
  Boise, ID. 

Raney, T. (2014, July). Tiered teacher licensure: Other states’ requirements and outcomes. Idaho     
  State Board of Education. 
Raney, T. (2014, April). Educator ethics: What school administration and leadership should know    
  and do to support student safety. University of Idaho – Boise. 
 
Refereed Presentations at International, National, Regional, State, and Local Conferences:  
Raney, T., Snow, J., Sanchez, L., & Linder, C. (2015, November). Elevating the profession:  
  Toward a continuum of professional learning. Idaho School Boards Association Annual  
   Convention in Coeur d’Alene, ID. 
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Raney, T., Sanchez, L., & Kellerer, P. (2015, October). Impact on reading fluency of double- 
  dosed tier-one instruction for struggling kindergarten students. Northern Rocky Mountain  
  Educational Research Association Conference in Boise, ID. 
Raney, T. (2015, March). Educator ethics in a digital world. Idaho State Prevention Conference in  

  Sun Valley, ID.  
Raney, T. & Haas, S. (2014, August). Trends in educator ethics in Idaho. Idaho Association of  
  School Administrators (IASA) Summer Leadership Conference in Boise, ID. 
Losee, L., Wallace, J., Raney, T., & Barzee, S. (2014, May). NTEP: Mapping our state’s progress  

  to transform educator preparation. 4th National Summit on Educator Effectiveness in San    
  Antonio, TX. Kennedy, T., Sharrard, J., Serna, I., Johnston, H.,  

Raney, T., & Hammond, K. (2002, October). FLES K-6: Improving public awareness and support  
  of elementary foreign language education programs. Idaho Association of Teachers of  
  Language and  Culture Annual Conference in Boise, ID. 
 
SERVICE: 
 Major Committee Assignments:   
 University Level, Campus-wide 

Chair, Teacher Education Coordinating Committee, 2015-present 
 
College Level, College of Education 
Member, Search Committee, Dean of College, 2015-present 
Member, Leadership Team, 2015-present 
Member, Expanded Leadership Team, 2015-present 
 
Departmental Level, Curriculum and Instruction 
Search Committee Chair, Director of Student Services, 2015-present 
Committee Member, Clinical Faculty Third Year Review, 2015-2016 
Chair, Core and Elementary/Secondary Program Revision Committee, 2015-present 
 
Professional and Scholarly Organizations:  
National Association of State Directors of Teacher Education and Certification, 2013-present 
Idaho Association of School Administrators, 2008-present 
Idaho School Superintendents’ Association, 2013-present 
 
Outreach Service:  
Media Outreach Faculty Expert, Education Issues, University of Idaho, 2016-present  
Professional Evaluation Review Committee (Idaho Department of Education), 2015 
Idaho Equitable Access to Excellent Educators Committee (Idaho Department of Education), 2014-present 
Institutions of Higher Education Coalition, 2013-present 
Idaho Association of College of Teacher Education, 2013-2015 
Region II Idaho School Superintendents’ Association University of Idaho Liaison, 2015-present 
Idaho Rural Schools Collaborative, 2015-present 
Idaho Professional Standards Commission, Elementary Principal Representative, 2011-2013 
Inclusive Education Task Force, Idaho Council on Developmental Disabilities, 2014-present 
Elementary Standards Review, Professional Standards Commission, January 2015 
 
Graduate Committees: 
Northwest Nazarene University – Doctor of Philosophy 

 Harris, Dana 
 McMillan, Kendra 
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 University of Idaho – Doctor of Philosophy 
   

 
 

Community Service:     
Board of Directors: Family Advocates of Idaho, 2013-2015 
Editorial Board: Idaho Press Tribune, 2012 
 
Honors and Awards: 
Idaho Business Review: Accomplished Under 40, 2014 

 
 
PROFESSIONAL DEVELOPMENT: 
 Scholarship: 
 2015, October. Northern Rocky Mountain Educational Research Association Conference. Boise, ID. 
 Advising: 
 2015, September. University of Idaho 12th Annual Advising Symposium. Moscow, ID. 
  
 Administration/Management: 
 2014, January: Network for Transforming Educator Preparation. Atlanta, GA. 
 2014, February: Ted Andrews NASDTEC Winter Symposium. San Diego, CA.  
 2014, April: Developing Student Learning Objectives Summit, National Education Association.  
  Minneapolis, MN. 
 2014, May: State Consortium on Educator Effectiveness. San Antonio, TX.  
 2014, June: Annual Convention, National Association of State Directors of Teacher Education and  
  Certification. Kansas City, MO. 
 2014, June: Network for Transforming Educator Preparation. San Francisco, CA. 
 2015, February: Ted Andrews NASDTEC Winter Symposium. San Diego, CA. 
 2015, April: Network for Transforming Educator Preparation. Durham, NC. 
 2015, May: State Consortium on Educator Effectiveness. Atlanta, GA.  
 2015, June: Annual Convention, National Association of State Directors of Teacher Education and  
  Certification. Atlanta, GA.  
 2015, November: Idaho School Boards Association Annual Convention. Coeur d’Alene, ID. 
 2016, February: Ted Andrews NASDTEC Winter Symposium. San Diego, CA. 
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Virginia L Welton 

 
 
Virginia L Welton's Resume  
Virginia L Welton 
 
3006 W. Broadmoore Drive 
Hayden,Idaho 208-691-3561 
vwelton@cdaschools.org 
 
 
 
 
 
Summary 
 
I have 18 years experience in teaching students with severe disabilities. I keep updated with new and innovative 
teaching methods, as well as, best practices to enhance my teaching methodology. I have worked with the State 
Department of Education, Special Education to create and update the Idaho Alternate Assessment for the past 7 
years. 
 
 
 
 
Objectives 
 
I am interested in applying for the position of serving on the Idaho Professional Standards 
Commission. 
 
 
 
Education 
 
California State University, Long Beach  
Califofnia State university, Long Beach, Long Beach, California  
Graduated: May 2002  
Grade: Bachelors Degree  
Teaching Credentials: General Education K-8, Severely Handicapped K-12 
 
 
 
 
Employment History 
 
September 2003 – Present: Exceptional Child Teacher 6-8 
Company: Coeur D'Alene School Disdivict  
Coeur D'Alene, Idaho  
Individualized insdivuction of 13-18 students with a variety of disabilities 
Implement and run all IEP meetings  
Work with general education teachers on best practice methods for mainsdiveamed students Schedule 
and manage 8 staff members  
Create, implement and score teaching materials and assessments for the Idaho Alternate 
Assessment  
Write grants to purchase materials that will enhance the learning of all students 
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Virginia L Welton 
 
 
Virginia L Welton's Resume  
Professional Skills 
 
TERA – Expert 
 
 
 
 
Hobbies & Interests 
 
I enjoy helping my sons Boy Scout Troop as the "Board of Review" leader I run the 
snack bar for Coeur d'Alene High School  
I love to ride horses I 
enjoy reading 
 

CONSENT AGENDA 
APRIL 14, 2016

CONSENT-SDE TAB 6  Page 82



CONSENT 
APRIL 14, 2016 

CONSENT TAB 7  Page 1 

 
SUBJECT 

Brigham Young University – Idaho; Proposed Bachelor in Special Education – 
Exceptional Child Generalist 

 
APPLICABLE STATUTE, RULE, OR POLICY 

Section 33-114 and 33-1258, Idaho Code 
IDAPA Rule 08.02.02.100- Official Vehicle for Approving Teacher Education 
Programs  
 

BACKGROUND/DISCUSSION 
Special Education – Exceptional Child Generalist 
The field of special education has an increasing need for qualified teachers.  In 
order to help meet the current demand, Brigham Young University – Idaho (BYU-
I) has submitted a proposal to offer a Bachelor in teaching program that will lead 
to an Exceptional Child Certification with a Generalist Endorsement. 

 
The Standards Committee of the Professional Standards Commission (PSC) 
conducted a New Program Approval Desk Review of the Special Education – 
Exceptional Child Generalist program proposed by BYU-I.  Through the 
comprehensive review, the Standards Committee verified that all of the Idaho 
Standards for Exceptional Child Generalist teacher would be met through the 
proposed program.   

 
During its April 1, 2016 meeting, the Professional Standards Commission voted 
to recommend conditional approval of the proposed Special Education – 
Exceptional Child Generalist program offered through BYU-I.  With the 
Conditionally Approved status, BYU-I may admit candidates to the Special 
Education – Exceptional Child Generalist program and submit institutional 
recommendations for certification.  The program will undergo a review at the next 
scheduled Full Unit Review or Focused Visit, whichever occurs first.   
 

IMPACT 
In order to maintain status as an Idaho approved program and produce 
graduates eligible for Idaho teacher certification, BYU-I must have all programs, 
including new programs, approved by the State Board of Education. 
 

ATTACHMENTS 
Attachment 1 – BYU-Idaho Special Education – Exceptional Child Generalist 
Packet Page 3 

  



CONSENT 
APRIL 14, 2016 

CONSENT TAB 7  Page 2 

 
BOARD ACTION  

I move to accept the Professional Standards Commission recommendation for 
conditional approval of the Special Education – Exceptional Child Generalist 
program offered through Brigham Young University – Idaho as a vehicle for 
Idaho educator certification as submitted in Attachment 1. 
 
 
Moved by __________ Seconded by __________ Carried Yes _____ No _____  



BRIGHAM YOUNG UNIVERSITY-IDAHO 

  525 South Center Street      Rexburg, ID 83460 
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Brigham Young University-Idaho 

Special Education Generalist (K-12) 

Proposal Overview 

 

Contents: 

• Summary and overview of program 
• Course proposal (highlighted courses indicate new courses to the university) 
• Recommended sequence of courses 
• Course catalog descriptions 
• Chart to show course alignment to program outcomes, department outcomes, 

university outcomes, Idaho Standards for Exceptional Child Generalists, Danielson 
Framework, CAEP standards, CEC standards 

• Chart to show course alignment to Knowledge and Performance items of Idaho 
Standards for Exceptional Child Generalists 

• Course details for each of the new special education courses (description, outcomes, 
alignment to Idaho Standards for Exceptional Child Generalist, syllabus, assessment 
tools) 
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Special Education Generalist (K-12) 

 
Summary and Overview 

Proposal for a Bachelor’s Degree Special Education Generalist (K-12) Teaching License, Teacher 
Education Department 
 

Rationale and Need 
Nationwide shortage of special education teachers 
Inquiry from superintendents/principals/community partners requesting a K-12 Special Education 
licensure program to address shortage of qualified personnel 
Current BYU-I Special Education Program (Early Childhood Education/Early Childhood Special 
Education) certifies graduates to work with children from birth through third grade (specialist vs 
generalist) 

 
Outcomes 

What will students learn? 
Students will demonstrate knowledge and understanding of: 

Federal Regulations, Policies and Procedures of Special Education 
Social, Behavioral and Learning Characteristics of Students with Disabilities 
Evidence-Based Practices for Special Education Programming 
Instructional Strategies for Teaching Students with Disabilities 
Collaboration with School/Community Personnel and Families of Students with Disabilities 
Transitions and Post-Secondary Options for Students with Disabilities 

 
What will they be able to do? 
Graduates will be certified to teach students with disabilities from grades K-12 
Graduates will be prepared to enter graduate school seeking specialization in a related field 
Graduates will be qualified for employment with private schools/agencies serving individuals with 
disabilities 
 

Student Characteristics 
Students seeking a career as a special education teacher in public or private schools, working with 
students grades K-12 
Students seeking a career in the private sector working with children, adolescents and/or adults with 
disabilities 
 

Preparation for Employment/Graduate School 
Graduates will receive a K-12 Special Education Teaching Certificate, prepared to enter the teaching 
profession as a first-year teacher 
Graduates will have a foundational degree preparing them for graduate work in a specialty area (ie 
hearing impaired, visually impaired) or related field (ie occupational therapy, speech and language 
therapy) 
 

Resources, Courses, Accreditation Requirement 
Resources 
Two (2) FTE Faculty 
Practicum/Student Teaching Supervisors  
Office space 
Course resources ie assistive technology devices; assessment instruments/protocols 
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Courses 
SpEd 300 Assistive Technology                                                                          
SpEd 380 Legal Issues, Policies and Procedures                                                 
SpEd 381 Evidence-Based Practices                                                                
SpEd 391 Teaching Reading/Language Arts to Students with Disabilities     
SpEd 392 Teaching Math to Students with Disabilities                                   
SpEd 393 Social and Behavioral Strategies for Students with Disabilities     
SpEd 441 Students with Severe Disabilities                                                    
SpEd 442 Curriculum and Instruction for Secondary Students 
        Comprised of 23 credits                       
SpEd 400 Practicum – Elementary Education                                                 
SpEd 460 Practicum – Secondary Education 
        Comprised of 8 credits                                                   
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Special Education Generalist K-12 
Recommended sequence of courses 

 Courses appearing in bold text must be taken during the semester indicated.   
Semester 1 

 
FDREL 121 (2) 
FDSCI 101 Science Foundations (2) 
Sp Ed 200 History and Philosophy of Ed (2) 
FDENG 101  (3) 
Child 210 Child Development (3) 
FDMAT 108 (3) 
 

 
Total:  15 

Semester 2 
 
FDREL 122 (2) 
FDAMF 101 American Foundations (3) 
FDHUM (3) or FDWLD 101 (2) 
ED 304 Educational Psychology (3) 
Sp Ed 300 Assistive Technology (2) 
Math 205 (3) 
 
 

Total:  15 
Semester 3 

 
FDREL 200 (2) 
FDENG 201 (3) 
FDSCI 200-207 Issues in Science (2-3) 
FDINT (2) or FDWLD (3) 
Math 206 (3) 
Sp Ed 310 Exceptional Students  (3)  

 
 
 

Total:  15-17 

Semester 4 
 
FDREL (2) 
FDSCI 200-207 Issues in Science (2-3) 
ED 312 Culture and Diversity (2) 
ED 344 Literacy 1 (3) 
SpEd 380 Legal Issues, Policies and Procedures (3) 
Elective (2-3) 
 
 
 

Total:  15-16 
Semester 5 

 
ED 424  Assessment and Evaluation (4) 
ED 345 Literacy 2 (3) 
ED 441 Elementary Language Arts Methods  (2) 
SpEd 381 Evidence-Based Practices (3) 
SpEd 391 Teaching Reading/Language Arts to Students 
with Disabilities (3) 
FDREL (2) 

 
 
 

Total:  17 

Semester 6 
 
ED 346 Literacy 3 (1) 
SpEd 392 Teaching Math to Students with Disabilities 
(3) 
SpEd 393 Social and Behavioral Strategies for Students 
with Disabilities (3) 
ED 442 Math Methods (2) 
SpEd 400 Practicum – Elementary Education (4) 
FNDREL (2) 
 

 
Total:  15 

Semester 7 
 
FDREL (Scriptures)  (2) 
FDCNC 250 (2) 
SpEd 441 Students with Severe Disabilities (3) 
SpEd 442 Curriculum and Instruction for Secondary 
Students (3) 
SpEd 460 Practicum – Secondary Education (4) 
Elective (2-3) 

 
 
 

Total:  16-17 

Semester 8 
 
ED 492 Student Teaching – Public School  (10) 
 
 
 

 
 
 
 
 
 

Total:  10 
 All Practicum courses include a seminar 
 For teacher licensure, the following state exams are required:  Technology;  Praxis Exams 0014 

Elementary Content Knowledge  and 0353 Education of Exceptional Students 
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Course Catalog Descriptions 
Special Education Generalist K-12 Degree 
 
 
SpEd 300 Assistive Technology       (2:2:0) 
 An introduction to assistive technology devices and services utilized when working with students with 
disabilities in a public education environment.  The legal basis for assistive technology will be the foundational 
structure for exploring the use of assistive technology for assessment; the use of assistive technology for 
access; the use of assistive technology to support academic learning; and the use of assistive technology as an 
augmentative communication tool. 
(Fall, Winter, Spring) 
 
 
SpEd 380 Legal Issues, Policies and Procedures     (3:3:0) 
Prerequisite:  SpEd 310  
 An in-depth examination of special education law, including the policies and procedures implemented 
in public education.   IDEA, Section 504 and ADA will be compared and applied to the school setting.  The six 
basic principles of IDEA and their implementation in special education services will be studied along with the 
legal requirements of disciplinary procedures for students with disabilities.  Students will learn their role in 
ensuring that legal rights and responsibilities of students with disabilities, their parents and teachers are 
protected. 
(Fall, Winter, Spring) 
 
 
SpEd 381  Evidence-Based Practices      (3:3:0) 
Prerequisite:  SpEd 310  
 An introduction to evidence-based practices as related to the field of special education.  Types of 
educational research will be examined along with legal policies and criteria for identifying evidence-based 
practices.  Students will be exposed to current evidence-based practices such as Response to Intervention and 
Positive Behavioral Interventions and Supports and learning and their implementation in the educational 
environment. 
(Fall, Winter, Spring) 
 
 
SpEd 391 Teaching Reading/Language Arts to Students with Disabilities (3:2:1) 
Prerequisites:  SpEd 310; ED 345; ED 424 
Concurrent Courses:  ED 345; ED 424 
 Prospective special education teachers will explore methods, strategies, and accommodations for 
teaching reading and language arts within the context of special education.  Cognitive, social and learning 
characteristics of students with reading difficulties will be identified.  Students will have the opportunity to 
administer informal and formal reading assessments, interpret assessment data, and plan curriculum based on 
assessment outcomes.  This course will be offered in a hybrid format. 
(Fall, Winter, Spring) 
 
 
SpEd 392 Teaching Math to Students with Disabilities    (3:2:1) 
Prerequisites:  SpEd 310; ED 345; ED 424 
Concurrent Courses:  ED 345; ED 424 
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Prospective special education teachers will explore methods, strategies, and accommodations for 
teaching math within the context of special education.  Cognitive, social and learning characteristics of 
students with math difficulties will be identified.  Students will have the opportunity to administer informal 
and formal math assessments, interpret assessment data, and plan curriculum based on assessment 
outcomes.  This course will be offered in a hybrid format. 
(Fall, Winter, Spring) 
 
 
SpEd 393 Social and Behavioral Strategies for Students with Disabilities  (3:2:1) 
Prerequisites:  SpEd 310; ED 345; ED 424 
Concurrent Courses:  ED 345; ED 424 

Prospective special education teachers will explore methods, strategies, and accommodations for 
teaching students with emotional and behavioral disorders.  Cognitive, social and learning characteristics of 
students with emotional and behavioral disorders will be identified.  Students will have the opportunity to 
administer informal and formal social and behavioral assessments, interpret assessment data, and plan 
curriculum based on assessment outcomes.  Positive Behavioral Interventions and Supports as well as 
Behavioral Intervention Plans will also be developed using assessment outcomes.  This course will be offered in 
a hybrid format. 
(Fall, Winter, Spring) 
 
 
SpEd 400 Practicum – Elementary Education     (4:2:6) 
Prerequisites:  SpEd 391, SpEd 392, SpEd 393 
Concurrent Courses: SpEd 391, SpEd 392, SpEd 393 
 Prospective special education teachers will receive practical, first-hand experience working with a 
special education teacher in an elementary school setting grades K-8.  Opportunities for engaging in both 
formal and informal assessment activities, designing individualized curriculum, accommodating the general 
education curriculum, monitoring student progress, and collaborating with other professionals and families 
will be embedded within the practicum experience.  A weekly two-hour seminar will serve as the forum in 
which students can address challenges and concerns while sharing experiences, expertise and successes.   
(Fall, Winter) 
 
 
SpEd 441 Students with Severe Disabilities     (3:3:0) 
Prerequisites:   SpEd 380; SpEd 381; ED 424 
 Prospective special education teachers will be introduced to the medical, cognitive, motor and 
communication needs of students with severe disabilities.  The requirements and procedures for alternative 
assessment will be taught and implemented.  Emphasis will be placed on designing curriculum including 
technology for students with severe disabilities.  Legal and ethical considerations for providing educational 
services for students with severe disabilities will be explored. 
(Fall, Winter, Spring) 
 
 
SpEd 442 Curriculum and Instruction for Secondary Students   (3:3:0) 
Prerequisites:  SpEd 391, SpEd 392, SpEd 393 
Concurrent Courses: SpEd 391, SpEd 392, SpEd 393 
Co-requisite Course:  SpEd 460 
 Federal and state policies and procedures regulating services for secondary students with disabilities 
will be reviewed.  Students will be introduced to the physical, cognitive and behavioral characteristics of 
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adolescents.  Common teaching models for secondary education will be explored along with instructional 
methods for teaching core content to secondary students with disabilities.  Students will become acquainted 
with post-secondary options and transition services for students with disabilities. 
(Fall, Winter, Spring) 
 
 
SpEd 460 Practicum – Secondary Education     (4:2:6) 
Prerequisites:  SpEd 391, SpEd 392, SpEd 393 
Concurrent Courses: SpEd 391, SpEd 392, SpEd 393 
Co-requisite Course:  SpEd 442 
 Prospective special education teachers will receive practical, first-hand experience working with a 
special education teacher in a secondary school setting grades 6-12.  Opportunities for engaging in both 
formal and informal assessment activities, designing individualized curriculum, accommodating the general 
education curriculum, monitoring student progress, and collaborating with other professionals and families 
will be embedded within the practicum experience.  A weekly two-hour seminar will serve as the forum in 
which students can address challenges and concerns while sharing experiences, expertise and successes.   
(Fall, Winter) 
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SpEd 
300

SpEd 
380

SpEd 
381

SpEd 
391

SpEd 
392

SpEd 
393

SpEd 
400

SpEd 
441

SpEd 
442

SpEd 
460

Knowledge 1. The teacher understands how language, 
culture, and family background influence the learning of 
individuals with exceptionalities. 

X X X X X X X X X X

Knowledge 2. The teacher has an understanding of 
development and individual differences to respond to 
the needs of individuals with exceptionalities.

X X X X X X X X X X

Knowledge 3. The teacher understands how 
exceptionalities can interact with development and 
learning. 

X X X X X X X X X X

Performance 1. The teacher modifies developmentally 
appropriate learning environments to provide relevant, 
meaningful, and challenging learning experiences for 
individuals with exceptionalities. 

X X X X X

Performance 2. The teacher is active and resourceful in 
seeking to understand how primary language, culture, 
and family interact with the exceptionality to influence 
the individual’s academic and social abilities, attitudes, 
values, interests, and career and post-secondary 
options. 

X X X X X X

Knowledge 1. The teacher understands applicable laws, 
rules, regulations, and procedural safeguards regarding 
behavior management planning for students with 
disabilities. 

X X X X X X X X

Knowledge 2. The teacher knows how to collaborate 
with general educators and other colleagues to create 
safe, inclusive, culturally responsive learning 
environments to engage individuals with 
exceptionalities in meaningful learning activities and 
social interactions. 

X X X X X X X X X

Knowledge 3. The teacher understands motivational and 
instructional interventions to teach individuals with 
exceptionalities how to adapt to different 
environments. 

X X X X X X X X X

Knowledge 4. The teacher knows how to intervene 
safely and appropriately with individuals with 
exceptionalities in crisis (e.g. positive behavioral 
supports, functional behavioral assessment and 
behavior plans). 

X X X X X X X X

Performance 1. The teacher develops safe, inclusive, 
culturally responsive learning environments for all 
students, and collaborates with education colleagues to 
include individuals with exceptionalities in general 
education environments and engage them in meaningful 
learning activities and social interactions. 

X X X X X

Performance 2. The teacher modifies learning 
environments for individual needs and regards an 
individual’s language, family, culture, and other 
significant contextual factors and how they interact with 
an individual’s exceptionality. The teacher modifies 
learning environment, and provides for the 
maintenance and generalization of acquired skills across 
environments and subjects.

X X X X X X
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St

an
da

rd
 2

: L
ea

rn
in

g 
En

vi
ro

nm
en

ts
St

an
da

rd
 1

: L
ea

rn
er

 D
ev

el
op

m
en

t a
nd

 In
di

vi
du

al
 L

ea
rn

in
g 

Di
ffe

re
nc

es
 

STATE DEPARTMENT OF EDUCATION 
APRIL 14, 2016

SDE TAB 7  Page 19



Performance 3. The teacher structures learning 
environments to encourage the independence, self 
motivation, self-direction, personal empowerment, and 
self-advocacy of individuals with exceptionalities, and 
directly teach them to adapt to the expectations and 
demands of differing environments. 

X X X X X

Performance 4. The teacher safely intervenes with 
individuals with exceptionalities in crisis. Special 
education teachers are also perceived as a resource in 
behavior management that include the skills and 
knowledge to intervene safely and effectively before or 
when individuals with exceptionalities experience crisis, 
i.e. lose rational control over their behavior.  

X X X X X

Knowledge 1. The teacher understands the central 
concepts, structures of the discipline, and tools of 
inquiry of the content areas they teach, and can 
organize this knowledge, integrate cross disciplinary 
skills, and develop meaningful learning progressions for 
individuals with exceptionalities 

X X X X X X X X

Knowledge 2. The teacher understands and uses general 
and specialized content knowledge for teaching across 
curricular content areas to individualize learning for 
individuals with exceptionalities. 

X X X X X X X X X

Knowledge 3. The teacher knows how to modify general 
and specialized curricula to make them accessible to 
individuals with exceptionalities. 

X X X X X X X

Performance 1. The teacher demonstrates in their 
planning and teaching, a solid base of understanding of 
the central concepts in the content areas they teach. 

X X X X X X

Performance2. The teacher collaborates with general 
educators in teaching or co-teaching the content of the 
general curriculum to individuals with exceptionalities 
and designs appropriate learning, accommodations, 
and/or modifications. 

X X X X X X

Performance 3. The teacher uses a variety of specialized 
curricula (e.g., academic, strategic, social, emotional, 
and independence curricula) to individualize meaningful 
and challenging learning for individuals with 
exceptionalities. 

X X X X

Knowledge 1. The teacher knows how to select and use 
technically sound formal and informal assessments that 
minimize bias. 

X X X X X X

Knowledge 2. The teacher has knowledge of 
measurement principles and practices, and understands 
how to interpret assessment results and guide 
educational decisions for individuals with 
exceptionalities. 

X X X X X X

Knowledge 3. In collaboration with colleagues and 
families, the teacher knows how to use multiple types of 
assessment information in making decisions about 
individuals with exceptionalities. 

X X X X X
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Knowledge 4. The teacher understands how to engage 
individuals with exceptionalities to work toward quality 
learning and performance and provide feedback to 
guide them.  

X X X X X X X X

Knowledge 5. The teacher understands assessment 
information to identify supports, adaptations, and 
modifications required for individuals with 
exceptionalities to access the general curriculum and to 
participate in school, system, and statewide assessment 
programs.

X X X X X X X X X

 Knowledge 6. The teacher is aware of available 
technologies routinely used to support assessments 
(e.g., progress monitoring, curriculum-based 
assessments, etc.). 

X X X X X X X X X

Knowledge 7. The teacher understands the legal policies 
of assessment related to special education referral, 
eligibility, individualized instruction, and placement for 
individuals with exceptionalities, including individuals 
from culturally and linguistically diverse backgrounds. 

X X X X X X X X X X

Performance 1. The teacher regularly monitors the 
learning progress of individuals with exceptionalities in 
both general and specialized content and makes 
instructional adjustments based on these data. 

X X X X X

Performance 2. The teacher gathers background 
information regarding academic, medical, and social 
history.

X X X X

 Performance 3. The teacher conducts formal and/or 
informal assessments of behavior, learning, 
achievement, and environments to individualize the 
learning experiences that support the growth and 
development of individuals with exceptionalities. 

X X X

Performance 4. The teacher integrates the results of 
assessments to develop a variety of individualized plans, 
including family service plans, transition plans, behavior 
change plans, etc. 

X X X X

Performance 5. The teacher participates as a team 
member in creating the assessment plan that may 
include ecological inventories, portfolio assessments, 
functional assessments, and high and low assistive 
technology needs to accommodate students with 
disabilities. 

X X X X

Knowledge 1. The teacher knows how to consider an 
individual’s abilities, interests, learning environments, 
and cultural and linguistic factors in the selection, 
development, and adaptation of learning experiences 
for individual with exceptionalities.

X X X X X X X X X

 Knowledge 2. The teacher understands technologies 
used to support instructional assessment, planning, and 
delivery for individuals with exceptionalities. 

X X X X X X X
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Knowledge 3. The teacher is familiar with augmentative 
and alternative communication systems and a variety of 
assistive technologies to support the communication 
and learning of individuals with exceptionalities.  

X X X X X

Knowledge 4. The teacher understands strategies to 
enhance language development, communication skills, 
and social skills of individuals with exceptionalities. 

X X X X X X X

Knowledge 5. The teacher knows how to develop and 
implement a variety of education and transition plans 
for individuals with exceptionalities across a wide range 
of settings and different learning experiences in 
collaboration with individuals, families, and teams. 

X X X X X X

Knowledge 6. The teacher knows how to teach to 
mastery and promotes generalization of learning for 
individuals with exceptionalities. 

X X X X X X X X X

Knowledge 7. The teacher knows how to teach cross-
disciplinary knowledge and skills such as critical thinking 
and problem solving to individuals with exceptionalities. 

X X X X X X X X X

Knowledge 8. The teacher knows how to enhance 21st 
Century student outcomes such as critical thinking, 
creative problem solving, and collaboration skills for 
individuals with exceptionalities, and increases their self-
determination. 

X X X X X X X

Knowledge 9. The teacher understands available 
technologies routinely used to support and manage all 
phases of planning, implementing, and evaluating 
instruction. 

X X X X X X

Performance 1. The teacher plans and uses a repertoire 
of evidence-based instructional strategies in promoting 
positive learning results in general and special curricula 
and in modifying learning environments for individuals 
with exceptionalities appropriately. 

X X X X X X X

2. The teacher emphasizes explicit instruction with 
modeling, and guided practice to assure acquisition and 
fluency, as well as, the development, maintenance, and 
generalization of knowledge and skills across 
environments. 

X X X X X X

3. The teacher matches their communication methods 
to an individual’s language proficiency and cultural and 
linguistic differences.

X X X X X

 4. The teacher utilizes universal design for learning, 
augmentative and alternative communication systems, 
and assistive technologies to support and enhance the 
language and communication of individuals with 
exceptionalities.

X X X X X X

 5. The teacher develops a variety of individualized 
transition plans, such as transitions from preschool to 
elementary school and from secondary settings to a 
variety of postsecondary work and learning contexts. 

X X X X
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6. The teacher personalizes instructional planning within 
a collaborative context including the individuals with 
exceptionalities, families, professional colleagues, and 
personnel from other agencies as appropriate.  

X X X X X X X

Knowledge 1. The teacher understands how 
foundational knowledge and current issues influence 
professional practice. 

X X X X X X X X X

2. The teacher understands that diversity is a part of 
families, cultures, and schools, and that complex human 
issues can interact with the delivery of special education 
services. 

X X X X X X

3. The teacher understands the significance of lifelong 
learning and participates in professional activities and 
learning communities. 

X X X X X X

4. The teacher understands how to advance the 
profession by engaging in activities such as advocacy 
and mentoring. 

X X X X X

5. The teacher knows how to create a manageable 
system to maintain all program and legal records for 
students with disabilities as required by current federal 
and state laws. 

X X X X X X X X X

Performance 1. The teacher uses professional Ethical 
Principles and Professional Practice Standards to guide 
their practice. 

X X X X X X X

2. The teacher provides guidance and direction to Para 
educators, tutors, and volunteers. 

X X X X

3. The teacher plans and engages in activities that foster 
their professional growth and keep them current with 
evidence-based practices. 

X X X X

4. The teacher is sensitive to the aspects of diversity 
with individuals with exceptionalities and their families, 
and the provision of effective special education services 
for English learners with exceptionalities and their 
families. 

X X X X X

Knowledge 1. The teacher understands the theory and 
elements of effective collaboration. 

X X X X X X X X X X

Knowledge 2. The teacher understands how to serve as 
a collaborative resource to colleagues. 

X X X X X X X X X

Knowledge 3. The teacher understands how to use 
collaboration to promote the well-being of individuals 
with exceptionalities across a wide range of settings and 
collaborators. 

X X X X X X X X X

Knowledge 4. The teacher understands how to 
collaborate with their general education colleagues to 
create learning environments that meaningfully include 
individuals with exceptionalities, and that foster cultural 
understanding, safety and emotional well-being, 
positive social interactions, and active engagement. 

X X X X X X X X X

Knowledge 5. The teacher is familiar with the common 
concerns of parents/guardians of students with 
disabilities and knows appropriate strategies to work 
with parents/guardians to deal with these concerns. 

X X X X X X X X X X
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Knowledge 6. The teacher knows about services, 
networks, and organizations for individuals with 
disabilities and their families, including advocacy and 
career, vocational, and transition support. 

X X X X X X X

Performance 1. The teacher collaborates with the 
educational team to uphold current federal and state 
laws pertaining to students with disabilities, including 
due process rights related to assessment, eligibility, and 
placement. 

X X X X X X

Performance 2. The teacher collaborates with related-
service providers, other educators including special 
education Para educators, personnel from community 
agencies, and others to address the needs of individuals 
with exceptionalities. 

X X X X X

Performance 3. The teacher involves individuals with 
exceptionalities and their families collaboratively in all 
aspects of the education of individuals with 
exceptionalities.

X X X X X
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Course Title: 
SPED 300  
Assistive Technology 
 
Course Description: 
An introduction to assistive technology devices and services utilized when working with 
students with disabilities in a public education environment.  The legal basis for assistive 
technology will be the foundational structure for exploring the use of assistive 
technology for assessment; the use of assistive technology for access; the use of 
assistive technology to support academic learning; and the use of assistive technology 
as an augmentative communication tool. 
 
Course Outcomes: 

1. Students will demonstrate an understanding of Federal and state regulations 
regarding assistive technology and students with disabilities.  

2. Students will demonstrate the ability to identify methods for assessing student 
performance using assistive technology.  

3. Students will demonstrate the ability to identify and implement assistive 
technology devices supporting computer access for students with disabilities. 

4. Students will demonstrate an understanding of the types and uses of assistive 
technology devices including switches and augmentative communication boards. 

5. Students will demonstrate the ability to identify and implement assistive 
technology devices to support academic skills for students with disabilities. 
 

Documents to Follow: 
• Chart to show alignment of course outcomes with Idaho Standards for 

Exceptional Child Generalists 
• Course syllabus 
• Assessment tools to measure competency and skill 
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SPED 300 Introductory- Competency Assessment Rubric (I-CAR)

Students will demonstrate an 
understanding of Federal and 

state regulations regarding 
assistive technology and students 

with disabilities

Students explain: 
Federal and state 
regulations regarding 
assistive technology 
and students with 
disabilities 

_______/10

Students will demonstrate the 
ability to identify methods for 

assessing student performance 
using assistive technology

Students Explain: how 
to identify and 
implement assistive 
technology devices 
supporting computer 
access for students 
with disabilities

_______/10

Students will demonstrate the 
ability to identify and implement 

assistive technology devices 
supporting computer access for 

students with disabilities

Students Explain: how 
to identify and 
implement assistive 
technology devices 
supporting computer 
access for students 
with disabilities

_______/10

Students will demonstrate an 
understanding of the types and 

uses of assistive technology 
devices including switches and 
augmentative communication 

boards.

Students Explain: 
types and uses of 
assistive technology 
devices including 
switches and 
augmentative 
communication boards.

_______/10

Students will demonstrate the 
ability to identify and implement 
assistive technology devices to 

support academic skills for 
students with disabilities

Students Explain: how 
to identify and 
implement assistive 
technology devices to 
support academic skills 
for students with 
disabilities

_______/10

Students will participate in the 
Research and Creative Works 

Conference

Students Explain: 
summarize their 
experience with the 
Research & Creative 
Works Conference, 
Sharing research and 
summarizing what they 
learned

_______/10

Final Exam and Exit Interview

Students will orally 
review and summarize 
their knowledge gained 
in the course

_______/10
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SPED 300: Assistive Technology   WINTER 2016 
January 6th  – April 8th    

Class Theme 

Mosiah 4:15:  But ye will teach them to walk in the ways of truth and 
soberness; ye will teach them to love one another, and to serve one another.  

 
Instructor:  Mike Christopherson          Office: Hinckley 164     496-4154    christophersonm@byui.edu 
                   
Office Hours:    M T W TH 9:30 AM-11:15 AM or by appointment 
 
Time and Place:  Section 1 T/TH    11:30am – 12:30pm           Hinckley 271 
 
Texts (2):        1.  Assistive Technology in the CLASSROOM 2nd Edition by Dell, Newton &  Petroff 

2.  Assistive Technology ACCESS for All Students   2nd Edition by Lawrence Beard  
 
Course Description:   An introduction to assistive technology devices and services when working with students 
with disabilities in a public education environment. The legal basis for assistive technology will be the 
foundational structure for exploring the use of assistive technology for assessment; the use of assistive 
technology for access; the use of assistive technology to support academic learning; and the use of assistive 
technology as an augmentative communication tool. 
 
Course Outcomes:  Upon completion of this course students will … 

1. Develop a gospel perspective of teaching exceptional students. 
2. Demonstrate an understanding of Federal and State regulations regarding assistive technology and 

students with disabilities. 
3. Demonstrate the ability to identify methods for assessing student performance using assistive 

technology. 
4. Demonstrate the ability to identify and implement assistive technology devices supporting computer 

access for students with disabilities. 
5. Demonstrate an understanding of the types and uses of assistive technology devices including switches 

and augmentative communication boards. 
6. Demonstrate the ability to identify and implement assistive technology devices to support academic 

skills for students with disabilities. 
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  SPED 300 Course Outcomes 
SPED 300 Assistive Technology 
Course outcome alignment to Idaho Standards for 
Exceptional Child Generalists 
 

Students will 
demonstrate an 
understanding of 
Federal and state 
regulations 
regarding assistive 
technology and 
students with 
disabilities 

Students will 
demonstrate the 
ability to identify 
methods for 
assessing student 
performance using 
assistive 
technology 

Students will 
demonstrate the 
ability to identify 
and implement 
assistive 
technology devices 
supporting 
computer access 
for students with 
disabilities 

Students will 
demonstrate an 
understanding of 
the types and uses 
of assistive 
technology devices 
including switches 
and augmentative 
communication 
boards 

Students will 
demonstrate the 
ability to identify 
and implement 
assistive 
technology devices 
to support 
academic skills for 
students with 
disabilities 

Standard 1: Learner Development and Individual 
Learning Differences - The teacher understands how 
exceptionalities may interact with development and 
learning and use this knowledge to provide 
meaningful and challenging learning experiences for 
individuals with exceptionalities. 

Knowledge 1, 
2, 3 

Knowledge 3 Knowledge 2, 
3 
Performance 2 

Knowledge 2, 
3 
Performance 2 

Knowledge 2, 
3 
Performance 2 

Standard 2: Learning Environments - The teacher 
creates safe, inclusive, culturally responsive learning 
environments so that individuals with exceptionalities 
become active and effective learners and develop 
emotional well-being, positive social interactions, and 
self-determination. 

Knowledge 1-4 Knowledge 1 Knowledge 2, 
3 
Performance 3 

Knowledge 2, 
3 
Performance 3 

Knowledge 2, 
3 
Performance 3 

Standard 3: Curricular Content Knowledge - The 
teacher uses knowledge of general and specialized 
curricula to individualize learning for individuals with 
exceptionalities. 

        Knowledge 2 

Standard 4: Assessment - The teacher uses multiple 
methods of assessment and data-sources in making 
educational decisions 

Knowledge 4-7 Knowledge 4-7 Knowledge 4-7 Knowledge 4-7 Knowledge 4-7 

Standard 5: Instructional Planning and Strategies – 
The teacher selects, adapts, and uses a repertoire of 
evidence-based instructional strategies and 
interventions to advance learning of individuals with 
exceptionalities. 

Knowledge 1-9  
Performance 3, 
4 

Knowledge 1-9  
Performance 3, 
4 

Knowledge 1-9  
Performance 3, 
4 

Knowledge 1-9  
Performance 3, 
4 

Knowledge 1-9  
Performance 3, 
4 

Standard 6: Professional Learning and Ethical 
Practices – The teacher uses foundational knowledge 
of the field and the professional Ethical Principles and 
Practice Standards to inform special education 
practice, to engage in lifelong learning, and to advance 
the profession. 

Knowledge 1 Knowledge 1 Knowledge 1 Knowledge 1 Knowledge 1 

Standard 7: Collaboration – The teacher will 
collaborate with families, other educators, related 
service providers, individuals with exceptionalities, 
and personnel from community agencies in culturally 
responsive ways to address the needs of individuals 
with exceptionalities across a range of learning 
experiences. 

Knowledge 1, 
5 

Knowledge 1, 
5 

Knowledge 1, 
5 

Knowledge 1, 
5 

Knowledge 1, 
5 

 
 
Course Assignments: 

• Course assignments will be posted in I-Learn.  
• This is a hands on course – many of the assignments will be doing assistive technology projects and 

collaborating with students from other majors.  
• You must present an example of how Assistive Technology can improve independence or the quality of 

life at the Research & Creative Works Conference on the last Thursday of the semester. 
• Tests-There will be tests and quizzes on each chapter. The final exam is comprehensive and done in a 

oral, exit interview style.  
• An A.T. Project will be compiled over the course of the semester and presented electronically using 

PowerPoint or a website, or it can be compiled in hard copy using a binder or accordion file.  
• You will also begin creating a SPED teaching Professional Portfolio. 
• An “Assistive Technology to Enhance Communication” assignment will be also be required at midterm. 
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Professionalism— 
Professionalism in attitude, behavior, and communication should be a part of every BYU-Idaho course.  
Therefore it is expected that you will: 

• Fully accept the challenges of teaching and learning 
• Uphold the highest standards of ethical behavior, 

integrity, and competency 
• Set goals for yourself;  know what you want to achieve 
• Take initiative rather than wait to be told what to do 
• Be prepared every time you enter the classroom 

 

• Dress in a respectable manner 
• Respect others; treat everyone with dignity 
• Demonstrate the ability to be a follower as well as a 

leader 
• Support and encourage peers 
• Always use proper speech, grammar, vocabulary and 

mechanics  in both written and oral expression 
The ABC’s of Professionalism, Kramer, P.A. ; Teacher Professionalism, Phelps, P.H.;  Kappa Delta Pi Record, Fall, 2003 
 
Assignment & Course Grade Definitions 
A – Work is professional in appearance and content.  Assignments and class participation represent outstanding understanding, application, and 
integration of subject material and extensive evidence of original thinking, skillful use of concepts, and ability to analyze and solve complex 
problems.  Demonstrates diligent application of Learning Model principles, including initiative in serving other students 
B – Work is professional in appearance and content but with some spelling and grammar concerns.  Assignments and class participation represent 
considerable/significant understanding, application, and incorporation of the material which would prepare a student to be successful in next level 
courses, graduate school, or employment.  The student participates in the Learning Model as applied in the course. 
C – Work is professional in appearance but has multiple spelling and grammatical errors.  Assignments and class participation represent sufficient 
understanding of the subject matter.  The student demonstrates minimal initiative to be prepared for and participate in class discussions and 
assignments.  The student participates only marginally in the Learning Model. 
D – Work is unprofessional in appearance and/or has multiple spelling and grammatical errors.  Assignments and class participation represent poor 
performance and initiative to learn and understand and apply course materials.  Retaking a course or remediation may be necessary to prepare for 
additional instruction in this subject matter 
F – Represents failure in the assignment and/or course due to unprofessionalism and/or incompleteness of assignments and/or unprofessionalism 
and/or non-participation in class and the Learning Model. 
 
 
Grading: 

A = 94-100 
A- = 90-93.99 
B+ = 87-89.99 
B = 84-86.99 

B- = 80-83.99 
C+ = 77-79.99 
C = 74-76.99 
C- =70-73.99 

D+= 67-69.99 
D = 64-66.99 
D- = 60-63.99 
F = 59.99 and below 

 

 
 
Assignment Due Dates:  Assignments should be turned in on the scheduled date posted on I-Learn. Students 
are expected to turn in their homework assignments on time. I do accept late work, though the score will be 
significantly reduced. An assignment that is late will automatically receive a score reduced by 5 percentage points for 
each day that it is late. Too many late assignments or too much missing work may require a meeting with me; 
however, it is your responsibility to understand where you stand in the class. Zeroes may be posted on our gradebook 
as a reminder that you need to finish your work.  
 
Evaluation 
Performance evaluation for this course will be determined by class attendance, the quality of class assignments, 
level of preparation for class on a daily basis, and class participation. 
 Professionalism:   

o It is expected that you will be in class and on time each day.  It is disruptive and disrespectful 
for students to come in/out of the classroom during instruction except in cases of an emergency. 

 
Attendance:      
 Attendance and participation points are earned for each class session.  
 All absences will result in a loss of attendance points with the exception of a school-excused absence  

Cell Phones: 
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 Cell phones should not be used in the learning environment; if you need to access your phone for any 
reason please step outside of the classroom setting to do so 

 Participation points will be deducted for accessing or using cell phones within the learning 
environment. 

Level of Preparation:  Please come each class day having read and pondered the assigned material and 
prepared to share your thoughts, ideas, and insights.  Make sure you have responded to the assigned questions 
relevant to our topic of discussion. 
 
TITLE IX OF THE EDUCATION AMENDMENTS OF 1972 PROHIBITS SEX DISCRIMINATION AGAINST 
ANY PARTICIPANT IN AN EDUCATION PROGRAM OR ACTIVITY THAT RECEIVES FEDERAL FUNDS, 
INCLUDING FEDERAL LOANS AND GRANTS.  TITLE IX ALSO COVERS STUDENT-TO-STUDENT 
SEXUAL HARASSMENT.  IF YOU ENCOUNTER UNLAWFUL SEXUAL HARASSMENT OR GENDER 
BASED DISCRIMINATION, PLEASE CONTACT THE PERSONNEL OFFICE AT 496-1130. 
 
BRIGHAM YOUNG UNIVERSITY-IDAHO IS COMMITTED TO PROVIDING A WORKING AND 
LEARNING ATMOSPHERE WHICH REASONABLY ACCOMMODATES QUALIFIED PERSONS WITH 
DISABILITIES.  IF YOU HAVE ANY DISABILITY WHICH MAY IMPAIR YOUR ABILITY TO COMPLETE 
THIS COURSE SUCCESSFULLY, PLEASE CONTACT THE SERVICES FOR STUDENTS WITH 
DISABILITIES OFFICE, 496-1158.  REASONABLE ACADEMIC ACCOMMODATIONS ARE REVIEWED 
FOR ALL STUDENTS WHO HAVE QUALIFIED DOCUMENTED DISABILITIES.  SERVICES ARE 
COORDINATED WITH THE STUDENT AND INSTRUCTOR BY THIS OFFICE.  IF YOU NEED 
ASSISTANCE OR IF YOU FEELYOU HAVE BEEN UNLAWFULLY DISCRIMATED AGAINST ON THE 
BASIS OF DISABILITY, YOU MAY SEEK RESOLUTION THROUGH ESTABLISHED GRIEVANCE POLICY 
AND PROCEDURES.  YOU SHOULD CONTACT THE PERSONNEL OFFICE AT 496-1130. 
 
In compliance with applicable disability law, qualified students with a disability may be entitled to “reasonable accommodations.”  
It is the student’s responsibility to disclose to the teacher any special need she/he may have before the end of the first week of class. 
 

STATE DEPARTMENT OF EDUCATION 
APRIL 14, 2016

SDE TAB 7  Page 31



Course Title: 
SPED 380  
Legal Issues, Policies and Procedures 
 
Course Description: 
An in-depth examination of special education law, including the policies and procedures 
implemented in public education.   IDEA, Section 504 and ADA will be compared and 
applied to the school setting.  The six basic principles of IDEA and their implementation 
in special education services will be studied along with the legal requirements of 
disciplinary procedures for students with disabilities.  Students will learn their role in 
ensuring that legal rights and responsibilities of students with disabilities, their parents 
and teachers are protected. 
 
Course Outcomes: 

1. Students will demonstrate an understanding of Special Education Law, including 
the history of federal regulations and case law.  

2. Students will demonstrate an understanding of the components of and 
similarities/differences between IDEA, Section 504 and ADA.  

3. Students will demonstrate an understanding of the referral, evaluation and 
eligibility process as it relates to special education services.  

4. Students will demonstrate an understanding of the six basic principles of IDEA 
and their implementation in special education services.  

5. Students will demonstrate an understanding of federally-mandated disciplinary 
procedures for students with disabilities. 
 

Documents to Follow: 
• Chart to show alignment of course outcomes with Idaho Standards for 

Exceptional Child Generalists 
• Course syllabus 
• Assessment tools to measure competency and skill 
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Final Examination – Winter 2016    R. Dean Cloward, PhD 
SPED 380 – Legal Issues 
 
 
DIRECTIONS: Answer the following questions with brief and concise answers.  Do not pad your answers.  If you are 
quoting or paraphrasing, give a citation (in text or at the end of your answer).  Use 12 font, one inch margins.  Proof read 
your response.  Each item’s worth is noted for a total of 100 points on the exam. 
 
 
1. (30 points)FAPE is the most essential element and requirement under IDEA.  It is simple in definition, but complex in its 

ramifications on procedures and practice.  Consider all you read in your textbook, case laws, and other preparations you 
made for class mock courts.  Then, write an essay that demonstrates your knowledge of the full concept of FAPE and use 
case examples, stories, or visual illustrations to convey your ideas.  
 
 

2. (25 points) Currently, one of the more highly litigated areas in special education concerns placement of students with 
disabilities in the least restrictive environment.  Define the term least restrictive environment (LRE).  Explain the 
continuum of placements.  A number of court cases have clarified the meaning of LRE.  Explain the important aspects of 
these cases.  What should school districts do to make certain they are in compliance with this aspect of the IDEA?  What 
“rules” should govern their behavior? 

 
 
3. (25) What are procedural safeguards, as outlined in Chapter 12?  Name and describe as many as you can.  

Where possible, describe a case law associated with each one.  Describe the ramification/implications 
associated with these safeguards relevant to your future career.  

 
 

4. (20 points) Select ONE of the following to write about:  
 
 

a. Create a decision flow chart explaining the process and procedures related to making decision about 
misbehavior of a child on an IEP.  Clarify timelines, the role of FBA and BIPs, and manifestation 
determination.  Include who performs what, why, and when.  

 
 

c. What is bullying and harassment?  Describe what we know from statutory law, case law, and OCR Dear 
Colleague letters.  What provisions must a school take to protect and prevent bullying?  When an incident 
is reported, what must a school do to respond?  How is bullying related to FAPE under 504 and IDEA? 

 
 

d. You have been asked by your school district to write the content for a brochure to be given to parents to 
explain the principles of IDEA (and 504).  List and describe each one in such a way that most parents 
would easily understand them. 

 
 

e. You have been asked to consult on a case in your school district similar to Cedar Rapids and Tatro.  
Summarize the two cases and what was at issue in the cases in a way that your general education peers 
would understand and be able to apply to their decision at hand. 
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Mid-term exam – SPED 380 – Legal Issues R. Dean Cloward, PhD 
Covering Chapters 1 – 7  
Winter 2016 
 
INSTRUCTIONS:  Open a WORD document (or some other word-processing software) and type your response to 
the following questions.  After you done, then refresh your I-Learn page to assure you are still logged in, and 
then submit your document on I-Learn.   
 

1. (25) Explain the history of Special Education as it is today, looking back 100 years. What has changed and 
how did that change occur?  Consider statutory law, case law, and social advocacy/organizations.  Make 
sure you address what influences drove the change and how those influences are still relevant today.  Be 
thorough.  

  
2. (25) Section 504 and IDEA have more in common than different. Compare and contrast 504 and IDEA.    

Describe their purposes, their similarities, and their differences.  You are not limited to words (e.g., use a 
graphic organizer, a Venn diagram, or a table to assist you if that makes more sense to you).  What 
principles and concept are related to both of them? 
 

3. (25) Explain the three levels of courts in the United States (federal judiciary)?  What are the functions of 
these courts? What is their hierarchy from least to most powerful?  What are their primary 
responsibilities? Detail the differences to between the state and federal systems.  What is horizontal and 
vertical power? 
 

4. Short Answer Questions – answer five of the following: 
 

A. (5) Explain FAPE 
B. (5) Describe a case, in detail from one of the chapters you read. 
C. (5) What are procedural safeguards rights?  Name and explain each one. 
D. (5) What happens when a parent disagrees with the school’s decision regarding an IEP? 
E. (5) What is the role of the parent in process of writing an IEP? 
F. (5) What are the steps of writing an IEP and how do they relate to student success? 
G. (5) Draw a chart that shows and explains the steps from referral to final placement in a Special 

Education classroom. 
H. (5) How many federal appellate circuits are there in the United States?  In which circuit do you live in 

Idaho? Describe what you know about our circuit and how conservative or liberal it is compared to 
others 

I. (5) Detail a 5 step genealogy of a court cases representing a precedence of one of the principles of 
IDEA 

J. Describe the purposes, provisions, and procedures of ADA. 
K. Describe the purposes, provisions, and procedures of Elementary and Secondary Education Act 

(ESEA/NCLB/ESSA).   
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SPED 380 - Legal Issues (Special Educ. Law) Winter 2016 
Monday, Wednesday, and Friday 12:45 to 1:45 PM 

 

Invitation 
Come with me on a path of learning, a journey together.  This is an invitation to ACT, that you might KNOW, LEARN, and 
BECOME, as you seek truth from the best books, from each other, and via the spirit.  I hope the secular and spiritual can 
be interwoven in our class for deep learning and critical change, as you become more like your Savior, Jesus Christ. 
 

We have a tendency to compartmentalize the restored gospel into a lengthy list of things to do – as separate and 
unrelated “applications” to be accomplished and checked off. Daily scripture study – check.  FHE – check.  
Personal and family prayer – check.  Temple attendance – check.  Home & visiting teaching – check. …the Power 
of the Savior’s gospel to bless and guide us comes from the connectedness and interrelatedness of its doctrines, 
principles and practices.  Only as we gather together in one all things in Christ can we diligently strive to become 
what God desires us to become. 
 ~ Elder David A. Bednar 
 
“You show your trust in Him when you listen with the intent to learn…and then you go and do whatever He 
asks….And if you then go and do what He would have you do, your power to trust Him will grow, and in time you 
will be overwhelmed with gratitude to find that He has come to trust you.”    President Eyring, GC Oct 2010 

 

Instructors 

R. Dean Cloward, Ph.D. 
Office:   353D HIN  Phone:  496-4110 
Office hours:  2 to 4 PM Monday, 10 to 11 Friday or by appointment 

 

Email and Office Hours 
I cherish above all else the individual time I spend with students teaching them and learning from them about the course, 
the gospel, and life.  To safeguard such time and to safeguard time I need to spend with my family and colleagues, 
please respect the following guidelines: 

1) Limit emails to information that only I can provide.  Do not email me about information that you can easily 
lookup yourself in the syllabus or course catalog.  Do not email me about information we pay advisors in the 
ADC to give to you.  Do not ask me for information we train secretaries and student secretaries to have for you.  
I will spend as much time as needed to help with the tasks that only I can do.  I love serving you. 

2) Visit me during my office hours OR schedule an appointment, rather than stopping at my office at some other 
time.  I welcome you to come by for information related to this course, your major and related problems, 
professional development and related questions, and even personal problems.  I love to talk with students.  I 
learn as much or more from you, as you do from me.  I love to counsel students and I have professional training 
when needed to help with problems.  So please come by when it is me that you need to see, just provide me the 
courtesy of scheduling your visit, if possible. 
 

Prerequisites 
SPED 200 (or ED 200).  Students will understand material easier and faster with a foundation of SPED 310. 

 
Course Description 

An in-depth examination of special education law, including the policies and procedures implemented in public 
education.  IDEA, Section 504 and ADA will be compared and applied to the school setting.  The six basic principles of 
IDEA and 504, along with their implementation in serving student with special needs will be studied.  Students will 
learn their role in ensuring that legal rights and responsibilities of students with disabilities, their parents and 
teachers are protected. 
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Learning Outcomes (Course Objectives) 
1. Students will demonstrate an understanding of Special Education Law, including the history of federal 

regulations and case law. 
2. Students will demonstrate an understanding of the components of and similarities/differences between 

IDEA, Section 504 and ADA. 
3. Students will demonstrate an understanding of the referral, evaluation and eligibility process as it relates to 

special education services. 
4. Students will demonstrate an understanding of the six basic principles of IDEA and their implementation in 

special education services. 
5. Students will demonstrate an understanding of federally-mandated disciplinary procedures for students 

with disabilities. 
 

Learning Model 
 I expect you to know the Learning Model well enough to answer impromptu questions about it either orally or in 

a pop quiz.  It is the expectation of this course that you understand the model and use the model, both the 
principles and the processes. 

 

Principles 
1. Exercise faith in the Lord Jesus Christ as a principle of action and power. 
2. Understand that true teaching is done by and with the Holy Ghost 
3. Lay hold upon the word of God - as found in the Holy Scriptures and in the words of the prophets - in all 

disciplines. 
4. Act for themselves and accept responsibility for learning and teaching 
5. Love, serve and teach one another. 
 

Processes 
 Prepare 

Consider: 
o You are not only preparing to learn for class, but you are preparing for your profession, roles and 

responsibilities within the church, and most importantly, roles and responsibilities within your family.  
Invest with your heart. 

o Preparation is the investment required to be taught by the spirit.  Thus, because we prepared we merit 
divine intervention.  Don’t limit what the Lord may teach you, by failing to prepare well. 

o Most students who have taken this course, report that is the most challenging course that have ever had.  
A distinguishing feature between students that do well and those who struggle is how well they prepare 
to learn.   

 
This class is based on an expectation that you master the material.  Mastery requires more than the typical high 
school effort of a quick read, casual notes in class, and memorization of key material.  Mastery will require 
sustained attention to the concepts, details, and flow of course content.  It will require inquiry and self-
motivation.  Here are a few guidelines to assist you:  
 

1. There are a number of preparation activities listed in I-learn associated with each content area we 
discuss.  Please engage yourself in these preparation activities prior to reading the text or attending 
the gathering time in class.  They are designed to prime you for that learning.  Each student studies 
and learns differently, and thus, I have given you many different resources to help you learn.  You do 
NOT need to use them all, but select among them to find that which helps you the most.   

2. Read assigned material before class and be prepared to summarize it, be quizzed on it, or teach it to 
your peers.  This will require you to read material more than once and annotate as you read.  
Replace highlighting your textbook with circling key terms, underlining key phrases and definitions 
of terms, draw lines between related concepts, and make notes to facilitate retention and 
understanding: Write a summary statement for each page in the top margin, write 
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insights/impressions/personals experiences/comments in the side margin, and write a question that 
represents how you might assess the concepts from that page in the bottom margin.  Make your 
text come alive to you. 

3. Review and annotate your lecture notes immediately after class, again within 24 hours of class, and 
again within one week of class.  Review your notes and annotations briefly again before taking the 
exam. 

 

 Teach one another  
Teaching the material to someone else accomplishes many goals.  First it will help you to solidify what you 
learned.  You will understand it better and retain it longer, if you have taught it.  Second, it will help you realize 
what you have not learned well.  As you teach it, you will see the holes in your learning, especially if the person 
you are teaching is paying attention and asks questions.  Third, acting is an expression of faith.   When we “act” 
we invite the spirit to teach.  Thus, when we act upon that which we know, we merit divine intervention.  It will 
stimulate questions and answers tailored to us personally.  These promptings will be tailored to our individual 
futures and lives.  Until we do so, the spirit is limited in its ability to help us.  The only way to know that you are 
prepared for your professional or for your exam, etc. is how well you are able to teach the concepts to others, 
especially to those who have never had the course before.  I recommend you do the following: 

1. Teach two people the content you learned in our gathering time (class) within 48 hours of learning it. 
2. Meet with a group from class at least once a week for an hour to discuss the readings, lecture 

material, and preparation assignments.  Use your time wisely and stay focused.  Write what you 
learned, insights, and impressions in your notes.  Annotate your notes with your learning.  Again, 
some of what occurs in your heart and mind will be for you only.  Treat such sacred revelation as 
such. 

3. Allow others to teach you.  Seek people with disabilities, those who teach children, parents of 
children with disabilities, or friends that may have insight into the material you are learning. 

4. There will be opportunities to teach each other in class regularly as well.  Be an active and engaged 
participant. 

5. Seek the help of your peers, the class tutor, the learning center, and me to assist your learning. 
 

 Ponder and prove 
Search, ponder, and pray are concepts that we have been taught since our youth as the means to greater 
understanding.  We have been taught recently (by Elder Bednar, President Clark, and others) that this is also the 
means to merit divine intervention and guidance through the spirit. To consider deeply the meaning, application, 
and purpose of concepts taught in class will prepare your heart for confirmation of truth.  Gathering data 
through participation activities will provide evidence to assist you in proving these truths.  Consider: 

1. Nephi taught his brother to liken (1 Nep 19:23) the scriptures unto yourselves as the means to 
understand and internalize the personal meaning of each scripture. 

2. I recommend you make your learning a matter of daily prayer.  Put secular learning second to 
spiritual learning.  Spend time in your scriptures each day as well.  Read from modern revelation.  
Attend devotional addresses. 

3. Ask yourself from the perspective of a future teacher, how the material has applicability in your 
classroom, how you might serve these children with disabilities, or what information you will need 
to know to be successful with these children. 

4. Ask what scriptural concepts, principles, or doctrines have basis to help us understand the precepts 
taught.  What would Christ teach us further about this or how would He apply it if He were 
teaching/taking the class? 

5. Ponder and prove is dependent on preparation.  Reflection can be effective in increasing 
understanding and deepening commitment/testimony.  Consider how you “used to think,” 
compared to “how you currently think.” 

6. See opportunities to apply your learning across every possible setting possible and then reflect upon 
your success. 
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Performance Assessment (Grade) 
Notices and expectations  
1. This is a junior level course.  Unlike other courses you may have taken where your learning may have been 

directed by the professor, I expect you to take are larger role and be responsible for your own learning.  You 
are expected to be in class for 3 hours and to do 6 hours of work outside of class each week.  I will not 
dictate what you need to read comprehensively.  Find additional readings that relate and extend your 
learning.  I expect you to read and know the course objectives and seek to achieve them via your own 
studies.  The nature of this course will require significant effort on your part and staying current with 
reading and other assignments.  If you get behind by more than one reading assignment, please come see 
me. 

2. This class will include extensive group work and thus will require your active participation.  If you struggle to 
participate in groups, I recommend that you meet with me to formulate a plan for your success. 

 
Late work  

All assignments are due in class before the lecture begins each Friday, unless otherwise stated. 
I encourage you to turn in assignments early, especially if you know you may be out of town or have a conflict.  I 
understand life happens to us all and that a late assignment is sometimes unavoidable.  Yet, some students have 
yet to manage their affairs and perpetually turn things in late.  Professionally you must master punctuality.  No 
supervisor will tolerate perpetually late work.  Consequently, to encourage the development of organizational 
skills and punctuality, only one assignment may be turned in late.  You may turn it in up to 48 hrs after the 
deadline.  The second late assignment turned in late will be counted off 50% and all others will take a grade of 
zero (no credit).  Peer graded assignments (reports) turned in late will be graded by the TA’s or me.  To turn in 
something late, attach a written statement as to why it is late and how you want me to grade the assignment 
(e.g., “please count this as my freebie” or “grade this one 50% off”).  You may use the late coupons at the end of 
this syllabus if you choose or write up your own.  All late work will be graded after other grading is complete and 
that could be a few days or a week after other paperwork is returned.   That counts for illness and excused 
absences as well.  Thus, use your freebie wisely.  DO NOT ASK FOR AN EXCEPTION. 
 

Grading 
  In course grades will be evaluated based on the following breakdown: 

Grading Scale: 
Competency-based learning 

Grade entered in grade book 

Pass plus 100%  

Pass 85% 

Pass minus 75% 

Fail and redo 65% 

 
Exams and other summative assessments: 

  A 94-100% A- 90-93.99% 

B+ 87-89.99% B 84-86.99%  B- 80-83.99% 

C+ 77-79.99%  C 74-76.99%  C- 70-73.99% 

D+ 67-69.99% D 64-66.99%  D- 60-63.99% 

F Below 60%     

 
 Final grades will be awarded based on the following guidelines: 
   A = 90-100%  C = 70-79%  F = 0-59% 
   B = 80-89%  D = 60-69% 

STATE DEPARTMENT OF EDUCATION 
APRIL 14, 2016

SDE TAB 7  Page 39



 

 
 
Learning Assessment and Learning Activities 

 
This course is partially self-graded, in that you will do a lot of self-evaluation and reflection, including 
recommending your own final grade using a rubric and a face-to-face exit interview.  You will drive your own 
learning.  If you struggle with this, would like assistance, or do not feel you are driving your own learning well, then 
please come see me. 
 
Higher, Wider, Deeper Project (25% of your final grade) – a self-guided project, based on a self-selected 
theme/topic where you will practice researching skills that you will use throughout your profession and at the 
same time advance your learning and the learning of your peers. 
 
Exams (30% of your final grade) – Two exams, a mid-term and final, will be administered during the semester.  The 
exams will be essay exams. 

 
 Case Briefs and other assignments (25% of your final grade) – Described on I-Learn. 
 

Group work (20% of your final grade) – Group work will be a frequent activity in class as you struggle to 
understand and apply the concepts of the law.  Further, the class will include mock court, hearings, and IEP 
meetings. 
 

 Textbook, Readings, and Textbook Study Guides 
 Textbook:  The Law and Special Education, Fourth Edition, Yell, Mitchell L. 
 Additional required readings:  As assigned on I-Learn or in class. 

 

Class Schedule and due dates 

 

  Provided separately on I-Learn as an Excel Spreadsheet. 
 

Other expectations 
Attendance/promptness is expected.  Please show respect for me as your teacher and for your fellow students 
by: 

1) Arriving early and never late.   
2) Coming prepared and participating. 
3) Never missing class. 

Do not miss class and then come up to me later and ask “did I miss anything important” as the implied message 
is that I must regularly teach unimportant things.  Instead, please come to me for help, but do so after you have 
talked with two peers and copied notes from them, completed assigned reading, and reviewed related lecture 
material (i.e., Power Points, handouts, etc.) – then come to me and say, “I have talked with two peers, reviewed 
lecture notes from them, reviewed lecture material, and completed all assigned reading.  What else should I do 
to master the material?” 
 
Stay up with or ahead of the pace of class:  It is critical that you do not fall behind in your reading or course 
assignments.  Plan ahead.  All assignments and due dates are listed on the syllabus.  Assignments are due at the 
beginning of class on the designated date.  Turning work in on time is a sign of professionalism and respect for 
not only your instructor but the other students in the class.  See policy under Grades above regarding late work. 
 
The Honor Code and Dress & Grooming Standards will be enforced in class or when representing the university.  
I enforce them, not just because you committed to honor it, but because I expect you to look professional (like a 
teacher) as you act in the role of a student in this class.  I will focus on doing and becoming, rather than the “do-
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nots.”  Consequently, please dress up when you come to class or when doing service for this class.  Look your 
best. 
 
Academic Integrity.  I expect the highest levels of academic integrity from you.  Those failing to demonstrate 
academic integrity will be referred to the Dean of Students office and discipline from me may include any or all 
of the following:  Reading/writing assignments to teach, failure on the assignment/exam, failure in the class, 
and/or a service/learning experience.  The university policy regarding academic integrity is listed below. 
 
Academic Learning Center (tutoring center):  Go to http://www.byui.edu/AcademicLearning, or go to McKay 
Library 272 for information about how the writing, reading, math, and study skills centers can help you increase 
success in all of your classes.  To schedule a tutor for a specific class, log on to Tutor Request under Student 
Services and follow the instructions.  Ask me for more information as needed. 
 
This syllabus is subject to change, based on the demands (learning or otherwise) of this course, the university, 
and the students in the class. 

 

Other notices and policies 
Student Placement 
There is a strong probability that your student-teaching placement will be a distant learning site placement.  
Distant site placements are limited to certain locations and will mean a move and establishment of a new 
apartment and may be more expensive than campus-based sites.  Campus-based student teaching sites will require 
significant commuting for many. There will be some unanticipated program expenses that develop throughout the 
program. 
 
Sexual Discrimination 
Title IX of the education amendments of 1972 prohibits sex discrimination against any participant in an education 
program or activity that receives federal funds, including federal loans and grants.  Title IX also covers student-to-
student sexual harassment.  If you encounter unlawful sexual harassment or gender based discrimination, please 
contact the personnel office at 496-1130. 
 
Accommodations for Disabilities 
Brigham Young University-Idaho is committed to providing a working and learning atmosphere which reasonably 
accommodates qualified persons with disabilities.  If you have any disability which may impair your ability to 
complete this course successfully, please contact the Services for Students With Disabilities office, 496-1158.  
Reasonable academic accommodations are reviewed for all students who have qualified documented disabilities.  
Services are coordinated with the student and instructor by this office.  If you need assistance or if you feel you 
have been unlawfully discriminated against on the basis of disability, you may seek resolution through established 
grievance policy and procedures.  You should contact the personnel office at 496-1130.  In compliance with 
applicable disability law, qualified students with a disability may be entitled to “reasonable accommodations.”  It is 
the student’s responsibility to disclose to the teacher any special need she/he may have before the end of the first 
week of class. 

 

Academic Honesty Policy – Definitions 
Intentional Plagiarism is the deliberate act of representing the words, ideas, or data of another as one’s own 
without providing proper attribution to the author through quotation, reference or footnote. 
 
Inadvertent Plagiarism involves the inappropriate, but non-deliberate, use of another’s words, ideas or data 
without proper attribution.  Although not a violation of the Honor Code, it is a form of academic misconduct for 
which an instructor can impose appropriate academic sanctions.  Students who are in doubt as to whether they 
are providing proper attribution have the responsibility to consult with their instructor and obtain guidance. 
 
Plagiarism may occur with respect to unpublished as well as published material.  Examples include: 

 Direct Plagiarism—the verbatim copying of an original source without acknowledging the source. 
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 Paraphrased Plagiarism—the paraphrasing, without acknowledgment, of ideas from another that the 
reader might mistake for his/her own. 

 Plagiarism Mosaic—the borrowing of words, ideas or data from an original source and blending this 
original material with one’s own without acknowledging the source. 

 Insufficient Acknowledgement—the partial or incomplete attribution of words, ideas or data from an 
original source. 

 
Fabrication or Falsification is a form of dishonesty where a student invents or distorts the origin or content of 
information used as authority.  Examples include: 

 Citing a source that does not exist. 
 Citing information from a source which is not included in the source for which credit is given. 
 Citing a source for a secondary proposition which it does not support. 
 Citing a bibliography source when it was neither consulted nor cited in the body of the paper. 
 Intentionally distorting the meaning or applicability of data. 
 Inventing data or statistical results to support conclusions. 

 
Cheating is a form of dishonesty where a student attempts to give the appearance of a level of knowledge or 
skill that has not been obtained.  Examples include: 

 Copying from another person’s work during an examination or while completing an assignment. 
 Allowing someone to copy from you during an examination or while completing an assignment. 
 Using unauthorized materials during an examination or while completing an assignment. 
 Collaborating on an examination or assignment without authorization. 
 Taking an examination or completing an assignment for another, or permitting another to take an 

examination or to complete an assignment for you. 
 
Other Academic Misconduct includes other academically dishonest, deceitful or inappropriate acts which are 
intentionally committed.  Examples include but are not limited to: 

 Inappropriately providing or receiving information or academic work so as to gain unfair advantage over 
others. 

 Planning with another to commit any act of academic dishonesty. 
 Attempting to gain an unfair academic advantage for oneself or another by bribery or by any act of 

offering, giving, receiving, or soliciting anything of value to another for such purpose. 
 Changing or altering grades or other official educational records. 
 Obtaining or providing to another a test or answers to a test which has not been administered. 
 Breaking and entering into a building or office for the purpose of obtaining an unauthorized test. 
 Continuing work on an examination or assignment after the allocated time has elapsed. 
 Submitting the same work for more than one class without disclosure and approval. 
 Getting equal credit on group assignments when equal work was not done. 

 

Academic Honesty Policy – Adjudication Procedures 
Faculty are responsible to establish and communicate to students their expectations of behavior with respect to 
academic honesty and the student’s conduct in their course.  The instructor will be responsible to investigate any 
incident of academic dishonesty or misconduct, determine the circumstances, and take appropriate action.  
Examples include but are not limited to the following: 

 Reprimanding the student orally or in writing. 
 Requiring work affected by the academic dishonesty to be redone. 
 Administering a lower or failing grade on the affected assignment, test or course. 
 Work with the Dean of Students to remove the student from the course. 
 Recommending to the Dean of Students that the student be put on probation or dismissed. 

 
If the incident involves the violation of a public law, e.g., breaking and entering into an office or stealing an 
examination, the act should be reported to University Police. 
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For the purpose of tracking, suspected or proven violations of the Academic Honesty Policy should be reported to 
the Dean of Students office—name, incident, action taken.  If the occurrence is sufficiently egregious or if a pattern 
of dishonesty or misconduct is discovered additional action may be taken on behalf of the university based upon the 
nature of the infraction. 
 
If an affected student disagrees with the determination or action and is unable to resolve the matter to the mutual 
satisfaction of the student and the instructor, he/she may have it reviewed through the university’s grievance 
process. 
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Course Title: 
SPED 381  
Evidence-Based Practices 
 
Course Description: 
An introduction to evidence-based practices as related to the field of special education.  
Types of educational research will be examined along with legal policies and criteria for 
identifying evidence-based practices.  Students will be exposed to current evidence-
based practices such as Response to Intervention and Positive Behavioral Interventions 
and Supports and learning and their implementation in the educational environment. 
 
Course Outcomes: 

1. Students will identify the components Evidence-Based Practices as related to the 
field of Special Education.  

2. Students will demonstrate an understanding of the current legal policies related 
to Evidence-Based Practices.  

3. Students will demonstrate the ability to distinguish between Evidence-Based 
Practices and Non Evidence-Based Practices.  

4. Students will demonstrate understanding of the components and 
implementation process for Response to Intervention (RTI).  

5. Students will demonstrate understanding of the components and 
implementation process for Positive Behavioral Interventions and Support (PBIS). 
 

Documents to Follow: 
• Chart to show alignment of course outcomes with Idaho Standards for 

Exceptional Child Generalists 
• Course syllabus 
• Assessment tools to measure competency and skill 
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Students will identify the components Evidence-
Based Practices as related to the field of Special 

Education

Students explain: the 
components Evidence-Based 
Practices as related to the 
field of Special Education

    _______/10

Students will demonstrate an understanding of 
the current legal policies related to Evidence-

Based Practices

Students Explain: the 
current legal policies related 
to Evidence-Based Practices

_______/10

Students will demonstrate the ability to 
distinguish between Evidence-Based Practices and 

Non Evidence-Based Practices

Students Explain: how to 
distinguish between 
Evidence-Based Practices 
and Non Evidence-Based 
Practices

_______/10

Students will demonstrate understanding of the 
components and implementation process for 

Response to Intervention (RTI)

Students Explain: the 
components and 
implementation process for 
Response to Intervention 
(RTI)

_______/10

Students will demonstrate understanding of the 
components and implementation process for 
Positive Behavioral Interventions and Support 

(PBIS)

Students Explain: the 
components and 
implementation process for 
Positive Behavioral 
Interventions and Support 
(PBIS)

_______/10

Students will understand components of the 
Standards-Based IEP and how it can be linked to 

instruction

Students Explain: the 
components of the Standards-
Based IEP and examples of 
ways that they have linked 
IEP goals to instruction

_______/10

Final Exam and Exit Interview

Students will orally review 
and summarize their 
knowledge gained in the 
course

_______/10

SPED 381 
Introductory- Competency Assessment Rubric (I-CAR)
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Instructor:  Mike Christopherson          Office: Hinckley 164     496-4154    christophersonm@byui.edu 
 
Office Hours:    M-F 11:00 AM-12:30 PM or by appointment  
 
Time and Place:  Section 1 M/W/F    2:00pm – 3:00pm           Hinckley 271 
 
Required Texts:     

  

Creating Inclusive Classrooms: Effective and Reflective Practices (7th Edition) by 
Spencer J. Salend  

 

  

 

 

 

Common Core and the Special Education Student: Your Guide to Instructional Shifts and 
Implementing                       Services and 
Supports                                                                 By Mary Schillinger and Becky Wetzel 

 

Subscribe to: www.cec.smartbrief.org www.wrightslaw.org  See I-Learn for additional readings. 

 

Course Description:   An introduction to evidence-based practices as related to the field of special 
education.  Types of educational research will be examined along with legal policies and criteria for identifying 
evidence-based practices.  Students will be exposed to current evidence-based practices such as Response to 
Intervention and Positive Behavioral Interventions and Supports and their implementation in the educational 
environment.   

The purpose of the course is to prepare pre-service teachers to provide evidence-based language arts and math 
instruction to students with disabilities in inclusive settings. An emphasis is placed on results of research and 
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proven methods of instruction for teaching beginning reading and math to children with learning difficulties. 
The course stresses a behavioral approach to teaching, as well as the development and implementation of 
intervention strategies for various populations of children with exceptionalities in inclusive settings. 
Additional topics include modifications and adaptations of materials, effective teaching, learning strategies, 
lesson planning, assessment, and individualized education programs. 

Course Outcomes:  Upon completion of this course students will … 

1. Develop a gospel perspective of teaching exceptional students. 
2. Identify the components Evidence-Based Practices as related to the field of Special Education. 
3. Demonstrate an understanding of the current legal policies related to Evidence-Based Practices. 
4. Demonstrate the ability to distinguish between Evidence-Based Practices and Non Evidence-Based 

Practices. 
5. Demonstrate understanding of the components and implementation process for Response to 

Intervention (RTI). 
6. Demonstrate understanding of the components and implementation process for Positive Behavioral 

Interventions and Support (PBIS) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  SPED 381 Course Outcomes 
 SPED 381 Evidence-Based Practices  

Course outcome alignment to Idaho Standards for Exceptional 
Child Generalists 

Students will 
identify the 
components 
Evidence-
Based 
Practices as 
related to the 
field of 
Special 
Education 

Students will 
demonstrate 
an 
understanding 
of the current 
legal policies 
related to 
Evidence-
Based 
Practices 

Students will 
demonstrate 
the ability to 
distinguish 
between 
Evidence-
Based 
Practices and 
Non 
Evidence-
Based 
Practices 

Students will 
demonstrate 
understanding 
of the 
components 
and 
implementatio
n process for 
Response to 
Intervention 
(RTI) 

Students will 
demonstrate 
understanding 
of the 
components 
and 
implementatio
n process for 
Positive 
Behavioral 
Interventions 
and Support 
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Standard 1: Learner Development and Individual Learning 
Differences - The teacher understands how exceptionalities may 
interact with development and learning and use this knowledge to 
provide meaningful and challenging learning experiences for 
individuals with exceptionalities. 

Knowledge 1-
3 

Knowledge 1-
3 

Knowledge 1-
3 

Knowledge 1-
3 

Knowledge 1-
3 

Standard 2: Learning Environments - The teacher creates safe, 
inclusive, culturally responsive learning environments so that 
individuals with exceptionalities become active and effective 
learners and develop emotional well-being, positive social 
interactions, and self-determination. 

      Knowledge 3 Knowledge 1, 
2, 4 

Standard 3: Curricular Content Knowledge - The teacher uses 
knowledge of general and specialized curricula to individualize 
learning for individuals with exceptionalities. 

Knowledge 1, 
2 

Knowledge 1, 
2 

Knowledge 1, 
2 

Knowledge 3   

Standard 4: Assessment - The teacher uses multiple methods of 
assessment and data-sources in making educational decisions 

      Knowledge 3-
7 

Knowledge  3 

Standard 5: Instructional Planning and Strategies – The teacher 
selects, adapts, and uses a repertoire of evidence-based 
instructional strategies and interventions to advance learning of 
individuals with exceptionalities. 

      Knowledge 1, 
2, 4-8 
Performance 
4, 6 

  

Standard 6: Professional Learning and Ethical Practices – The 
teacher uses foundational knowledge of the field and the their 
professional Ethical Principles and Practice Standards to inform 
special education practice, to engage in lifelong learning, and to 
advance the profession. 

Knowledge 5 Knowledge 5 Knowledge 5 Knowledge 5 Knowledge 5 

Standard 7: Collaboration – The teacher will collaborate with 
families, other educators, related service providers, individuals 
with exceptionalities, and personnel from community agencies in 
culturally responsive ways to address the needs of individuals with 
exceptionalities across a range of learning experiences. 

      Knowledge 1-
6 
Performance 1 

Knowledge 1-
6 
Performance 1 

 
 
Course Objectives: 

Upon successful completion of the course, as assessed by performance on tests, assignments, and in-class 
activities, the student will: 

1-Identify through observation evidence-
based practices in place in the learning 
environment. 

2-Reflect on the positive behavior supports 
and classroom management plan used in the 
classroom. 

3-Identify and describe accommodations 
used for students with disabilities in 
inclusive classrooms and on statewide 
testing. 

4-Create a comprehensive classroom 
management plan for their own classroom 

5-Discuss the use of progress monitoring to 
affect academic outcomes and demonstrate 
how to implement curriculum-based 

6-Identify and demonstrate evidence-based 
instructional practices that support students 
with disabilities or learners struggling with 
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measurement with a classroom of students. academic content in the general education 
classroom. 

7-Demonstrate professional behavior when 
participating in meetings with parents, other 
teachers, and/or related services personnel. 

8-Reflect professionally on practices 
observed and evaluate in terms of research-
based practice. 

  

9-Develop a personal professional 
development plan based on completion of 
the activities in this course, reflecting on 
strengths and weaknesses, and conferencing 
with cooperating teacher and instructor 

10-Provide an overview of mathematics 
reform movements since 1900 including the 
1989 and 2000 NCTM standards' 
development and their impact on teaching 
and learning. 

11- Integrate life skills and other content 
areas (literature, science, social studies) 
with mathematics instruction. 

12-Model positive dispositions about 
mathematics teaching and learning. 

Course Requirements/Assignments  

A. Module Application Activities  
Students will complete each web-based module listed on the schedule and submit the application 
assessment activity of each module on I-Learn. See scoring guides in I-Learn.  

B. Exams  
There will be essay exams for each chapter from the textbook.  The Final will be comprehensive. 

C. Chapter Reading Checks 
Students participating in this course will complete chapter “reading checks” (a total of twelve). 
Students will be asked to answer a series of questions upon completion of each assigned reading. 
Question types may include multiple-choice, short answer, or essay. All questions will be based on 
information that can be found in the corresponding chapter. 

SPED 381 students will provide instruction to students at Madison Junior High & Middle Schools.  

D. Mini Teaching Lesson and Reflection See separate rubric and guidelines in I-Learn. Each student will 
prepare at least one lesson, teach this lesson to the class and post the lesson plan on I-Learn. 

E. Final Field Experience Reflective Report See rubric and guidelines in I-Learn. The next assignment is 
the field experience report.  The field report itself should be at least 10-11 pages long. If you find that 
your report is significantly shorter than this, then you have not provided sufficient detailed examples 
and illustrations for each section of the report. You are required to complete 25 hours of classroom 
observations.  Criteria for grading the report is provided in the Field Experience Rubric, on I-Learn and 
as follows: 

       a. Professional Preparation. When you submit your visits or activities, do so professionally. All are to be 
typed and submitted electronically. You are to have a cover page and a table of contents which lists all your 
visitation sites. Sentence structure, margins, quality of your responses, and thoughtfulness of reflection will be 
considered. You should write up each visitation site separately; however, you should submit the completed 
report as one assignment and one document. 
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       b. Quality and Depth of Reflection. Take good notes when you visit the different sites so that you can 
provide detailed illustrations and examples to support the points you make. While you are observing, look for 
examples and non-examples of the best practices that you are learning about in your classes. Make sure that you 
demonstrate your understanding and ability to integrate theory and practice. Use this time to identify strategies 
and practices that you would like to implement in your own classroom as well as those that you might not want 
to implement.  Describe any additional training or information you would like to obtain based on something you 
learned about through the observations. 

         c. Classroom Management and Instruction In all discussions, please remember to respect 
confidentiality at all times. Do not provide names of students, teachers, schools or school districts.  Instead, 
provide some context for the situation (e.g. grade level, type of classroom, number of students, student teacher 
ratio). 

         d. Classroom Management Plans. Use your behavior management plan that you created in the IRIS 
module and paste it into a word document and submit it on I-Learn. Write about the plan that you created in this 
module, provide a brief summary as to why you included the components that you did. Review some behavior 
plans of your peers and provide constructive feedback to them, asking for clarification as needed. Provide 
suggestions for improvement as appropriate. 

         e. Classroom Management/Positive Behavior Support in the Field. Describe the types of classroom 
behavior management practices and positive (or otherwise)          behavior support practices you have observed 
in your field placement.  Reflect on what you have learned in your classes about evidence-based practices in 
this area and evaluate the extent to which you have observed these theories in practice. What are some of the 
challenges to implementing EBPs in this area? What are some strategies/supports for ensuring that positive 
practices are in place? 

         f. Assessment/Progress Monitoring. What are some of the issues and concerns related to progress 
monitoring? Discuss the evidence-based practices related to assessment and progress monitoring that you have 
learned about in this module. Which of these have you seen implemented in your classroom observations? 
Reflect on both positive and negative examples that you have observed and provide suggestions for 
improvement as appropriate. 

       g. Facilitating Instruction for Struggling Learners.  What are some evidence-based practices for 
facilitating instruction with struggling learners? Discuss the evidence-based practices related to providing 
instructional supports for students with disabilities that you have seen implemented in your classroom 
observations. Reflect on both positive and negative examples that you have observed and provide suggestions 
for improvement as appropriate.  
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In Class Assignments (Teach One Another): Many group and individual activities/assignments are done in 
class and are graded.   These in-class activities cannot be made up if you are absent, unless excused by the 
university (a signed form must be submitted).  

Attendance/Participation:  Your attendance and participation in class during the university classroom portion 
of this course is critical.  Much of what we will discuss is not found in printed documents that you can read 
outside of class.  During your time in SPED 381, you will be expected to fulfill your daily teaching obligations 
just as full-time classroom teachers do.  If because of a serious, bedridden illness or emergency you are unable 
to teach on an assigned day, you must contact one of your team members with sufficient notice for them to take 
over your duties.  You will then assume their duties on one of their assigned days.   Again, these changes are 
only authorized for the reasons shown above.  Any unauthorized absence during your practicum experience 
might result in a letter grade deduction on your final grade.  You must participate in planning the lesson, be 
prepared for your teaching assignment, and teach for student understanding and involvement.  Lack of effort in 
any of these areas is unacceptable.  As you teach, performance expectations will rise.  With practice, the 
assumption is that your ability to teach will increase.  These teaching experiences will take place at Madison 
Middle School in Rexburg, ID.  Madison School District is placing a great deal of trust in BYU-I, by allowing 
us to work with students in their schools.  As part of our program, it behooves you to be where you are 
supposed to be when you are supposed to be there.  Come to class completely prepared, professionally 
dressed, and take responsibility for the success of your students. 

Performance Assessment (Ponder and Prove):  I have high expectations for your planning and 
teaching.  Your teaching experiences may be recorded.  If recorded, you will have to watch your recordings and 
analyze your teaching practices.  You will receive regular feedback on your planning and teaching from your 
peers and your instructor.  We, the department faculty, do not expect perfection, but we do expect you to plan 
comprehensively, to teach effectively, and to show improvement from lesson to lesson.  A summative 
conference with your peers will take place at the conclusion of each lesson.  After your peers have given you 
their feedback, I will assess your classroom performance one-on-one with you.  Your peers will use an 
evaluation form (Observation Tool) to give you feed back.  

Assignment Due Dates:  Assignments are due on the scheduled date posted on I-Learn.  Students are expected 
to turn in their homework assignments on time.   As mentioned above, upon approval of the instructor, you may 
be given extra days after the original due date to turn in any late assignments, without a penalty.  Note: too 
many late assignments or missing work will call for a meeting with your instructor.  
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Professionalism:   Professionalism in attitude, behavior, and communication should be a part of every 
BYU-Idaho course.  Therefore it is expected that you will: 

• Fully accept the challenges of teaching and learning 
• Uphold the highest standards of ethical behavior, 

integrity, and competency 
• Set goals for yourself;  know what you want to achieve 
• Take initiative rather than wait to be told what to do 
• Be prepared every time you enter the classroom 

 

• Dress in a respectable manner 
• Respect others; treat everyone with dignity 
• Demonstrate the ability to be a follower as well as a 

leader 
• Support and encourage peers 
• Always use proper speech, grammar, vocabulary and 

mechanics  in both written and oral expression 
The ABC’s of Professionalism, Kramer, P.A. ; Teacher Professionalism, Phelps, P.H.;  Kappa Delta Pi Record, Fall, 2003 
 
Assignment & Course Grade Definitions 
 
A – Work is professional in appearance and content.  Assignments and class participation represent outstanding understanding, 
application, and integration of subject material and extensive evidence of original thinking, skillful use of concepts, and ability to 
analyze and solve complex problems.  Demonstrates diligent application of Learning Model principles, including initiative in serving 
other students 
B – Work is professional in appearance and content but with some spelling and grammar concerns.  Assignments and class 
participation represent considerable/significant understanding, application, and incorporation of the material which would prepare a 
student to be successful in next level courses, graduate school, or employment.  The student participates in the Learning Model as 
applied in the course. 
C – Work is professional in appearance but has multiple spelling and grammatical errors.  Assignments and class participation 
represent sufficient understanding of the subject matter.  The student demonstrates minimal initiative to be prepared for and 
participate in class discussions and assignments.  The student participates only marginally in the Learning Model. 
D – Work is unprofessional in appearance and/or has multiple spelling and grammatical errors.  Assignments and class participation 
represent poor performance and initiative to learn and understand and apply course materials.  Retaking a course or remediation may 
be necessary to prepare for additional instruction in this subject matter 
F – Represents failure in the assignment and/or course due to un-professionalism and/or incompleteness of assignments and/or un-
professionalism and/or non-participation in class and the Learning Model. 
 
Grading: 

A = 94-100 
A- = 90-93.99 
B+ = 87-89.99 
B = 84-86.99 
 

B- = 80-83.99 
C+ = 77-79.99 
C = 74-76.99 
C- =70-73.99 
A minimum of a C- is required by the university 
to progress in any major.  

D+= 67-69.99 
D = 64-66.99 
D- = 60-63.99 
F = 59.99 and below 
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Evaluation 
Performance evaluation for this course will be determined by class attendance, the quality of class assignments, 
level of preparation for class on a daily basis, and class participation. 
 Professionalism:   

o It is expected that you will be in class and on time each day.  It is disruptive and disrespectful 
for students to come in/out of the classroom during instruction except in cases of an emergency. 

Attendance:      
 Attendance and participation points are earned for each class session.  
 All absences will result in a loss of attendance points with the exception of a school-excused absence  

Cell Phones 
 Cell phones should not be used in the learning environment; if you need to access your phone for any 

reason please step outside of the classroom setting to do so 
 Participation points will be deducted for accessing or using cell phones within the learning 

environment. 
TITLE IX OF THE EDUCATION AMENDMENTS OF 1972 PROHIBITS SEX DISCRIMINATION AGAINST ANY PARTICIPANT IN AN 
EDUCATION PROGRAM OR ACTIVITY THAT RECEIVES FEDERAL FUNDS, INCLUDING FEDERAL LOANS AND GRANTS.  TITLE IX 
ALSO COVERS STUDENT-TO-STUDENT SEXUAL HARASSMENT.  IF YOU ENCOUNTER UNLAWFUL SEXUAL HARASSMENT OR 
GENDER BASED DISCRIMINATION, PLEASE CONTACT THE PERSONNEL OFFICE AT 496-1130. 
 
BRIGHAM YOUNG UNIVERSITY-IDAHO IS COMMITTED TO PROVIDING A WORKING AND LEARNING ATMOSPHERE WHICH 
REASONABLY ACCOMMODATES QUALIFIED PERSONS WITH DISABILITIES.  IF YOU HAVE ANY DISABILITY WHICH MAY IMPAIR 
YOUR ABILITY TO COMPLETE THIS COURSE SUCCESSFULLY, PLEASE CONTACT THE SERVICES FOR STUDENTS WITH 
DISABILITIES OFFICE, 496-1158.  REASONABLE ACADEMIC ACCOMMODATIONS ARE REVIEWED FOR ALL STUDENTS WHO HAVE 
QUALIFIED DOCUMENTED DISABILITIES.  SERVICES ARE COORDINATED WITH THE STUDENT AND INSTRUCTOR BY THIS OFFICE.  
IF YOU NEED ASSISTANCE OR IF YOU FEELYOU HAVE BEEN UNLAWFULLY DISCRIMATED AGAINST ON THE BASIS OF DISABILITY, 
YOU MAY SEEK RESOLUTION THROUGH ESTABLISHED GRIEVANCE POLICY AND PROCEDURES.  YOU SHOULD CONTACT THE 
PERSONNEL OFFICE AT 496-1130. 
 
In compliance with applicable disability law, qualified students with a disability may be entitled to “reasonable accommodations.”  It is the student’s responsibility to disclose to 
the teacher any special need she/he may have before the end of the first week of class. 
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Course Title: 
SPED 391  
Teaching Reading/Language Arts to Students with Disabilities 
 
Course Description: 
Prospective special education teachers will explore methods, strategies, and 
accommodations for teaching reading and language arts within the context of special 
education.  Cognitive, social and learning characteristics of students with reading 
difficulties will be identified.  Students will have the opportunity to administer informal 
and formal reading assessments, interpret assessment data, and plan curriculum based 
on assessment outcomes.   
 
Course Outcomes: 

1. Students will demonstrate an understanding of Federal and state policies 
/procedures including paperwork regulating services for students with disabilities 
K-12.  

2. Students will identify cognitive, social and learning characteristics of struggling 
readers K-12.   

3. Students will demonstrate the ability to administer and interpret formal and 
informal reading assessments, including RTI, for students K-12.  

4. Students will demonstrate the ability to plan K-12 reading curriculum based on 
assessment outcomes including observation.   

5. Students will demonstrate the ability to identify and implement reading 
strategies for diverse learners K-12. 
 

Documents to Follow: 
• Chart to show alignment of course outcomes with Idaho Standards for 

Exceptional Child Generalists 
• Course syllabus 
• Assessment tools to measure competency and skill 
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1. Students will demonstrate an 
understanding of Federal and state 
policies/procedures including paperwork 
regulating service for students with 
disabilities K-12.

Students explain: RTI, SLD, 
PLAAFPs, GOALS 

391 ____/ 10
392 ____/ 10

2. Students will identify cognitive, social 
and learning characteristics of 
struggling readers and students with 
math difficulties K-12.

Students Explain: common 
characteristics of struggling 
students in math and 
reading

391 ____/ 10
392 ____/ 10

3. Students will demonstrate the ability 
to administer and interpret formal and 
informal reading and math 
assessments, including RTI, for 
students K-12.

Students Explain: 
experiences of interpreting 
progress monitoring data 
and give examples of formal 
and informal assessments 
used

391 ____/ 10
392 ____/ 10

4.  Students will demonstrate the ability 
to plan K-12 reading and math 
curriculum based on assessment 
outcomes including observation.

Students Explain: how 
assessment data is used to 
adjust interventions, 
instruction and lesson 
planning

391 ____/ 10
392 ____/ 10

5.  Students will demonstrate the ability 
to identify and implement reading and 
math strategies for diverse learners K-
12.

Students Explain: strategies 
used to increase literacy and 
math profeciency, and can 
give curriculum examples

391 ____/ 10
392 ____/ 10

SPED 391 
Introductory- Competency Assessment Rubric (I-CAR)
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SPED 391 Reading Strategies for Students with Disabilities 
Instructor 
Jeffry B. Pulsipher 
Office: Hinckley Bldg. 362     
Email: pulsipherj@byui.edu 
Office hours: Mon. through Wed. 1:00-2:00 and Thurs. from 12:00-1:00 or by appointment  
Phone:  496-4129 
 
Time and Place: Seminar Mondays and Wednesdays @ 3:15-4:15 
Monday-Friday 8:30-10:30--Arranged times in classrooms at Jefferson, Madison, and Sugar-
Salem School Districts 
 
 Texts:  Bursuck, W.D. & Damer, M (2015). Teaching Reading to Students Who Are At Risk or 
Have Disabilities -Pearson. 3rd edition 
Assessing Reading Multiple Measures 
 
Course Description:  Prospective special education teachers will explore methods, strategies, 
and accommodations for teaching reading and language arts within the context of special 
education. Cognitive, social, and learning characteristics of students with reading difficulties will 
be defined. Students will have the opportunity to administer informal and formal reading 
assessments, interpret assessment data, and plan curriculum based on assessment outcomes.   
SPED 391 students will provide instruction to a classrooms of K-6th grade students at 
designated schools in the area. 
  
Course Outcomes:  In an authentic classroom setting, students will demonstrate proficiency in 
the following outcomes embedded into practicum experiences. Students will: 
1.  Students will demonstrate an understanding of Federal and state policies/procedures 
including paperwork regulating service for students with disabilities K-12. 
2.  Students will identify cognitive, social and learning characteristics of struggling readers K-
12. 
3. Students will demonstrate the ability to administer and interpret formal and informal 
reading assessments, including RTI, for students K-12. 
4.  Students will demonstrate the ability to plan K-12 reading curriculum based on assessment 
outcomes including observation. 
5.  Students will demonstrate the ability to identify and implement reading strategies for 
diverse learners K-12. 
 

 Course Requirements/Assignments: Listed below are the major assignments required in SPED 
391. 
 
 1. Book Study  
This project is an opportunity for you to choose to read one of three books in a group with other 
classmates that have chosen the same book. At midterms you will present to our class the 
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material especially focusing on strategies discussed in the book and when they should be 
implemented.  
 
2. IRIS Modules and Assessment Completion  
Complete each of the assigned web-based IRIS modules by assigned due dates and submit the 
assessment portion of each module into I-Learn.  These are designed to enhance understanding 
and prepare you for classroom discussions, activities, and learning experiences.  
 
3. Teaching Lesson and Reflection  
Each student will prepare a lesson in regards to strategies in one of the 5 major reading areas. 
This lesson will be taught in our seminar in conjunction with the area covered that week. This is 
a lesson focused on hands-on learning activities and strategies that you would use with students 
to increase reading abilities. After completing the lesson a reflective paper will be submitted. 
  
4. Final Field Experience Reflective Report  
The field report itself is at least 15 pages long. It is a summation of your practicum experience in 
the schools and includes a compilation of your daily journals as well as reflection of the total 
experience. See rubric and guidelines attached in I-Learn. 
 
5. Curriculum Review  
 For this assignment you will need access to curriculum within the classroom in which you are 
serving. The assignment consists of two parts. The first is to analyze the curriculum as it relates 
to common core standards. The purpose is to answer the question – Does this specific curriculum 
help my students gain skills connected to the common core standards? You can show this in any 
way you wish. One possibility is to make a checklist of the common core standards and mark if 
the curriculum has content representing that standard. The second part is to analyze the 
curriculum and dissect it according to individual skill attainment. The purpose is to simply see 
what range of student needs the curriculum being reviewed could serve. Does it only cover early 
reading skills or does it cover up through comprehension? This assignment does not need to be 
elaborate, but it does need to be thorough.  
 
6. Current Happenings in Literacy & SPED   
You will have the opportunity to report to the class a minimum of once regarding a current event 
or article regarding:  literacy / struggling readers / literacy assistive tech. / or literacy in special 
education. You may also research an APP to share. You will choose the time you would like to 
share with the class. After sharing you will answer questions located in the assignment in I-learn 
to receive credit for the assignment. 
 
7. In-School Assessment and Instructional Experience  
You will have the opportunity to be a part of the progress monitoring for a student or group of 
students in a school setting. In collaboration with your mentor teacher and other professionals 
you will analyze and interpret the data which will help to inform the instruction of the 
individuals. With this data you will teach a lesson connected to common core standards for 
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language arts. The lesson will be designed for and based on needs of a particular student or 
students in your practicum setting. You will turn in the lesson plan for this teaching experience 
that should be specially designed for individuals with disabilities. Accommodations / 
Modifications, the standard, strategies, and data for the student or students should be included in 
your plan. 
 
Competency Exit Interview / Final  
You will have a competency exit interview at the end your math and reading strategies 
practicums (391 & 392). This interview is designed for you to show your instructors that you 
have gained competence in the course objectives. In the interview you will explain concepts and 
show evidence of your mastery using specific examples from your individual practicum settings. 
If instructors feel you have not gained the appropriate competency, additional assignments or 
tasks will be required before moving on.  
 
In Class and Preparation Assignments (Teach One Another): Many group and individual 
activities/assignments and case studies are done in class and are graded.   These in-class 
activities can be very difficult and sometime impossible to make up if you are absent. Please plan 
to attend all classes unless ill. If you do miss plan to obtain materials from a classmate. 
Preparation assignments will always show up on ILearn as an assignment. You may look at the 
calendar in ILearn to see upcoming assignments. These are subject to change based on the needs 
of the class.  
 
Assignment Due Dates: Assignments are due on the scheduled date posted on I-Learn.  Students 
are expected to turn in their homework assignments on time. If you know you will not be able to 
complete an assignment before it is due because of extenuating circumstances you must contact 
me before the due date within *reasonable time to make arrangements for the extended time and 
to discuss a new due date. If I am not contacted before the assignment is due it may be turned in 
for half credit and must be turned in no later than 48 hours of the original due date. Submissions 
after 48 hours will not be graded and will receive a zero.  
*reasonable time is a minimum of 5 hours before the time the assignment is due 
 
Attendance/Participation:  Your attendance and participation in class during the university 
classroom portion of this course is critical.  Much of what we will discuss is not found in printed 
documents that you can read outside of class.  During your time in SPED 391, you will be 
expected to fulfill your daily teaching obligations just as full-time classroom teachers 
do. Absences may be approved due to a serious, bedridden illness or other emergency and 
circumstance beyond your control. If due to one of these reasons you are unable to teach you 
must let me know as well as your mentor teacher. You will then need to arrange to make up the 
missed time on another day. Again, these changes are only authorized for the reasons shown 
above.  Any unauthorized absence during your practicum experience might result in a letter 
grade deduction on your final grade or dismissal from the course.  You must participate in 
planning the lesson, be prepared for your teaching assignment, and teach for student 
understanding and involvement.  Lack of effort in any of these areas is unacceptable.  As you 
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teach, performance expectations will rise.  With practice, the assumption is that your ability to 
teach will increase.  These teaching experiences will take place at local school districts.  School 
Districts are placing a great deal of trust in BYU-I, by allowing us to work with students in 
their schools.  As part of our program, it behooves you to be where you are supposed to be 
when you are supposed to be there.  Come to class completely prepared, professionally dressed, 
and take responsibility for the success of your students. 
Performance Assessment (Ponder and Prove):  I have high expectations for your planning 
and teaching.  Some of your teaching experiences may be recorded.  If recorded, you will have 
the opportunity to watch your recordings and analyze your teaching practices.  You will receive 
regular feedback on your planning and teaching from your instructor.  We, the department 
faculty, do not expect perfection, but we do expect you to plan comprehensively, to teach 
effectively, and to show improvement from lesson to lesson.   
Grading 
Final grades will be evaluated based on the following breakdown. 
Grading Scale: 
94-100%    -- A   90-93.99% -- A-  87-89.99% -- B+ 
84-86.99% -- B   80-83.99% -- B-  77-79.99% -- C+ 
74-76.99% -- C    70-73.99% -- C-  67-69.99% -- D+ 
64-66.99% -- D   60-63.99% -- D-  0-59.99%   -- Fail 
 
** PLEASE NOTE ** 

• The instructor reserves the right to make changes to the syllabus as needed. 
• In compliance with the Americans with Disabilities Act, all qualified students enrolled in 

this course are entitled to reasonable accommodations.  It is the responsibility of the 
student to disclose to the teacher any special needs by the end of the first week of class. 

• There is a policy restricting students from bringing children to class.  If a rare emergency 
arises, contact the instructor for special permission. 

• We may use our personal devices at various times during the course as a tool for learning. 
These times will be designated by instructor. 

• Students enrolled in SPED 391 are expected to follow applicable professional standards 
from the Code of Ethics for teachers in the State of Idaho and commensurate 
responsibilities within School Districts.  The Code of Ethics for Idaho teachers is 
available online.  It is imperative that you become familiar with this information.  Please 
see:  http://www.sde.idaho.gov/site/teacher_certification/code.htm 

• Students enrolled in SPED 391 must limit the use of any videos generated in the 
practicum lab to learning experiences related to the coursework only.  No video of 
practicum experiences may be transmitted or re-used outside the learning experiences 
attached to the class. 
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Other notices and policies 
 
Sexual Discrimination 
Title IX of the education amendments of 1972 prohibits sex discrimination against any 
participant in an education program or activity that receives federal funds, including federal 
loans and grants.  Title IX also covers student-to-student sexual harassment.  If you encounter 
unlawful sexual harassment or gender based discrimination, please contact the personnel office 
at 496-1130. 
 
Accommodations for Disabilities 
Brigham Young University-Idaho is committed to providing a working and learning atmosphere 
which reasonably accommodates qualified persons with disabilities.  If you have any disability 
which may impair your ability to complete this course successfully, please contact the Services 
for Students with Disabilities office, 496-1158.  Reasonable academic accommodations are 
reviewed for all students who have qualified documented disabilities.  Services are coordinated 
with the student and instructor by this office.  If you need assistance or if you feel you have been 
unlawfully discriminated against on the basis of disability, you may seek resolution through 
established grievance policy and procedures.  You should contact the personnel office at 496-
1130.  In compliance with applicable disability law, qualified students with a disability may be 
entitled to “reasonable accommodations.”  It is the student’s responsibility to disclose to the 
teacher any special need she/he may have before the end of the first week of class. 
 
Academic Honesty Policy – Definitions 
Intentional Plagiarism is the deliberate act of representing the words, ideas, or data of another 
as one’s own without providing proper attribution to the author through quotation, reference or 
footnote. 
Inadvertent Plagiarism involves the inappropriate, but non-deliberate, use of another’s words, 
ideas or data without proper attribution.  Although not a violation of the Honor Code, it is a form 
of academic misconduct for which an instructor can impose appropriate academic sanctions.  
Students who are in doubt as to whether they are providing proper attribution have the 
responsibility to consult with their instructor and obtain guidance. 
 
Plagiarism may occur with respect to unpublished as well as published material.  Examples 
include: 

 Direct Plagiarism—the verbatim copying of an original source without 
acknowledging the source. 

 Paraphrased Plagiarism—the paraphrasing, without acknowledgment, of ideas 
from another that the reader might mistake for his/her own. 

 Plagiarism Mosaic—the borrowing of words, ideas or data from an original 
source and blending this original material with one’s own without acknowledging 
the source. 

 Insufficient Acknowledgement—the partial or incomplete attribution of words, 
ideas or data from an original source. 
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Fabrication or Falsification is a form of dishonesty where a student invents or distorts the 
origin or content of information used as authority.  Examples include: 
 Citing a source that does not exist. 
 Citing information from a source which is not included in the source for which credit is 

given. 
 Citing a source for a secondary proposition which it does not support. 
 Citing a bibliography source when it was neither consulted nor cited in the body of the 

paper. 
 Intentionally distorting the meaning or applicability of data. 
 Inventing data or statistical results to support conclusions. 

 
Cheating is a form of dishonesty where a student attempts to give the appearance of a level of 
knowledge or skill that has not been obtained.  Examples include: 
 Copying from another person’s work during an examination or while completing an 

assignment. 
 Allowing someone to copy from you during an examination or while completing an 

assignment. 
 Using unauthorized materials during an examination or while completing an assignment. 
 Collaborating on an examination or assignment without authorization. 
 Taking an examination or completing an assignment for another, or permitting another to 

take an examination or to complete an assignment for you. 
 
Other Academic Misconduct includes other academically dishonest, deceitful or inappropriate 
acts which are intentionally committed.  Examples include but are not limited to: 
 Inappropriately providing or receiving information or academic work so as to gain unfair 

advantage over others. 
 Planning with another to commit any act of academic dishonesty. 
 Attempting to gain an unfair academic advantage for oneself or another by bribery or by 

any act of offering, giving, receiving, or soliciting anything of value to another for such 
purpose. 

 Changing or altering grades or other official educational records. 
 Obtaining or providing to another a test or answers to a test which has not been 

administered. 
 Breaking and entering into a building or office for the purpose of obtaining an 

unauthorized test. 
 Continuing work on an examination or assignment after the allocated time has elapsed. 
 Submitting the same work for more than one class without disclosure and approval. 
 Getting equal credit on group assignments when equal work was not done. 

 
Academic Honesty Policy – Adjudication Procedures 
Faculty are responsible to establish and communicate to students their expectations of behavior 
with respect to academic honesty and the student’s conduct in their course.  The instructor will 
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be responsible to investigate any incident of academic dishonesty or misconduct, determine the 
circumstances, and take appropriate action.  Examples include but are not limited to the 
following: 
 Reprimanding the student orally or in writing. 
 Requiring work affected by the academic dishonesty to be redone. 
 Administering a lower or failing grade on the affected assignment, test or course. 
 Work with the Dean of Students to remove the student from the course. 
 Recommending to the Dean of Students that the student be put on probation or dismissed. 

 
If the incident involves the violation of a public law, e.g., breaking and entering into an office or 
stealing an examination, the act should be reported to University Police. 
 
For the purpose of tracking, suspected or proven violations of the Academic Honesty Policy 
should be reported to the Dean of Students office—name, incident, action taken.  If the 
occurrence is sufficiently egregious or if a pattern of dishonesty or misconduct is discovered 
additional action may be taken on behalf of the university based upon the nature of the 
infraction. 
 
If an affected student disagrees with the determination or action and is unable to resolve the 
matter to the mutual satisfaction of the student and the instructor, he/she may have it reviewed 
through the university’s grievance process. 
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Course Title: 
SPED 392  
Teaching Math to Students with Disabilities 
 
Course Description: 
Prospective special education teachers will explore methods, strategies, and 
accommodations for teaching math within the context of special education.  Cognitive, 
social and learning characteristics of students with math difficulties will be identified.  
Students will have the opportunity to administer informal and formal math 
assessments, interpret assessment data, and plan curriculum based on assessment 
outcomes.   
 
Course Outcomes: 

1. Students will demonstrate an understanding of Federal and state policies/ 
procedures including paperwork regulating services for students with disabilities 
K-12.  

2. Students will identify cognitive, social and learning characteristics of students 
with math difficulties K-12.  

3. Students will demonstrate the ability to administer and interpret formal and 
informal math assessments, including RTI, for students K-12 . 

4. Students will demonstrate the ability to plan K-12 math curriculum based on 
assessment outcomes including observation.  

5. Students will demonstrate the ability to identify and implement math strategies 
for diverse learners K-12. 

 
Documents to Follow: 

• Chart to show alignment of course outcomes with Idaho Standards for 
Exceptional Child Generalists 

• Course syllabus 
• Assessment tools to measure competency and skill 
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1. Students will demonstrate an 
understanding of Federal and state 
policies/procedures including paperwork 
regulating service for students with 
disabilities K-12.

Students explain: RTI, SLD, 
PLAAFPs, GOALS 

391 ____/ 10
392 ____/ 10

2. Students will identify cognitive, social 
and learning characteristics of 
struggling readers and students with 
math difficulties K-12.

Students Explain: common 
characteristics of struggling 
students in math and 
reading

391 ____/ 10
392 ____/ 10

3. Students will demonstrate the ability 
to administer and interpret formal and 
informal reading and math 
assessments, including RTI, for 
students K-12.

Students Explain: 
experiences of interpreting 
progress monitoring data 
and give examples of formal 
and informal assessments 
used

391 ____/ 10
392 ____/ 10

4.  Students will demonstrate the ability 
to plan K-12 reading and math 
curriculum based on assessment 
outcomes including observation.

Students Explain: how 
assessment data is used to 
adjust interventions, 
instruction and lesson 
planning

391 ____/ 10
392 ____/ 10

5.  Students will demonstrate the ability 
to identify and implement reading and 
math strategies for diverse learners K-
12.

Students Explain: strategies 
used to increase literacy and 
math profeciency, and can 
give curriculum examples

391 ____/ 10
392 ____/ 10

SPED 392
Introductory- Competency Assessment Rubric (I-CAR)
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Instructor:     Mike Christopherson          Office: Hinckley 164     phone #496-4154     

Email: christophersonm@byui.edu      Office Hours: Monday-Friday 11:00 AM-12:30 PM or by appointment 

Time and Place:            Sections 1 & 2                        Tuesdays    3:15pm -4:15pm          Hinckley 333 

               SPED 391/392 Teaching/Case Study Day-   Wednesdays 3:15pm -4:15pm        Hinckley 333 

                                                                   Fridays-- Arranged School Visits  

SPED 392 students will also provide instruction public school classrooms.  

Required Text:                   

 

 Math instruction for students with learning problems by Gurganus, S. P. (2007).Boston: 
Allyn and Bacon.  Companion Website: www.ablongman.com/gurganus1e 

 

Optional Textbook 
   

 Common Core and the Special Education Student: Your Guide to Instructional Shifts and 
Implementing Services and Supports                                            By Mary Schillinger and 
Becky Wetzel 

 

Course Description:  Prospective special education teachers will explore methods, strategies, and 
accommodations for teaching math within the context of special education. Cognitive, social, and learning 
characteristics of students with math difficulties will be identified. Students will have the opportunity to 
administer informal and formal math assessments, interpret assessment data, and plan curriculum based on 
assessment outcomes.  

This course is designed to introduce effective classroom methods and strategies for assessing, instructing, and 
monitoring mathematical performance of diverse students within a classroom setting.  An emphasis will be 
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placed on practical classroom techniques to facilitate, maintain, retain, and generalize skill acquisition. 
Computation and problem solving techniques will also be covered.  

This course is also designed to prepare teacher candidates to teach mathematics, problem solving, and reasoning 
skills to students with high-incidence disabilities PK - 12. The course will focus on national mathematics 
curriculum standards, research-based instruction, high-stakes assessment, functional mathematics, and problem 
solving with an emphasis on the effects of disabilities on mathematics achievement. 

Course Outcomes:  In an authentic classroom setting, students will demonstrate proficiency in the following 
mathematical components embedded into practicum experiences. Students will: 

1. Develop a gospel perspective of teaching exceptional students. 
2. Demonstrate an understanding of Federal and state policies/procedures including paperwork regulating 

services for students with disabilities K-12. 
3. Identify cognitive, social and learning characteristics of students with math difficulties K-12. 
4. Demonstrate the ability to administer and interpret formal and informal math assessments, including 

RTI, for students K-12. 
5. Demonstrate the ability to plan K-12 math curriculum based on assessment outcomes including 

observation. 
6. Demonstrate the ability to identify and implement math strategies for diverse learners K-12. 
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    SPED 392 Course Outcomes 
  SPED 392 Teaching Math to Students with 

Disabilities 
Course outcome alignment to Idaho Standards for 
Exceptional Child Generalists 

Students will 
demonstrate an 
understanding of 
Federal and state 
policies/ 
procedures 
including 
paperwork 
regulating 
services for 
students with 
disabilities K-12 

Students will 
identify 
cognitive, social 
and learning 
characteristics of 
students with 
math difficulties  
K-12  

Students will 
demonstrate the 
ability to 
administer and 
interpret formal 
and informal  
math  
assessments, 
including RTI, 
for students K-12 

Students will 
demonstrate the 
ability to plan K-
12 math 
curriculum based 
on assessment 
outcomes 
including 
observation  

Students will 
demonstrate the 
ability to identify 
and implement 
math  strategies 
for diverse 
learners K-12 
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Standard 1: Learner Development and Individual 
Learning Differences - The teacher understands how 
exceptionalities may interact with development and 
learning and use this knowledge to provide 
meaningful and challenging learning experiences for 
individuals with exceptionalities. 

Knowledge 1, 2, 
3 

Knowledge 1, 2, 
3  

Knowledge 1, 2, 
3 

Knowledge 1, 2, 
3 

Standard 2: Learning Environments - The teacher 
creates safe, inclusive, culturally responsive learning 
environments so that individuals with exceptionalities 
become active and effective learners and develop 
emotional well-being, positive social interactions, and 
self-determination. 

   K 3  

Standard 3: Curricular Content Knowledge - The 
teacher uses knowledge of general and specialized 
curricula to individualize learning for individuals 
with exceptionalities.  

Knowledge 1, 2, 
3 

Knowledge 1, 2, 
3 

Knowledge 1, 2, 
3 

Performance 1, 2 

Knowledge 1, 2, 
3 

Performance 1, 2 

Standard 4: Assessment - The teacher uses multiple 
methods of assessment and data-sources in making 
educational decisions 

Knowledge 7  
Knowledge 1-6 
Performance 1 

Knowledge 1-6 
Performance 1 Knowledge 1-6 

Standard 5: Instructional Planning and Strategies – 
The teacher selects, adapts, and uses a repertoire of 
evidence-based instructional strategies and 
interventions to advance learning of individuals with 
exceptionalities. 

   

Knowledge 1, 6, 
7 

Performance 1, 2, 
6 

Knowledge 1, 6, 
7 

Performance 1, 2, 
6 

Standard 6: Professional Learning and Ethical 
Practices – The teacher uses foundational knowledge 
of the field and the their professional Ethical 
Principles and Practice Standards to inform special 
education practice, to engage in lifelong learning, and 
to advance the profession. 

Knowledge 1, 5 Knowledge 1 Performance 1 Performance 1  

Standard 7: Collaboration – The teacher will 
collaborate with families, other educators, related 
service providers, individuals with exceptionalities, 
and personnel from community agencies in culturally 
responsive ways to address the needs of individuals 
with exceptionalities across a range of learning 
experiences. 

  Knowledge 1-5   
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Course Objectives: Upon successful completion of the course, as assessed by performance on tests, 
assignments, and in-class activities, the student will: 

1-Identify through observation 
evidence-based practices in place in 
the learning environment. 

2-Reflect on the positive behavior 
supports and classroom management 
plan used in the classroom. 

3-Identify and describe 
accommodations used for students 
with disabilities in inclusive 
classrooms and on statewide testing. 

4-Create a comprehensive classroom 
management plan for their own 
classroom 

5-Discuss the use of progress 
monitoring to affect academic 
outcomes and demonstrate how to 
implement curriculum-based 
measurement with a classroom of 
students. 

6-Identify and demonstrate 
evidence-based instructional 
practices that support students with 
disabilities or learners struggling 
with academic content in the general 
education classroom. 

7-Demonstrate professional behavior 
when participating in meetings with 
parents, other teachers, and/or 
related services personnel. 

8-Reflect professionally on practices 
observed and evaluate in terms of 
research-based practice. 

  

9-Develop a personal professional 
development plan based on 
completion of the activities in this 
course, reflecting on strengths and 
weaknesses, and conferencing with 
cooperating teacher and instructor 

10-Provide an overview of 
mathematics reform movements 
since 1900 including the 1989 and 
2000 NCTM standards' development 
and their impact on teaching and 
learning. 

11- Integrate life skills and other 
content areas (literature, science, 
social studies) with mathematics 
instruction. 

12-Model positive dispositions about 
mathematics teaching and learning. 

Instructional Strategies: Case-based activities, observation and reflective journaling, small group discussion, 
digitally recorded teaching demonstration (possibly), peer evaluation of teaching demonstrations (possibly), 
modeling and mentoring from a master teacher in the field. 
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Course Requirements/Assignments: There are 6 major assignments required in SPED 392.  

1. Portfolio Preparation. The first is the preparation of the special education teacher portfolio. Each student 
will create an electronic portfolio as described in the portfolio guidelines and submit it along with two artifacts 
and rationales (the field experience report and another artifact of your choice). This item will be scored as 
complete or incomplete. 

2. IRIS Module Assignment and Assessment Completion  

Complete each web-based IRIS module listed and described below and submit the assessment portion of each 
module into I-Learn.  Each assessment activity will be scored using the same scoring rubric as the final 
reflective report. See below. 

1. Classroom Management: Learning the Components of a Comprehensive Classroom Management 
Plan (parts 1 & 2) IRIS assessment 

2. Classroom Assessment: An Introduction to Monitoring Academic Achievement in the Classroom 
(Part 1 & 2) IRIS assessment. 

3. Providing Instructional Supports: Facilitating Mastery of New Skills IRIS assessment. 
4. Quizzes and Readings (Prepare):    Assessment is necessary!  Assessments serve two purposes: the 

first one is to indicate to the instructor whether learning is taking place and as a data tool for lesson 
preparation.  The second purpose is to inform the student what areas he/she needs to put more effort into 
preparing and/or pondering. Therefore, Quizzes and Exams are a part of the course. The assigned 
readings for each class are included on the course schedule.  Additional readings may be added during 
the semester. Students should be ready to discuss these readings during the class session designated. 

3. Classroom Management and Instruction In all discussions, please remember to respect confidentiality at 
all times. Do not provide names of students, teachers, schools or school districts.  Instead, provide some context 
for the situation (e.g. grade level, type of classroom, number of students, student teacher ratio). 

         a. Classroom Management Plans. Use your behavior management plan that you created in the IRIS 
module and paste it into a word document and submit it on I-Learn. Write about the plan that you created in this 
module, provide a brief summary as to why you included the components that you did. Review some behavior 
plans of your peers and provide constructive feedback to them, asking for clarification as needed. Provide 
suggestions for improvement as appropriate. 

        b. Classroom Management/Positive Behavior Support in the Field. Describe the types of classroom 
behavior management practices and positive (or otherwise)          behavior support practices you have observed 
in your field placement.  Reflect on what you have learned in your classes about evidence-based practices in 
this area and evaluate the extent to which you have observed these theories in practice. What are some of the 
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challenges to implementing EBPs in this area? What are some strategies/supports for ensuring that positive 
practices are in place? 

c. Assessment/Progress Monitoring. What are some of the issues and concerns related to progress monitoring? 
Discuss the evidence-based practices related to assessment and progress monitoring that you have learned about 
in this module. Which of these have you seen implemented in your classroom observations? Reflect on both 
positive and negative examples that you have observed and provide suggestions for improvement as 
appropriate. 

d. Facilitating Instruction for Struggling Learners.  What are some evidence-based practices for facilitating 
instruction with struggling learners? Discuss the evidence-based practices related to providing instructional 
supports for students with disabilities that you have seen implemented in your classroom observations. Reflect 
on both positive and negative examples that you have observed and provide suggestions for improvement as 
appropriate.  

4. Mini Teaching Lesson and Reflection). See separate rubric and guidelines attached. Each student will 
prepare a lesson and, if possible, arrange to be videotaped teaching this lesson to a small group of students, and 
post the video and lesson plan on I-Learn. 

5. Final Field Experience Reflective Report See rubric and guidelines attached. The next assignment is the 
field experience report itself. It is important you realize that SPED 392 is not an “Automatic A or B” course. 
The field report itself should be at least 18-20 pages long. If you find that your report is significantly shorter 
than this, then you have not provided sufficient detailed examples and illustrations for each section of the 
report. You are required to complete 25 hours of classroom observations.  Criteria for grading the report is 
provided in the Field Experience Rubric, on I-Learn and as follows: 

a. PROFESSIONAL PREPARATION. When you submit your visits or activities, do so professionally. All 
are to be typed and submitted electronically. You are to have a cover page and a table of contents which lists all 
your visitation sites. Sentence structure, margins, quality of your responses, and thoughtfulness of reflection 
will be considered. You should write up each visitation site separately; however, you should submit the 
completed report as one assignment and one document. 

b. QUALITY & DEPTH OF REFLECTION. Take good notes when you visit the different sites so that you 
can provide detailed illustrations and examples to support the points you make. While you are observing, look 
for examples and non-examples of the best practices that you are learning about in your classes. Make sure that 
you demonstrate your understanding and ability to integrate theory and practice. Use this time to identify 
strategies and practices that you would like to implement in your own classroom as well as those that you might 
not want to implement.  Describe any additional training or information you would like to obtain based on 
something you learned about through the observations. 
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6. Madison School District Packet Development—Stay tuned for more information on this assignment 

 In Class Assignments (Teach One Another): Many group and individual activities/assignments are done in 
class and are graded.   These in-class activities cannot be made up if you are absent, unless excused by the 
university (a signed form must be submitted).  

Attendance/Participation:  Your attendance and participation in class during the university classroom portion 
of this course is critical.  Much of what we will discuss is not found in printed documents that you can read 
outside of class.  During your time in SPED 392, you will be expected to fulfill your daily teaching obligations 
just as full-time classroom teachers do.  If because of a serious, bedridden illness or emergency you are unable 
to teach on an assigned day, you must contact one of your team members with sufficient notice for them to take 
over your duties.  You will then assume their duties on one of their assigned days.   Again, these changes are 
only authorized for the reasons shown above.  Any unauthorized absence during your practicum experience 
might result in a letter grade deduction on your final grade.  You must participate in planning the lesson, be 
prepared for your teaching assignment, and teach for student understanding and involvement.  Lack of effort in 
any of these areas is unacceptable.  As you teach, performance expectations will rise.  With practice, the 
assumption is that your ability to teach will increase.  These teaching experiences will take place at Madison 
Middle School in Rexburg, ID.  Madison School District is placing a great deal of trust in BYU-I, by allowing 
us to work with students in their schools.  As part of our program, it behooves you to be where you are 
supposed to be when you are supposed to be there.  Come to class completely prepared, professionally 
dressed, and take responsibility for the success of your students. 

Performance Assessment (Ponder and Prove):  I have high expectations for your planning and 
teaching.  Your teaching experiences may be recorded.  If recorded, you will have to watch your recordings and 
analyze your teaching practices.  You will receive regular feedback on your planning and teaching from your 
peers and your instructor.  We, the department faculty, do not expect perfection, but we do expect you to plan 
comprehensively, to teach effectively, and to show improvement from lesson to lesson.  A summative 
conference with your peers will take place at the conclusion of each lesson.  After your peers have given you 
their feedback, I will assess your classroom performance one-on-one with you.  Your peers will use an 
evaluation form (Observation Tool) to give you feed back.  

Assignment Due Dates:  Assignments are due on the scheduled date posted on I-Learn.  Students are expected 
to turn in their homework assignments on time.   As mentioned above, upon approval of the instructor, you may 
be given extra days after the original due date to turn in any late assignments, without a penalty.  Note: too 
many late assignments or missing work will call for a meeting with your instructor.  

Practicum Experience Observations (Teach One Another):  You may be required to observe and give 
feedback to some of your classmates after they teach.  At each observation you are required to fill out an 
“Observation Tool” and give positive and constructive feedback to your classmates in a respectful and 
insightful manner.  
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Informal Mathematics Assessment: In your field setting, you may design, administer, and interpret a 
mathematics probe with one student. Directions and rubric will be provided in class.  

Math Concept/Manipulative Demonstration: Give a 15-minute demonstration of a powerful mathematics 
concept with one manipulative that would enhance its instruction. Provide a one-page handout to your 
classmates. A sign-up list, specific directions, and rubric will be provided in class. 

** PLEASE NOTE ** 

• The instructor reserves the right to make changes to the syllabus as needed. 
• In compliance with the Americans with Disabilities Act, all qualified students enrolled in this course are 

entitled to reasonable accommodations.  It is the responsibility of the student to disclose to the teacher 
any special needs by the end of the first week of class. 

• There is a policy restricting students from bringing children to class.  If a rare emergency arises, contact 
the instructor for special permission. 

• About those cell phones and text messaging… I would ask you to turn them off before entering our 
classroom, and not use them while you are here.  If you are waiting for an emergency call, I understand, 
just let me know. 

• Students enrolled in SPED 392 are expected to follow applicable professional standards from the Code 
of Ethics for teachers in the State of Idaho and commensurate responsibilities within Madison School 
District.  The Code of Ethics for Idaho teachers is available online.  It is imperative that you become 
familiar with this information.  Please see:  http://www.sde.idaho.gov/site/teacher_certification/code.htm 

• Students enrolled in SPED 392 must limit the use of any videos generated in the practicum lab to 
learning experiences related to the coursework only.  No video of practicum experiences may be 
transmitted or re-used outside the learning experiences attached to the class. 
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Course Title: 
SPED 393  
Social and Behavioral Strategies for Students with Disabilities 
 
Course Description: 

Prospective special education teachers will explore methods, strategies, and 
accommodations for teaching students with emotional and behavioral disorders.  
Cognitive, social and learning characteristics of students with emotional and behavioral 
disorders will be identified.  Students will have the opportunity to administer informal 
and formal social and behavioral assessments, interpret assessment data, and plan 
curriculum based on assessment outcomes.  Positive Behavioral Interventions and 
Supports as well as Behavioral Intervention Plans will also be developed using 
assessment outcomes.   
 
Course Outcomes: 

1. Students will demonstrate an understanding of Federal and state requirements 
for the identification and provision of services for students with emotional and 
behavioral disorders K-12.  

2. Students will identify cognitive, social and learning characteristics of students 
with emotional and behavioral disorders K-12.  

3. Students will demonstrate the ability to administer and interpret formal and 
informal social and behavioral assessments for students K-12, including RTI.  

4. Students will demonstrate the ability to identify and implement strategies to 
address emotional and behavioral concerns for students K-12 . 

5. Students will demonstrate the ability to develop Behavioral Intervention Plans for 
students with emotional and behavioral disorders K-12. 
 

Documents to Follow: 
• Chart to show alignment of course outcomes with  Idaho Standards for 

Exceptional Child Generalists 
• Course syllabus 
• Assessment tools to measure competency and skill 
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SPED 393 Final Exam 
 
Application Final – Using the case study provided below, complete all of the following 
activities with your group: 
 

1. Pathway Charting – Using information collected from the case study, fill out a pathways chart as 
you hypothesize the function of the behavior and determine possible strategies to use. On the 
chart include your hypothesis statement.  

2. Functional Behavioral Assessment (FBA) – Using information from the case study and pathway 
chart, follow the process to analyze data and input it into a formal FBA. 

3. Behavior Intervention Plan (BIP) – Complete a formal BIP using the information you have, be 
sure to include how you would modify the environment and other elements of the student’s 
education to support the appropriate (target) behavior of the child.  

4. Classroom design plan – Design a classroom around the needs of your student and others who are 
in a self-contained or partial-placement classroom. Identify how your classroom design meets the 
safety and instructional needs of your student and others who would be placed in this setting.   

5. Lesson plan – Find a lesson plan based on the age and grade of the student in the case study and 
then modify the lesson plan and strategies to meet that student’s needs. Include necessary 
accommodations as well. Also include a copy of the original plan before changes were made. 

Submit all documents digitally in I-LEARN.  
 
Case Study 

John Hamilton:  Age 13, 7h grade student 

160 Sierra Drive Lake Dallas, Texas 

Parents: Jack and Janet Hamilton 

205-552-7895 

 

Staff: 

Shawn Stewart, Special Ed. Teacher  Donna Barry, Asst. Principal 

Mary Hudson, School Counselor  Lana Sorenson, Math Teacher 

 

John is a 7th grade student who is currently receiving special education services under the 
eligibility category of ED. John receives 30 minutes a day for behavior modification “check in – 
check out” time with the resource teacher. The time is divided: 15 minutes at the beginning of  
school and 15 minutes at the end of school. He also receives 60 minutes once a month with the 
counselor and 30 minutes a day for study skills in the resource room for homework help. John’s 
behavior has been escalating over the past 4 months. During the day his teachers from language 
arts and math have reported that he refuses to work and has called the teachers multiple obscene 
names when confronted. He has also walked out of class multiple times during the last 3 weeks 
of school and is gone for a minimum of 20 minutes each time. Other teachers have reported 
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seeing him wander the hallways and have seen him with a girl on 2 occasions that he had left the 
classroom. With these behaviors John has been sent to in school suspension and is not able to 
return to class until the next day. He has also been suspended 6 times out of school for language 
and walking out of class. The assistant principal and special education director have instructed 
that a functional behavioral assessment be completed and that a new BIP be completed as well to 
reflect his behavior needs.  

 

Background and observation Information:  

• John’s medical report findings included that John’s birth mother had difficulty with 
John’s birth. He was born 2 months prematurely, and his mother reported alcohol use 
during pregnancy. John was adopted at birth. Psychologist notes report that John has been 
hospitalized in a psychiatric unit two separate times for violent behaviors at home and for 
running away. John’s adoptive parents also reported that he was removed from the home 
at age 10 for sexually abusing a younger sibling in the home. He was returned to the 
home after 6 months of residential placement and therapy. John has had no reported 
incidences since. 

• Grades and achievement data show that John is in the average range in the areas of 
reading and math. However his grades are currently in the C- and D range. 

• Office records indicate that John has had 18 office referrals for language and truancy 
from Sept. 7 – December 7.  These are all reported during the periods of math and 
language arts.  

• Days of instructional time lost due to removal for behavior = 18/60 days or 30% 
• On two occasions John was observed by the school psychologist in math. Another 

observation was conducted during language arts class by the special education teacher. 
Notes include that John was tardy to class each time. When arriving at math he sat down 
and put headphones on during class instructional time. When work was assigned John did 
not attempt to complete it. On both occasions John was approached by the teacher to 
remove the headphones and John called the teacher a “B” on one occasion and said I 
don’t give a _________; each time the inappropriate language was followed by walking 
out of the room. John’s teacher reported the instances to the office. When John was 
found, he was sent to the office each time and then to in-school suspension.  
On a third observation by the special education teacher in Language arts class John was 
again tardy. He did not put on headphones, but instead pulled out his phone and started 
looking at it. His teacher did not respond. John continued to look at this phone during 
instructional time. When an assignment was given, John put the work in his folder and 
stared out the window. When the teacher asked him to start on his work, he replied “I will 
do it at home.” When the teacher asked him again to take it out and work on it, he tore it 
up and threw it at the wall and left the classroom. This was also followed by a trip to the 
office and in-school suspension.  

• An environmental observation form was completed by each observer. In math class it was 
noted that students seemed to ignore John’s behavior. In language arts class two students 
encouraged John to put his headphones on by commenting “John, don’t forget your 
headphones!” 
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• A personal interview and rating scale given to the parent indicates that John has not been 
acting out at home. Most of his time at home is spent with video games in his room. He 
does not like to spend time with peers and parents report he does not have any friends at 
school; however, he does like his social studies teacher.  
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Social / Behavior Strategies for Students with Disabilities (SPED 393)  
 
Instructor 
Jeffry B. Pulsipher 
Office: Hinckley Bldg. 362     
Email: pulsipherj@byui.edu 
Office hours: Monday through Wednesday 1:00-2:00 and Thursday from 12:00-1:00 or by appointment  
Phone:  496-4129 
 
Prerequisites 
Prior to this class, you should have taken SPED 310 & ED 424 and received a grade of C- or better. If that is not 
the case, you must speak with me and together we can evaluate your preparation to take this class. 
 
Course Description 
Prospective special education teachers will explore methods, strategies, and accommodations for teaching 
students with emotional and behavioral disorders. Cognitive, social and learning characteristics of students with 
emotional and behavioral disorders will be identified. Students will have the opportunity to administer informal 
and formal social and behavioral assessments, interpret assessment data, and plan curriculum based on 
assessment outcomes. Positive Behavioral Interventions and Supports as well as Behavioral Intervention Plans 
will also be developed using assessment outcomes. 
 
Learning Outcomes 
Upon completion of this course: 

1. Students will demonstrate an understanding of Federal and state requirements for the identification 
and provision of services for students with emotional and behavioral disorders K-12. 
2.  Students will identify cognitive, social and learning characteristics of students with emotional and 
behavioral disorders K-12. 
3.  Students will demonstrate the ability to administer and interpret formal and informal social and 
behavioral assessments for students K-12, including RTI. 
4.  Students will demonstrate the ability to identify and implement strategies to address emotional and 
behavioral concerns for students K-12. 
5.  Students will demonstrate the ability to develop Behavioral Intervention Plans for students with 
emotional and behavioral disorders K-12. 

 
Textbooks/Required Readings 

• Textbook: Evidence-Based Practices for Educating Students with Emotional and Behavioral Disorders 
3 Ed., by Mitchell L. Yell, Nancy B Meadows, Erik Drasgow, and James G. Shriner, Merrill/Pearson, 
2009. 

• Cases: Cases in Emotional and Behavioral Disorders of Children and Youth 3rd Edition, by James M. 
Kauffman and Timothy J. Landrum, 2013 
 
 

Readings 
You will have assigned readings throughout the course in preparation for discussions on various topics. These 
include conference talks and other research-related articles depending on the needs of our class. I encourage you 
to search out additional information for the topic we cover in class that would benefit our understanding further. 
If there is new or relevant information I find during the course of the semester I will add it as I see appropriate. 
Each reading will include a reflective paper submitted in I-Learn in response to specific questions listed in the 
individual assignments. All assignments will show up on your dashboard in I-Learn. 
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Major Assignments  
 

1. Personal Social Contact Activities – Complete at least two of the following activities.  You may want 
to include more of them as part of your personal interest project. 

• Professional interview – Interview a professional in the field of mental health and behavior change.  
Write a one-page summary of what you learned. 

• Teacher interview – Interview a teacher who has a child in his/her class diagnosed with an 
emotional/behavioral disorder (EBD).  Write a one-page summary of what you learned. 

• Observations – Observe a child at home or in the classroom who has a current DSM-V diagnosis or is 
placed on an IEP with an EBD.  Observe for at least 30 minutes two times.  Write a one-page summary 
of what you learned. 

• Family interview – Interview the members of a family who have a family member who has been 
diagnosed with an EBD.  Try to clarify the impact it has on individuals, the family collectively, and 
local community.  Write a one-page summary of what you learned. 

• Agency interview – Interview an agency director in the field of mental health and behavior change.  
Write a one-page summary of what you learned. 

 

2. Research and Co-Teach Opportunity  

This is an opportunity for you to research more deeply into a topic we will be covering in class or that is 
directly related to our study. Your topic will be chosen early in the course. As we come to the topic as part 
of the course progression you will prepare and teach the class on your chosen topic in a co-teaching 
situation with the instructor. You will be the lead instructor on the topic and become our "in house expert." 
On the day you teach you should have a hand out or other means of providing a summary of key 
information to the class for them to use as a resource in their careers. Please also submit the same 
information to me as well. Research should include, but go far beyond the textbook. Supporting research 
materials should include scholarly journals, books, video vignettes, professional interviews, and other 
applicable resources. After you teach the class please answer and submit the reflective questions found in I-
Learn under the assignments tab.  

In Class and Preparation Assignments (Teach One Another): Many group and individual 
activities/assignments are done in class and are graded.   It will be very difficult and sometimes impossible to 
make up these in-class activities if you are absent. Please plan to attend all classes unless you are ill. If you do 
miss, plan to obtain materials from a classmate. Preparation assignments will always show up on I-Learn as an 
assignment. You may look at the calendar in I-Learn to see upcoming assignments. However, these are subject 
to change based on the needs of the class.  
 
Assignment Due Dates:  Assignments are due on the scheduled date posted on I-Learn.  Students are expected 
to turn in their homework assignments on time. If you know you will not be able to complete an assignment 
before it is due because of extenuating circumstances you must contact me before the due date within at least 
five hours before the assignment is due to make arrangements for extended time and to discuss a new due date. 
If I am not contacted before the assignment is due it may be turned in for half credit and must be turned in no 
later than 48 hours of the original due date. Submissions after 48 hours will not be graded and will receive a 
zero.  
 
Quizzes 

• You will have a quiz more often than not over assigned readings at the beginning of class. 
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Examinations  
There are two examinations for this class:  the mid-term and the final.  The mid-term is a take home 
constructed-response essay exam. The final is a student case study which you will complete as a group acting as 
an MDT team. The requirements for the final examination are as follows: 

 
Application Activities Final –  
First, I will give you a case study approximately one week before the final is due.  Using that case study, you 
will complete the following items as a group: 

 
1. Pathway Charting – Using information collected from the case study, fill out a pathways chart as you 

hypothesize the function of the behavior and determine possible strategies to use. On the chart include 
your hypothesis statement.  

2. Functional Behavioral Assessment (FBA) – Using information from the case study and pathway chart, 
follow the process to analyze data and input it into a formal FBA. 

3. Behavior Intervention Plan (BIP) – Complete a formal BIP using the information you have, be sure to 
include how you would modify the environment and other elements of the student’s education to support 
the appropriate (target) behavior of the child.  

4. Classroom design plan – Design a classroom around the needs of your student and others who are in a 
self-contained or partial-placement classroom. Identify how your classroom design meets the safety and 
instructional needs of your student and others that would be placed in this setting.   

5. Lesson plan – Find a lesson plan based on the age and grade of the student in the case study, and then 
modify the lesson plan and strategies to meet his or her needs. Include necessary accommodations as 
well.   
 

Grading 
Final grades will be evaluated based on the following breakdown. 

Grading Scale: 
94-100%    -- A   90-93.99% -- A-  87-89.99% -- B+ 
84-86.99% -- B   80-83.99% -- B-  77-79.99% -- C+ 
74-76.99% -- C    70-73.99% -- C-  67-69.99% -- D+ 
64-66.99% -- D   60-63.99% -- D-  0-59.99%   -- Fail 

 
Other expectations 
 
The Honor Code and Dress & Grooming Standards will be enforced in class or when representing the 
university.  I enforce them, not just because you committed to honor it, but because I expect you to look 
professional (like a teacher) as you act in the role of a student in this class.  I will focus on doing and becoming, 
rather than the “do-nots.”  Consequently, please dress up when you come to class or when doing service for 
this class.  Look your best. 
 
This syllabus is subject to change, based on the demands (learning or otherwise) of this course, the university, 
and the needs of the students in the class. 
 
Other notices and policies 
 
Sexual Discrimination 
Title IX of the education amendments of 1972 prohibits sex discrimination against any participant in an 
education program or activity that receives federal funds, including federal loans and grants.  Title IX also 
covers student-to-student sexual harassment.  If you encounter unlawful sexual harassment or gender based 
discrimination, please contact the personnel office at 496-1130. 
 
Accommodations for Disabilities 
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Brigham Young University-Idaho is committed to providing a working and learning atmosphere which 
reasonably accommodates qualified persons with disabilities.  If you have any disability which may impair your 
ability to complete this course successfully, please contact the Services for Students with Disabilities office, 
496-1158.  Reasonable academic accommodations are reviewed for all students who have qualified documented 
disabilities.  Services are coordinated with the student and instructor by this office.  If you need assistance or if 
you feel you have been unlawfully discriminated against on the basis of disability, you may seek resolution 
through established grievance policy and procedures.  You should contact the personnel office at 496-1130.  In 
compliance with applicable disability law, qualified students with a disability may be entitled to “reasonable 
accommodations.”  It is the student’s responsibility to disclose to the teacher any special need she/he may have 
before the end of the first week of class. 
 
Academic Honesty Policy – Definitions 
Intentional Plagiarism is the deliberate act of representing the words, ideas, or data of another as one’s own 
without providing proper attribution to the author through quotation, reference or footnote. 
 
Inadvertent Plagiarism involves the inappropriate, but non-deliberate, use of another’s words, ideas or data 
without proper attribution.  Although not a violation of the Honor Code, it is a form of academic misconduct for 
which an instructor can impose appropriate academic sanctions.  Students who are in doubt as to whether they 
are providing proper attribution have the responsibility to consult with their instructor and obtain guidance. 
 
Plagiarism may occur with respect to unpublished as well as published material.  Examples include: 
 Direct Plagiarism—the verbatim copying of an original source without acknowledging the source. 
 Paraphrased Plagiarism—the paraphrasing, without acknowledgment, of ideas from another that the 

reader might mistake for his/her own. 
 Plagiarism Mosaic—the borrowing of words, ideas or data from an original source and blending this 

original material with one’s own without acknowledging the source. 
 Insufficient Acknowledgement—the partial or incomplete attribution of words, ideas or data from an 

original source. 
 
Fabrication or Falsification is a form of dishonesty where a student invents or distorts the origin or content of 
information used as authority.  Examples include: 
 Citing a source that does not exist. 
 Citing information from a source which is not included in the source for which credit is given. 
 Citing a source for a secondary proposition which it does not support. 
 Citing a bibliography source when it was neither consulted nor cited in the body of the paper. 
 Intentionally distorting the meaning or applicability of data. 
 Inventing data or statistical results to support conclusions. 

 
Cheating is a form of dishonesty where a student attempts to give the appearance of a level of knowledge or 
skill that has not been obtained.  Examples include: 
 Copying from another person’s work during an examination or while completing an assignment. 
 Allowing someone to copy from you during an examination or while completing an assignment. 
 Using unauthorized materials during an examination or while completing an assignment. 
 Collaborating on an examination or assignment without authorization. 
 Taking an examination or completing an assignment for another, or permitting another to take an 

examination or to complete an assignment for you. 
 
Other Academic Misconduct includes other academically dishonest, deceitful or inappropriate acts which are 
intentionally committed.  Examples include but are not limited to: 
 Inappropriately providing or receiving information or academic work so as to gain unfair advantage over 

others. 
 Planning with another to commit any act of academic dishonesty. 
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 Attempting to gain an unfair academic advantage for oneself or another by bribery or by any act of 
offering, giving, receiving, or soliciting anything of value to another for such purpose. 

 Changing or altering grades or other official educational records. 
 Obtaining or providing to another a test or answers to a test which has not been administered. 
 Breaking and entering into a building or office for the purpose of obtaining an unauthorized test. 
 Continuing work on an examination or assignment after the allocated time has elapsed. 
 Submitting the same work for more than one class without disclosure and approval. 
 Getting equal credit on group assignments when equal work was not done. 

 
Academic Honesty Policy – Adjudication Procedures 
Faculty are responsible to establish and communicate to students their expectations of behavior with respect to 
academic honesty and the student’s conduct in their course.  The instructor will be responsible to investigate 
any incident of academic dishonesty or misconduct, determine the circumstances, and take appropriate action.  
Examples include but are not limited to the following: 
 Reprimanding the student orally or in writing. 
 Requiring work affected by the academic dishonesty to be redone. 
 Administering a lower or failing grade on the affected assignment, test or course. 
 Work with the Dean of Students to remove the student from the course. 
 Recommending to the Dean of Students that the student be put on probation or dismissed. 

 
If the incident involves the violation of a public law, e.g., breaking and entering into an office or stealing an 
examination, the act should be reported to University Police. 
 
For the purpose of tracking, suspected or proven violations of the Academic Honesty Policy should be reported 
to the Dean of Students office—name, incident, action taken.  If the occurrence is sufficiently egregious or if a 
pattern of dishonesty or misconduct is discovered additional action may be taken on behalf of the university 
based upon the nature of the infraction. 
 
If an affected student disagrees with the determination or action and is unable to resolve the matter to the 
mutual satisfaction of the student and the instructor, he/she may have it reviewed through the university’s 
grievance process. 
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Course Title: 
SPED 400 
Practicum – Elementary Education 
 
Course Description: 
Prospective special education teachers will receive practical, first-hand experience 
working with a special education teacher in an elementary school setting grades K-8.  
Opportunities for engaging in both formal and informal assessment activities, designing 
individualized curriculum, accommodating the general education curriculum, monitoring 
student progress, and collaborating with other professionals and families will be 
embedded within the practicum experience.  A weekly two-hour seminar will serve as 
the forum in which students can address challenges and concerns while sharing 
experiences, expertise and successes.   
 
Course Outcomes: 

1. Students will demonstrate professional practices in compliance with Federal and 
state special education policies and procedures.  

2. Students will demonstrate the ability to observe, document and assess student 
performance as part of the planning, evaluation and/or eligibility process. 

3. Students will demonstrate the ability to plan appropriate curriculum including 
adaptations, accommodations and learning strategies for students with 
disabilities grades K-8.  

4. Students will demonstrate the ability to provide meaningful instruction resulting 
in positive benefit to students with disabilities grades K-8.  

5. Students will demonstrate the ability to collaborate with parents, related services 
personnel, paraprofessionals, and others involved in serving students with 
disabilities grades K-8.  

6. Students will demonstrate professional communication, behavior, attitude, dress 
and language in all aspects of the practicum experience. 
 

Documents to Follow: 
• Chart to show alignment of course outcomes with Idaho Standards for 

Exceptional Child Generalists 
• Course syllabus 
• Assessment tools to measure competency and skill 
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Competency Assessment Rubric (CAR) 
Domain 1:  Planning and Preparation   Developing Applying   Basic
1a  Demonstrating Knowledge of Content and Pedagogy
1b  Demonstrating Knowledge of Students
1c  Setting Instructional Outcomes
1d  Demonstrating Knowledge of Resources
1e  Designing Coherent Instruction
1f  Designing Student Assessments

Domain 2: The Classroom Environment 
2a  Creating an Environment of Respect and Rapport
2b  Establishing a Culture for Learning
2c  Managing Classroom Procedures
2d  Managing Student Behavior
2e  Organizing Physical Space

Domain 3:  Instruction 
3a  Communicating with Students
3b  Using Questions and Discussion Techniques
3c  Engaging Students in Learning
3d  Using Assessment in Instruction
3e  Demonstrating Flexibility and Responsiveness

Domain 4:  Professional Responsibilities  
4a  Reflecting on Teaching
4b  Maintaining Accurate Records
4c  Communicating with Families
4d  Participating in a Professional Community
4e  Growing and Developing Professionally
4f  Showing Professionalism

Domain 5: Health, Safety, and Nutrition 
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SPED 400 Elementary Senior Practicum Checklist 

1a  Demonstrating Knowledge of Content and Pedagogy
1b  Demonstrating Knowledge of Students
1c  Setting Instructional Outcomes
1d  Demonstrating Knowledge of Resources
1e  Designing Coherent Instruction
1f  Designing Student Assessments

Student and Classroom profile pg. 2.2 Yes

Yearly IEPs & Re-evaluation Timelines (pg.3.3) No

Available Assessment Tools in School/District Yes*
(see pg.7.4)

Available Curriculum Resources in School pg. 8.1 Yes*

List additional activities you participated in to gain competence in this domain: 

2a  Creating an Environment of Respect and Rapport
2b  Establishing a Culture for Learning
2c  Managing Classroom Procedures
2d  Managing Student Behavior
2e  Organizing Physical Space

Create a set of emergency sub plans for the Yes
classroom you are in, (for whole day)

You’re the teacher today: Be the teacher for the  Yes
whole day on 2 non-consecutive days. (Requires
excusal from other classes ahead of time.)
Turn in a written reflection of each day. 

Task

Before the end of the semester the student will complete each of the following items. When completed 
please have the mentor teacher initial the designated area certifying completion of the task.  Items 
with a page number next to them references a page in the getting started binder located in course 
resources in I-Learn.

Domain 1:  Planning and Preparation
Students should work to show competence in these areas by completing the items below & others.

Turn In 
Y/N 

Domain 2: The Classroom Environment 
Students should work to show competence in these areas by completing the items below & others.

Student 
Initial

Teacher 
InitialDates Completed

Turn In 
Y/N Task Dates Completed

Student 
Initial

Teacher 
Initial
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Become familiar with the behavior plans of No
students in the classroom, know the procedures
and consult with the mentor teacher on possible
situations that may and do arise. 

List additional activities you participated in to gain competence in this domain: 

3a  Communicating with Students
3b  Using Questions and Discussion Techniques
3c  Engaging Students in Learning
3d  Using Assessment in Instruction
3e  Demonstrating Flexibility and Responsiveness

Prepare for & Teach a Minimum of 7 Lessons Yes*
(submit a lesson plan for each including 
accomodations see 2.4, and a reflection for each)

Conduct 1 Formal Assessment No

Conduct 2 Observations Yes*
(academic or behavior based pg. 7.5)

Complete the progress reports for a minimum of 3 Yes*
students

List additional activities you participated in to gain competence in this domain: 

4a  Reflecting on Teaching
4b  Maintaining Accurate Records
4c  Communicating with Families
4d  Participating in a Professional Community
4e  Growing and Developing Professionally
4f  Showing Professionalism

Write 2 IEPs Under Direction of Teacher Not IEPs
(use checklist as you complete the IEPs)

Dates Completed
Student 

Initial
Teacher 

Initial

Turn In 
Y/N 

Turn In 
Y/N Dates Completed

Student 
Initial

Teacher 
Initial

Domain 4:  Professional Responsibilities 
Students should work to show competence in these areas by completing the items below & others. 

Domain 3:  Instruction 
Students should work to show competence in these areas by completing the items below & others.

Task

Task

Yes* 
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 (Pgs.4.8 or 4.11)

Attend 2 IEP Meetings & conduct at least one of No
them (preferrably for the students IEPs you wrote)

Attend 2 MDT Meetings, write a reflection of Yes*
each experience (keeping confidentiality in mind)

Complete a general file review for 5 files. Yes*
Use form from sde.idaho.gov

Collaboration: turn in evidence of collaboration Yes *
with regular education teachers and administration
(this could be in the form of notes from a PLC or
evidence of existing practices at the school that 
you get involved in.)

Make a digital handout or flyer that could be Yes
distributed to parents which includes online 
informational resources for a wide variety of disabilities. 

List additional activities you participated in to gain competence in this domain: 

Know the classroom procedures for fire drills, No 
earthquakes etc…. And the teachers role in 
that process. 

Read and have knowledge of student health plans No
and procedures necessary for their safety and care.

Show evidence of activities done with students Yes
concerning self-advocacy skills. 

List additional activities you participated in to gain competence in this domain: 

Turn In 
Y/N 

Domain 5: Health, Safety, and Nutrition 
Students should work to show competence in this area by completing the items below & others. 

Dates Completed
Student 

Initial
Teacher 

InitialTask

 
checklists
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PROFESSIONAL GROWTH PLAN  

 What is the Professional Growth Plan?  

The Professional Growth Plan process asks Teachers to develop an Individual Growth Goal based on Danielson’s 
Framework for effective teaching. The goal a Teacher selects and the work s/he conducts should focus on one or more 
components of the four domains in the Danielson Framework. The goal needs to be a SMART goal, which means that the 
goal is:  

 S=Specific and Strategic  

 M=Measurable  

 A=Aligned and Attainable  

 R=Results-oriented  

 T=Time bound  

A Teacher will work with his/her Evaluator to review the Individual Growth Plan. Steps in the development and 
implementation of the plan include:   

1. Writing Individual Growth Plan goal—We just do Step 1 @ BYU-Idaho.  You and your mentor teacher complete the 
rest of the steps during student teaching.  

2. Designing action plan  

3. Implementing the action steps for the Individual Growth Plan goal  

4. Reflecting on the success of the goal  

5. Assessing goal attainment  
 _______________________________________________________________ 

For your assignment:  Develop 2 goals from Danielson’s Framework for effective teaching Domains 2 & 3 and a third goal 
of your choice from any of the four domains. 

You will take these goals into your student teaching experience. 
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PROFESSIONAL GROWTH PLAN GUIDING QUESTIONS  

First, think of the four years that you spent at BYU-Idaho.  Intentionally gather evidence about what has changed in your 
beliefs of what good teaching is, specific strategies and your personal and individual growth as a person and teacher. 

“I used to think…. 

 

 

 

 

“Now, I think…. 

 

 

 

What does a good teacher look like? 

 

Does it matter what the subject is? 

 

What does a good student look like?  If you ask students this question, they focus on compliance.  What do you, as a 
teacher, think that a good student looks like? 

 

Read and comment on each of these statements on the importance of quality assessment: 

Assessment OF Learning— 

Assessment FOR Learning— 

Assessment AS Learning— 

Assessment IS Learning— 

Formative (Ongoing) Assessment is like a regular medical checkup vs. Summative Assessment is the Autopsy—So, how 
can formative assessment guide your instruction? 

 

Write a reflection about 5 insights this information on assessment can apply to you and your future teaching: 
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Professional Growth Plan (PGP) Self-Assessment Worksheet  

Think of some personal goals that you would like to work on as you enter student teaching.  Reflect on the strengths and 
areas of growth within your professional practices.  

This worksheet is intended for personal use only. It will not be a part of your evaluation, but may be discussed with 
evaluator.  

Strengths    Domains/Components     Growth Opportunities  

Domain 1: Planning and 
Preparation 

 

 
1a. Knowledge of content/ pedagogy  
1b. Knowledge of students  
1c. Setting instructional outcomes  
1d. Knowledge of resources  
1e. Designing coherent instruction  
1f. Designing student assessments  

 
 

 
 
 
 
 
 

 
 

We don’t focus on Domain 1 @ BYU-I.  Reflect on ways that you can focus on this Domain during your student teaching 
experience. 

 

Strengths   Domains/Components    Growth Opportunities   

Domain 2 - Classroom 
Environment 

 

 
2a. Creating an environment of 
respect/rapport  
2b. Establishing a culture for learning  
2c. Managing classroom procedures  
2d. Managing student behavior  
2e. Arrangement of furniture and use 
of physical space  
 

 
 
 
 
 
 
 
 
 
 
 
 
 

You will need to create a S.M.A.R.T. goal from Domain 2. 
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Strengths   Domains/Components    Growth Opportunities  

Domain 3 - Instruction 
 

 
3a. Communication with students  
3b. Using questioning and discussion 
techniques  
3c. Engaging students in learning  
3d. Using assessment in instruction  
3e. Demonstrating flexibility and 
responsiveness  
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
You will need to create a S.M.A.R.T. goal from Domain 3. 
 
 
 
 
 
 

 Strengths    Domains/Components    Growth Opportunities 

Domain 4: Professional 
Responsibilities 

 

 
4a. Reflecting on teaching  
4b. Maintaining accurate records  
4c. Communicating with families  
4d. Participating in a professional 
community  
4e. Growing and developing 
professionally  
4f. Showing professionalism  
 

 
 
 
 
 
 
 
 
 
 
 

We don’t focus on Domain 4 @ BYU-I.  Reflect on ways that you can focus on this Domain during your student teaching 
experience. 

 

Think of two goals from Domains 2 & 3 and a third of your choice: 
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Please write your 3 S.M.A.R.T. goals— 

The goal needs to be a SMART goal, which means that the goal is:  

 S=Specific and Strategic  

 M=Measurable  

 A=Aligned and Attainable  

 R=Results-oriented  

 T=Time bound  

 

1. 

 

2. 

 

3. 
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These guiding questions are meant to help you focus your reflection on student learning and your teaching practices.  

Questions to consider as you prepare to teach: 

WHAT CONSTITUTES IMPORTANT LEARNING?  

 

 What are the key purposes in your learning activities?  

 

 Does the purpose reflect important learning and a view of content as conceptual understanding rather than rote 
repetition of facts and procedures?  

 

 WHAT CAUSES LEARNING?  

 

 What are students actually doing on a regular basis in your classroom activities?  

 

 What is the level of intellectual rigor?  

 

 What choices do students have?  

 

 What are their opportunities for reflection and closure regarding their learning?  

 

 HOW ARE STUDENTS MOTIVATED?  

 

 To what extent have you succeeded in creating a learning community in class?  

 

 To what degree do students assume responsibility for their learning on a daily basis?  
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SPED 400 Elementary Special Education Practicum 

  

Instructor:        Jeff Pulsipher          

Office: Hinckley 362     Office # 496-4129  email: pulsipherj@byui.edu                                       

Office Hours: Mon. through Wed. 1:00-2:00 and Thurs. from 12:00-1:00 or by 
appointment                                                    

Time and Place: Mon. – Thurs.  Arranged in public schools / Friday 10:15-11:15  

Text and Materials: Conscious Classroom Management: Unlocking the Secrets of Great 
Teaching by Rick Smith 

Course Description:   

Prospective special education teachers will receive practical, first-hand experience working with 
a special education teacher in an elementary school setting grades K-8. Opportunities for 
engaging in both formal and informal assessment activities, designing individualized curriculum, 
accommodating the general education curriculum, monitoring student progress, and 
collaborating with other professionals and families will be embedded within the practicum 
experience. A weekly one-hour seminar will serve as the forum in which students can address 
challenges and concerns while sharing experiences, expertise and successes.   SPED 400 
students will provide instruction to K-8th grade students at designated schools in the Jefferson, 
Madison, Sugar-Salem, and Bonneville School Districts. 

Taught: Fall, Winter 

Course Outcomes:  In an authentic classroom setting, students will demonstrate 
proficiency in the following outcomes embedded into practicum experiences.  

1.  Students will demonstrate professional practices in compliance with Federal and state special 
education policies and procedures. 
2.  Students will demonstrate the ability to observe, document and assess student performance as 
part of the planning, evaluation and/or eligibility process. 
3.  Students will demonstrate the ability to plan appropriate curriculum including adaptations, 
accommodations and learning strategies for students with disabilities K-8. 
4.  Students will demonstrate the ability to provide meaningful instruction resulting in positive 
benefit to students with disabilities K-8. 
5.  Students will demonstrate the ability to collaborate with parents, related services personnel, 
paraprofessionals, and others involved in serving students with disabilities K-8. 
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Course Requirements/Assignments:  

Practicum Checklist and Competency Evidence 

As part of your practicum experience you will have the opportunity to complete several activities 
that are part of the duties of a special education teacher. These activities are connected to the 
Danielson Framework and will be the most significant part of your work in this course. You will 
be given a checklist of items that need to be completed and then signed off by you and your 
mentor teacher by the end of the semester. Some of these items are student referenced and will 
not be turned in, but will be given to your mentor teacher for classroom use and be checked off  
with a space for comments. All items may be used as artifacts in your electronic portfolio 
showing competency in initial teacher preparation standards. You will find the checklist included 
in the resources tab in I-Learn. 

Formal & Informal Observations: During the semester you will have 3 formal observations 
conducted by the instructor (Me). This is something you will see often in your career as a 
teacher. It consists of a pre-observation meeting in which we discuss your lesson topic and those 
things in which you are working on which you would like me to provide feedback on. I will then 
observe on the scheduled date and then we will hold a post-observation meeting to discuss the 
lesson and provide feedback. The three will need to be scheduled at the beginning, middle, and 
end of the semester. There may also be informal observations which I will be in the classroom 
providing positive feedback and support. Your evaluations will be based on the Danielson Model 
which you can access in the resources tab in I-Learn.  

 In-Class and Preparation Assignments (Teach One Another): Many group and individual 
activities/assignments are done in class and are graded.   These in-class activities can be very 
difficult and sometime impossible to make up if you are absent. Please plan to attend all classes 
unless ill. If you do miss, plan to obtain materials from a classmate. Preparation assignments will 
always show up on I-Learn as an assignment. You may look at the calendar in I-Learn to see 
upcoming assignments. These are subject to change based on the needs of the class.  

Exams: We will have a final oral defense exit interview at the end of the semester where you 
will report on your checklist and experiences that show your competence in each area of the 
Danielson domains and course outcomes. For the exam you should be prepared to connect each 
item of the checklist and your additional evidences to a specific area (component) within the 
Danielson Domains (found in course documents). Together we will then assign you a grade. If 
there is a lack of evidence in a competency area, additional assignments or activities may be 
required before passing the course.  

Attendance/Participation:  Your attendance and participation in class during the university 
classroom portion of this course is critical.  Some of what we will discuss is not found in printed 
documents that you can read outside of class. However, it is most critical that you fulfill your 
daily teaching obligations just as full-time classroom teachers do.  Absences may be approved 
due to a serious, bedridden illness or other emergency and circumstance beyond your control. If 
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due to one of these reasons you are unable to teach you must let me know as well as your mentor 
teacher. You will then need to arrange to make up the missed time on another day. Again, these 
changes are only authorized for the reasons shown above.  Any unauthorized absence during 
your practicum experience might result in a letter grade deduction on your final grade. More 
than one unauthorized absence may result in dismissal from the course. You must participate 
in planning the lesson, be prepared for your teaching assignment, and teach for student 
understanding and involvement.  Lack of effort in any of these areas is unacceptable.  As you 
teach, performance expectations will rise.  With practice, the assumption is that your ability to 
teach will increase.  These teaching experiences will take place in various locations as 
assigned.  Local School Districts place a great deal of trust in BYU-I, by allowing us to work 
with students in their schools.  As part of our program, it behooves you to be where you are 
supposed to be when you are supposed to be there.  Come to the school completely prepared, 
professionally dressed, and take responsibility for the success of your students. 

Performance Assessment (Ponder and Prove):  I have high expectations for your planning 
and teaching.  Some of your teaching experiences may be recorded.  If recorded, you will have 
to watch your recordings and analyze your teaching practices.  You will receive regular feedback 
on your planning and teaching from your instructor.  We, the department faculty, do not expect 
perfection, but we do expect you to plan comprehensively, to teach effectively, and to show 
improvement from lesson to lesson.   

Assignment Due Dates:  Assignments are due on the scheduled date posted on I-
Learn.  Students are expected to turn in their homework assignments on time. If you know you 
will not be able to complete an assignment before it is due because of extenuating circumstances 
you must contact me before the due date within *reasonable time to make arrangements for the 
extended time and to discuss a new due date. If I am not contacted before the assignment is due it 
may be turned in for half credit and must be turned in no later than 48 hours of the original due 
date. Submissions after 48 hours will not be graded and will receive a zero.  

*reasonable time is a minimum of 5 hours before the time the assignment is due 

Grading 

Final grades will be evaluated based on the following breakdown. 

Grading Scale: 

94-100%    -- A   90-93.99% -- A-  87-89.99% -- B+ 

84-86.99% -- B   80-83.99% -- B-  77-79.99% -- C+ 

74-76.99% -- C    70-73.99% -- C-  67-69.99% -- D+ 

64-66.99% -- D   60-63.99% -- D-  0-59.99%   -- Fail 
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** PLEASE NOTE ** 

• The instructor reserves the right to make changes to the syllabus as needed. 

• In compliance with the Americans with Disabilities Act, all qualified students enrolled in 
this course are entitled to reasonable accommodations.  It is the responsibility of the 
student to disclose to the teacher any special needs by the end of the first week of class. 

• There is a policy restricting students from bringing children to class.  If a rare emergency 
arises, contact the instructor for special permission. 

• About those cell phones and text messaging… I would ask you to turn them off before 
entering our classroom, and not use them while you are here.  If you are waiting for an 
emergency call, I understand, just let me know. We may use devices at various times 
during the course as a tool for learning. These times will be designated by instructor. 

• Students enrolled in SPED 400 are expected to follow applicable professional standards 
from the Code of Ethics for teachers in the State of Idaho and commensurate 
responsibilities within Madison School District.  The Code of Ethics for Idaho teachers is 
available online.  It is imperative that you become familiar with this information.  Please 
see:  http://www.sde.idaho.gov/site/teacher_certification/code.htm 

• Students enrolled in SPED 400 must limit the use of any videos generated in the 
practicum lab to learning experiences related to the coursework only.  No video of 
practicum experiences may be transmitted or re-used outside the learning experiences 
attached to the class. 

Other notices and policies 
 
Sexual Discrimination 
Title IX of the education amendments of 1972 prohibits sex discrimination against any 
participant in an education program or activity that receives federal funds, including federal 
loans and grants.  Title IX also covers student-to-student sexual harassment.  If you encounter 
unlawful sexual harassment or gender based discrimination, please contact the personnel office 
at 496-1130. 
 
Accommodations for Disabilities 
Brigham Young University-Idaho is committed to providing a working and learning atmosphere 
which reasonably accommodates qualified persons with disabilities.  If you have any disability 
which may impair your ability to complete this course successfully, please contact the Services 
for Students with Disabilities office, 496-1158.  Reasonable academic accommodations are 
reviewed for all students who have qualified documented disabilities.  Services are coordinated 
with the student and instructor by this office.  If you need assistance or if you feel you have been 
unlawfully discriminated against on the basis of disability, you may seek resolution through 
established grievance policy and procedures.  You should contact the personnel office at 496-
1130.  In compliance with applicable disability law, qualified students with a disability may be 
entitled to “reasonable accommodations.”  It is the student’s responsibility to disclose to the 
teacher any special need she/he may have before the end of the first week of class. 
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Academic Honesty Policy – Definitions 
Intentional Plagiarism is the deliberate act of representing the words, ideas, or data of another 
as one’s own without providing proper attribution to the author through quotation, reference or 
footnote. 
 
Inadvertent Plagiarism involves the inappropriate, but non-deliberate, use of another’s words, 
ideas or data without proper attribution.  Although not a violation of the Honor Code, it is a form 
of academic misconduct for which an instructor can impose appropriate academic sanctions.  
Students who are in doubt as to whether they are providing proper attribution have the 
responsibility to consult with their instructor and obtain guidance. 
 
Plagiarism may occur with respect to unpublished as well as published material.  Examples 
include: 

 Direct Plagiarism—the verbatim copying of an original source without 
acknowledging the source. 

 Paraphrased Plagiarism—the paraphrasing, without acknowledgment, of ideas 
from another that the reader might mistake for his/her own. 

 Plagiarism Mosaic—the borrowing of words, ideas or data from an original 
source and blending this original material with one’s own without acknowledging 
the source. 

 Insufficient Acknowledgement—the partial or incomplete attribution of words, 
ideas or data from an original source. 

 
Fabrication or Falsification is a form of dishonesty where a student invents or distorts the 
origin or content of information used as authority.  Examples include: 
 Citing a source that does not exist. 
 Citing information from a source which is not included in the source for which credit is 

given. 
 Citing a source for a secondary proposition which it does not support. 
 Citing a bibliography source when it was neither consulted nor cited in the body of the 

paper. 
 Intentionally distorting the meaning or applicability of data. 
 Inventing data or statistical results to support conclusions. 

 
Cheating is a form of dishonesty where a student attempts to give the appearance of a level of 
knowledge or skill that has not been obtained.  Examples include: 
 Copying from another person’s work during an examination or while completing an 

assignment. 
 Allowing someone to copy from you during an examination or while completing an 

assignment. 
 Using unauthorized materials during an examination or while completing an assignment. 
 Collaborating on an examination or assignment without authorization. 
 Taking an examination or completing an assignment for another, or permitting another to 

take an examination or to complete an assignment for you. 
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Other Academic Misconduct includes other academically dishonest, deceitful or inappropriate 
acts which are intentionally committed.  Examples include but are not limited to: 
 Inappropriately providing or receiving information or academic work so as to gain unfair 

advantage over others. 
 Planning with another to commit any act of academic dishonesty. 
 Attempting to gain an unfair academic advantage for oneself or another by bribery or by 

any act of offering, giving, receiving, or soliciting anything of value to another for such 
purpose. 

 Changing or altering grades or other official educational records. 
 Obtaining or providing to another a test or answers to a test which has not been 

administered. 
 Breaking and entering into a building or office for the purpose of obtaining an 

unauthorized test. 
 Continuing work on an examination or assignment after the allocated time has elapsed. 
 Submitting the same work for more than one class without disclosure and approval. 
 Getting equal credit on group assignments when equal work was not done. 

 
Academic Honesty Policy – Adjudication Procedures 
Faculty are responsible to establish and communicate to students their expectations of behavior 
with respect to academic honesty and the student’s conduct in their course.  The instructor will 
be responsible to investigate any incident of academic dishonesty or misconduct, determine the 
circumstances, and take appropriate action.  Examples include but are not limited to the 
following: 
 Reprimanding the student orally or in writing. 
 Requiring work affected by the academic dishonesty to be redone. 
 Administering a lower or failing grade on the affected assignment, test or course. 
 Work with the Dean of Students to remove the student from the course. 
 Recommending to the Dean of Students that the student be put on probation or dismissed. 

 
If the incident involves the violation of a public law, e.g., breaking and entering into an office or 
stealing an examination, the act should be reported to University Police. 
 
For the purpose of tracking, suspected or proven violations of the Academic Honesty Policy 
should be reported to the Dean of Students office—name, incident, action taken.  If the 
occurrence is sufficiently egregious or if a pattern of dishonesty or misconduct is discovered 
additional action may be taken on behalf of the university based upon the nature of the 
infraction. 
 
If an affected student disagrees with the determination or action and is unable to resolve the 
matter to the mutual satisfaction of the student and the instructor, he/she may have it reviewed 
through the university’s grievance process. 
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Course Title: 
SPED 441  
Students with Severe Disabilities 
 
Course Description: 
Prospective special education teachers will be introduced to the medical, cognitive, 
motor and communication needs of students with severe disabilities.  The requirements 
and procedures for alternative assessment will be taught and implemented.  Emphasis 
will be placed on designing curriculum including technology for students with severe 
disabilities.  Legal and ethical considerations for providing educational services for 
students with severe disabilities will be explored. 
 
Course Outcomes: 

1. Students will demonstrate an understanding of the Federal definition of students 
with severe disabilities and legal requirements for services.  

2. Students will demonstrate an understanding of medical, cognitive, motor and 
communication needs of students with severe disabilities.  

3. Students will demonstrate an understanding of the use of alternative assessment 
and the ability to create one in compliance with federal and state requirements. 

4. Students will demonstrate the ability to design curriculum appropriate to the 
cognitive, motor and communication needs of students with severe disabilities, 
including the use of technology.  

5. Students will demonstrate an understanding of the legal requirements and 
ethical considerations for collaborating with parents and professionals. 
 

Documents to Follow: 
• Chart to show alignment of course outcomes with  Idaho Standards for 

Exceptional Child Generalists 
• Course syllabus 
• Assessment tools to measure competency and skill 
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Group Peer Tutor Handbook 
Group Peer Tutor Handbook will contain each of the elements listed below. Using what you've learned about Peer 
Tutoring, each week you will generate an individual copy of each element and post it to the Google Community. As you 
learn about peer tutoring programs and have rich discussions regarding your individual contributions on the Google 
Community, work to select the best of what you and your classmates have created to generate a comprehensive Group 
Peer Tutoring Handbook which you can take with you to aid you in your future teaching endeavors. Post your best work 
to the Group Peer Tutor Handbook Doc.  

• A questionnaire for peer tutors for the first week. (L01) 
• A confidentiality statement that tutors will need to sign. (L01) 
• Handouts for your future peer tutors. (L02) 
• An accommodations planning guide. (L03) 
• Information on how you will evaluate the peer tutors. (L04) 
• Daily Tracking sheets. (L05) 
• ABC data collection sheets. (L05) 
• At least three different data collection sheets that are simple so tutors can use them. (L05) 
• A syllabus for your future Peer Tutor class (similar to the ones your BYU-I professors give you ever 

semester). (L06) 
• Any other inspirational things to help tutors be great and work well with your students with disabilities. 

(L06)  

Remember that you are not required to contribute each of the above items each week. Rather, work together as a 
class to construct an effective handbook, focusing especially on the items that are written in bold this week. 
  
By the end of this lesson, your collaborative handbook should contain all of the elements listed above. 
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Instructional Program (1 hr 30 min) 

Your final write-up on the curriculum program is due. In your submission, include the following: 

• A description of the student and rationale for selecting the targeted task (remember student 
confidentiality). 

• A specific instructional objective including conditions, observable response, and a logical criterion 
statement. 

• A concept analysis, response analysis, or task analysis. 
• An instructional sequence that specifies the instructional examples to be presented to the student and the 

order in which they will be presented. 
• Response prompting and fading procedures. 
• Error correction procedures. 
• Data collection and summary procedures. 
• Describe any changes you would make in the programming during the course of teaching. 
• If your program was successful—include an analysis of why you think the program was successful. 
• If your program was unsuccessful—include an analysis of what you would change if you were to 

continue the program. 
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PARAEDUCATOR ROLES AND RESPONSIBILITIES GUIDEBOOK  

Your finalized group Paraeducator Roles and Responsibilities Guidebook will contain each of the elements 
listed below. Using what you've learned about Peer Tutoring, each week you will generate an individual copy of 
each element and post it to the Google Community. As you learn about peer tutoring programs and have rich 
discussions regarding your individual contributions on the Google Community, work to select the best of what 
you and your classmates have created to generate a comprehensive Paraeducator Roles and Responsibilities 
Guidebook which you can take with you to aid you in your future teaching endeavors. Post your best work to 
the Paraeducator Roles and Responsibilities Guidebook.  

• Five pieces of advice for your defining roles and responsibilities with your paraeducators. (L08) 
• A list of contents for your "Paraeducator Survival Kit" as well as justification and  an explanation of 

each item you include. (L09) 
• A list of interview questions that you would ask prospective paraeducators hoping to work in your 

classroom. (L10) 
• A list of qualifications you would look for in a paraeducator in your own classroom. (L10) 
• Guidelines for working with non-effective (abusive or abrasive) paraeducators. (L11) 
• A weekly training schedule for your paraeducators that you could implement your first year as a teacher. 

(L12) 
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INDIVIDUAL PROJECT—SOVATA (1 HR 30 MIN) 

Your final write-up on SoVaTA is due. In your submission, include the following: 

• A description of the student chosen (age, disability, current living arrangements, who you interviewed, 
etc.). 

• A description of where the student is currently functioning, not in Present level form, but in your own 
words. 

• What principles of creating an IEP did you learn in this process? How will you incorporate those into 
your future teaching? 

• The data that you have collected 
o It would be best if data is shown in a graph for analysis purposes. 

• Describe what elements of the first individual project were your favorite and why. 
• Describe what you found to be the most difficult part of the SoVaTA Project and why. 
• What parts of this project would you have done differently? Why? How would you change what you 

did? 
• What elements of this project worked well? What could be improved? 
• Any additional information and feedback you would like to share.  
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Welcome to SPED 441 
 

Course Description 
Prospective special education teachers will be introduced to the medical, cognitive, motor, and communication 
needs of students with severe disabilities. The requirements and procedures for alternative assessment will be 
taught and implemented. Emphasis will be placed on designing curriculum, including technology, for students 
with severe disabilities. Legal and ethical considerations for providing educational services for students with 
severe disabilities will be explored.  

 

COURSE OBJECTIVES 

In this course, you will: 

• Develop a gospel perspective for teaching exceptional students. 
• Demonstrate an understanding of the federal definition of students with severe disabilities and legal 

requirements for services. 
• Demonstrate an understanding of medical, cognitive, motor, and communication needs of students with 

severe disabilities. 
• Demonstrate an understanding of the use of alternative assessment and the ability to create one in 

compliance with federal and state requirements. 
• Demonstrate the ability to design curriculum appropriate to the cognitive, motor, and communication 

needs of students with severe disabilities, including the use of technology. 
• Demonstrate an understanding of the legal requirements and ethical considerations for collaborating 

with parents and professionals. 
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SPED 441 Students with Severe Disabilities  
Course outcome alignment to Idaho Standards 
for Exceptional Child Generalists 

Students will 
demonstrate an 
understanding of 
the Federal 
definition of 
students with 
severe disabilities 
and legal 
requirements for 
services 

Students will 
demonstrate an 
understanding of 
medical, cognitive, 
motor and 
communication 
needs of students 
with severe 
disabilities 

Students will 
demonstrate an 
understanding of 
the use of 
alternative 
assessment and 
the ability to 
create one in 
compliance with 
federal and state 
requirements 

Students will 
demonstrate the 
ability to design 
curriculum 
appropriate to the 
cognitive, motor 
and 
communication 
needs of students 
with severe 
disabilities, 
including the use 
of technology 

Students will 
demonstrate an 
understanding of 
the legal 
requirements and 
ethical 
considerations for 
collaborating 
with parents and 
professionals 

Standard 1: Learner Development and Individual 
Learning Differences - The teacher understands 
how exceptionalities may interact with 
development and learning and use this knowledge 
to provide meaningful and challenging learning 
experiences for individuals with exceptionalities. 

K 2 K 1-3 K1-3 
P 1,2 

K1-3 
P 1,2 

K 2 

Standard 2: Learning Environments - The 
teacher creates safe, inclusive, culturally 
responsive learning environments so that 
individuals with exceptionalities become active 
and effective learners and develop emotional well-
being, positive social interactions, and self 
determination. 

K 1, 4 
P 1, 4 

  K 3 
P 3 

K 2 
P 2 

  

Standard 3: Curricular Content Knowledge - The 
teacher uses knowledge of general and specialized 
curricula to individualize learning for individuals 
with exceptionalities. 

K 1  
P 1 

    K 2, 3 
P 2, 3 

  

Standard 4: Assessment - The teacher uses 
multiple methods of assessment and data-sources 
in making educational decisions 

    K 1-7 
P 1-5 

K 1-7 
P 1-5 

  

Standard 5: Instructional Planning and Strategies 
– The teacher selects, adapts, and uses a 
repertoire of evidence-based instructional 
strategies and interventions to advance learning 
of individuals with exceptionalities. 

    K 1-9 
P 1-6 

K 1-9 
P 1-6 

  

Standard 6: Professional Learning and Ethical 
Practices – The teacher uses foundational 
knowledge of the field and the their professional 
Ethical Principles and Practice Standards to 
inform special education practice, to engage in 
lifelong learning, and to advance the profession. 

K 1-5 
P 1-4 

      K 1-5 
P 1-4 

Standard 7: Collaboration – The teacher will 
collaborate with families, other educators, related 
service providers, individuals with 
exceptionalities, and personnel from community 
agencies in culturally responsive ways to address 
the needs of individuals with exceptionalities 
across a range of learning experiences. 

K 1-6 
P 1-3 

K 1-6 
P 1-3 

K 1-6 
P 1-3 

K 1-6 
P 1-3 

K 1-6 
P 1-3 

Course Architecture 

In an online course, regular and sustained attention to the course is critical. You will not be successful if you try 
to cram all your learning into short, intensive bursts of study. Be attentive to the reading assignments, course 
activities, and deadlines. Lessons are generally one week long. The first lesson (Introductory Lesson) will help 
orient you to the course and give you time to practice using the online tools. You will wrap up the course in the 
Conclusion Lesson by submitting your final assignments and assessments.  
  
Even though this course is online, it is not an independent study course. In fact, discussion with classmates is a 
key component of this course. You will be expected to form opinions that can be supported with textual 
evidence and come to a greater understanding of the plays through discussion with your classmates.  
  
In order to do well, you should expect to spend 3–4 hours weekly for every credit hour; therefore, you will need 
to be able to commit 9–12 hours each week to this course. If you are unable to commit to the time demands this 
semester, please consider taking the class some other time when you can devote the necessary time to 
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completing the workload. 
 
  
Each Lesson:  

• Will open four days early in order to accommodate students who need more flexibility in their schedule. 
o New lessons will open Wednesday at 11:59 PM for the proceeding week. 

 
o Lessons will remain open for 10 days ending on the following Saturday evening at 11:59 PM. 

• Has two main due dates: 
o Wednesday (11:59 PM, local time). By Wednesday, you will need to complete the following 

assignments: 
 

 Gospel Perspective 
 Preparation Materials 
 Initial post on the Google Community 

 
o Saturday (11:59 PM, local time) 

 Project 
 Subsequent posts on the Google Community 

 
 Weekly Reflection 

 
 Weekly Report  

 

It is important to be prepared both intellectually and emotionally each week. This course is designed to prepare 
you to teach students with severe disabilities and prepare you to be a contributing member of the work force—
blessing people around the world. As you interact with others in various assignments, please remember to be 
kind, considerate, and respectful of differing viewpoints. You can differ in opinions (sometimes the best 
learning comes when others challenge your thinking) but still be civil. Any violation of basic common 
courtesy—including interaction with the instructor—will negatively impact your grade.  
 
Read the following article as a reminder of the promises and warnings Elder Bednar addressed concerning 
entitlement.  
  
Note: The due dates of the Introduction lesson activities have been relaxed and are not due until Wednesday of 
Lesson 01. This extra time is given to help students who add late to have time to complete the assignments. Be 
sure not to procrastinate these assignments until Lesson 01 as that will make completing all of the assignments 
in Lesson 01 more difficult and time consuming. 
  
Note: All activities in the Conclusion Lesson are due Wednesday at 11:59 PM. 
  
Note: You may experience an issue with loading pages in Firefox and Chrome where the content is determined 
as "insecure." As a default, these browsers will not load those pages. If any of your pages are not loading 
correctly or come up as a blank page, read How to View Insecure Content and Help! My page isn't loading.  
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Course Activities 

(Due Wednesday at 11:59 PM) 

Gospel Perspective 

  
Each week you will listen to a Gospel Perspective piece presented by Brother Christopherson, one of the on-
campus SPED instructors. You will then use what you learn to write a weekly reflection, connecting what you 
have learned to the gospel perspective. 

Preparation Materials 

  
Each week you will read through materials that will prepare you to work on two major projects throughout the 
course. 

(Due Saturday at 11:59 PM) 

Individual Projects 

This course will have two individual projects for you to complete: 
 

1. SoVaTA Project: For your first project, you will create and run an instructional program for an 
individual with severe disabilities. This project begins in the Introduction Lesson and will be completed 
by Lesson 6. 
 

2. Instructional Program Project: For your second project, you will be completing portions of an IEP for 
transition-aged individuals with severe disabilities which will be based upon a provided transition 
assessment. This project begins in Lesson 7 and will be completed by Lesson 12. 
 

Group Projects 

This course will have two group projects for you to complete: 
  

1. Peer Tutor Handbook 
o You will be creating a Peer Tutor Handbook with the following items: 

 A questionnaire for peer tutors for the first week. (L01) 
 A confidentiality statement that tutors will need to sign. (L01) 
 Handouts for your future peer tutors. (L02) 
 An accommodations planning guide. (L03) 
 Information on how you will evaluate the peer tutors. (L04) 
 Daily Tracking sheets. (L05) 
 ABC data collection sheets. (L05) 
 At least three different data collection sheets that are simple so tutors can use them. (L05) 
 A syllabus for your future peer tutor class. (L06) 
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 Any other inspirational things to help tutors be great and work well with your students 
with disabilities. (L06) 

2. Paraeducator Roles and Responsibilities Guidebook 
o You will collaborate to create a presentation and guidebook that you can use to train future 

paraeducators that will work in your classroom. You should highlight your classroom 
procedures, philosophy, and expectations in this presentation and guidebook. Your guidebook 
should include:  

 Five pieces of advice for your defining roles and responsibilities with your paraeducators. 
(L08) 

 A list of contents for your "Paraeducator Survival Kit" and justification and explanation 
of items you include. (L09) 

 A list of interview questions that you would ask prospective paraeducators hoping to 
work in your classroom. (L10) 

 A list of qualifications you would look for in a paraeducator in your own classroom. 
(L10) 

 Guidelines for working with non-effective (abusive, abrasive) paraeducators. (L11) 
 A weekly training schedule for your paraeducators that you could implement your first 

year as a teacher. (L12) 

Annotated Bibliography 
  
Annotated Bibliography: For this project, you will work on creating an annotated bibliography examining 
current research on one or two instructional strategies for students with severe disabilities. The bibliography 
must focus on data-based studies examining the effectiveness of the selected instructional strategy. This project 
begins in Lesson 1 and will be completed in the Conclusion Lesson. 
  
Reflection 
 
  
Each week you will ponder upon your experiences in completing the course work. You will then write and 
submit a reflection on these experiences and the resulting changes in your perspective. 
 
  
Weekly Report 
  
The Weekly Report allows you to report on your activities each week, assess what has gone well, and what 
might be improved. This is the only way to get credit for some of the activities that you do so be sure to 
complete it every week.  
  

 

Course Requirements 

Course Pre-requisites: 
The following courses are pre-requisites to SPED 441:  

• ED 424: ECSE Assessment and Evaluation 
• SPED 380: Legal Issues 
• SPED 381: Evidence-Based Practices 

  

STATE DEPARTMENT OF EDUCATION 
APRIL 14, 2016

SDE TAB 7  Page 115



 

Grading Policies 

Grade Breakdown 
 
 
A=93–100%; A-=90–92%; B+=87–89%; B=84–86%; B-=80–83%; C+=77–79%; C=74–76%; C-=70–73%; 
D+=67–69%; D=64–66%; D-=60–63%; F=below 60% 
  
A: Work is professional in appearance and content. Assignments and class participation represent outstanding 
understanding, application, integration of subject material, extensive evidence of original thinking, skillful use 
of concepts, and ability to analyze and solve complex problems. The student also demonstrates diligent 
application of the Learning Model principles, including initiative in serving other students. 
  
B: Work is professional in appearance and content but with some spelling and grammar concerns. Assignments 
and class participation represent considerable/significant understanding as well as application and incorporation 
of the material which would prepare a student to be successful in next level courses, graduate school, or 
employment. The student participates in the Learning Model, as applied in the course.  
  
C: Work is professional in appearance but has multiple spelling and grammatical errors. Assignments and class 
participation represent sufficient understanding of the subject matter. The student demonstrates minimal 
initiative to be prepared for and participate in class discussions and assignments. The student participates only 
marginally in the Learning Model.  
  
D: Work is unprofessional in appearance and/or has multiple spelling and grammatical errors. Assignments and 
class participation represent poor performance, initiative to learn, and understand and apply course materials. 
Retaking a course or remediation may be necessary to prepare for additional instruction in this subject matter. 
  
F: Represents failure in the assignment and/or course due to unprofessionalism and/or incompleteness of 
assignments and/or non-participation in class and the Learning Model.   
 

 

Class Policies 

Course Questions/Problems/Concerns 
  
This course has a Notes from Instructor board in each lesson where you can post general 
questions/problems/concerns/etc. Using these boards will inform the instructor, class members, and others 
monitoring the course of the issues you find and will allow the proper people to correct them for everyone. This 
is the fastest and most efficient way to report a problem and get it fixed. If you are experiencing the same 
problem as another student who has posted, you can post as well so others know the seriousness of the problem. 
If you know the answer to a problem, please post solutions. Helping to solve your classmates' problems is 
another way to teach one another. Additionally, your instructor will use the board to communicate information 
such as fixes and solutions to help guide you in the course. Make sure you check back often to learn of any 
changes to the course.  
  
Please note: You should only email your instructor directly if the problem is of a personal nature OR your 
instructor informs you that is the way he/she would like to be made aware of questions/problems/concerns.  
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Free Software for BYU-Idaho Students 
  
All BYU-Idaho students can get free or discounted software to help in your education. If you don't already have 
access to these software programs, you can use the link provided to download a copy.  
  
Late Work Policy 
  
Assignments are due on the day indicated. Each lesson opens early in order to allow students some flexibility in 
determining their schedule. Work that is late hampers not only your own learning, but also your classmates' 
ability to fully participate in the course. Late work will be accepted only at your instructor's discretion. (You are 
more likely to be granted an extension if you do not place your instructor in an awkward situation by asking for 
special accommodations after the fact.) If you feel your situation warrants personal consideration, inform your 
instructor before the assignment is due so that he/she has time to work with you. Any late work 
that is accepted is subject to a penalty as determined by your instructor.  
  
University Policies:  
 
The University has established and posted policies concerning Sexual Harassment, Plagiarism, and Disabilities 
Services. Please review the following so you are familiar with them:  

• Sexual Harassment 
• Plagiarism 
• Disabilities Services 

Disclaimers  
 
Your instructor reserves the right to change any part of this syllabus and/or schedule any time during the 
semester in order to adapt to changing course needs. You will be notified prior to any changes that may take 
place, so pay attention to communication from your instructor.  

 
Once you have read through and understood the course requirements, take the Syllabus Quiz to complete the 
activity. 
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Course Title: 
SPED 442  
Curriculum and Instruction for Secondary Students 
 
Course Description: 
Federal and state policies and procedures regulating services for secondary students 
with disabilities will be reviewed.  Students will be introduced to the physical, cognitive 
and behavioral characteristics of adolescents.  Common teaching models for secondary 
education will be explored along with instructional methods for teaching core content 
to secondary students with disabilities.  Students will become acquainted with post-
secondary options and transition services for students with disabilities. 
 
Course Outcomes: 

1. Students will demonstrate an understanding of Federal and state policies and 
procedures regulating eligibility and services for secondary students with 
disabilities.   

2. Students will demonstrate knowledge of physical, cognitive and behavioral 
characteristics of adolescents.  

3. Students will demonstrate an understanding of common teaching models for 
secondary students with disabilities.  

4. Students will demonstrate an understanding of instructional methods for 
teaching core content to secondary students with disabilities.  

5. Students will demonstrate an understanding of postsecondary options and 
transition services available for secondary students with disabilities. 

 
Documents to Follow: 

• Chart to show alignment of course outcomes with  Idaho Standards for 
Exceptional Child Generalists 

• Course syllabus 
• Assessment tools to measure competency and skill 
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Special Education 442 Final Exam 
Name______________________ 
After you complete the test, re-read each of your responses and determine if they reflect an 
above average response and that you have thoroughly answered each and every part of the 
question.  Good Luck!! 
 
1.  Executive functions (also known as cognitive control and supervisory attentional system) is 

an umbrella term for the management (regulation, control) of cognitive processes, including 
working memory, reasoning, task flexibility, and problem solving as well as planning and 
execution. Match the Executive Function category to the quote: (2 points each 22 points total) 

  

    1. 

“Many of you talk about how hard 
it is to stay focused on  
your classwork because of 
distractions. Let’s make a list of  
distractions and then brainstorm 
ways to manage them  
better.” 

    2. 

“How long do you think it will take 
you to finish your  
spelling homework tonight? Write 
down your guess and  
then see if you are right.” 

    3. 
“Nice job on that math problem.” 
Tell me how you figured  
out the answer.” 

    4. 

“Is there something we 
can give you to hold or look at to  
help you remember to raise your 
hand before speaking?” 

    5. 

“It’s hard to get started on 
homework because there are so  
many other more entertaining things 
to do at home. Next to  
each homework assignment on your 
list, write down what  
time you plan on starting each one. 
What are some  
incentives to getting your 
homework done early at home  
each night?” 

    6. 
“Successful people are those who 
make goals and go for  
them, even if there are obstacles 

a. Flexibility 
b. Sustained Attention 

c. Not doing Brother Cloward's homework 
during my class 

d. Working Memory 
e. Being good 
f. Metacognition 
g. Organization 
h. Planning/Prioritization 
i. Response Inhibition 
j. Letting the KITTY out of the BURLAP 
k. Emotional Control 
l. Staying on-task 
m. Task Initiation 
n. Goal-Directed Persistence 
o. P2L-Potatoes!!! 
p. Time Managerment 
q. Effective UP-eeey/Down-eeey-ness 
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along the way. What’s a  
goal you might want to work for? 
Something you want to  
build or create, or want to learn, or 
something you want to  
save up money to buy? Let’s set a 
goal for the month and  
see if we can help you reach your 
goal.” 

    7. 

“What are some ways you could 
remember everything you  
have to bring home at the end of the 
day?” 

    8. 

“Tell me three things you can do if 
you start your math  
homework and realize you can’t 
remember exactly how to  
do the assignment.” 

    9. 

“One reason we assign students 
projects is because we want  
them to learn how to plan. Let’s talk 
about the steps you  
need to do in order to complete this 
project. What  
do you have to do first?” 

    10. 

“Sometimes students get nervous 
when they take tests and it makes it 
hard for them to focus and 
remember what they studied. What 
are some things kids could do when 
that happens?” 

    11. 

“We need a system for organizing 
our science notebooks.  
What are some sections we need to 
include?” 

 

 

2.  Choose three of the above Executive Functions and list one strategy for each that a general 
education teacher could implement in the classroom for a student struggling with the 
particular executive functions. (30 points) 

    
3.  Choose one of the strategies that you wrote about in the previous questions and tell me how 

you would MONITOR PROGRESS on that strategy. (20 points) 
    
4.  Read the following goal and Calming Strategy for Sammy, a sixth grade student with ADHD: 
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Goal:By March 2016, when Sammy is not participating (e.g. playing with his cell phone, 
drawing, or avoiding interaction with the teacher and peers) during class discussion time (or 
another school setting) when Sammy previously felt anxious, after conferencing one on one 
with the teacher to discuss (1) the thing that is making him anxious and (1) the calming 
strategy he will use to calm down, Sammy will use that calming strategy and demonstrate on-
task behavior (e.g. engaging with teacher and peers, keeping eyes on work, removing all 
distractions from desk, etc.) for (5-10) minutes in (2 out of 3) independent practice times. 
Example Conference: T: What is making you feel anxious? S: I am anxious because I don't 
want the other students to make fun of me. T: What is a calming strategy we can use to calm 
down and realize that this is a safe place where the other students will not make fun of you? 
S: I'll step outside to get a drink of water first, and then I'll use visual imagery to prepare for a 
good independent work time.  
 
A calming strategy is a self-regulation tool that can be taught to a student or group of students 
to use or implement when facing difficult or challenging situations. The calming strategy 
supports the student in making a choice other than the student’s typical response. There are 
many calming strategies including deep breathing, muscle relaxation, visual imagery, self-
coaching, taking a break, sensory support. In order for these calming strategies to be effective 
during the stressful situation, it is best to teach and practice with the student ahead of time in 
non-stressful situations. In addition, visual cues (hand signal, visual cue card, visual behavior 
poster) can be incorporated to remind the student to use the calming strategy when 
encountering the difficult situation. 
 
Visual imagery technique – Going on a Field Trip: A student is very challenged when facing 
new situations, such as going on a field trip to the local museum. Prior to the field trip, the 
teacher walks the entire class through a guided visual imagery of what the trip is going to be 
like including getting on and off the bus, walking into the museum, going to different 
exhibits, eating lunch, etc. This helps the students to know what to expect and walks the 
student through a schedule of the field trip. The teacher makes sure to include any areas that 
might produce or cause anxiety for the student. 
 
What are ways that you can teach and implement this calming strategy and MONITOR 
Sammy's PROGRESS in his General Education Classroom? (20 points) 

    
5.  At the core of UDL is the premise that often the curriculum is disabled (and disabling!). It is 

not flexible; it often poses barriers, and consequently prevents rather than supports optimal 
learning experiences. Do you agree or disagree with this view? Why or why not? (2 points) 

    
6.  What are the benefits of analyzing the curriculum for strengths and weaknesses rather than 

focusing on the student’s strengths and weaknesses? What are the challenges of this 
approach? (2 points) 

    
7.  How can using a variety of materials and methods reach more of the students within your 

classroom? What are the benefits of doing so? What are the challenges? (2 points) 
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8.  What barriers are inherent in traditional assessments? What are the challenges in offering 
varied options for assessment? (2 points) 
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Peer  Observation 
Danielson Framework for Teaching Domains 2&3 

 
Domain 2: Classroom Environment Evidence of 

Domain 
Evidence of UDL 

2a Creating an environment of respect and rapport 
• Teacher interaction with students 
• Student interaction with students 

  

2b Establishing a culture for learning 
• Importance of content 
• Expectations for learning and achievement 
• Student pride in work 

  

2c Managing classroom procedures 
• Instructional groups 
• Transitions 
• Materials and supplies 
• Non-instructional duties 
• Supervision of volunteers & paraprofessionals 

  

2d Managing classroom behavior 
• Expectations 
• Monitoring behavior 
• Response to misbehavior 

  

2e Organizing physical space 
• Safety and accessibility 
• Arrangement of furniture and resources 

  

Domain 3: Instruction                                                           
 

Evidence of 
Domain Evidence of UDL 

3a Communicating with students 
• Expectations for learning 
• Directions and procedures 
• Explanations of content 
• Use of oral and written language 
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3b Using questioning and discussion techniques 
• Quality of questions 
• Discussion techniques 
• Student participation 

  

3c Engaging students in learning 
• Activities and assignments 
• Student groups 
• Instructional materials and resources 
• Structure and pacing 

  

3d Using assessment in instruction 
• Assessment criteria 
• Monitoring of student learning 
• Feedback to students 
• Student self-assessment and monitoring 

  

3e Demonstrating flexibility and responsiveness 
• Lesson adjustment 
• Response to students 
• Persistence  
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Course Introduction 
 

Overview 
  
Speaking in general conference, Elder Jeffrey R. Holland said: “We are so grateful to all who 
teach. We love you and appreciate you more than we can say. We have great confidence in you.” 
He continued: “To teach effectively and to feel you are succeeding is demanding work indeed. 
But it is worth it. We can receive ‘no greater call.’ … For each of us to ‘come unto Christ,’ to 
keep His commandments and follow His example back to the Father, is surely the highest and 
holiest purpose of human existence. To help others do that as well—to teach, persuade, and 
prayerfully lead them to walk that path of redemption also—surely that must be the second most 
significant task in our lives. Perhaps that is why President David O. McKay once said, ‘No 
greater responsibility can rest upon any man [or woman], than to be a teacher of God’s 
children’” (in Conference Report, Apr. 1998, 30–31; or Ensign, May 1998, 25). 
 

Outcomes 
  
Course Description 
Federal and state policies and procedures regulating services for secondary students with 
disabilities will be reviewed. Students will be introduced to the physical, cognitive and 
behavioral characteristics of adolescents. Common teaching models for secondary education will 
be explored along with instructional methods for teaching core content to secondary students 
with disabilities. Students will become acquainted with post-secondary options and transition 
services for students with disabilities. 

Taught: Fall, Winter, Spring 
Objective: 
1.  Students will demonstrate an understanding of Federal and state policies and procedures 
regulating eligibility and services for secondary students with disabilities. 
2.  Students will demonstrate knowledge of physical, cognitive and behavioral characteristics of 
adolescents. 
3.  Students will demonstrate an understanding of common teaching models for secondary 
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students with disabilities. 
4.  Students will demonstrate an understanding of instructional methods for teaching core 
content to secondary students with disabilities. 
5.  Students will demonstrate an understanding of postsecondary options and transition services 
available for secondary students with disabilities. 
Syllabus: 
1.  Legal Foundations of Special Education Service 
2.  Assessment, Evaluation and Eligibility for Special Education, SecED 
3.  Physical Characteristics of Adolescents 
4.  Cognitive Characteristics of Adolescents 
5.  Behavioral Characteristics of Adolescents 
6.  Teaching Models in Secondary Education 
7.  Secondary Instructional Methods- Social Skills 
8.  Secondary Instructional Methods - Study Skills 
9.  Post Secondary Options for Students with Disabilities 
10.  Transition Planning/Services for Students with Disabilites 

 

 

Preparation for this Class 
Please buy and bring this textbook to every class session: 
Common Core and the Special Education Student: Your Guide to Instructional Shifts and 
Implementing Services and Supports By Mary Schillinger and Becky Wetzel 

Get all the hands-on guidance and staff development tools you need in this comprehensive 
resource on the Common Core--written specifically for special educators! This course goes 
beyond explaining what the Common Core standards are, to show you how you can help students 
with disabilities access and achieve under them. 

In addition to explaining steps to “deconstruct” a Common Core standard and identify essential 
learning targets for students with disabilities, you learn expert techniques to: 

• Create IEPs and write IEP goals that align with CCSS 
• Provide accommodations that address student deficits while preserving the rigor of CCSS 
• Plan and implement professional development for special education staff 
• Use technology tools to help special education students access the CCSS 
• Plan project-based learning lessons within special education pull-out settings 
• Assess and strengthen students’ academic vocabulary and executive functioning skills 

Plus, you get sample Common Core-aligned IEP goals, goal-writing worksheets and templates, 
sample professional development agendas, guiding questions for considering CCSS’s impact on 
special education, and other hands-on resources. 
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Hands-On Active Class Environment 
  
This will be a hands-on class where you will create IEPs and write IEP goals that align with 
CCSS and you will plan and deliver lessons that address student deficits while preserving the 
rigor of CCSS. 
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Course Title: 
SPED 460 
Practicum – Secondary Education 
 
Course Description: 
Prospective special education teachers will receive practical, first-hand experience 
working with a special education teacher in a secondary school setting grades 6-12.  
Opportunities for engaging in both formal and informal assessment activities, designing 
individualized curriculum, accommodating the general education curriculum, monitoring 
student progress, and collaborating with other professionals and families will be 
embedded within the practicum experience.  A weekly two-hour seminar will serve as 
the forum in which students can address challenges and concerns while sharing 
experiences, expertise and successes.   
 
Course Outcomes: 

1. Students will demonstrate professional practices in compliance with Federal and 
state special education policies and procedures.  

2. Students will demonstrate the ability to observe, document and assess student 
performance as part of the planning, evaluation and/or eligibility process.  

3. Students will demonstrate the ability to plan appropriate curriculum including 
adaptations, accommodations and learning strategies for students with 
disabilities grades 6-12. 

4. Students will demonstrate the ability to provide meaningful instruction resulting 
in positive benefit to students with disabilities grades 6-12.  

5. Students will demonstrate the ability to collaborate with parents, related services 
personnel, paraprofessionals, and others involved in serving students with 
disabilities grades 6-12. 

6. Students will demonstrate professional communication, behavior, attitude, dress 
and language in all aspects of the practicum experience. 

 
Documents to Follow: 

• Chart to show alignment of course outcomes with  Idaho Standards for 
Exceptional Child Generalists 

• Course syllabus 
• Assessment tools to measure competency and skill 
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Competency Assessment Rubric (CAR) 
Domain 1:  Planning and Preparation   Developing Applying   Basic
1a  Demonstrating Knowledge of Content and Pedagogy
1b  Demonstrating Knowledge of Students
1c  Setting Instructional Outcomes
1d  Demonstrating Knowledge of Resources
1e  Designing Coherent Instruction
1f  Designing Student Assessments

Domain 2: The Classroom Environment 
2a  Creating an Environment of Respect and Rapport
2b  Establishing a Culture for Learning
2c  Managing Classroom Procedures
2d  Managing Student Behavior
2e  Organizing Physical Space

Domain 3:  Instruction 
3a  Communicating with Students
3b  Using Questions and Discussion Techniques
3c  Engaging Students in Learning
3d  Using Assessment in Instruction
3e  Demonstrating Flexibility and Responsiveness

Domain 4:  Professional Responsibilities  
4a  Reflecting on Teaching
4b  Maintaining Accurate Records
4c  Communicating with Families
4d  Participating in a Professional Community
4e  Growing and Developing Professionally
4f  Showing Professionalism

Domain 5: Health, Safety, and Nutrition 
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PROFESSIONAL GROWTH PLAN  

 What is the Professional Growth Plan?  

The Professional Growth Plan process asks Teachers to develop an Individual Growth Goal based on Danielson’s 
Framework for effective teaching. The goal a Teacher selects and the work s/he conducts should focus on one or more 
components of the four domains in the Danielson Framework. The goal needs to be a SMART goal, which means that the 
goal is:  

 S=Specific and Strategic  

 M=Measurable  

 A=Aligned and Attainable  

 R=Results-oriented  

 T=Time bound  

A Teacher will work with his/her Evaluator to review the Individual Growth Plan. Steps in the development and 
implementation of the plan include:   

1. Writing Individual Growth Plan goal—We just do Step 1 @ BYU-Idaho.  You and your mentor teacher complete the 
rest of the steps during student teaching.  

2. Designing action plan  

3. Implementing the action steps for the Individual Growth Plan goal  

4. Reflecting on the success of the goal  

5. Assessing goal attainment  
 _______________________________________________________________ 

For your assignment:  Develop 2 goals from Danielson’s Framework for effective teaching Domains 2 & 3 and a third goal 
of your choice from any of the four domains. 

You will take these goals into your student teaching experience. 
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PROFESSIONAL GROWTH PLAN GUIDING QUESTIONS  

First, think of the four years that you spent at BYU-Idaho.  Intentionally gather evidence about what has changed in your 
beliefs of what good teaching is, specific strategies and your personal and individual growth as a person and teacher. 

“I used to think…. 

 

 

 

 

“Now, I think…. 

 

 

 

What does a good teacher look like? 

 

Does it matter what the subject is? 

 

What does a good student look like?  If you ask students this question, they focus on compliance.  What do you, as a 
teacher, think that a good student looks like? 

 

Read and comment on each of these statements on the importance of quality assessment: 

Assessment OF Learning— 

Assessment FOR Learning— 

Assessment AS Learning— 

Assessment IS Learning— 

Formative (Ongoing) Assessment is like a regular medical checkup vs. Summative Assessment is the Autopsy—So, how 
can formative assessment guide your instruction? 

 

Write a reflection about 5 insights this information on assessment can apply to you and your future teaching: 
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Professional Growth Plan (PGP) Self-Assessment Worksheet  

Think of some personal goals that you would like to work on as you enter student teaching.  Reflect on the strengths and 
areas of growth within your professional practices.  

This worksheet is intended for personal use only. It will not be a part of your evaluation, but may be discussed with 
evaluator.  

Strengths    Domains/Components     Growth Opportunities  

Domain 1: Planning and 
Preparation 

 

 
1a. Knowledge of content/ pedagogy  
1b. Knowledge of students  
1c. Setting instructional outcomes  
1d. Knowledge of resources  
1e. Designing coherent instruction  
1f. Designing student assessments  

 
 

 
 
 
 
 
 

 
 

We don’t focus on Domain 1 @ BYU-I.  Reflect on ways that you can focus on this Domain during your student teaching 
experience. 

 

Strengths   Domains/Components    Growth Opportunities   

Domain 2 - Classroom 
Environment 

 

 
2a. Creating an environment of 
respect/rapport  
2b. Establishing a culture for learning  
2c. Managing classroom procedures  
2d. Managing student behavior  
2e. Arrangement of furniture and use 
of physical space  
 

 
 
 
 
 
 
 
 
 
 
 
 
 

You will need to create a S.M.A.R.T. goal from Domain 2. 
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Strengths   Domains/Components    Growth Opportunities  

Domain 3 - Instruction 
 

 
3a. Communication with students  
3b. Using questioning and discussion 
techniques  
3c. Engaging students in learning  
3d. Using assessment in instruction  
3e. Demonstrating flexibility and 
responsiveness  
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
You will need to create a S.M.A.R.T. goal from Domain 3. 
 
 
 
 
 
 

 Strengths    Domains/Components    Growth Opportunities 

Domain 4: Professional 
Responsibilities 

 

 
4a. Reflecting on teaching  
4b. Maintaining accurate records  
4c. Communicating with families  
4d. Participating in a professional 
community  
4e. Growing and developing 
professionally  
4f. Showing professionalism  
 

 
 
 
 
 
 
 
 
 
 
 

We don’t focus on Domain 4 @ BYU-I.  Reflect on ways that you can focus on this Domain during your student teaching 
experience. 

 

Think of two goals from Domains 2 & 3 and a third of your choice: 
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Please write your 3 S.M.A.R.T. goals— 

The goal needs to be a SMART goal, which means that the goal is:  

 S=Specific and Strategic  

 M=Measurable  

 A=Aligned and Attainable  

 R=Results-oriented  

 T=Time bound  

 

1. 

 

2. 

 

3. 
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These guiding questions are meant to help you focus your reflection on student learning and your teaching practices.  

Questions to consider as you prepare to teach: 

WHAT CONSTITUTES IMPORTANT LEARNING?  

 

 What are the key purposes in your learning activities?  

 

 Does the purpose reflect important learning and a view of content as conceptual understanding rather than rote 
repetition of facts and procedures?  

 

 WHAT CAUSES LEARNING?  

 

 What are students actually doing on a regular basis in your classroom activities?  

 

 What is the level of intellectual rigor?  

 

 What choices do students have?  

 

 What are their opportunities for reflection and closure regarding their learning?  

 

 HOW ARE STUDENTS MOTIVATED?  

 

 To what extent have you succeeded in creating a learning community in class?  

 

 To what degree do students assume responsibility for their learning on a daily basis?  
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 fe

ed
ba

ck
. T

he
 th

re
e 

w
ill

 n
ee

d 
to

 b
e 

sc
he

du
le

d 
at

 th
e 

be
gi

nn
in

g,
 m

id
dl

e,
 a

nd
 e

nd
 o

f t
he

 
se

m
es

te
r. 

Th
er

e 
m

ay
 a

ls
o 

be
 in

fo
rm

al
 o

bs
er

va
tio

ns
 w

hi
ch

 I 
w

ill
 b

e 
in

 th
e 

cl
as

sr
oo

m
 p

ro
vi

di
ng

 p
os

iti
ve

 fe
ed

ba
ck

 a
nd

 su
pp

or
t. 

Y
ou

r e
va

lu
at

io
ns

 w
ill

 
be

 b
as

ed
 o

n 
th

e 
D

an
ie

ls
on

 M
od

el
 w

hi
ch

 y
ou

 c
an

 a
cc

es
s i

n 
th

e 
re

so
ur

ce
s t

ab
 in

 I-
Le

ar
n.

  

In
-C

la
ss

 a
nd

 P
re

pa
ra

tio
n 

A
ss

ig
nm

en
ts

 (T
ea

ch
 O

ne
 A

no
th

er
): 

M
an

y 
gr

ou
p 

an
d 

in
di

vi
du

al
 a

ct
iv

iti
es

/a
ss

ig
nm

en
ts

 a
re

 d
on

e 
in

 c
la

ss
 a

nd
 a

re
 

gr
ad

ed
.  

 T
he

se
 in

-c
la

ss
 a

ct
iv

iti
es

 c
an

 b
e 

ve
ry

 d
iff

ic
ul

t a
nd

 so
m

et
im

e 
im

po
ss

ib
le

 to
 m

ak
e 

up
 if

 y
ou

 a
re

 a
bs

en
t. 

Pl
ea

se
 p

la
n 

to
 a

tte
nd

 a
ll 

cl
as

se
s u

nl
es

s 
ill

. I
f y

ou
 d

o 
m

is
s, 

pl
an

 to
 o

bt
ai

n 
m

at
er

ia
ls

 fr
om

 a
 c

la
ss

m
at

e.
 P

re
pa

ra
tio

n 
as

si
gn

m
en

ts
 w

ill
 a

lw
ay

s s
ho

w
 u

p 
on

 I-
Le

ar
n 

as
 a

n 
as

si
gn

m
en

t. 
Y

ou
 m

ay
 

lo
ok

 a
t t

he
 c

al
en

da
r i

n 
I-

Le
ar

n 
to

 se
e 

up
co

m
in

g 
as

si
gn

m
en

ts
. T

he
se

 a
re

 su
bj

ec
t t

o 
ch

an
ge

 b
as

ed
 o

n 
th

e 
ne

ed
s o

f t
he

 c
la

ss
.  

E
xa

m
s:

 W
e 

w
ill

 h
av

e 
a 

fin
al

 o
ra

l d
ef

en
se

 e
xi

t i
nt

er
vi

ew
 a

t t
he

 e
nd

 o
f t

he
 se

m
es

te
r w

he
re

 y
ou

 w
ill

 re
po

rt 
on

 y
ou

r c
he

ck
lis

t a
nd

 e
xp

er
ie

nc
es

 th
at

 sh
ow

 
yo

ur
 c

om
pe

te
nc

e 
in

 e
ac

h 
ar

ea
 o

f t
he

 D
an

ie
ls

on
 d

om
ai

ns
 a

nd
 c

ou
rs

e 
ou

tc
om

es
. F

or
 th

e 
ex

am
 y

ou
 sh

ou
ld

 b
e 

pr
ep

ar
ed

 to
 c

on
ne

ct
 e

ac
h 

ite
m

 o
f t

he
 

ch
ec

kl
is

t a
nd

 y
ou

r a
dd

iti
on

al
 e

vi
de

nc
es

 to
 a

 sp
ec

ifi
c 

ar
ea

 (c
om

po
ne

nt
) w

ith
in

 th
e 

D
an

ie
ls

on
 D

om
ai

ns
 (f

ou
nd

 in
 c

ou
rs

e 
do

cu
m

en
ts

). 
To

ge
th

er
 w

e 
w

ill
 

th
en

 a
ss

ig
n 

yo
u 

a 
gr

ad
e.

 If
 th

er
e 

is
 a

 la
ck

 o
f e

vi
de

nc
e 

in
 a

 c
om

pe
te

nc
y 

ar
ea

, a
dd

iti
on

al
 a

ss
ig

nm
en

ts
 o

r a
ct

iv
iti

es
 m

ay
 b

e 
re

qu
ire

d 
be

fo
re

 p
as

si
ng

 th
e 

co
ur

se
.  
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A
tte

nd
an

ce
/P

ar
tic

ip
at

io
n:

  Y
ou

r a
tte

nd
an

ce
 a

nd
 p

ar
tic

ip
at

io
n 

in
 c

la
ss

 d
ur

in
g 

th
e 

un
iv

er
si

ty
 c

la
ss

ro
om

 p
or

tio
n 

of
 th

is
 c

ou
rs

e 
is

 c
rit

ic
al

.  
So

m
e 

of
 

w
ha

t w
e 

w
ill

 d
is

cu
ss

 is
 n

ot
 fo

un
d 

in
 p

rin
te

d 
do

cu
m

en
ts

 th
at

 y
ou

 c
an

 re
ad

 o
ut

si
de

 o
f c

la
ss

. H
ow

ev
er

, i
t i

s m
os

t c
rit

ic
al

 th
at

 y
ou

 fu
lfi

ll 
yo

ur
 d

ai
ly

 
te

ac
hi

ng
 o

bl
ig

at
io

ns
 ju

st
 a

s f
ul

l-t
im

e 
cl

as
sr

oo
m

 te
ac

he
rs

 d
o.

  A
bs

en
ce

s m
ay

 b
e 

ap
pr

ov
ed

 d
ue

 to
 a

 se
ri

ou
s, 

be
dr

id
de

n 
ill

ne
ss

 o
r o

th
er

 e
m

er
ge

nc
y 

an
d 

ci
rc

um
st

an
ce

 b
ey

on
d 

yo
ur

 c
on

tro
l. 

If,
 d

ue
 to

 o
ne

 o
f t

he
se

 re
as

on
s, 

yo
u 

ar
e 

un
ab

le
 to

 te
ac

h,
 y

ou
 m

us
t l

et
 m

e 
kn

ow
 a

s w
el

l a
s 

yo
ur

 m
en

to
r t

ea
ch

er
. Y

ou
 

w
ill

 th
en

 n
ee

d 
to

 a
rr

an
ge

 to
 m

ak
e 

up
 th

e 
m

is
se

d 
tim

e 
on

 a
no

th
er

 d
ay

. A
ga

in
, t

he
se

 c
ha

ng
es

 a
re

 o
nl

y 
au

th
or

iz
ed

 fo
r t

he
 re

as
on

s s
ho

w
n 

ab
ov

e.
  A

ny
 

un
au

th
or

iz
ed

 a
bs

en
ce

 d
ur

in
g 

yo
ur

 p
ra

ct
ic

um
 e

xp
er

ie
nc

e 
m

ig
ht

 re
su

lt 
in

 a
 le

tte
r g

ra
de

 d
ed

uc
tio

n 
on

 y
ou

r f
in

al
 g

ra
de

. M
or

e 
th

an
 o

ne
 

un
au

th
or

iz
ed

 a
bs

en
ce

 m
ay

 re
su

lt 
in

 d
ism

iss
al

 fr
om

 th
e 

co
ur

se
. Y

ou
 m

us
t p

ar
tic

ip
at

e 
in

 p
la

nn
in

g 
th

e 
le

ss
on

, b
e 

pr
ep

ar
ed

 fo
r y

ou
r t

ea
ch

in
g 

as
si

gn
m

en
t, 

an
d 

te
ac

h 
fo

r s
tu

de
nt

 u
nd

er
st

an
di

ng
 a

nd
 in

vo
lv

em
en

t. 
 L

ac
k 

of
 e

ff
or

t i
n 

an
y 

of
 th

es
e 

ar
ea

s i
s u

na
cc

ep
ta

bl
e.

  A
s 

yo
u 

te
ac

h,
 p

er
fo

rm
an

ce
 

ex
pe

ct
at

io
ns

 w
ill

 ri
se

.  
W

ith
 p

ra
ct

ic
e,

 th
e 

as
su

m
pt

io
n 

is
 th

at
 y

ou
r a

bi
lit

y 
to

 te
ac

h 
w

ill
 in

cr
ea

se
.  

Th
es

e 
te

ac
hi

ng
 e

xp
er

ie
nc

es
 w

ill
 ta

ke
 p

la
ce

 in
 v

ar
io

us
 

lo
ca

tio
ns

 a
s a

ss
ig

ne
d.

  L
oc

al
 S

ch
oo

l D
is

tr
ic

ts
 p

la
ce

 a
 g

re
at

 d
ea

l o
f t

ru
st

 in
 B

YU
-I

, b
y 

al
lo

w
in

g 
us

 to
 w

or
k 

w
ith

 st
ud

en
ts

 in
 th

ei
r s

ch
oo

ls
.  

A
s p

ar
t o

f 
ou

r p
ro

gr
am

, i
t b

eh
oo

ve
s y

ou
 to

 b
e 

w
he

re
 y

ou
 a

re
 su

pp
os

ed
 to

 b
e 

w
he

n 
yo

u 
ar

e 
su

pp
os

ed
 to

 b
e 

th
er

e.
  C

om
e 

to
 th

e 
sc

ho
ol

 c
om

pl
et

el
y 

pr
ep

ar
ed

, 
pr

of
es

si
on

al
ly

 d
re

ss
ed

, a
nd

 ta
ke

 re
sp

on
si

bi
lit

y 
fo

r t
he

 su
cc

es
s o

f y
ou

r s
tu

de
nt

s. 

Pe
rf

or
m

an
ce

 A
ss

es
sm

en
t (

Po
nd

er
 a

nd
 P

ro
ve

): 
 I 

ha
ve

 h
ig

h 
ex

pe
ct

at
io

ns
 fo

r 
yo

ur
 p

la
nn

in
g 

an
d 

te
ac

hi
ng

.  
So

m
e 

of
 y

ou
r t

ea
ch

in
g 

ex
pe

rie
nc

es
 

m
ay

 b
e 

re
co

rd
ed

.  
If 

re
co

rd
ed

, y
ou

 w
ill

 w
at

ch
 y

ou
r r

ec
or

di
ng

s a
nd

 a
na

ly
ze

 y
ou

r t
ea

ch
in

g 
pr

ac
tic

es
.  

Y
ou

 w
ill

 re
ce

iv
e 

re
gu

la
r f

ee
db

ac
k 

on
 y

ou
r 

pl
an

ni
ng

 a
nd

 te
ac

hi
ng

 fr
om

 y
ou

r i
ns

tru
ct

or
.  

W
e,

 th
e 

de
pa

rtm
en

t f
ac

ul
ty

, d
o 

no
t e

xp
ec

t p
er

fe
ct

io
n,

 b
ut

 w
e 

do
 e

xp
ec

t y
ou

 to
 p

la
n 

co
m

pr
eh

en
si

ve
ly

, t
o 

te
ac

h 
ef

fe
ct

iv
el

y,
 a

nd
 to

 sh
ow

 im
pr

ov
em

en
t f

ro
m

 le
ss

on
 to

 le
ss

on
.  

 

A
ss

ig
nm

en
t D

ue
 D

at
es

:  
A

ss
ig

nm
en

ts
 a

re
 d

ue
 o

n 
th

e 
sc

he
du

le
d 

da
te

 p
os

te
d 

on
 I-

Le
ar

n.
  S

tu
de

nt
s a

re
 e

xp
ec

te
d 

to
 tu

rn
 in

 th
ei

r h
om

ew
or

k 
as

si
gn

m
en

ts
 o

n 
tim

e.
 If

 y
ou

 k
no

w
 y

ou
 w

ill
 n

ot
 b

e 
ab

le
 to

 c
om

pl
et

e 
an

 a
ss

ig
nm

en
t b

ef
or

e 
it 

is
 d

ue
 b

ec
au

se
 o

f e
xt

en
ua

tin
g 

ci
rc

um
st

an
ce

s 
yo

u 
m

us
t 

co
nt

ac
t m

e 
be

fo
re

 th
e 

du
e 

da
te

 w
ith

in
 *

re
as

on
ab

le
 ti

m
e 

to
 m

ak
e 

ar
ra

ng
em

en
ts

 fo
r t

he
 e

xt
en

de
d 

tim
e 

an
d 

to
 d

is
cu

ss
 a

 n
ew

 d
ue

 d
at

e.
 If

 I 
am

 n
ot

 
co

nt
ac

te
d 

be
fo

re
 th

e 
as

si
gn

m
en

t i
s d

ue
 it

 m
ay

 b
e 

tu
rn

ed
 in

 fo
r h

al
f c

re
di

t a
nd

 m
us

t b
e 

tu
rn

ed
 in

 n
o 

la
te

r t
ha

n 
48

 h
ou

rs
 o

f t
he

 o
rig

in
al

 d
ue

 d
at

e.
 

Su
bm

is
si

on
s a

fte
r 4

8 
ho

ur
s w

ill
 n

ot
 b

e 
gr

ad
ed

 a
nd

 w
ill

 re
ce

iv
e 

a 
ze

ro
.  

*R
ea

so
na

bl
e 

tim
e 

is
 a

 m
in

im
um

 o
f 5

 h
ou

rs
 b

ef
or

e 
th

e 
tim

e 
th

e 
as

si
gn

m
en

t i
s d

ue
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G
ra

di
ng

 

Fi
na

l g
ra

de
s w

ill
 b

e 
ev

al
ua

te
d 

ba
se

d 
on

 th
e 

fo
llo

w
in

g 
br

ea
kd

ow
n.

 

G
ra

di
ng

 S
ca

le
: 

94
-1

00
%

   
 --

 A
 

 
 

90
-9

3.
99

%
 --

 A
- 

 
87

-8
9.

99
%

 --
 B

+
 

84
-8

6.
99

%
 --

 B
 

 
 

80
-8

3.
99

%
 --

 B
- 

 
77

-7
9.

99
%

 --
 C

+
 

74
-7

6.
99

%
 --

 C
  

 
 

70
-7

3.
99

%
 --

 C
- 

 
67

-6
9.

99
%

 --
 D

+
 

64
-6

6.
99

%
 --

 D
 

 
 

60
-6

3.
99

%
 --

 D
- 

 
0-

59
.9

9%
   

-- 
Fa

il 

 **
 P

L
E

A
SE

 N
O

T
E

 *
* 

• 
Th

e 
in

st
ru

ct
or

 re
se

rv
es

 th
e 

rig
ht

 to
 m

ak
e 

ch
an

ge
s t

o 
th

e 
sy

lla
bu

s a
s n

ee
de

d.
 

• 
In

 c
om

pl
ia

nc
e 

w
ith

 th
e 

A
m

er
ic

an
s w

ith
 D

is
ab

ili
tie

s A
ct

, a
ll 

qu
al

ifi
ed

 st
ud

en
ts

 e
nr

ol
le

d 
in

 th
is

 c
ou

rs
e 

ar
e 

en
tit

le
d 

to
 re

as
on

ab
le

 
ac

co
m

m
od

at
io

ns
.  

It 
is

 th
e 

re
sp

on
si

bi
lit

y 
of

 th
e 

st
ud

en
t t

o 
di

sc
lo

se
 to

 th
e 

te
ac

he
r a

ny
 sp

ec
ia

l n
ee

ds
 b

y 
th

e 
en

d 
of

 th
e 

fir
st

 w
ee

k 
of

 c
la

ss
. 

• 
Th

er
e 

is
 a

 p
ol

ic
y 

re
st

ric
tin

g 
st

ud
en

ts
 fr

om
 b

rin
gi

ng
 c

hi
ld

re
n 

to
 c

la
ss

.  
If 

a 
ra

re
 e

m
er

ge
nc

y 
ar

is
es

, c
on

ta
ct

 th
e 

in
st

ru
ct

or
 fo

r s
pe

ci
al

 p
er

m
is

si
on

. 

• 
A

bo
ut

 th
os

e 
ce

ll 
ph

on
es

 a
nd

 te
xt

 m
es

sa
gi

ng
…

 I 
w

ou
ld

 a
sk

 y
ou

 to
 tu

rn
 th

em
 o

ff
 b

ef
or

e 
en

te
ri

ng
 o

ur
 c

la
ss

ro
om

, a
nd

 n
ot

 u
se

 th
em

 w
hi

le
 y

ou
 

ar
e 

he
re

.  
If

 y
ou

 a
re

 w
ai

tin
g 

fo
r a

n 
em

er
ge

nc
y 

ca
ll,

 I 
un

de
rs

ta
nd

, j
us

t l
et

 m
e 

kn
ow

. W
e 

m
ay

 u
se

 d
ev

ic
es

 a
t v

ar
io

us
 ti

m
es

 d
ur

in
g 

th
e 

co
ur

se
 a

s a
 

to
ol

 fo
r l

ea
rn

in
g.

 T
he

se
 ti

m
es

 w
ill

 b
e 

de
si

gn
at

ed
 b

y 
in

st
ru

ct
or

. 

• 
St

ud
en

ts
 e

nr
ol

le
d 

in
 S

PE
D

 4
00

 a
re

 e
xp

ec
te

d 
to

 fo
llo

w
 a

pp
lic

ab
le

 p
ro

fe
ss

io
na

l s
ta

nd
ar

ds
 fr

om
 th

e 
C

od
e 

of
 E

th
ic

s f
or

 te
ac

he
rs

 in
 th

e 
St

at
e 

of
 

Id
ah

o 
an

d 
co

m
m

en
su

ra
te

 re
sp

on
si

bi
lit

ie
s w

ith
in

 M
ad

is
on

 S
ch

oo
l D

is
tri

ct
.  

Th
e 

C
od

e 
of

 E
th

ic
s f

or
 Id

ah
o 

te
ac

he
rs

 is
 a

va
ila

bl
e 

on
lin

e.
  I

t i
s 

im
pe

ra
tiv

e 
th

at
 y

ou
 b

ec
om

e 
fa

m
ili

ar
 w

ith
 th

is
 in

fo
rm

at
io

n.
  P

le
as

e 
se

e:
  h

ttp
://

w
w

w
.sd

e.
id

ah
o.

go
v/

si
te

/te
ac

he
r_

ce
rti

fic
at

io
n/

co
de

.h
tm

 

• 
St

ud
en

ts
 e

nr
ol

le
d 

in
 S

PE
D

 4
00

 m
us

t l
im

it 
th

e 
us

e 
of

 a
ny

 v
id

eo
s g

en
er

at
ed

 in
 th

e 
pr

ac
tic

um
 la

b 
to

 le
ar

ni
ng

 e
xp

er
ie

nc
es

 re
la

te
d 

to
 th

e 
co

ur
se

w
or

k 
on

ly
.  

N
o 

vi
de

o 
of

 p
ra

ct
ic

um
 e

xp
er

ie
nc

es
 m

ay
 b

e 
tra

ns
m

itt
ed

 o
r r

e-
us

ed
 o

ut
si

de
 th

e 
le

ar
ni

ng
 e

xp
er

ie
nc

es
 a

tta
ch

ed
 to

 th
e 

cl
as

s. 
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 Se
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tle
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en
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 o
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 se
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 p
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t i
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an
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du
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tio
n 

pr
og

ra
m

 o
r a

ct
iv

ity
 th

at
 re
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iv
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fe
de

ra
l f

un
ds

, i
nc

lu
di

ng
 fe

de
ra

l l
oa

ns
 a

nd
 g

ra
nt

s. 
 T

itl
e 

IX
 a

ls
o 

co
ve

rs
 st

ud
en

t-t
o-

st
ud

en
t s

ex
ua

l h
ar
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en
t. 

 If
 y

ou
 e

nc
ou

nt
er

 u
nl

aw
fu

l s
ex

ua
l 

ha
ra

ss
m

en
t o

r g
en
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Course Title: 
SPED 460 
Practicum – Secondary Education 
 
Course Description: 
Prospective special education teachers will receive practical, first-hand experience 
working with a special education teacher in a secondary school setting grades 6-12.  
Opportunities for engaging in both formal and informal assessment activities, designing 
individualized curriculum, accommodating the general education curriculum, monitoring 
student progress, and collaborating with other professionals and families will be 
embedded within the practicum experience.  A weekly two-hour seminar will serve as 
the forum in which students can address challenges and concerns while sharing 
experiences, expertise and successes.   
 
Course Outcomes: 

1. Students will demonstrate professional practices in compliance with Federal and 
state special education policies and procedures.  

2. Students will demonstrate the ability to observe, document and assess student 
performance as part of the planning, evaluation and/or eligibility process.  

3. Students will demonstrate the ability to plan appropriate curriculum including 
adaptations, accommodations and learning strategies for students with 
disabilities grades 6-12. 

4. Students will demonstrate the ability to provide meaningful instruction resulting 
in positive benefit to students with disabilities grades 6-12.  

5. Students will demonstrate the ability to collaborate with parents, related services 
personnel, paraprofessionals, and others involved in serving students with 
disabilities grades 6-12. 

6. Students will demonstrate professional communication, behavior, attitude, dress 
and language in all aspects of the practicum experience. 

 
Documents to Follow: 

• Chart to show alignment of course outcomes with  Idaho Standards for 
Exceptional Child Generalists 

• Course syllabus 
• Assessment tools to measure competency and skill 
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Competency Assessment Rubric (CAR) 
Domain 1:  Planning and Preparation   Developing Applying   Basic
1a  Demonstrating Knowledge of Content and Pedagogy
1b  Demonstrating Knowledge of Students
1c  Setting Instructional Outcomes
1d  Demonstrating Knowledge of Resources
1e  Designing Coherent Instruction
1f  Designing Student Assessments

Domain 2: The Classroom Environment 
2a  Creating an Environment of Respect and Rapport
2b  Establishing a Culture for Learning
2c  Managing Classroom Procedures
2d  Managing Student Behavior
2e  Organizing Physical Space

Domain 3:  Instruction 
3a  Communicating with Students
3b  Using Questions and Discussion Techniques
3c  Engaging Students in Learning
3d  Using Assessment in Instruction
3e  Demonstrating Flexibility and Responsiveness

Domain 4:  Professional Responsibilities  
4a  Reflecting on Teaching
4b  Maintaining Accurate Records
4c  Communicating with Families
4d  Participating in a Professional Community
4e  Growing and Developing Professionally
4f  Showing Professionalism

Domain 5: Health, Safety, and Nutrition 
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PROFESSIONAL GROWTH PLAN  

 What is the Professional Growth Plan?  

The Professional Growth Plan process asks Teachers to develop an Individual Growth Goal based on Danielson’s 
Framework for effective teaching. The goal a Teacher selects and the work s/he conducts should focus on one or more 
components of the four domains in the Danielson Framework. The goal needs to be a SMART goal, which means that the 
goal is:  

 S=Specific and Strategic  

 M=Measurable  

 A=Aligned and Attainable  

 R=Results-oriented  

 T=Time bound  

A Teacher will work with his/her Evaluator to review the Individual Growth Plan. Steps in the development and 
implementation of the plan include:   

1. Writing Individual Growth Plan goal—We just do Step 1 @ BYU-Idaho.  You and your mentor teacher complete the 
rest of the steps during student teaching.  

2. Designing action plan  

3. Implementing the action steps for the Individual Growth Plan goal  

4. Reflecting on the success of the goal  

5. Assessing goal attainment  
 _______________________________________________________________ 

For your assignment:  Develop 2 goals from Danielson’s Framework for effective teaching Domains 2 & 3 and a third goal 
of your choice from any of the four domains. 

You will take these goals into your student teaching experience. 
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PROFESSIONAL GROWTH PLAN GUIDING QUESTIONS  

First, think of the four years that you spent at BYU-Idaho.  Intentionally gather evidence about what has changed in your 
beliefs of what good teaching is, specific strategies and your personal and individual growth as a person and teacher. 

“I used to think…. 

 

 

 

 

“Now, I think…. 

 

 

 

What does a good teacher look like? 

 

Does it matter what the subject is? 

 

What does a good student look like?  If you ask students this question, they focus on compliance.  What do you, as a 
teacher, think that a good student looks like? 

 

Read and comment on each of these statements on the importance of quality assessment: 

Assessment OF Learning— 

Assessment FOR Learning— 

Assessment AS Learning— 

Assessment IS Learning— 

Formative (Ongoing) Assessment is like a regular medical checkup vs. Summative Assessment is the Autopsy—So, how 
can formative assessment guide your instruction? 

 

Write a reflection about 5 insights this information on assessment can apply to you and your future teaching: 
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Professional Growth Plan (PGP) Self-Assessment Worksheet  

Think of some personal goals that you would like to work on as you enter student teaching.  Reflect on the strengths and 
areas of growth within your professional practices.  

This worksheet is intended for personal use only. It will not be a part of your evaluation, but may be discussed with 
evaluator.  

Strengths    Domains/Components     Growth Opportunities  

Domain 1: Planning and 
Preparation 

 

 
1a. Knowledge of content/ pedagogy  
1b. Knowledge of students  
1c. Setting instructional outcomes  
1d. Knowledge of resources  
1e. Designing coherent instruction  
1f. Designing student assessments  

 
 

 
 
 
 
 
 

 
 

We don’t focus on Domain 1 @ BYU-I.  Reflect on ways that you can focus on this Domain during your student teaching 
experience. 

 

Strengths   Domains/Components    Growth Opportunities   

Domain 2 - Classroom 
Environment 

 

 
2a. Creating an environment of 
respect/rapport  
2b. Establishing a culture for learning  
2c. Managing classroom procedures  
2d. Managing student behavior  
2e. Arrangement of furniture and use 
of physical space  
 

 
 
 
 
 
 
 
 
 
 
 
 
 

You will need to create a S.M.A.R.T. goal from Domain 2. 
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Strengths   Domains/Components    Growth Opportunities  

Domain 3 - Instruction 
 

 
3a. Communication with students  
3b. Using questioning and discussion 
techniques  
3c. Engaging students in learning  
3d. Using assessment in instruction  
3e. Demonstrating flexibility and 
responsiveness  
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
You will need to create a S.M.A.R.T. goal from Domain 3. 
 
 
 
 
 
 

 Strengths    Domains/Components    Growth Opportunities 

Domain 4: Professional 
Responsibilities 

 

 
4a. Reflecting on teaching  
4b. Maintaining accurate records  
4c. Communicating with families  
4d. Participating in a professional 
community  
4e. Growing and developing 
professionally  
4f. Showing professionalism  
 

 
 
 
 
 
 
 
 
 
 
 

We don’t focus on Domain 4 @ BYU-I.  Reflect on ways that you can focus on this Domain during your student teaching 
experience. 

 

Think of two goals from Domains 2 & 3 and a third of your choice: 
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Please write your 3 S.M.A.R.T. goals— 

The goal needs to be a SMART goal, which means that the goal is:  

 S=Specific and Strategic  

 M=Measurable  

 A=Aligned and Attainable  

 R=Results-oriented  

 T=Time bound  

 

1. 

 

2. 

 

3. 
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These guiding questions are meant to help you focus your reflection on student learning and your teaching practices.  

Questions to consider as you prepare to teach: 

WHAT CONSTITUTES IMPORTANT LEARNING?  

 

 What are the key purposes in your learning activities?  

 

 Does the purpose reflect important learning and a view of content as conceptual understanding rather than rote 
repetition of facts and procedures?  

 

 WHAT CAUSES LEARNING?  

 

 What are students actually doing on a regular basis in your classroom activities?  

 

 What is the level of intellectual rigor?  

 

 What choices do students have?  

 

 What are their opportunities for reflection and closure regarding their learning?  

 

 HOW ARE STUDENTS MOTIVATED?  

 

 To what extent have you succeeded in creating a learning community in class?  

 

 To what degree do students assume responsibility for their learning on a daily basis?  
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rv

in
g 

st
ud

en
ts

 w
ith

 d
isa

bi
lit

ie
s 

gr
ad

es
 6

-1
2 

St
ud

en
ts

 w
ill

 d
em

on
st

ra
te

 
pr

of
es

si
on

al
 

co
m

m
un

ic
at

io
n,

 b
eh

av
io

r, 
at

tit
ud

e,
 d

re
ss

 a
nd

 la
ng

ua
ge

 
in

 a
ll 

as
pe

ct
s o

f t
he

 
pr

ac
tic

um
 e

xp
er

ie
nc

e 

St
an

da
rd

 1
: L

ea
rn

er
 D

ev
el

op
m

en
t a

nd
 In

di
vi

du
al

 
Le

ar
ni

ng
 D

iff
er

en
ce

s -
 T

he
 te

ac
he

r u
nd

er
st

an
ds

 
ho

w
 e

xc
ep

tio
na

lit
ie

s 
m

ay
 in

te
ra

ct
 w

ith
 

de
ve

lo
pm

en
t a

nd
 le

ar
ni

ng
 a

nd
 u

se
 th

is 
kn

ow
le

dg
e 

to
 p

ro
vi

de
 m

ea
ni

ng
fu

l a
nd

 
ch

al
le

ng
in

g 
le

ar
ni

ng
 e

xp
er

ie
nc

es
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r i
nd

iv
id

ua
ls 

w
ith

 e
xc

ep
tio

na
lit

ie
s. 
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K

 1
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P 

1,
 2

 
K
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P 
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 2

 
  

  

St
an

da
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: L

ea
rn

in
g 

En
vi

ro
nm

en
ts

 - 
Th

e 
te

ac
he

r c
re

at
es

 sa
fe

, i
nc

lu
si

ve
, c

ul
tu

ra
lly

 
re

sp
on

si
ve

 le
ar

ni
ng

 e
nv

iro
nm

en
ts

 so
 th

at
 

in
di

vi
du

al
s w

ith
 e

xc
ep

tio
na

lit
ie

s b
ec

om
e 

ac
tiv

e 
an

d 
ef

fe
ct

iv
e 

le
ar

ne
rs

 a
nd

 d
ev

el
op

 e
m

ot
io

na
l 

w
el

l-b
ei

ng
, p

os
iti

ve
 so

ci
al

 in
te

ra
ct

io
ns

, a
nd

 se
lf-

 
de

te
rm

in
at

io
n.

 

  
K

 1
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P 
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4 

K
 1

-4
 

P 
1-

4 
K

 1
-4

 
P 

1-
4 

  
  

St
an

da
rd

 3
: C

ur
ric

ul
ar

 C
on

te
nt

 K
no

w
le

dg
e 

- T
he

 
te

ac
he

r u
se

s k
no

w
le

dg
e 

of
 g

en
er

al
 a

nd
 

sp
ec

ia
liz

ed
 c

ur
ric

ul
a 

to
 in

di
vi

du
al

iz
e 

le
ar

ni
ng

 fo
r 

in
di

vi
du

al
s w

ith
 e

xc
ep

tio
na

lit
ie

s. 

  
K

 1
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P 

1-
3 

K
 1

-3
 

P 
1-

3 
K

 1
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P 

1-
3 

  
  

St
an

da
rd

 4
: A

ss
es

sm
en

t -
 T

he
 te

ac
he

r u
se

s 
m

ul
tip

le
 m

et
ho

ds
 o

f a
ss

es
sm

en
t a

nd
 d

at
a-

so
ur

ce
s 

in
 m

ak
in

g 
ed

uc
at

io
na

l d
ec

is
io

ns
 

  
K

 1
-7

 
P 

1-
5 

  
  

  
  

St
an

da
rd

 5
: I

ns
tru

ct
io

na
l P

la
nn

in
g 

an
d 

St
ra

te
gi

es
 

– 
Th

e 
te

ac
he

r s
el

ec
ts

, a
da

pt
s, 

an
d 

us
es

 a
 

re
pe

rto
ire

 o
f e

vi
de

nc
e-

ba
se

d 
in

st
ru

ct
io

na
l 

st
ra

te
gi

es
 a

nd
 in

te
rv

en
tio

ns
 to

 a
dv

an
ce

 le
ar

ni
ng

 
of

 in
di

vi
du

al
s w

ith
 e

xc
ep

tio
na

lit
ie

s. 

  
K

 1
-9

 
P 

1-
6 

K
 1

-9
 

P 
1-

6 
K

 1
-9

 
P 

1-
6 

  
  

St
an

da
rd

 6
: P

ro
fe

ss
io

na
l L

ea
rn

in
g 

an
d 

Et
hi

ca
l 

Pr
ac

tic
es

 –
 T

he
 te

ac
he

r u
se

s 
fo

un
da

tio
na

l 
kn

ow
le

dg
e 

of
 th

e 
fie

ld
 a

nd
 th

e 
th

ei
r p

ro
fe

ss
io

na
l 

Et
hi

ca
l P

rin
ci

pl
es

 a
nd

 P
ra

ct
ic

e 
St

an
da

rd
s t

o 
in

fo
rm

 sp
ec

ia
l e

du
ca

tio
n 

pr
ac

tic
e,

 to
 e

ng
ag

e 
in

 
lif

el
on

g 
le

ar
ni

ng
, a

nd
 to

 a
dv

an
ce

 th
e 

pr
of

es
sio

n.
 

K
 1

-6
 

P 
1-

4 
  

  
  

K
 1

-6
 

P 
1-

4 
  

St
an

da
rd

 7
: C

ol
la

bo
ra

tio
n 

– 
Th

e 
te

ac
he

r w
ill

 
co

lla
bo

ra
te

 w
ith

 fa
m

ili
es

, o
th

er
 e

du
ca

to
rs

, 
re

la
te

d 
se

rv
ic

e 
pr

ov
id

er
s, 

in
di

vi
du

al
s w

ith
 

ex
ce

pt
io

na
lit

ie
s, 

an
d 

pe
rs

on
ne

l f
ro

m
 c

om
m

un
ity

 
ag

en
ci

es
 in

 c
ul

tu
ra

lly
 re

sp
on

si
ve

 w
ay

s t
o 

ad
dr

es
s 

th
e 

ne
ed

s o
f i

nd
iv

id
ua

ls 
w

ith
 e

xc
ep

tio
na

lit
ie

s 
ac

ro
ss

 a
 ra

ng
e 

of
 le

ar
ni

ng
 e

xp
er

ie
nc

es
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K
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P 
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3 
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C
ou

rs
e 

R
eq

ui
re

m
en

ts
/A

ss
ig

nm
en

ts
:  

Pr
ac

tic
um

 C
he

ck
lis

t a
nd

 C
om

pe
te

nc
y 

E
vi

de
nc

e 

A
s p

ar
t o

f y
ou

r p
ra

ct
ic

um
 e

xp
er

ie
nc

e 
yo

u 
w

ill
 h

av
e 

th
e 

op
po

rtu
ni

ty
 to

 c
om

pl
et

e 
se

ve
ra

l a
ct

iv
iti

es
 th

at
 a

re
 p

ar
t o

f t
he

 d
ut

ie
s o

f a
 sp

ec
ia

l e
du

ca
tio

n 
te

ac
he

r. 
Th

es
e 

ac
tiv

iti
es

 a
re

 c
on

ne
ct

ed
 to

 th
e 

D
an

ie
ls

on
 F

ra
m

ew
or

k 
an

d 
w

ill
 b

e 
th

e 
m

os
t s

ig
ni

fic
an

t p
ar

t o
f y

ou
r w

or
k 

in
 th

is
 c

ou
rs

e.
 Y

ou
 w

ill
 b

e 
gi

ve
n 

a 
ch

ec
kl

is
t o

f i
te

m
s t

ha
t n

ee
d 

to
 b

e 
co

m
pl

et
ed

 a
nd

 th
en

 si
gn

ed
 o

ff
 b

y 
yo

u 
an

d 
yo

ur
 m

en
to

r t
ea

ch
er

 b
y 

th
e 

en
d 

of
 th

e 
se

m
es

te
r. 

So
m

e 
of

 th
es

e 
ite

m
s a

re
 st

ud
en

t r
ef

er
en

ce
d 

an
d 

w
ill

 n
ot

 b
e 

tu
rn

ed
 in

, b
ut

 w
ill

 b
e 

gi
ve

n 
to

 y
ou

r m
en

to
r t

ea
ch

er
 fo

r c
la

ss
ro

om
 u

se
 a

nd
 b

e 
ch

ec
ke

d 
of

f  
w

ith
 a

 sp
ac

e 
fo

r 
co

m
m

en
ts

. A
ll 

ite
m

s m
ay

 b
e 

us
ed

 a
s a

rti
fa

ct
s i

n 
yo

ur
 e

le
ct

ro
ni

c 
po

rtf
ol

io
 sh

ow
in

g 
co

m
pe

te
nc

y 
in

 in
iti

al
 te

ac
he

r p
re

pa
ra

tio
n 

st
an

da
rd

s. 
Y

ou
 w

ill
 fi

nd
 

th
e 

ch
ec

kl
is

t i
nc

lu
de

d 
in

 th
e 

re
so

ur
ce

s t
ab

 in
 I-

Le
ar

n.
 

Fo
rm

al
 &

 In
fo

rm
al

 O
bs

er
va

tio
ns

: D
ur

in
g 

th
e 

se
m

es
te

r y
ou

 w
ill

 h
av

e 
3 

fo
rm

al
 o

bs
er

va
tio

ns
 c

on
du

ct
ed

 b
y 

th
e 

in
st

ru
ct

or
 (M

e)
. T

hi
s i

s s
om

et
hi

ng
 

yo
u 

w
ill

 se
e 

of
te

n 
in

 y
ou

r c
ar

ee
r a

s a
 te

ac
he

r. 
It 

co
ns

is
ts

 o
f a

 p
re

-o
bs

er
va

tio
n 

m
ee

tin
g 

in
 w

hi
ch

 w
e 

di
sc

us
s y

ou
r l

es
so

n 
to

pi
c 

an
d 

th
os

e 
th

in
gs

 in
 w

hi
ch

 
yo

u 
ar

e 
w

or
ki

ng
 o

n 
w

hi
ch

 y
ou

 w
ou

ld
 li

ke
 m

e 
to

 p
ro

vi
de

 fe
ed

ba
ck

 o
n.

 I 
w

ill
 th

en
 o

bs
er

ve
 o

n 
th

e 
sc

he
du

le
d 

da
te

 a
nd

 th
en

 w
e 

w
ill

 h
ol

d 
a 

po
st

-
ob

se
rv

at
io

n 
m

ee
tin

g 
to

 d
is

cu
ss

 th
e 

le
ss

on
 a

nd
 p

ro
vi

de
 fe

ed
ba

ck
. T

he
 th

re
e 

w
ill

 n
ee

d 
to

 b
e 

sc
he

du
le

d 
at

 th
e 

be
gi

nn
in

g,
 m

id
dl

e,
 a

nd
 e

nd
 o

f t
he

 
se

m
es

te
r. 

Th
er

e 
m

ay
 a

ls
o 

be
 in

fo
rm

al
 o

bs
er

va
tio

ns
 w

hi
ch

 I 
w

ill
 b

e 
in

 th
e 

cl
as

sr
oo

m
 p

ro
vi

di
ng

 p
os

iti
ve

 fe
ed

ba
ck

 a
nd

 su
pp

or
t. 

Y
ou

r e
va

lu
at

io
ns

 w
ill

 
be

 b
as

ed
 o

n 
th

e 
D

an
ie

ls
on

 M
od

el
 w

hi
ch

 y
ou

 c
an

 a
cc

es
s i

n 
th

e 
re

so
ur

ce
s t

ab
 in

 I-
Le

ar
n.

  

In
-C

la
ss

 a
nd

 P
re

pa
ra

tio
n 

A
ss

ig
nm

en
ts

 (T
ea

ch
 O

ne
 A

no
th

er
): 

M
an

y 
gr

ou
p 

an
d 

in
di

vi
du

al
 a

ct
iv

iti
es

/a
ss

ig
nm

en
ts

 a
re

 d
on

e 
in

 c
la

ss
 a

nd
 a

re
 

gr
ad

ed
.  

 T
he

se
 in

-c
la

ss
 a

ct
iv

iti
es

 c
an

 b
e 

ve
ry

 d
iff

ic
ul

t a
nd

 so
m

et
im

e 
im

po
ss

ib
le

 to
 m

ak
e 

up
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 y
ou
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re
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bs

en
t. 

Pl
ea

se
 p

la
n 

to
 a

tte
nd

 a
ll 

cl
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se
s u

nl
es

s 
ill

. I
f y

ou
 d

o 
m

is
s, 

pl
an

 to
 o

bt
ai

n 
m

at
er

ia
ls

 fr
om

 a
 c

la
ss

m
at

e.
 P

re
pa

ra
tio

n 
as

si
gn

m
en

ts
 w

ill
 a

lw
ay

s s
ho

w
 u

p 
on

 I-
Le

ar
n 

as
 a

n 
as

si
gn

m
en

t. 
Y

ou
 m

ay
 

lo
ok

 a
t t

he
 c

al
en

da
r i

n 
I-

Le
ar

n 
to

 se
e 

up
co

m
in

g 
as

si
gn

m
en

ts
. T

he
se

 a
re

 su
bj

ec
t t

o 
ch

an
ge

 b
as

ed
 o

n 
th

e 
ne

ed
s o

f t
he

 c
la

ss
.  

E
xa

m
s:

 W
e 

w
ill

 h
av

e 
a 

fin
al

 o
ra

l d
ef

en
se

 e
xi

t i
nt

er
vi

ew
 a

t t
he

 e
nd

 o
f t

he
 se

m
es

te
r w

he
re

 y
ou

 w
ill

 re
po

rt 
on

 y
ou

r c
he

ck
lis

t a
nd

 e
xp

er
ie

nc
es

 th
at

 sh
ow

 
yo

ur
 c

om
pe

te
nc

e 
in

 e
ac

h 
ar

ea
 o

f t
he

 D
an

ie
ls

on
 d

om
ai

ns
 a

nd
 c

ou
rs

e 
ou

tc
om

es
. F

or
 th

e 
ex

am
 y

ou
 sh

ou
ld

 b
e 

pr
ep

ar
ed

 to
 c

on
ne

ct
 e

ac
h 

ite
m

 o
f t

he
 

ch
ec

kl
is

t a
nd

 y
ou

r a
dd

iti
on

al
 e

vi
de

nc
es

 to
 a

 sp
ec

ifi
c 

ar
ea

 (c
om

po
ne

nt
) w

ith
in

 th
e 

D
an

ie
ls

on
 D

om
ai

ns
 (f

ou
nd

 in
 c

ou
rs

e 
do

cu
m

en
ts

). 
To

ge
th

er
 w

e 
w

ill
 

th
en

 a
ss

ig
n 

yo
u 

a 
gr

ad
e.

 If
 th

er
e 

is
 a

 la
ck

 o
f e

vi
de

nc
e 

in
 a

 c
om

pe
te

nc
y 

ar
ea

, a
dd

iti
on

al
 a

ss
ig

nm
en

ts
 o

r a
ct

iv
iti

es
 m

ay
 b

e 
re

qu
ire

d 
be

fo
re

 p
as

si
ng

 th
e 

co
ur

se
.  
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A
tte

nd
an

ce
/P

ar
tic

ip
at

io
n:

  Y
ou

r a
tte

nd
an

ce
 a

nd
 p

ar
tic

ip
at

io
n 

in
 c

la
ss

 d
ur

in
g 

th
e 

un
iv

er
si

ty
 c

la
ss

ro
om

 p
or

tio
n 

of
 th

is
 c

ou
rs

e 
is

 c
rit

ic
al

.  
So

m
e 

of
 

w
ha

t w
e 

w
ill

 d
is

cu
ss

 is
 n

ot
 fo

un
d 

in
 p

rin
te

d 
do

cu
m

en
ts

 th
at

 y
ou

 c
an

 re
ad

 o
ut

si
de

 o
f c

la
ss

. H
ow

ev
er

, i
t i

s m
os

t c
rit

ic
al

 th
at

 y
ou

 fu
lfi

ll 
yo

ur
 d

ai
ly

 
te

ac
hi

ng
 o

bl
ig

at
io

ns
 ju

st
 a

s f
ul

l-t
im

e 
cl

as
sr

oo
m

 te
ac

he
rs

 d
o.

  A
bs

en
ce

s m
ay

 b
e 

ap
pr

ov
ed

 d
ue

 to
 a

 se
ri

ou
s, 

be
dr

id
de

n 
ill

ne
ss

 o
r o

th
er

 e
m

er
ge

nc
y 

an
d 

ci
rc

um
st

an
ce

 b
ey

on
d 

yo
ur

 c
on

tro
l. 

If,
 d

ue
 to

 o
ne

 o
f t

he
se

 re
as

on
s, 

yo
u 

ar
e 

un
ab

le
 to

 te
ac

h,
 y

ou
 m

us
t l

et
 m

e 
kn

ow
 a

s w
el

l a
s 

yo
ur

 m
en

to
r t

ea
ch

er
. Y

ou
 

w
ill

 th
en

 n
ee

d 
to

 a
rr

an
ge

 to
 m

ak
e 

up
 th

e 
m

is
se

d 
tim

e 
on

 a
no

th
er

 d
ay

. A
ga

in
, t

he
se

 c
ha

ng
es

 a
re

 o
nl

y 
au

th
or

iz
ed

 fo
r t

he
 re

as
on

s s
ho

w
n 

ab
ov

e.
  A

ny
 

un
au

th
or

iz
ed

 a
bs

en
ce

 d
ur

in
g 

yo
ur

 p
ra

ct
ic

um
 e

xp
er

ie
nc

e 
m

ig
ht

 re
su

lt 
in

 a
 le

tte
r g

ra
de

 d
ed

uc
tio

n 
on

 y
ou

r f
in

al
 g

ra
de

. M
or

e 
th

an
 o

ne
 

un
au

th
or

iz
ed

 a
bs

en
ce

 m
ay

 re
su

lt 
in

 d
ism

iss
al

 fr
om

 th
e 

co
ur

se
. Y

ou
 m

us
t p

ar
tic

ip
at

e 
in

 p
la

nn
in

g 
th

e 
le

ss
on

, b
e 

pr
ep

ar
ed

 fo
r y

ou
r t

ea
ch

in
g 

as
si

gn
m

en
t, 

an
d 

te
ac

h 
fo

r s
tu

de
nt

 u
nd

er
st

an
di

ng
 a

nd
 in

vo
lv

em
en

t. 
 L

ac
k 

of
 e

ff
or

t i
n 

an
y 

of
 th

es
e 

ar
ea

s i
s u

na
cc

ep
ta

bl
e.

  A
s 

yo
u 

te
ac

h,
 p

er
fo

rm
an

ce
 

ex
pe

ct
at

io
ns

 w
ill

 ri
se

.  
W

ith
 p

ra
ct

ic
e,

 th
e 

as
su

m
pt

io
n 

is
 th

at
 y

ou
r a

bi
lit

y 
to

 te
ac

h 
w

ill
 in

cr
ea

se
.  

Th
es

e 
te

ac
hi

ng
 e

xp
er

ie
nc

es
 w

ill
 ta

ke
 p

la
ce

 in
 v

ar
io

us
 

lo
ca

tio
ns

 a
s a

ss
ig

ne
d.

  L
oc

al
 S

ch
oo

l D
is

tr
ic

ts
 p

la
ce

 a
 g

re
at

 d
ea

l o
f t

ru
st

 in
 B

YU
-I

, b
y 

al
lo

w
in

g 
us

 to
 w

or
k 

w
ith

 st
ud

en
ts

 in
 th

ei
r s

ch
oo

ls
.  

A
s p

ar
t o

f 
ou

r p
ro

gr
am

, i
t b

eh
oo

ve
s y

ou
 to

 b
e 

w
he

re
 y

ou
 a

re
 su

pp
os

ed
 to

 b
e 

w
he

n 
yo

u 
ar

e 
su

pp
os

ed
 to

 b
e 

th
er

e.
  C

om
e 

to
 th

e 
sc

ho
ol

 c
om

pl
et

el
y 

pr
ep

ar
ed

, 
pr

of
es

si
on

al
ly

 d
re

ss
ed

, a
nd

 ta
ke

 re
sp

on
si

bi
lit

y 
fo

r t
he

 su
cc

es
s o

f y
ou

r s
tu

de
nt

s. 

Pe
rf

or
m

an
ce

 A
ss

es
sm

en
t (

Po
nd

er
 a

nd
 P

ro
ve

): 
 I 

ha
ve

 h
ig

h 
ex

pe
ct

at
io

ns
 fo

r 
yo

ur
 p

la
nn

in
g 

an
d 

te
ac

hi
ng

.  
So

m
e 

of
 y

ou
r t

ea
ch

in
g 

ex
pe

rie
nc

es
 

m
ay

 b
e 

re
co

rd
ed

.  
If 

re
co

rd
ed

, y
ou

 w
ill

 w
at

ch
 y

ou
r r

ec
or

di
ng

s a
nd

 a
na

ly
ze

 y
ou

r t
ea

ch
in

g 
pr

ac
tic

es
.  

Y
ou

 w
ill

 re
ce

iv
e 

re
gu

la
r f

ee
db

ac
k 

on
 y

ou
r 

pl
an

ni
ng

 a
nd

 te
ac

hi
ng

 fr
om

 y
ou

r i
ns

tru
ct

or
.  

W
e,

 th
e 

de
pa

rtm
en

t f
ac

ul
ty

, d
o 

no
t e

xp
ec

t p
er

fe
ct

io
n,

 b
ut

 w
e 

do
 e

xp
ec

t y
ou

 to
 p

la
n 

co
m

pr
eh

en
si

ve
ly

, t
o 

te
ac

h 
ef

fe
ct

iv
el

y,
 a

nd
 to

 sh
ow

 im
pr

ov
em

en
t f

ro
m

 le
ss

on
 to

 le
ss

on
.  

 

A
ss

ig
nm

en
t D

ue
 D

at
es

:  
A

ss
ig

nm
en

ts
 a

re
 d

ue
 o

n 
th

e 
sc

he
du

le
d 

da
te

 p
os

te
d 

on
 I-

Le
ar

n.
  S

tu
de

nt
s a

re
 e

xp
ec

te
d 

to
 tu

rn
 in

 th
ei

r h
om

ew
or

k 
as

si
gn

m
en

ts
 o

n 
tim

e.
 If

 y
ou

 k
no

w
 y

ou
 w

ill
 n

ot
 b

e 
ab

le
 to

 c
om

pl
et

e 
an

 a
ss

ig
nm

en
t b

ef
or

e 
it 

is
 d

ue
 b

ec
au

se
 o

f e
xt

en
ua

tin
g 

ci
rc

um
st

an
ce

s 
yo

u 
m

us
t 

co
nt

ac
t m

e 
be

fo
re

 th
e 

du
e 

da
te

 w
ith

in
 *

re
as

on
ab

le
 ti

m
e 

to
 m

ak
e 

ar
ra

ng
em

en
ts

 fo
r t

he
 e

xt
en

de
d 

tim
e 

an
d 

to
 d

is
cu

ss
 a

 n
ew

 d
ue

 d
at

e.
 If

 I 
am

 n
ot

 
co

nt
ac

te
d 

be
fo

re
 th

e 
as

si
gn

m
en

t i
s d

ue
 it

 m
ay

 b
e 

tu
rn

ed
 in

 fo
r h

al
f c

re
di

t a
nd

 m
us

t b
e 

tu
rn

ed
 in

 n
o 

la
te

r t
ha

n 
48

 h
ou

rs
 o

f t
he

 o
rig

in
al

 d
ue

 d
at

e.
 

Su
bm

is
si

on
s a

fte
r 4

8 
ho

ur
s w

ill
 n

ot
 b

e 
gr

ad
ed

 a
nd

 w
ill

 re
ce

iv
e 

a 
ze

ro
.  

*R
ea

so
na

bl
e 

tim
e 

is
 a

 m
in

im
um

 o
f 5

 h
ou

rs
 b

ef
or

e 
th

e 
tim

e 
th

e 
as

si
gn

m
en

t i
s d

ue
. 

    

STATE DEPARTMENT OF EDUCATION 
APRIL 14, 2016

SDE TAB 7  Page 164



G
ra

di
ng

 

Fi
na

l g
ra

de
s w

ill
 b

e 
ev

al
ua

te
d 

ba
se

d 
on

 th
e 

fo
llo

w
in

g 
br

ea
kd

ow
n.

 

G
ra

di
ng

 S
ca

le
: 

94
-1

00
%

   
 --

 A
 

 
 

90
-9

3.
99

%
 --

 A
- 

 
87

-8
9.

99
%

 --
 B

+
 

84
-8

6.
99

%
 --

 B
 

 
 

80
-8

3.
99

%
 --

 B
- 

 
77

-7
9.

99
%

 --
 C

+
 

74
-7

6.
99

%
 --

 C
  

 
 

70
-7

3.
99

%
 --

 C
- 

 
67

-6
9.

99
%

 --
 D

+
 

64
-6

6.
99

%
 --

 D
 

 
 

60
-6

3.
99

%
 --

 D
- 

 
0-

59
.9

9%
   

-- 
Fa

il 

 **
 P

L
E

A
SE

 N
O

T
E

 *
* 

• 
Th

e 
in

st
ru

ct
or

 re
se

rv
es

 th
e 

rig
ht

 to
 m

ak
e 

ch
an

ge
s t

o 
th

e 
sy

lla
bu

s a
s n

ee
de

d.
 

• 
In

 c
om

pl
ia

nc
e 

w
ith

 th
e 

A
m

er
ic

an
s w

ith
 D

is
ab

ili
tie

s A
ct

, a
ll 

qu
al

ifi
ed

 st
ud

en
ts

 e
nr

ol
le

d 
in

 th
is

 c
ou

rs
e 

ar
e 

en
tit

le
d 

to
 re

as
on

ab
le

 
ac

co
m

m
od

at
io

ns
.  

It 
is

 th
e 

re
sp

on
si

bi
lit

y 
of

 th
e 

st
ud

en
t t

o 
di

sc
lo

se
 to

 th
e 

te
ac

he
r a

ny
 sp

ec
ia

l n
ee

ds
 b

y 
th

e 
en

d 
of

 th
e 

fir
st

 w
ee

k 
of

 c
la

ss
. 

• 
Th

er
e 

is
 a

 p
ol

ic
y 

re
st

ric
tin

g 
st

ud
en

ts
 fr

om
 b

rin
gi

ng
 c

hi
ld

re
n 

to
 c

la
ss

.  
If 

a 
ra

re
 e

m
er

ge
nc

y 
ar

is
es

, c
on

ta
ct

 th
e 

in
st

ru
ct

or
 fo

r s
pe

ci
al

 p
er

m
is

si
on

. 

• 
A

bo
ut

 th
os

e 
ce

ll 
ph

on
es

 a
nd

 te
xt

 m
es

sa
gi

ng
…

 I 
w

ou
ld

 a
sk

 y
ou

 to
 tu

rn
 th

em
 o

ff
 b

ef
or

e 
en

te
ri

ng
 o

ur
 c

la
ss

ro
om

, a
nd

 n
ot

 u
se

 th
em

 w
hi

le
 y

ou
 

ar
e 

he
re

.  
If

 y
ou

 a
re

 w
ai

tin
g 

fo
r a

n 
em

er
ge

nc
y 

ca
ll,

 I 
un

de
rs

ta
nd

, j
us

t l
et

 m
e 

kn
ow

. W
e 

m
ay

 u
se

 d
ev

ic
es

 a
t v

ar
io

us
 ti

m
es

 d
ur

in
g 

th
e 

co
ur

se
 a

s a
 

to
ol

 fo
r l

ea
rn

in
g.

 T
he

se
 ti

m
es

 w
ill

 b
e 

de
si

gn
at

ed
 b

y 
in

st
ru

ct
or

. 

• 
St

ud
en

ts
 e

nr
ol

le
d 

in
 S

PE
D

 4
00

 a
re

 e
xp

ec
te

d 
to

 fo
llo

w
 a

pp
lic

ab
le

 p
ro

fe
ss

io
na

l s
ta

nd
ar

ds
 fr

om
 th

e 
C

od
e 

of
 E

th
ic

s f
or

 te
ac

he
rs

 in
 th

e 
St

at
e 

of
 

Id
ah

o 
an

d 
co

m
m

en
su

ra
te

 re
sp

on
si

bi
lit

ie
s w

ith
in

 M
ad

is
on

 S
ch

oo
l D

is
tri

ct
.  

Th
e 

C
od

e 
of

 E
th

ic
s f

or
 Id

ah
o 

te
ac

he
rs

 is
 a

va
ila

bl
e 

on
lin

e.
  I

t i
s 

im
pe

ra
tiv

e 
th

at
 y

ou
 b

ec
om

e 
fa

m
ili

ar
 w

ith
 th

is
 in

fo
rm

at
io

n.
  P

le
as

e 
se

e:
  h

ttp
://

w
w

w
.sd

e.
id

ah
o.

go
v/

si
te

/te
ac

he
r_

ce
rti

fic
at

io
n/

co
de

.h
tm

 

• 
St

ud
en

ts
 e

nr
ol

le
d 

in
 S

PE
D

 4
00

 m
us

t l
im

it 
th

e 
us

e 
of

 a
ny

 v
id

eo
s g

en
er

at
ed

 in
 th

e 
pr

ac
tic

um
 la

b 
to

 le
ar

ni
ng

 e
xp

er
ie

nc
es

 re
la

te
d 

to
 th

e 
co

ur
se

w
or

k 
on

ly
.  

N
o 

vi
de

o 
of

 p
ra

ct
ic

um
 e

xp
er

ie
nc

es
 m

ay
 b

e 
tra

ns
m

itt
ed

 o
r r

e-
us

ed
 o

ut
si

de
 th

e 
le

ar
ni

ng
 e

xp
er

ie
nc

es
 a

tta
ch

ed
 to

 th
e 

cl
as

s. 

STATE DEPARTMENT OF EDUCATION 
APRIL 14, 2016

SDE TAB 7  Page 165

http://www.sde.idaho.gov/site/teacher_certification/code.htm


O
th

er
 n

ot
ic

es
 a

nd
 p

ol
ic

ie
s 

 Se
xu

al
 D

is
cr

im
in

at
io

n 
Ti

tle
 IX

 o
f t

he
 e

du
ca

tio
n 

am
en

dm
en

ts
 o

f 1
97

2 
pr

oh
ib

its
 se

x 
di

sc
rim

in
at

io
n 

ag
ai

ns
t a

ny
 p

ar
tic

ip
an

t i
n 

an
 e

du
ca

tio
n 

pr
og

ra
m

 o
r a

ct
iv

ity
 th

at
 re

ce
iv

es
 

fe
de

ra
l f

un
ds

, i
nc

lu
di

ng
 fe

de
ra

l l
oa

ns
 a

nd
 g

ra
nt

s. 
 T

itl
e 

IX
 a

ls
o 

co
ve

rs
 st

ud
en

t-t
o-

st
ud

en
t s

ex
ua

l h
ar

as
sm

en
t. 

 If
 y

ou
 e

nc
ou

nt
er

 u
nl

aw
fu

l s
ex

ua
l 

ha
ra

ss
m

en
t o

r g
en

de
r b

as
ed

 d
is

cr
im

in
at

io
n,

 p
le

as
e 

co
nt

ac
t t

he
 p

er
so

nn
el

 o
ff

ic
e 

at
 4

96
-1

13
0.

 
 A

cc
om

m
od

at
io

ns
 fo

r 
D

is
ab

ili
tie

s 
B

rig
ha

m
 Y

ou
ng

 U
ni

ve
rs

ity
-I

da
ho

 is
 c

om
m

itt
ed

 to
 p

ro
vi

di
ng

 a
 w

or
ki

ng
 a

nd
 le

ar
ni

ng
 a

tm
os

ph
er

e 
w

hi
ch

 re
as

on
ab

ly
 a

cc
om

m
od

at
es

 q
ua

lif
ie

d 
pe

rs
on

s 
w

ith
 d

is
ab

ili
tie

s. 
 If

 y
ou

 h
av

e 
an

y 
di

sa
bi

lit
y 

w
hi

ch
 m

ay
 im

pa
ir 

yo
ur

 a
bi

lit
y 

to
 c

om
pl

et
e 

th
is

 c
ou

rs
e 

su
cc

es
sf

ul
ly

, p
le

as
e 

co
nt

ac
t t

he
 S

er
vi

ce
s f

or
 

St
ud

en
ts

 w
ith

 D
is

ab
ili

tie
s o

ff
ic

e,
 4

96
-1

15
8.

  R
ea

so
na

bl
e 

ac
ad

em
ic

 a
cc

om
m

od
at

io
ns

 a
re

 re
vi

ew
ed

 fo
r a

ll 
st

ud
en

ts
 w

ho
 h

av
e 

qu
al

ifi
ed

 d
oc

um
en

te
d 

di
sa

bi
lit

ie
s. 

 S
er

vi
ce

s a
re

 c
oo

rd
in

at
ed

 w
ith

 th
e 

st
ud

en
t a

nd
 in

st
ru

ct
or

 b
y 

th
is

 o
ff

ic
e.

  I
f y

ou
 n

ee
d 

as
si

st
an

ce
 o

r i
f y

ou
 fe

el
 y

ou
 h

av
e 

be
en

 u
nl

aw
fu

lly
 

di
sc

rim
in

at
ed

 a
ga

in
st

 o
n 

th
e 

ba
si

s o
f d

is
ab

ili
ty

, y
ou

 m
ay

 se
ek

 re
so

lu
tio

n 
th

ro
ug

h 
es

ta
bl

is
he

d 
gr

ie
va

nc
e 

po
lic

y 
an

d 
pr

oc
ed

ur
es

.  
Y

ou
 sh

ou
ld

 c
on

ta
ct

 
th

e 
pe

rs
on

ne
l o

ff
ic

e 
at

 4
96

-1
13

0.
  I

n 
co

m
pl

ia
nc

e 
w

ith
 a

pp
lic

ab
le

 d
is

ab
ili

ty
 la

w
, q

ua
lif

ie
d 

st
ud

en
ts

 w
ith

 a
 d

is
ab

ili
ty

 m
ay

 b
e 

en
tit

le
d 

to
 “

re
as

on
ab

le
 

ac
co

m
m

od
at

io
ns

.”
  I

t i
s t

he
 st

ud
en

t’s
 re

sp
on

si
bi

lit
y 

to
 d

is
cl

os
e 

to
 th

e 
te

ac
he

r a
ny

 sp
ec

ia
l n

ee
d 

sh
e/

he
 m

ay
 h

av
e 

be
fo

re
 th

e 
en

d 
of

 th
e 

fir
st

 w
ee

k 
of

 
cl

as
s. 

 A
ca

de
m

ic
 H

on
es

ty
 P

ol
ic

y 
– 

D
ef

in
iti

on
s 

In
te

nt
io

na
l P

la
gi

ar
is

m
 is

 th
e 

de
lib

er
at

e 
ac

t o
f r

ep
re

se
nt

in
g 

th
e 

w
or

ds
, i

de
as

, o
r d

at
a 

of
 a

no
th

er
 a

s o
ne

’s
 o

w
n 

w
ith

ou
t p

ro
vi

di
ng

 p
ro

pe
r a

ttr
ib

ut
io

n 
to

 
th

e 
au

th
or

 th
ro

ug
h 

qu
ot

at
io

n,
 re

fe
re

nc
e 

or
 fo

ot
no

te
. 

 In
ad

ve
rte

nt
 P

la
gi

ar
is

m
 in

vo
lv

es
 th

e 
in

ap
pr

op
ria

te
, b

ut
 n

on
-d

el
ib

er
at

e,
 u

se
 o

f a
no

th
er

’s
 w

or
ds

, i
de

as
 o

r d
at

a 
w

ith
ou

t p
ro

pe
r a

ttr
ib

ut
io

n.
  A

lth
ou

gh
 n

ot
 

a 
vi

ol
at

io
n 

of
 th

e 
H

on
or

 C
od

e,
 it

 is
 a

 fo
rm

 o
f a

ca
de

m
ic

 m
is

co
nd

uc
t f

or
 w

hi
ch

 a
n 

in
st

ru
ct

or
 c

an
 im

po
se

 a
pp

ro
pr

ia
te

 a
ca

de
m

ic
 sa

nc
tio

ns
.  

St
ud

en
ts

 w
ho

 
ar

e 
in

 d
ou

bt
 a

s t
o 

w
he

th
er

 th
ey

 a
re

 p
ro

vi
di

ng
 p

ro
pe

r a
ttr

ib
ut

io
n 

ha
ve

 th
e 

re
sp

on
si

bi
lit

y 
to

 c
on

su
lt 

w
ith

 th
ei

r i
ns

tru
ct

or
 a

nd
 o

bt
ai

n 
gu

id
an

ce
. 

 Pl
ag

ia
ris

m
 m

ay
 o

cc
ur

 w
ith

 re
sp

ec
t t

o 
un

pu
bl

is
he

d 
as

 w
el

l a
s p

ub
lis

he
d 

m
at

er
ia

l. 
 E

xa
m

pl
es

 in
cl

ud
e:

 
 

D
ire

ct
 P

la
gi

ar
is

m
—

th
e 

ve
rb

at
im

 c
op

yi
ng

 o
f a

n 
or

ig
in

al
 so

ur
ce

 w
ith

ou
t a

ck
no

w
le

dg
in

g 
th

e 
so

ur
ce

. 
 

Pa
ra

ph
ra

se
d 

Pl
ag

ia
ris

m
—

th
e 

pa
ra

ph
ra

si
ng

, w
ith

ou
t a

ck
no

w
le

dg
m

en
t, 

of
 id

ea
s f

ro
m

 a
no

th
er

 th
at

 th
e 

re
ad

er
 m

ig
ht

 m
is

ta
ke

 fo
r h

is
/h

er
 

ow
n.

 
 

Pl
ag

ia
ris

m
 M

os
ai

c—
th

e 
bo

rr
ow

in
g 

of
 w

or
ds

, i
de

as
 o

r d
at

a 
fr

om
 a

n 
or

ig
in

al
 so

ur
ce

 a
nd

 b
le

nd
in

g 
th

is
 o

rig
in

al
 m

at
er

ia
l w

ith
 o

ne
’s

 o
w

n 
w

ith
ou

t a
ck

no
w

le
dg

in
g 

th
e 

so
ur

ce
. 

 
In

su
ff

ic
ie

nt
 A

ck
no

w
le

dg
em

en
t—

th
e 

pa
rti

al
 o

r i
nc

om
pl

et
e 

at
tri

bu
tio

n 
of

 w
or

ds
, i

de
as

 o
r d

at
a 

fr
om

 a
n 

or
ig

in
al

 so
ur

ce
. 

STATE DEPARTMENT OF EDUCATION 
APRIL 14, 2016

SDE TAB 7  Page 166



 Fa
br

ic
at

io
n 

or
 F

al
si

fic
at

io
n 

is
 a

 fo
rm

 o
f d

is
ho

ne
st

y 
w

he
re

 a
 st

ud
en

t i
nv

en
ts

 o
r d

is
to

rts
 th

e 
or

ig
in

 o
r c

on
te

nt
 o

f i
nf

or
m

at
io

n 
us

ed
 a

s a
ut

ho
rit

y.
  

Ex
am

pl
es

 in
cl

ud
e:

 
 

C
iti

ng
 a

 so
ur

ce
 th

at
 d

oe
s n

ot
 e

xi
st

. 
 

C
iti

ng
 in

fo
rm

at
io

n 
fr

om
 a

 so
ur

ce
 w

hi
ch

 is
 n

ot
 in

cl
ud

ed
 in

 th
e 

so
ur

ce
 fo

r w
hi

ch
 c

re
di

t i
s g

iv
en

. 
 

C
iti

ng
 a

 so
ur

ce
 fo

r a
 se

co
nd

ar
y 

pr
op

os
iti

on
 w

hi
ch

 it
 d

oe
s n

ot
 su

pp
or

t. 
 

C
iti

ng
 a

 b
ib

lio
gr

ap
hy

 so
ur

ce
 w

he
n 

it 
w

as
 n

ei
th

er
 c

on
su

lte
d 

no
r c

ite
d 

in
 th

e 
bo

dy
 o

f t
he

 p
ap

er
. 

 
In

te
nt

io
na

lly
 d

is
to

rti
ng

 th
e 

m
ea

ni
ng

 o
r a

pp
lic

ab
ili

ty
 o

f d
at

a.
 

 
In

ve
nt

in
g 

da
ta

 o
r s

ta
tis

tic
al

 re
su

lts
 to

 su
pp

or
t c

on
cl

us
io

ns
. 

 C
he

at
in

g 
is

 a
 fo

rm
 o

f d
is

ho
ne

st
y 

w
he

re
 a

 st
ud

en
t a

tte
m

pt
s t

o 
gi

ve
 th

e 
ap

pe
ar

an
ce

 o
f a

 le
ve

l o
f k

no
w

le
dg

e 
or

 sk
ill

 th
at

 h
as

 n
ot

 b
ee

n 
ob

ta
in

ed
.  

Ex
am

pl
es

 in
cl

ud
e:

 
 

C
op

yi
ng

 fr
om

 a
no

th
er

 p
er

so
n’

s w
or

k 
du

rin
g 

an
 e

xa
m

in
at

io
n 

or
 w

hi
le

 c
om

pl
et

in
g 

an
 a

ss
ig

nm
en

t. 
 

A
llo

w
in

g 
so

m
eo

ne
 to

 c
op

y 
fr

om
 y

ou
 d

ur
in

g 
an

 e
xa

m
in

at
io

n 
or

 w
hi

le
 c

om
pl

et
in

g 
an

 a
ss

ig
nm

en
t. 

 
U

si
ng

 u
na

ut
ho

riz
ed

 m
at

er
ia

ls
 d

ur
in

g 
an

 e
xa

m
in

at
io

n 
or

 w
hi

le
 c

om
pl

et
in

g 
an

 a
ss

ig
nm

en
t. 

 
C

ol
la

bo
ra

tin
g 

on
 a

n 
ex

am
in

at
io

n 
or

 a
ss

ig
nm

en
t w

ith
ou

t a
ut

ho
riz

at
io

n.
 

 
Ta

ki
ng

 a
n 

ex
am

in
at

io
n 

or
 c

om
pl

et
in

g 
an

 a
ss

ig
nm

en
t f

or
 a

no
th

er
, o

r p
er

m
itt

in
g 

an
ot

he
r t

o 
ta

ke
 a

n 
ex

am
in

at
io

n 
or

 to
 c

om
pl

et
e 

an
 a

ss
ig

nm
en

t 
fo

r y
ou

. 
 O

th
er

 A
ca

de
m

ic
 M

is
co

nd
uc

t i
nc

lu
de

s o
th

er
 a

ca
de

m
ic

al
ly

 d
is

ho
ne

st
, d

ec
ei

tfu
l o

r i
na

pp
ro

pr
ia

te
 a

ct
s w

hi
ch

 a
re

 in
te

nt
io

na
lly

 c
om

m
itt

ed
.  

Ex
am

pl
es

 
in

cl
ud

e 
bu

t a
re

 n
ot

 li
m

ite
d 

to
: 

 
In

ap
pr

op
ria

te
ly

 p
ro

vi
di

ng
 o

r r
ec

ei
vi

ng
 in

fo
rm

at
io

n 
or

 a
ca

de
m

ic
 w

or
k 

so
 a

s t
o 

ga
in

 u
nf

ai
r a

dv
an

ta
ge

 o
ve

r o
th

er
s. 

 
Pl

an
ni

ng
 w

ith
 a

no
th

er
 to

 c
om

m
it 

an
y 

ac
t o

f a
ca

de
m

ic
 d

is
ho

ne
st

y.
 

 
A

tte
m

pt
in

g 
to

 g
ai

n 
an

 u
nf

ai
r a

ca
de

m
ic

 a
dv

an
ta

ge
 fo

r o
ne

se
lf 

or
 a

no
th

er
 b

y 
br

ib
er

y 
or

 b
y 

an
y 

ac
t o

f o
ff

er
in

g,
 g

iv
in

g,
 re

ce
iv

in
g,

 o
r s

ol
ic

iti
ng

 
an

yt
hi

ng
 o

f v
al

ue
 to

 a
no

th
er

 fo
r s

uc
h 

pu
rp

os
e.

 
 

C
ha

ng
in

g 
or

 a
lte

rin
g 

gr
ad

es
 o

r o
th

er
 o

ff
ic

ia
l e

du
ca

tio
na

l r
ec

or
ds

. 
 

O
bt

ai
ni

ng
 o

r p
ro

vi
di

ng
 to

 a
no

th
er

 a
 te

st
 o

r a
ns

w
er

s t
o 

a 
te

st
 w

hi
ch

 h
as

 n
ot

 b
ee

n 
ad

m
in

is
te

re
d.

 
 

B
re

ak
in

g 
an

d 
en

te
rin

g 
in

to
 a

 b
ui

ld
in

g 
or

 o
ff

ic
e 

fo
r t

he
 p

ur
po

se
 o

f o
bt

ai
ni

ng
 a

n 
un

au
th

or
iz

ed
 te

st
. 

 
C

on
tin

ui
ng

 w
or

k 
on

 a
n 

ex
am

in
at

io
n 

or
 a

ss
ig

nm
en

t a
fte

r t
he

 a
llo

ca
te

d 
tim

e 
ha

s e
la

ps
ed

. 
 

Su
bm

itt
in

g 
th

e 
sa

m
e 

w
or

k 
fo

r m
or

e 
th

an
 o

ne
 c

la
ss

 w
ith

ou
t d

is
cl

os
ur

e 
an

d 
ap

pr
ov

al
. 

 
G

et
tin

g 
eq

ua
l c

re
di

t o
n 

gr
ou

p 
as

si
gn

m
en

ts
 w

he
n 

eq
ua

l w
or

k 
w

as
 n

ot
 c

om
pl

et
ed

. 
 

STATE DEPARTMENT OF EDUCATION 
APRIL 14, 2016

SDE TAB 7  Page 167



A
ca

de
m

ic
 H

on
es

ty
 P

ol
ic

y 
– 

A
dj

ud
ic

at
io

n 
Pr

oc
ed

ur
es

 
Fa

cu
lty

 a
re

 re
sp

on
si

bl
e 

to
 e

st
ab

lis
h 

an
d 

co
m

m
un

ic
at

e 
to

 st
ud

en
ts

 th
ei

r e
xp

ec
ta

tio
ns

 o
f b

eh
av

io
r w

ith
 re

sp
ec

t t
o 

ac
ad

em
ic

 h
on

es
ty

 a
nd

 th
e 

st
ud

en
t’s

 
co

nd
uc

t i
n 

th
ei

r c
ou

rs
e.

  T
he

 in
st

ru
ct

or
 w

ill
 b

e 
re

sp
on

si
bl

e 
to

 in
ve

st
ig

at
e 

an
y 

in
ci

de
nt

 o
f a

ca
de

m
ic

 d
is

ho
ne

st
y 

or
 m

is
co

nd
uc

t, 
de

te
rm

in
e 

th
e 

ci
rc

um
st

an
ce

s, 
an

d 
ta

ke
 a

pp
ro

pr
ia

te
 a

ct
io

n.
  E

xa
m

pl
es

 in
cl

ud
e 

bu
t a

re
 n

ot
 li

m
ite

d 
to

 th
e 

fo
llo

w
in

g:
 

 
R

ep
rim

an
di

ng
 th

e 
st

ud
en

t o
ra

lly
 o

r i
n 

w
rit

in
g.

 
 

R
eq

ui
rin

g 
w

or
k 

af
fe

ct
ed

 b
y 

th
e 

ac
ad

em
ic

 d
is

ho
ne

st
y 

to
 b

e 
re

do
ne

. 
 

A
dm

in
is

te
rin

g 
a 

lo
w

er
 o

r f
ai

lin
g 

gr
ad

e 
on

 th
e 

af
fe

ct
ed

 a
ss

ig
nm

en
t, 

te
st

 o
r c

ou
rs

e.
 

 
W

or
k 

w
ith

 th
e 

D
ea

n 
of

 S
tu

de
nt

s t
o 

re
m

ov
e 

th
e 

st
ud

en
t f

ro
m

 th
e 

co
ur

se
. 

 
R

ec
om

m
en

di
ng

 to
 th

e 
D

ea
n 

of
 S

tu
de

nt
s t

ha
t t

he
 st

ud
en

t b
e 

pu
t o

n 
pr

ob
at

io
n 

or
 d

is
m

is
se

d.
 

 If
 th

e 
in

ci
de

nt
 in

vo
lv

es
 th

e 
vi

ol
at

io
n 

of
 a

 p
ub

lic
 la

w
, e

.g
., 

br
ea

ki
ng

 a
nd

 e
nt

er
in

g 
in

to
 a

n 
of

fic
e 

or
 st

ea
lin

g 
an

 e
xa

m
in

at
io

n,
 th

e 
ac

t s
ho

ul
d 

be
 re

po
rte

d 
to

 U
ni

ve
rs

ity
 P

ol
ic

e.
 

 Fo
r t

he
 p

ur
po

se
 o

f t
ra

ck
in

g,
 su

sp
ec

te
d 

or
 p

ro
ve

n 
vi

ol
at

io
ns

 o
f t

he
 A

ca
de

m
ic

 H
on

es
ty

 P
ol

ic
y 

sh
ou

ld
 b

e 
re

po
rte

d 
to

 th
e 

D
ea

n 
of

 S
tu

de
nt

s o
ff

ic
e—

na
m

e,
 in

ci
de

nt
, a

ct
io

n 
ta

ke
n.

  I
f t

he
 o

cc
ur

re
nc

e 
is

 su
ff

ic
ie

nt
ly

 e
gr

eg
io

us
 o

r i
f a

 p
at

te
rn

 o
f d

is
ho

ne
st

y 
or

 m
is

co
nd

uc
t i

s d
is

co
ve

re
d 

ad
di

tio
na

l a
ct

io
n 

m
ay

 b
e 

ta
ke

n 
on

 b
eh

al
f o

f t
he

 u
ni

ve
rs

ity
 b

as
ed

 u
po

n 
th

e 
na

tu
re

 o
f t

he
 in

fr
ac

tio
n.

 
 If

 a
n 

af
fe

ct
ed

 st
ud

en
t d

is
ag

re
es

 w
ith

 th
e 

de
te

rm
in

at
io

n 
or

 a
ct

io
n 

an
d 

is
 u

na
bl

e 
to

 re
so

lv
e 

th
e 

m
at

te
r t

o 
th

e 
m

ut
ua

l s
at

is
fa

ct
io

n 
of

 th
e 

st
ud

en
t a

nd
 th

e 
in

st
ru

ct
or

, h
e/

sh
e 

m
ay

 h
av

e 
it 

re
vi

ew
ed

 th
ro

ug
h 

th
e 

un
iv

er
si

ty
’s

 g
rie

va
nc

e 
pr

oc
es

s. 
 

STATE DEPARTMENT OF EDUCATION 
APRIL 14, 2016

SDE TAB 7  Page 168


	TAB 00 TOC
	TAB 01 Retirement Plan Committee Appointment
	TAB 02 Programs and Changes Approved by Executive Director - Quarterly Report
	TAB 03 Graduate Program Review Summary
	TAB 04 Alcohol Permits President Approved
	TAB 05 Indian Education Committee Appointments - Cover
	TAB 05 Nomination Letters
	IIEC Committee Representative
	TAB 0X PPGA Indian Education attachment 2
	TAB 0X PPGA Indian Education attachment 3
	TAB 0X PPGA Indian Education attachment

	TAB 06 Appointments to the Professional Standards Commission
	TAB 06 PSC Attachments
	Kathleen Davis Resume

	Glenda Funk Resume

	Derek Kohles Resume

	William Proser Resume

	Deanne Clifford Resume

	Steve Copmann Resume

	Kelli Aiken Resume

	Kristin Hagadone Resume

	Richard Jones Resume

	Dawn Anderson Resume

	Shawna Exline Resume

	Exline Supplement to Resume


	Mark Gorton Resume 
	Mary Jackson Resume

	Aliene (Ali) Shearer Resume

	Tony Roark Resume

	Taylor Raney Resume

	Levi Cavener Resume

	Christine Kaufman Resume

	Virginia Welton Resume


	TAB 07- Updated BYU-I SPED Endorsement Cover Page
	TAB 07 - Attachment 1 Complete_BYU Idaho Special Education Generalist Program
	TAB 3 - Attachment 1 BYU Idaho Special Education Generalist Program
	1. Cover Page
	2. Proposal Overview
	3. SpEd Proposal
	4. Degree Proposal.BS in Special Education
	5. Course Sequence
	Semester 2
	ED 304 Educational Psychology (3)

	FDREL 121 (2)
	FDMAT 108 (3)

	Semester 4
	Semester 3
	Semester 6
	Semester 5
	Semester 8
	Semester 7

	6. Course Catalog Descriptions
	7. All standards aligned to courses
	Outcomes Overview

	8. Idaho Standards aligned to courses.knowledge.performance
	p.k. alignment


	SPED 300
	300 Title Page
	300.Assessment.I-CAR
	Sheet1

	300.Standards.Outcomes Alignment
	Sheet1

	300.Syllabus
	SPED 300: Assistive Technology   WINTER 2016


	SPED 380
	380 Title Page
	380.Assessment.Final Exam
	380.Assessment.Midterm Exam
	380.Standards.Outcomes Aligned
	Sheet1

	380.Syllabus

	SPED 381
	381 Title Page
	381.Assessment.I-Car
	Sheet1

	381.Standards.Outcomes Alignment
	Sheet1

	381.Syllabus

	SPED 391
	391 Title Page
	391.Standards.Outcomes Alignment
	Sheet1

	391.Syllabus

	SPED 392
	392 Title Page
	392.Assessment.I-CAR
	Sheet1

	392.Standards.Outcomes Aligned
	Sheet1

	392.Syllabus

	SPED 393
	393 Title Page
	393.Assessment.Application Final & Case Study
	393.Assessment.Rubric for final
	Sheet1

	393.Standards.Outcomes Alignment
	Sheet1

	393.Syllabus
	Social / Behavior Strategies for Students with Disabilities (SPED 393)
	Instructor

	Jeffry B. Pulsipher
	Prerequisites
	Course Description
	Textbooks/Required Readings
	Grading
	Other notices and policies
	Academic Honesty Policy – Definitions
	Academic Honesty Policy – Adjudication Procedures



	SPED 400
	400 Title Page
	400.Assessment.CAR
	Sheet1

	400.Assessment.Danielson
	Sheet1

	400.Assessment.Professional Growth Plan
	400.Standards.Outcomes Alignment
	Sheet1

	400.Syllabus
	Other notices and policies
	Academic Honesty Policy – Definitions
	Academic Honesty Policy – Adjudication Procedures


	SPED 441
	441 Title Page
	441.Assessment.Group Peer Tutor Handbook
	441.Assessment.Instructional Program
	Instructional Program (1 hr 30 min)

	441.Assessment.Paraeducator Roles.Responsibilities Guidebook
	PARAEDUCATOR ROLES AND RESPONSIBILITIES GUIDEBOOK

	441.Assessment.SoVaTA
	Individual Project—SOVATA (1 hr 30 min)

	441.Standards.Outcomes Alignment
	Sheet1

	441.Syllabus
	Welcome to SPED 441
	Course Description
	Course Architecture
	Course Activities
	(Due Wednesday at 11:59 PM)
	Gospel Perspective
	Preparation Materials
	(Due Saturday at 11:59 PM)
	Individual Projects
	Group Projects

	Course Requirements
	Grading Policies
	Class Policies



	SPED 442
	442 Title Page
	442.Assessment.Final Exam
	442.Assessment.Peer Observation
	442.Standards.Outcomes Alignment
	Sheet1

	442.Syllabus
	Overview
	Outcomes
	Preparation for this Class
	Hands-On Active Class Environment


	SPED 460
	460 Title Page
	460.Assessment.CAR
	Sheet1

	460.Assessment.Danielson
	460.Assessment.Professional Growth Plan
	460.Standards.Outcomes Alignment
	Sheet1

	460.Syllabus
	Other notices and policies
	Academic Honesty Policy – Definitions
	Academic Honesty Policy – Adjudication Procedures

	460 Title Page
	460.Assessment.CAR
	Sheet1

	460.Assessment.Danielson
	460.Assessment.Professional Growth Plan
	460.Standards.Outcomes Alignment
	Sheet1

	460.Syllabus
	Other notices and policies
	Academic Honesty Policy – Definitions
	Academic Honesty Policy – Adjudication Procedures






