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SUBJECT
Developments in K-12 Education

BACKGROUND/DISCUSSION
Sherri Ybarra, Superintendent of Public Instruction, will share developments in K-
12 Education with the Board, including:
e Back to School
Child Nutrition Programs
Grant Update
Professional Development Offerings
New Directors

BOARD ACTION
This item is for informational purposes only.
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SUBJECT
2020 Assessment and Accountability Update

REFERENCE

August 2017

February 2018

March 2018

August-October 2018

December 2018

February 2019
July 2019
August 2019

April 13, 2020

Board approved ldaho’s Consolidated Plan and its
submission to the US Department of Education.

Board approved a revised Consolidated State Plan
based on review and feedback from the US
Department of Education.

US Department of Education approved Idaho’s
Consolidated State Plan.

State Department of Education released the list of
schools identified for Comprehensive Support and
Improvement (August 2018), Targeted Support and
Improvement (September 2018), and Additional
Targeted Support and Improvement (October 2018).
Board received the Accountability Oversight
Committee 2018 Student Achievement Report and
Recommendations.

Board approved amendments to the Idaho
Consolidated State Plan.

US Department of Education approved Idaho’s
Consolidated State Plan Amendments.

State Board received an assessment and
accountability update.

The Board approved ldaho’s 2019/2020 Accountability
Waiver request in response to COVID-19.

APPLICABLE STATUTE, RULE, OR POLICY
Section 33-110, ldaho Code — Agency to Negotiate, and Accept, Federal

BACKGROUND/DISCUSSION

SDE

Assistance

Idaho Administrative Code, IDAPA 08.02.03 — Section 111, Assessment in the
Public Schools, and Section 112, Accountability

Idaho administers assessments to students in grades K-12 as part of the state
comprehensive assessment program. Results from these assessments are
released annually and are used by the state to provide comparative local, state
and national data regarding the achievement of students in essential skill areas,
identify performance trends in student achievement across grade levels tested and
student growth over time, help determine technical assistance/consultation
priorities for the State Department of Education, and inform state and federal
accountability determinations.

The state and federal accountability system includes all schools in Idaho and is
outlined in Idaho Administrative Code and Idaho’s Consolidated State Plan. The
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process for identifying the lowest performing schools relies on multiple measures
of student performance to accurately identify schools with systemic challenges.

This informational item will provide an update on the development and
implementation of the new science assessment, and alternate assessments in ELA
and Math and Science. In addition, a brief review of the annual report card update
will be presented. Finally, impacts of the gap year of data in school year 2019-
2020 on the accountability system will be discussed.

IMPACT

The development of new assessments may have an impact on state and federal
accountability and reporting timelines.

ATTACHMENTS

Attachment 1 - 2019- 2020 Assessment and Accountability Update

BOARD STAFF COMMENTS AND RECOMMENDATIONS

SDE

Section 33-110, Idaho Code designates the State Board of Education as the State
Educational Agency (SEA) and authorizes the Board to negotiate with the federal
government, and to accept financial or other assistance to further the cause of
education. The Elementary Secondary Education Act as reauthorized by the Every
Student Succeeds Act (ESSA) of 2015 requires each state’s SEA to submit plans
outlining how they will meet the requirements of ESSA to be eligible for the federal
funding attached to the requirements. States were allowed to submit individual
plans for each Title contained in the law or they had the option to submit a single
consolidated plan. Idaho, like most states, submitted a single consolidated plan.
The Board approved ldaho’s Consolidated State Plan at the August 2017 Board
meeting. Provisions in ESSA (34 C.F.R. § 299.13(b) and 299.15(a) — Consultation
and Stakeholder Engagement, 34 C.F.R. § 299.13(b) — Public Notice and Outreach
and Input, and ESSA 8§ 8540 Governor's Consultation) require much broader
stakeholder engagement than was previously required under the Elementary and
Secondary Education Act in the development of state plans.

Idaho’s public school system accountability framework approved by the Board has
been effective since March 29, 2017, following acceptance by the legislature
during the 2017 legislative session. The accountability framework codifies
requirements for state accountability and provides “The state accountability
framework will be used to meet both state and federal school accountability
requirements and will be broken up by school category and include measures of
student academic achievement and school quality as determined by the State
Board of Education.” Unless specifically noted in the rule, all accountability
measures were required to be first collected in the 2017-2018 school year. The
academic measures established in Idaho’s accountability framework are broken
out by school category and include:
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K-8:

Idaho Standards Achievement Tests (ISAT) Proficiency.
ISAT growth toward proficiency based on a trajectory model approved by
the State Board of Education.

iii. ISAT proficiency gap closure.
. ldaho statewide reading assessment proficiency.

English Learners achieving English language proficiency.

i. English Learners achieving English language growth toward proficiency.

High School:

iii.
iv.

V.

Vi.

ISAT proficiency.

ISAT proficiency gap closure.

English Learners achieving English language proficiency.

English Learners achieving English language growth toward proficiency.
Four (4) year cohort graduation rate, including students who complete
graduation requirements prior to the start of the school district or charter
schools next fall term.

Five (5) year cohort graduation rate, including students who complete
graduation requirements prior to the start of the school district or charter
schools

Alternative High School:

iii.
iv.

ISAT proficiency.

English learners achieving English language proficiency.

English learners achieving English language growth towards proficiency.
Four (4) year cohort graduation rate, including students who complete
graduation requirements prior to the start of the school district or charter
schools next fall term.

Five (5) year cohort graduation rate, including students who complete
graduation requirements prior to the start of the school district or charter
schools next fall term.

In addition to the academic measures identified above, Administrative Code,
identifies school quality measures by school category and provides definitions for
the two (4 year and 5 year) cohort graduation rates, participation rate, and
identified subgroups along with other provisions.

Administrative Code (IDAPA 08.02.03.111), further sets out Idaho’s state
comprehensive assessment system and its purpose. As established in state law,
the purpose of the state assessment system is:

1.

Philosophy - Acquiring the basic skills is essential to realization of full
educational, vocational and personal/social development. Since Idaho
schools are responsible for instruction in the basic scholastic skills, the
State Board of Education has a vested interest in regularly surveying
student skill acquisition as an index of the effectiveness of the educational
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program. This information can best be secured through objective
assessment of student growth. The State Board of Education will provide
oversight for all components of the comprehensive assessment program.

Purposes - The purpose of assessment in the public schools is to:

a. Measure and improve student achievement;

b. Assist classroom teachers in designing lessons;

c. ldentify areas needing intervention and remediation, and acceleration;

d. Assist school districts in evaluating local curriculum and instructional

practices in order to make needed curriculum adjustments;

Inform parents and guardians of their child’s progress;

Provide comparative local, state and national data regarding the

achievement of students in essential skill areas;

g. ldentify performance trends in student achievement across grade levels
tested and student growth over time; and

h. Help determine technical assistance/consultation priorities for the State
Department of Education.

0]

The state comprehensive assessment program is made up of the following
assessments in the identified grades:

1.

2.

Kindergarten - Idaho Reading Indicator, Idaho Alternate Assessment, ldaho
English Language Assessment.

Grade 1 - Idaho Reading Indicator, Idaho Alternate Assessment, Idaho
English Language Assessment.

Grade 2 - Idaho Reading Indicator, Idaho Alternate Assessment, Idaho
English Language Assessment.

Grade 3 - Idaho Reading Indicator, Grade 3 Idaho Standards Achievement
Tests in English language usage and mathematics, Idaho Alternate
Assessment, Idaho English Language Assessment.

Grade 4 - National Assessment of Educational Progress, Grade 4 ldaho
Standards Achievement Tests in English language usage and mathematics,
Idaho Alternate Assessment, Idaho English Language Assessment.

Grade 5 - Grade 5 Idaho Standards Achievement Tests in English language
usage, mathematics, and science; Idaho Alternate Assessment; Idaho
English Language Assessment.

Grade 6 - Grade 6 Idaho Standards Achievement Tests in English language
usage and mathematics, ldaho Alternate Assessment, Idaho English
Language Assessment.

Grade 7 - Grade 7 ldaho Standards Achievement Tests in English language
usage and mathematics, ldaho Alternate Assessment, Idaho English
Language Assessment.

Grade 8 - National Assessment of Educational Progress; Grade 8 ldaho
Standards Achievement Tests in English language usage, mathematics,
and science; ldaho Alternate Assessment; Idaho English Language
Assessment.
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10.

11.

12.

13.

Grade 9 - High School Idaho Standards Achievement Tests (optional at the
discretion of the school district or charter school), ldaho Alternate
Assessment, Idaho English Language Assessment.

Grade 10 - High School Idaho Standards Achievement Tests in English
language usage and mathematics, ldaho Alternate Assessment, Idaho
English Language Assessment.

Grade 11 - High School Idaho Standards Achievement Test in science,
Idaho Alternate Assessment, Idaho English Language Assessment, college
entrance exam.

Grade 12 - National Assessment of Educational Progress, Idaho English
Language Assessment.

Any changes to the state accountability framework or the state comprehensive
assessment program must be promulgated through the state rulemaking process.
Where applicable the Idaho Consolidated Plan must align with Idaho
Administrative Code.

BOARD ACTION
This item is for informational purposes only.

SDE
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2019-2020
Assessment & Accountability
Update

October 21-22, 2020

Supporting Schools and Students to Achieve
SHERRI YBARRA, ED.S,, SUPERINTENDENT OF PUBLIC INSTRUCTION

New Science Assessment

2019-2020 Assessment & Accountability Update| 2
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Background

* New Science standards:
* Board adopted new standards in 2016
* Not approved by the Legislature
* Board approved revisions to the new standards in 2017
* Legislature approved the revised standards in February 2018

* Board approved change in assessed grades to 5, 8, and 11 in
October 2019

* SDE has been working on developing a new Science
assessment aligned to revised standards and grades

2019-2020 Assessmen t & Accountability Update | 3

Regular Assessment Waiver Extended

*In school year 2019-2020, the U.S. Department
of Education approved Idaho’s waiver request
for:

* Assessing students in Science
* Reporting the Science results

e Extended to the 2020-2021 school year because
of testing cancellation in Spring 2020

2019-2020 Assessmen t & Accountability Update | 4
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Alternate Assessments in
ELA/Literacy and Math & Science

2019-2020 Assessmen t & Accountability Update | 5

Alternate Assessment Development
ELA and Math

e [daho previously developed alternate assessments as part
of the National Center and State Collaborative (NCSC)

* An ESSA Peer Review requirement is to continually
update/refresh the assessment

* Idaho has been coordinating with other states to develop
new alternate assessments in ELA/Literacy and Math

* Embedded field test occurred in spring 2019
* Operational field test originally scheduled for spring 2020

2019-2020 Assessmen t & Accountability Update | 6
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2021 Implementation Plans

e Operational field test spring 2021
e Standard setting in the summer 2021

* Reporting occurs after standard setting

* Anticipated delay in assessment/accountability
reporting timeline from August to November

* Confirmed reporting plan with the U.S. Department
of Education

2019-2020 Assessmen t & Accountability Update | 7

New Alternate Assessment - Science

* New alternate assessment in Science field test
scheduled for spring 2021

* Previous portfolio-based assessment did not meet ESSA
peer review requirements

* Aligned with new extended content standards
e Changes in assessed grades

* Request to waive same ESSA provisions addressed
for the regular Science assessment

2019-2020 Assessmen t & Accountability Update | 8
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Successful Fall
IRI Administration

2019-2020 Assessmen t & Accountability Update | 9

Successful Fall IRI Administration

 Revisiting last spring
*Broad at school participation this fall

Fall is an annual baseline
e Fall to spring growth is most important metric

2019-2020 Assessmen t & Accountability Update | 10
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Accountability & Report Card
Update

2019-2020 Assessmen t & Accountability Update |
11

Data Disruptions

 Data disruptions in school year 2019-2020 affected
various accountability metrics

*ldaho received a waiver for reporting and
accountability determinations following school year
2019-2020

 Reflected in this year’s Report Card updates

2019-2020 Assessmen t & Accountability Update | 12
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Data that Was/Will be Updated

* School enrollment/demographics

e Fall 2019 IRI

e English Learner progress and proficiency spring 2020
* Class of 2019 4 year graduation rate

* Class of 2018 5 year graduation rate

* College/Career readiness

* Teacher workforce data

*Finance (ebruary

2019-2020 Assessment & Accounta bility Update | 13

Data that Was Not/Will Not be Updated

* [SAT proficiency

* |SAT growth

*Spring IRI/Fall to Spring IRl change

eSubgroup achievement (Gap closure measure)
*SAT benchmarks

e Student/Parent/Staff Surveys

2019-2020 Assessment & Accountability Update | 14
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School Identification

* As part of the waiver, Idaho agreed to maintain
all accountability from the 2019-2020 school
year

*Banner on Report Card explains missing data and
identification/recognition status note

2019-2020 Assessmen t & Accountability Update | 15

Future Accountability
Considerations

2019-2020 Assessmen t & Accountability Update | 16
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Implications Extend Beyond 2020

e|daho will still need to address decisions about
accountability following this school year

e Decisions will include:
* Calculating growth without consecutive years

* Incorporating missing years into three year
weighted average

* CSI Up identification timeline

2019-2020 Assessment & Accountability Update | 17

Continuing Work

*SDE staff members have started analyzing these
issues and will support ongoing AOC discussions

* Anticipate additional U.S. Department of
Education guidance soon

2019-2020 Assessment & Accountability Update | 18
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Questions?

Kevin Whitman | Director, Assessment & Accountability
Idaho State Department of Education

650 W State Street, Boise, ID 83702

208.332.6800

email@sde.idaho.gov

www.sde.idaho.gov

Supporting Schools and Students to Achieve
SHERRI YBARRA, ED.S,, SUPERINTENDENT OF PUBLIC INSTRUCTION

2019-2020 Assessment & Accountability Update | 19

SDE
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SUBJECT

CARES Act Update for the Elementary and Secondary School Emergency Relief
Fund (ESSERF) and Coronavirus Relief Funds, Distance Blended Learning

REFERENCE

March — April 2020 The Board has received weekly updates on the federal
response to the coronavirus (COVID-19) pandemic
and the availability of funding through the CARES Act.

April 27, 2020 The Board received an update on the allowable uses
and amount of funds available to Idaho through the
Elementary and Secondary School Emergency Relief
Fund and Governor's Emergency Education Relief
Fund.

May 4, 2020 The Board directed staff to move forward with data
analysis for the discussed proposals and to identify
sources of funds for those proposals.

June 10, 2020 The Board approved the use of the ESSER 10% SEA
reserve funds for grants to local education agencies
and for funding for professional development to provide
social emotional and behavioral health supports
remotely;

July 15, 2020 The Board approved a methodology and grant
application for $30,000,000 from Idaho’s relief funds
through the Governor’s Coronavirus Financial Advisory
Committee.

August 26, 2020 The Board approved a methodology and allocation for
$1,000,000 from the ESSER 10% SEA reserve funds
for social emotional and behavioral health supports.

BACKGROUND/DISCUSSION

SDE

The CARES Act provides financial relief to local educational agencies (LEAS) from
the Elementary and Secondary School Emergency Relief (ESSER) Fund and the
Coronavirus Relief Fund through the Governor’'s Coronavirus Financial Advisory
Committee. The CARES Act allowed the SEA to reserve up to 10 percent of the
Elementary and Secondary School Emergency Relief (ESSER) Fund for grants to
LEAs to be used for emergency needs as determined by the SEA to address issues
responding to COVID-19. These funds must be awarded by May 18, 2021, and
expended by September 30, 2022. Atits July 15, 2020 meeting, the Board adopted
the funding distributions, which included $3.785 million for distance/blended
learning with a priority for a learning management system (LMS). At the July 15
meeting, the Board also approved a methodology and grant application for $30
million in funding from ldaho’s relief funds through the Governor's Coronavirus
Financial Advisory Committee to close the digital divide. A Review Committee is
reading these applications and making recommendations for funding. On August
26, 2020 the Board approved a methodology for allocation distribution of $1 million
for social-emotional and behavioral health supports. These Coronavirus Relief
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Funds must be expended by December 30, 2020. An update will be provided on
the status of both blended learning funding opportunities as well as for the other
CARES Act grants.

IMPACT

This agenda item will provide the Board with an update on how the distribution of
the ESSER SEA Reserve Funds and the Coronavirus Relief Funds for Blended
Learning and social-emotional supports are being implemented based on the
Board’s CARES Act action.

ATTACHMENTS

Attachment 1 — CARES Act Funding Update

BOARD STAFF COMMENTS AND RECOMMENDATIONS

SDE

The CARES Act establishes multiple funds dedicated to addressing impacts to
education due to the 2019 Novel Coronavirus (COVID-19) pandemic. Two of these
funds provide allocations at the state level, while a third fund, the Higher Education
Relief Act is disrupted directly to the postsecondary institutions. The Elementary
and Secondary School Emergency Relief (ESSER) Fund allocates funds to the
state education agencies based on the same proportion as states receive funds
under Part A of Title | of the Elementary and Secondary Education Act in fiscal
year 2019. Idaho’s share of this fund is $47,854,695. From this amount a minimum
of $43,069,226 (90%) must be distributed to the local education agencies (LEA)
based on the LEA’s proportional share of the state’s Part A, Title | funds. These
funds are distributed based on each LEA’s propositional share of Part A, Title |
funds received in 2019. Not all LEA’s receive Part A, Title | funds. Part A, Title |
funds are distributed based on an LEA’s share of eligible Title | students. Up to 10
percent (10%) of these funds, $4,785,470, may be reserved by the SEA “to be
used for emergency needs as determined by the SEA to address issues
responding to COVID-19.”

Pursuant to the federal ESSER Fund Notice, SEA reserve funds may be used to
award sub grants or enter into contract for emergency needs that address issues
related to COVID-19. An SEA must ensure that an “LEA that receives an ESSER
Fund sub-grant provides equitable services to students and teachers in non-public
schools located within the LEA in the same manner as provided under section
1117 (Providing Equitable Services to Eligible Private School Children, Teachers,
and Families) of the Elementary Secondary Education Act (ESEA), as determined
through timely and meaningful consultation with representatives of non-public
schools. In providing services or assistance to students and teachers in non-public
schools, the LEA or another public agency must maintain control of the funds, and
title to materials, equipment, and property purchased with such funds must be in a
public agency.” States have one year from the date of the federal award to award
the funds. ESSER Funds may only be used for elementary and secondary
education relief.
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BOARD ACTION
This item is for informational purposes only.
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CARES Act Data as of 9.28.2020 (Another update will be available October 12, 2020)

The Elementary and Secondary School Emergency Relief Fund (ESSERF) and the Coronavirus Relief Fund (CRF) are both part of the CARES Act

ATTACHMENT 1

(March 27, 2020). ESSERF is administered by the Department of Education and CRF is administered by the Department of Treasury. While both
the ESSER and CR funds must be used for expenditures related to the COVID-19 pandemic, the ESSER funds have a broader and more expanded

list of allowable uses. The period of availability for the CRF is narrower than the ESSER Funds. CRF is available for expenditures between March 1,
2020, and December 30, 2020, while the period of availability for ESSER is March 13, 2020, through September 30, 2022. As a result, districts and
charter schools should use CRF funds first for expenses more closely tied with the pandemic response.

Allocation - Drawdown Allocated* Expended/ Balance Percentage | Total LEA Percentage
Drawn Down Funds LEAs Count | LEAs that
Expended | in -
GRA | Draw :a"e
Down rawn

down

funds
CARES ACT - ESSERF Flow-through $42,689,477 $6,059,225 | $36,630,252 14.19% 155 59 38.06%
CARES ACT - ESSERF - State Set-Aside ESSERF
Blended Learning (aka LMS Priority) $3,744,593 $285,661 | $3,458,932 7.63% 180 11 6.11%
CARES ACT - ESSERF - State Set-Aside SEL $987,161 $3,389 $983,772 0.34% 180 2 1.11%
Technology - Idaho Rebounds - Corona Virus
Relief Fund $997,500 $78,650 $918,850 7.88% 60 6 10.00%
Non-ESSERF - Idaho Rebounds - Corona Virus
Relief Fund $931,271 $29,486 $901,785 3.17% 53 3 5.66%
Distance/Blended Learning - Idaho Rebounds -
Corona Virus Relief Fund $21,689,056 $777,661 | $20,911,395 3.59% 147 10 6.80%

CRF Blended Learning Grant $30 M
Devices Connectivity LMS Professional Assistive TOTAL
Development Technology

Amount requested in CRF $16,039,175 | $2,570,102 $1,771,356 $1,982,689 $697,264 $23,060,586

Blended Learning applications as
of 10.5.2020

SDE
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156 Districts and LEA Charters have completed an application and been recommended for funding by the Review Committee. 16 districts and
LEA Charters have not submitted an application. All of these districts and Charter LEAs who have not submitted an application have been
contacted and offered support for submitting.

For a list of CARES Act LEA allocations, go to https://www.sde.idaho.gov/federal-programs/cares-act/index.html and click on the
CARES Act Allocation Funding Sources link.

Equitable Services Update

At issue was the calculation formula for providing equitable services to non-public schools. The CARES Act references ESSA Section 1117 in
providing equitable services (Sec. 18005). In ESSA, Section 1117, equitable services are calculated based on the number of low-income students
in the non-public school. In July, an interim rule was issued by the U.S. Dept. of Education to calculate equitable services based on the total
enrollment of students in the non-public schools.

On Friday, September 25, 2020, Secretary DeVos sent a letter to the Chief State School Officers regarding the CARES Act equitable services. In
response to the various lawsuits, the Secretary stated in this letter that the US Department of Education will not appeal the decision that
vacated the Interim Final Rule (IFR). It also stated that the Department will not take any action against the state or districts that followed the
guidance in the IFR for calculating funds prior to the court’s decision.

On September 29, 2020, all LEAs who have private non-profit schools within their boundaries were notified of this final development by Michelle
Clement Taylor.
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SUBJECT
Advanced Opportunities FY20 Outcomes Report
REFERENCE
October, 2018 The Board Received the statutorily required report for

Advanced Opportunities in October of 2018.

APPLICABLE STATUTE, RULE, OR POLICY

Section 33-4602, Idaho Code.
Idaho Administrative Code, IDAPA 08.02.03 - Section 106.

BACKGROUND/DISCUSSION

Advanced Opportunities are available in all public high schools around the state;
they include: Dual Credit, International Baccalaureate, Advanced Placement,
College Level Examination Program, Overload Courses, Career Technical
Education, Workforce Training and scholarships for early graduation. In FY2019
workforce training courses were added as an approved expenditure. These
programs are implemented to assist students in making a smooth transition to their
future career aspirations after high school and increasing post degree / certification
attainment. Section 33-4602, Idaho Code, allocates $4,125.00 to every public-
school student in grades 7-12 to use towards the cost of overload courses, dual
credits, workforce training and examinations. The State Department of Education
(SDE), in partnership with Idaho colleges and course providers, have incorporated
systems that allow this funding to be managed through each high school in the
state. The SDE and Idaho college’s provide help to school districts around advising
related to Advanced Opportunities.

IMPACT

In FY20, Advanced Opportunities funding served 39,304 students through the
SDE, growing by over 7,000 students from FY18. The program provided financial
assistance for 16,492 overload courses, 19,094 examinations, and over 235,382
dual credits, and awarded 76 scholarships for students who graduated early in FY
20. On average, 28% of all eligible students in the state use Advanced
Opportunities funding and of that, 58% of 12" grade and 56% of 11" grade eligible
students, utilize the program.

ATTACHMENTS

Attachment 1 — Advanced Opportunities FY20 Outcome Report
Attachment 2 — Advanced Opportunities Report Presentation

BOARD STAFF COMMENTS AND RECOMMENDATIONS

SDE

Pursuant to Administrative Code, IDAPA 08.02.03.007, Advanced Opportunities
are defined as Advanced Placement courses, dual credit courses, technical
competency credit, and International Baccalaureate programs. This program
mirrors the Board’s definition of Advanced Opportunities established in Board
policy IIL.Y. In addition to this definition set in Idaho law, IDAPA 08.02.03.106,
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SDE

requires all high schools in Idaho to provide Advanced Opportunities or to provide
opportunities for student to take courses at a postsecondary campus. Board Policy
lIl.Y. establishes the parameters, including minimum standards, by which the
postsecondary institutions may offer advanced opportunities to secondary
students. Chapter 51, Title 33, Postsecondary Enrollment Options, enacted in
1997, is the enabling section of Idaho Code, allowing secondary students to take
postsecondary courses and defines dual credit courses.

Section 33-4602, Idaho Code, Advanced Opportunities was enacted in 2016 and
establishes a program by which public school students in grades 7 through 12 are
entitled to $4,125 that can be used toward the students’ cost for participating in
Advanced Opportunities as well as the cost to take postsecondary credit-bearing
or career technical certificate examinations and secondary overload courses. This
funding may be used for dual credits taken either at the high school or on the
postsecondary institution campus and will reimburse up to $75 per credit of the
cost. This program also limits the reimbursement for secondary overload courses
to $225 per course. In addition to the certificate or credit costs that are covered by
this program, students who graduate one year or more early are eligible for an
advanced opportunities scholarship. The amount of the scholarship is equal to
35% of the statewide average daily attendance-driven funding per enrolled pupil
for each year the student graduated early. Students must apply for the scholarship
within two years of graduating from a public school. This program was amended
in 2019 to also include career technical workforce training courses, such as
federally registered apprenticeships, up to $500 per course and $1,000 per year.

Students may participate in any of the Board’s advanced opportunities outside of
the state funding program established in Section 33-4602, Idaho Code, at their
expense, in addition to participating in the advanced opportunities program
established by Section 33-4602, ldaho Code, referred to as the Fast Forward
Program. Students who choose to participate in advanced opportunities outside
of this program are responsible for all associated costs. The report provided in
Attachment 1 provides participation and cost information.

A dual credit report has also historically been provided to the Board at its regular
December Board meeting. The dual credit report provides information on the
impact dual credit courses have on student behavior, the participation of Idaho’s
various student population in taking dual credits and participation numbers for all
student taking dual credits at our public postsecondary institutions.

Additionally, Board staff, through the Board’s college and career advising initiative
are working with school districts and charter schools in developing programs to
provide meaningful advising and pathways for their students participating in
advanced opportunities. This work is being done in collaboration with the Idaho
Digital Learning Academy, the Department of Education, and the Division of
Career Technical Education.
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The 2019 Legislature required an independent external program evaluation of the
advanced opportunities program. The evaluation was conducted by Boise State

University’s Idaho Policy Institute, a copy of which can be made available upon
request.

BOARD ACTION
This item is for informational purposes only.

SDE TAB 4 Page 3



STATE DEPARTMENT OF EDUCATION
OCTOBER 21, 2020 ATTACHMENT 1

Annual Totals FY 20

Compiled 9.15.2020

*All figures are based on data available September 15, 2020. Information reported can be subject to change.
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STATE DEPARTMENT OF EDUCATION

OCTOBER 21, 2020

ATTACHMENT 1

Advanced Opportunities Activity and Payment Distributions: FY 20
S 23,077,900.95

Fast Forward Program

Students Served: 39,304

Examinations Amount Headcount Students Served
Exam Total $1,609,957.95 19,093 11,474
Advanced Placement (AP) $1,372,846.00 15,117
International Baccalaureate (IB) $45,934.00 386
Professional Certification Exams (CTE) $170,819.95 3,361
College Level Examination Program (CLEP) $20,358.00 229

Overload Courses Amount Headcount Students Served
Overload Total $1,722,703.00 16,492 10,770
Idaho Digital Learning $831,320.00 11,099
Districts $809,649.00 4,655
*Brigham Young Univ-Independent $40,629.00 252
Study
*Other $41,105.00 485

Dual Credit Amount Headcount Credits Students Served
Dual Credit Total $19,113,373.00 78,144 235,382.5 29,768
Boise State University $2,390,847.00 10,570 32,153
College of Eastern Idaho $198,161.00 922 2,680
College of Southern Idaho $3,141,298.00 13,760 42,601
College of Western Idaho $4,833,024.00 20,233 65,067
Idaho State University $1,821,526.00 8,007 24,662
Lewis-Clark State College $561,012.50 2,451 7,654
North Idaho College $1,319,941.00 7,246 18,120
University of Idaho $860,760.00 3,976 11,500,
*Brigham Young University-ldaho $8,280.00 58 158
*Northwest Nazarene University $2,096,976.00 10,007 28,061
*Treasure Valley Community College $98,725.00 469 1,517
*Other $89,022.50 445 1,209.5
Total Dual Credit Tuition $17,419,573.00
Out-of-District Tuition $1,693,800.00
* Funds sent to school districts for distribution related to this activity

Workforce Training Courses Amount Headcount Students Served
Workforce Training Total $45,771.00 98 70
College of Eastern Idaho $2,775.00 6
College of Southern Idaho $845.00 2
College of Western Idaho $24,000.00 53
Idaho State University $11,000 22
North Idaho College $7,151.00 15

SDE
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Early Graduation Scholarship S 585,896
Early Graduation Scholarship
Early Graduation Scholarship Totals Amount Students Eligible
Awarded Scholarships
Scholarships
Post-secondary Scholarships $118,400.00 76 331
School District Awards $467,496.00

Advanced Opportunities Demographic Breakdown FY 20

Total Students: 39,304

Percent Statewide
Participating in Comparable
Race Number of Students Adv Ops Percent
American Indian 249 0.63% 1.12%
Asian 739 1.88% 1.28%
Black or African American 344 0.88% 1.18%
Hispanic 5,613 14.28% 18.25%
Native Hawaiian or Pacific Islander 118 0.30% 0.31%
White 31,248 79.50% 75.12%
Multiple 993 2.53% 2.74%
Percent Statewide
Participating in Comparable
Gender Number of Students Adv Ops Percent
Female 22,201 56.49% 48.71%
Male 17,087 43.47% 51.29%
Unknown 16 0.04% n/a
Percent Statewide
Participating in Comparable
Other Demographics Number of Students Adv Ops Percent
Private/Homeschool 218 0.55% n/a
Free/Reduced Lunch 8,493 21.61% 30.96%
Special Education 787 2.00% 10.11%
504 1,742 4.43% 4.99%
At Risk 2,171 5.52% 10.39%
English Learners 721 1.83% 4.40%
Gifted 3,623 9.22% 6.12%
Neglected/Delinquent 3 0.01% n/a
Homeless 417 1.06% 1.53%
SDE TAB 4 Page 3




STATE DEPARTMENT OF EDUCATION
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Advanced Opportunities Participation and Expenditure FY 20

S Total Expenditure 2
D L.E.A. AO Payment o .3 Students Percent Participation Per 5 f%
ame L8 an articipating o o
N FY 20 < Rank Participati o
£ (7-12) <
S Student &5
1 > $1,543,716.00 3928 12452 31.55% 39 $393.00 94
ok
2 $4,056,585.50 6384 19540 32.67% 35 $635.43 25
TEh
gzke
3 - $371,240.00 721 2715 26.56% 56 $514.90 55
55
<5
é =
11 - $1,425.00 11 72 15.28% 113 $129.55 143
255
235
2>3
13 $20,911.00 64 122 52.46% 5 $326.73 113
g o
Z
25
Sa
21 $49,939.00 87 633 13.74% 123 $574.01 38
T §
x = 2 o
EL
25 o $1,004,589.00 1770 5972 29.64% 47 $567.56 40
= =
zo
1
§ a
33 " $95,855.00 174 497 35.01% 25 $550.89 45
z6
— Z
x 2D~
< 0O L
I:"ﬁ' [(Shya)
41 " $53,645.00 79 446 17.71% 103 $679.05 20
2,5
G o
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44

PLUMMER-
WORLEY

JOINT
DISTRICT

$8,470.00

173

5.20%

140

$941.11

52

SNAKE RIVER
DISTRICT

$44,370.00

198

881

22.47%

80

$224.09

132

55

BLACKFOOT
DISTRICT

$169,640.00

330

1877

17.58%

106

$514.06

56

58

ABERDEEN
DISTRICT

$29,145.00

81

331

24.47%

63

$359.81

103

59

FIRTH
DISTRICT

$50,144.00

109

397

27.46%

53

$460.04

68

60

SHELLEY
JOINT

DISTRICT

$106,050.00

251

1053

23.84%

71

$422.51

82

61

BLAINE
COUNTY

DISTRICT

$226,683.00

548

1641

33.39%

31

$413.66

87

71

GARDEN
VALLEY

DISTRICT

$12,002.00

28

122

22.95%

76

$428.64

78

72

BASIN
SCHOOL

DISTRICT

$33,410.00

47

164

28.66%

48

$710.85

14

73

HORSESHOE
BEND

SCHOOL
DISTRICT

$10,125.00

22

119

18.49%

98

$460.23

67

83

WEST
BONNER
COUNTY

DISTRICT

$17,277.00

50

437

11.44%

130

$345.54

109

SDE
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84 a $85,599.00 246 1685 14.60% 118 $347.96 108
zZuG
91 9 $363,863.00 988 4917 20.09% 88 $368.28 100
25
oF
Zo
S
93 5 $1,335,579.50 2425 6206 39.08% 19 $550.75 46
=l
CzE
i
101 > $41,395.00 126 663 19.00% 94 $328.53 112
g =gs]
o Zx
2 D G
§ S B
111 $17,060.00 31 172 18.02% 102 $550.32 48
wiZ O
EZ2Zc
23905
(@] [a)
121 $6,740.00 20 89 22.47% 81 $337.00 111
2 G
235
S83
131 $883,119.00 1649 7033 23.45% 72 $535.55 51
<55
132 . $313,401.45 750 2626 28.56% 49 $417.87 85
-
oG
I
3o
133 $10,200.00 35 202 17.33% 107 $291.43 121
ox -
2E:
z 2
134 = $387,683.00 811 2014 40.27% 18 $478.03 64
s
a e
25
S
135 $12,015.00 46 214 21.50% 84 $261.20 128
g5
6&
S
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136 $92,353.00 173 444 38.96% 20 $533.83 52
I e E
o= E
s8¢
137 $121,648.00 163 514 31.71% 38 $746.31 10
<5
Sz
<5
a A
139 $997,755.00 1535 4502 34.10% 30 $650.00 23
555
S8¢F
L35
148 = $14,665.00 46 241 19.09% 93 $318.80 114
85
<a
o
149 < $5,025.00 18 78 23.08% 74 $279.17 125
RS
EG
S a
=2
150 $95,246.00 165 407 40.54% 17 $577.25 34
5858
2ES L
%) [a}
151 $299,200.00 515 2606 19.76% 91 $580.97 32
<E E
e
58°%
161 $6,440.00 27 60 45.00% 13 $238.52 130
« 6
zz¢
583
171 $102,439.00 181 589 30.73% 43 $565.96 41
S.6
o 2
coh
S~ a
181 $8,250.00 26 161 16.15% 109 $317.31 115
2. G
= Z o
182 $5,510.00 13 94 13.83% 121 $423.85 81
Ze 5
S5E
="a
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ATTACHMENT 1

192 _ $8,295.00 28 186 15.05% 115 $296.25 120
2565
ZsE
o E a
193 _ $111,594.00 309 1637 18.88% 95 $361.15 102
2wl
=36
2 o
201 $184,815.00 383 1449 26.43% 57 $482.55 62
S O
255
=
202 $85,995.00 148 359 41.23% 16 $581.05 31
5.6
b5 E
=3
215 $57,630.00 124 1024 12.11% 128 $464.76 65
=i
gz=zx
o8 w
E Q (=)
221 _ $151,890.00 300 1252 23.96% 70 $506.30 59
ESy
)
=5-
=z
231 $76,245.00 155 643 24.11% 68 $491.90 60
2.8
a o
35k
3°8
232 $63,647.00 115 476 24.16% 66 $553.45 44
z 5
£a
233 _ $24,785.00 63 143 44.06% 14 $393.41 93
S s
EZE
823
pu
234 _ $4,275.00 11 61 18.03% 99 $388.64 96
52
a5
ﬁ a
242 ° $56,141.00 79 173 45.66% 12 $710.65 15
226
S9E
583
()
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243

SALMON
RIVER JOINT
SCHOOL DIST

$8,060.00

18

52

34.62%

29

$447.78

70

244

MOUNTAIN
VIEW

SCHOOL
DISTRICT

$49,049.50

125

550

22.73%

79

$392.40

95

251

JEFFERSON
COUNTYJT
DISTRICT

$280,382.00

783

2760

28.37%

50

$358.09

105

252

RIRIE JOINT

DISTRICT

$37,375.00

102

370

27.57%

51

$366.42

101

253

WEST
JEFFERSON
DISTRICT

$33,980.00

54

307

17.59%

105

$629.26

27

261

JEROME
JOINT
DISTRICT

$227,615.00

404

1933

20.90%

85

$563.40

42

262

VALLEY

DISTRICT

$8,580.00

30

275

10.91%

132

$286.00

124

271

COEUR
D'ALENE
DISTRICT

$624,757.00

985

4913

20.05%

90

$634.27

26

272

LAKELAND
DISTRICT

$321,189.00

503

2181

23.06%

75

$638.55

24

273

POST FALLS
DISTRICT

$372,399.00

516

2761

18.69%

97

$721.70

12

274

KOOTENAI

DISTRICT

$8,110.00

64

7.81%

137

$1,622.00

SDE
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281 $167,736.00 292 1146 25.48% 59 $574.44 36
25
QE
o Y
=
282 $33,574.00 48 145 33.10% 32 $699.46 17
2e s
Z0o k5
6~ a
283 $15,420.00 28 116 24.14% 67 $550.71 47
S, G
SEE
I~ - a
285 $26,817.00 40 222 18.02% 101 $670.43 22
287 $32,720.00 45 138 32.61% 36 $727.11 11
5388
288 o $9,185.00 16 105 15.24% 114 $574.06 37
£85
BT E
291 $42,205.00 119 393 30.28% 45 $354.66 107
&G
=g
S a
292 $2,248.00 12 39 30.77% 42 $187.33 135
£z G
32k
w -7
302 $5,735.00 16 70 22.86% 78 $358.44 104
8.6
w 2 o
5545
= - a
304 $18,375.00 48 197 24.37% 65 $382.81 97
.G
SEE
£=2
305 $9,975.00 22 70 31.43% 40 $453.41 69
2.8
z5¢8
©=3
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312 " $18,530.00 42 223 18.83% 96 $441.19 73
829
£ [a)
314 $12,919.00 35 101 34.65% 28 $369.11 99
I
S Q
£E
oo
316 . $5,775.00 12 81 14.81% 116 $481.25 63
==
o Q
£
23
321 $235,698.00 580 2486 23.33% 73 $406.38 91
55
2E
< L
S ()
322 E $95,670.00 277 845 32.78% 33 $345.38 110
x O b
< D
cs5
%] 5(; =)
331 - $282,837.00 344 2587 13.30% 126 $822.20 7
St
2355
S Q ()
340 z $321,686.00 544 2195 24.78% 62 $591.33 30
341 $11,475.00 40 222 18.02% 100 $286.88 123
< 2
— N0
342 o $3,000.00 8 39 20.51% 86 $375.00 98
2 s
9oh
3 - a
351 $53,270.00 122 825 14.79% 117 $436.64 75
w S -
5§32
363 $77,455.00 141 393 35.88% 23 $549.33 50
2c b
£55
s =)
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365 . — $12,215.00 49 150 32.67% 34 $249.29 129
2aZh
2:2¢
B . . (] .
370 w $56,754.00 135 561 24.06% 69 $420.40 84
258
S5k
g =)
, . . (] .
371 $49,439.00 166 648 25.62% 58 $297.83 117
w =
Ec g
255
a [a)
372 < $148,335.00 219 467 46.90% 9 $677.33 21
[
=332
=25
373 5 $65,864.00 164 817 20.07% 89 $401.61 92
25
2o
381 - $76,505.00 173 708 24.44% 64 $442.23 72
=206
230
382 o $4,894.00 24 95 25.26% 61 $203.92 134
25
2 o
391 $37,375.00 67 487 13.76% 122 $557.84 43
ge S
405
I~
392 $905.00 5 50 10.00% 135 $181.00 137
Z5
=L
e
, . . (] .
393 $12,285.00 30 207 14.49% 119 $409.50 89
85
= a
, . . (] .
401 $67,425.00 138 866 15.94% 111 $488.59 61
5E 2
525
33
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411 - $691,833.00 1320 4324 30.53% 44 $524.12 53
25
z 5
=0
=
412 - $32,720.00 75 607 12.36% 127 $436.27 76
5
g o
413 $96,374.00 222 806 27.54% 52 $434.12 77
=
x O
Zg
~a
414 $188,925.00 277 900 30.78% 41 $682.04 19
> -
x O
@ =
=2
415 $16,860.00 40 158 25.32% 60 $421.50 83
z G
T3
417 a $17,110.00 64 148 43.24% 15 $267.34 127
55
s [a)
, . . () .
418 - $33,162.00 56 153 36.60% 21 $592.18 29
S
2 =
421 . $89,797.00 217 624 34.78% 27 $413.81 86
22865
Ss3E
= 8 £ a
, . . () .
422 $2,970.00 10 95 10.53% 133 $297.00 118
=R,
3Sa
431 $117,223.00 266 824 32.28% 37 $440.69 74
=
s 9
2
z 8
432 w $6,870.00 12 54 22.22% 82 $572.50 39
5:8
% =3
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433 $4,875.00 11 51 21.57% 83 $443.18 71
<0
Y7
Sa
451 $50,340.00 98 192 51.04% 7 $513.67 57
> oo
SE8
452 $112,854.00 221 1137 19.44% 92 $510.65 58
0%z
(e
SES
453 | . $450.00 2 386 0.52% 143 $225.00 131
Z —
SEzS
2225
455 $222,200.00 212 409 51.83% 6 $1,048.11 2
457 $33,421.00 81 741 10.93% 131 $412.60 88
g
SE<
235
458 $83,185.00 100 204 49.02% 8 $831.85 6
w
=l
460 : 5 $825.00 6 114 5.26% 139 $137.50 142
5¢°
=&
461 $30,195.00 52 147 35.37% 24 $580.67 33
2253
Sako
Z2%3
g oOow
462 $24,024.00 81 296 27.36% 54 $296.59 119
£f3
463 $163,216.00 172 309 55.66% 4 $948.93 3
5E3
£33
SDE TAB 4 Page 14




STATE DEPARTMENT OF EDUCATION

OCTOBER 21, 2020

ATTACHMENT 1

464

CHARTER
SCHOOL

WHITE PINE

$2,625.00

22

137

16.06% 110 $119.32 144

465

NORTH
VALLEY
ACADEMY

$20,885.00

38

83

45.78% 11 $549.61 49

466

iSUCCEED
VIRTUAL

HIGH
SCHOOL

$14,280.00

68

654

10.40% 134 $210.00 133

468

IDAHO
SCIENCE &

TECHNOLOGY

CHARTER

$1,350.00

14

101

13.86% 120 $96.43 147

469

IDAHO
CONNECTS

ONLINE
CHARTER

$8,080.00

28

166

16.87% 108 $288.57 122

470

Kootenai
Bridge

Academy

$30,885.00

36

312

11.54% 129 $857.92 5

475

SAGE INT
SCHOOL OF

BOISE

$6,675.00

42

425

9.88% 136 $158.93 138

476

Another
Choice

Virtual

Charter

$10,215.00

24

383

6.27% 138 $425.63 80

477

BLACKFOOT
CHARTER

COMMUNITY

LEARNING

$1,350.00

15

85

17.65% 104 $90.00 149

480

NORTH
IDAHO STEM

CHARTER
ACADEMY

$58,641.00

102

181

56.35% 3 $574.91 35

482

AMERICAN
HERITAGE

CHARTER
DISTRICT

$12,465.00

27

118

22.88% 77 $461.67 66

SDE

TAB 4 Page 15




STATE DEPARTMENT OF EDUCATION
OCTOBER 21, 2020 ATTACHMENT 1

485 $26,860.00 66 117 56.41% 2 $406.97 90

IDAHO STEM
ACADEMY DBA
BINGHAM
ACADAMEY

486 $675.00 9 NULL NULL 145 $75.00 151

UPPER
CARMEN
PUBLIC
CHARTER

487 . $52,135.00 101 278 36.33% 22 $516.19 54

FORREST M
BIRD
CHARTER
DISTRICT

489 $13,669.00 32 159 20.13% 87 $427.16 79

ID COLLEGE &
CAREER
READINESS
ACADEMY

490 $6,205.00 34 NULL NULL 147 $182.50 136

ID DISTANCE
EDUCATION
ACADEMY
DISTRICT

491 $107,980.00 152 511 29.75% 46 $710.39 16

CDA CHARTER
ACADEMY
DISTRICT

492 $300.00 4 NULL NULL 149 $75.00 152

ANSER
CHARTER
SCHOOL

493 $77,401.00 100 374 26.74% 55 $774.01 9

NORTH STAR
CHARTER
DISTRICT

494 ) $1,425.00 10 75 13.33% 125 $142.50 141

POCATELLO
COMM
CHARTER
SCHOOL, INC

495 $1,650.00 17 109 15.60% 112 $97.06 146

FORRESTER
ACADEMY,
INC

497 . $4,050.00 15 298 5.03% 141 $270.00 126

PATHWAYS IN
EDUCATION
NAMPA, INC
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498 o $150.00 1 78 1.28% 142 $150.00 140
a =z
BE
2
oS
531 | , $750.00 7 20 35.00% 26 $107.14 145
EoEs
AEE
534 . $82,526.00 119 258 46.12% 10 $693.50 18
2 2
=2
o
537 ) $4,275.00 12 NULL NULL 152 $356.25 106
58330
2245
g g S a
555 $1,555.00 18 134 13.43% 124 $86.39 150
6:8%
zEz4
5558
559 $41,666.00 70 NULL NULL 150 $595.23 28
28s5
SseE=x
ow<gh
Fido
641 . $35,050.00 223 338 65.98% 1 $157.17 139
768 $51,445.00 72 NULL NULL 148 $714.51 13
£3gs
cSf:f
2933
785 0 $153,218.00 190 NULL NULL 151 $806.41 8
zs¢e
ozk
£33
>
795 0 $26,073.00 86 NULL NULL 146 $303.17 116
E
813 $750.00 8 NULL NULL 144 $93.75 148
sEg
A g T
$38
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Grade by Grade Comparison FY20
gi | ¢ c : - ’
522 | 3 se| o |8 | 52 . -
v [8E¢ & SE| 8 28| 5% X < & ¢
E|Ezs | 2 55| % | 83f| 5 22 |85
(G) Zz &h < [ a a (@) [ = Z < i <> a &
7 317 25,3231 1.25% 439 22 1 $37,706.00 $118.95
8 825 24,689 3.34% 1,098 155 3 $98,963.00 $119.96
9 4,429 24,940 17.76% 3,199 8,699 588 $1,115,331.00 $251.82
10 9,227 23,953| 38.52% 3,433 41,487 2,556] $3,630,275.00 $393.44
11 13,032 22,956 56.77% 3,606 99,016 7,237  $8,335,014.40 $639.58
12 12,785 22,020 58.06% 4,717 86,003 8,708  $7,580,715.55 $592.94
Totals 40,615* 143,881** 28.23%
*This number will vary based on many factors including dual enrollment or grade level of funding request(s).
** All student totals are taken based on November 1, 2019 data.

Total Student Usage

Amount Expended by Students
$4,125 758
> $3,500 1,021
> $3,000 1,234
>$2,500 2,464
> $2,000 5,214
> $1,500 9,654
> $1,000 18,610
> $500 35,817
>$0 74,348
Total: 149,120*
*Data is from all student use from
FY17, FY18, FY19 and FY20.
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Supporting Schools and Students to Achieve

SHERRI YBARRA, ED.S., SUPERINTENDENT OF PUBLIC INSTRUCTION

National Recognition and Accolades

The State Department of Education’s Advanced Opportunities
Program, which helps students get a jump start toward college and
career, offers a worthy example for “state policymakers seeking
ways to improve the quality of high school instruction and expand
postsecondary access and attainment,” according to May 2020
report from the Manhattan Institute.

The report, “How Idaho is Reshaping High Schools by Empowering
Students,” focuses on Idaho’s unique advanced opportunities
program. Most states across the country now have laws to enable
dual enrollment, but “Idaho’s Advanced Opportunities program has
been particularly successful,” the report states.

Advanced Opportunities| 2
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The Program Pays for....

Overload Courses
Dual Credit (Academic and CTE)
Exams (CTE, CLEP, AP, and IB)

Workforce Training
Early Graduation Scholarship

Advanced Opportunities| 3

Proportions of the Program: Reimbursements

FY 2019 Proportion of Reimbursements FY 2020 Proportion of Reimbursements
$1,425,254 $1,425,254

$45,771,
8% 8%

0%

$1,539,247
8%

$1,539,247
8%

Overload Exams  m Dual Credit Overload m Exams m Dual Credit m Workforce

Advanced Opportunities| 4
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Proportions of the Program

FY 2019 Proportion of Student Use FY 2020 Proportion of Student Use
70, 0%

9,096 19%

10,828
23%

10,828
23%

Overload Exams m Dual Credit Overload m Exams m Dual Credit m Workforce

Advanced Opportunities| 5

Demographics

Total number of students using A.O.: 39,304
This is a an 8% increase over the prior year.

Advanced Opportunities| 6
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Advanced Opportunities | 7

Dual Credit

Total A.O. Dual Credits Attempted

250000
s 235383

2315
200000

150000 28
100000
50000 46512

0
2016 2017 2018 2019 2020

@ Total Dual Credits

Advanced Opportunities| 8
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Dual Credit by College: 2019
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Dual Credit by College: 2020
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Dual Credit

Average Number of A.O. Dual Credits Attempted
by Student

29,768

students took Dual |
Credit courses in 2020, .

a 7% increase from
2019.
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e /\verage number of dual credits taken by students
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Early Graduation Scholarship
Students Awarded Scholarship Students Eligible for Scholarship

2019 Total =93 2019 Total =334
2020 Total =76 2020 Total =331

Advance d Opportunities| 13

Dr. Eric Studebaker | Director of Student Engagement & Safety Coordination

Idaho State Department of Education
650 W State Street, Boise, ID 83702
208 332 6961
estudebaker@sde.idaho.gov
www.sde.idaho.gov

Supporting Schools and Students to Achieve
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SUBJECT
Progress Update on Mastery-Based Education
REFERENCE
October 2014 Board adopted recommendations for implementing the

2013 Task Force recommendations, including
implementation of those regarding mastery-based
education in Idaho’s public schools.

May 2015 Board received a presentation from the Foundation for
Excellence in Education regarding mastery-based
education and possible partnership opportunities.

January 2016 Board endorsed the Governors 2016 Legislative
Initiatives, including funding for the mastery-based
education pilot programs

June 2017 Board received a brief update from the State
Superintendent of Public Instruction on the mastery-
based pilot program.

August 2017 Board received a presentation from the State
Department of Education regarding the progress of the
mastery-based education initiative.

December 2017 Board received an update from the State Department
of Education on the implementation of the mastery-
based education initiative.

February 2018 Board acted to support SB 1059 (2018), to lift the cap
and expand the mastery-based education initiative and
formalize the Idaho Mastery Education Network
(IMEN).

October 2019 Board received an update from the Stade Department
of Education regarding determining mastery for credit
and financial literacy

February 2020 Board received an update on status of mastery
education initiative.

APPLICABLE STATUTE, RULE, OR POLICY
Section 33-1632 Idaho Code, Mastery-Based Education
IDAPA 08.03.03 — Section 004.01.1 College and Career Readiness Competencies
IDAPA 08.03.03 — Section 140.01. Workforce Skills

BACKGROUND/DISCUSSION
This update, from the Mastery-Based Education Coordinator, will focuses on the
significant progress made towards next-steps identified in February 2020 and work
supporting the State Board approved College and Career Readiness
Competencies.

SDE TAB 5 Page 1
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Identified next steps include:

e Create a communication Plan with timelines, deliverable and reportable
outcomes.
e Ensure that the work of the IMEN is easily understood by the public, parents
and policymakers.
e Bolster and support local communication and stakeholder outreach efforts.
e |dentify the needs of participating schools and provide technical assistance and
professional development.
e Create a sustainability plan, including:
0 Mastery-Based Education Framework.
0 An evaluation plan based on expected outcomes developed in the
Mastery Framework.
0 A process to provide the flexibility schools need to innovate and identify
areas policy makers can address.
0 A prioritization and template for grant expenditures based on an
examination of trends and long-term needs.
0 Create guidelines for rubrics and assessment processes as well as
samples schools can adopt.

IMPACT

Suggestions and recommendations for next steps regarding the Idaho College and
Career Readiness Competencies.

ATTACHMENTS

Attachment 1 — Mastery Update Presentation
Attachment 2 — Mastery Based-Education Framework

BOARD STAFF COMMENTS AND RECOMMENDATIONS

SDE

In 2014, the Board facilitated the work of five (5) subcommittees working on
recommendations for implementing the 2013 Education Improvement Task Force
Recommendations. The Structure and Governance Subcommittee’s
responsibilities included implementation strategies for the shift to a mastery-based
system where students advanced based upon content mastery, rather than seat
time requirements. The subcommittee found there were no prohibitions in state law
to moving to a mastery-based system, and that there is specific authorization in
Administrative Code that allows school districts and charter schools to develop
their own mechanisms for assessing student mastery of content and awarding
credits for the mastery at the secondary level. The subcommittee recognized that
there were some barriers in how school districts reported students in specific grade
levels to the state for funding. However, most barriers were largely perceived
rather than actual obstructions. The full recommendations may be viewed on the
Board'’s website.

Section 33-1632, Idaho Code requires the Department to: (a) provide ongoing

statewide outreach and communication to increase awareness and understanding
in mastery-based education; (b) facilitate and maintain the Idaho mastery
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education network; and (c) create a sustainability plan for statewide scaling of
mastery-based education.

As identified in the original subcommittee of the Governor's Task Force for
Improving Education, state law and administrative code allow for school districts
and charter schools to implement a master-based education system. The purpose
of the original incubators was intended to be used to identify barriers, real and
perceived, that were keeping school districts from implementing master-based
systems. Implementation of mastery-based education through the incubators
identified local barriers such as student management systems and professional
development needs, but no statute or administrative code changes were identified.

Working with a broad group of stakeholder and the Planning, Policy and
Governmental Affairs Committee of the Board, Board staff brought forward
recommendations for developing a common understanding of college and career
readiness in FY 2017. The Board adopted the work groups recommendations and
approved College and Career Readiness Competencies at the June 15, 2017
regular Board meeting. These competencies were then included in the state
content standards and incorporated into administrative rule through the negotiated
rulemaking process and became effective March 28, 2018.

BOARD ACTION

SDE

This item is for informational purposes only.
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Mastery Update:

Idaho State Board of Education

October 22, 2020

Supporting Schools and Students to Achieve

SHERRI YBARRA, ED.S., SUPERINTENDENT OF PUBLIC INSTRUCTION

Mastery Update

Idaho Mastery-Based Education Framework
* Based on statute, observations, and need
* The foundation for ALL things mastery

e Written with two perspectives in mind
* Anyone can read it once and understand

* Practitioners will see their efforts and also recognize
opportunities for growth

e Sets the guard rails with clear and concise language
* Dovetails and supports other SDE efforts

SBOE Mastery Update October 21-22, 2020 | 2
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Mastery-Based Education Framework

Instructional Practices
Personalize Learning

Curriculum and Assessment Enable
students to Demonstrate Mastery

ATTACHMENT 1

SBOE Mastery Update October 21-22, 2020 | 3

New Grant Application Process

setting to complete a Practicing Grant
*IMEN Mentor and Financial Support
* Pattern set for future success

and accountability

Framework Inspired Updates

e Exploration Grant: A full year of reflection and goal

* Practicing Grant: For experienced IMEN members
e Benefits: increased communication, data collection,

SBOE Mastery Update October 21-22, 2020 | 4

SDE
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Framework Inspired Updates

Staging Guide

e An impressive interactive collection of guidance
documents, exemplars, and resources representative
of IMEN work from 2016-Current

*Organized around the Framework

*Guides the work of the Exploration Grant Teams

NEXT STEPS:
e Sustainability and Evaluation Plan; June 2021

SBOE Mastery Update October 21-22, 2020 | 5

Growth of Mastery-Based Education

COHORT 1 (red) (2016)
32 Schools

COHORT 2 ( ) (2019-20)
30 Schools

COHORT 3 (blue) (2020-21)
40 Schools

SBOE Mastery Update October 21-22, 2020 | 6
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Competencies and Alignment

Idaho College and Career Competencies

* Approved by the Idaho State Board of Education
* 2017: NACE (Higher Ed and Workforce)

* Organized by Workforce Skills found in statute

* Subskills and Performance Level Descriptors (PLDs)
* Created by SDE/IMEN/reDesign (Work in Progress)

SBOE Mastery Update October 21-22, 2020 | 7

Competencies and Alignment

Workforce Skills Categories

1.Academic Skills (i.e., reading, language arts and
communication, mathematics, science, social studies)

2.Self-Management Skills (i.e., ability to plan, self-discipline,
respect for authority, ongoing skill improvement)

3.Individual and Teamwork Skills (i.e., personal initiative,
working with others)

4.Thinking/Information Skills (i.e., reasoning, problem
solving, acquiring and using information)

SBOE Mastery Update October 21-22, 2020 | 8
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Competencies and Statute Alighm

Workforce
Category

College and Career Readiness Competencies

Subskills

Academic Skills

1. Knowledge of Core Subjects: Possess proficiency in the core subjects
(language arts/communication, math, science, social studies, humanities
and health/wellness), and ability to apply this knowledge and
understanding to be successful in college or the workplace.

Choose and apply learning strategies

Conduct inquiry

Evaluate ideas/concepts

Apply knowledge and skills to authentic tasks

3. Oral/Written Communications: Articulate thoughts and ideas clearly
and effectively in written and oral forms. The individual has public
speaking skills; is able to express ideas to others; and can write/edit
correspondence and reports clearly and effectively.

Develop ideas for a specific purpose

Engage in academic discussion with others

Prepare and finalize ideas in written format

Deliver presentations

9. Citizenship/Civic Responsibility: Think critically about complex issues
and evaluate information about issues of public consequence.
Demonstrate knowledge of institutions and processes of government and
political systems. Possess behaviors, attitudes, and understanding
needed to be a knowledgeable, active and engaged member of a
community.

Participate in Community

Examine enduring problems

Build civic knowledge

Improve my community

SBOE Mastery Update October 21-22, 2020 | 9

Ex: Competency, Subskill & PLDs

SBOE Mastery Update October 21-22, 2020 | 10
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Competencies: What comes Next?

What comes next for the Competencies?
e CCSSO Intensive support; working with national
leaders and other states
e Align with Senior Project as evidence of HS
graduation level(5) performance?
* |daho Higher Ed and Workforce alignment?
e Members: BSU, ISU, Uofl, Micron
* Potential shared and common expectations
e Suggestions and recommendations for next steps?

SBOE Mastery Update October 21-22, 2020 | 11

Aaron McKinnon | Mastery-Based Education Coordinator
Idaho State Department of Education

650 W State Street, Boise, ID 83702

208 332 6952

email@sde.idaho.gov

www.sde.idaho.gov

Supporting Schools and Students to Achieve

SHERRI YBARRA, ED.S., SUPERINTENDENT OF PUBLIC INSTRUCTION SBOE Mastery Update October 21-22, 2020 | 12

SDE TAB 5 Page 6



STATE DEPARTMENT OF EDUCATION
OCTOBER 21, 2020 ATTACHMENT 2

IDAHO MASTERY-BASED EDUCATION FRAMEWORK
Students at the Center

The Idaho Mastery-Based Education Framework builds on the
definition of mastery-based education provided in Idaho law
and spotlights the legislative intent to provide learning
environments where students are empowered, competencies
are demonstrated, learning is personalized, and mastery is
recognized.

Idaho Code 33-1632 defines mastery-based education as:

"an education system where student progress is based on a
student's demonstration of mastery of competencies and
content, not seat time or the age or grade level of the student"

Learning culture empowers students. The transparency in a mastery-based learning system encourages students to
play a greater role, and invest more, in their educational success. With the support of teachers, students take
productive risks to learn and demonstrate the competencies, as the focus shifts to learning rather than earning a
grade. They make important decisions about their learning pathways, providing insight on projects, activities, and
the individual support needed to reach their potential. Self-reflection and self-assessment, along with goal setting
and progress monitoring, become regular habits. Through meaningful collaboration and routine teacher and peer
feedback, learners support one another in their academic growth.

LEARNING PERSONALIZED

Instructional practices personalize learning. Mastery Learning provides a foundation for personalized learning through
flexible pacing and deliver of common expectations and performance-based assessments. Students receive timely,
differentiated supports based on individual academic strengths and needs, and the opportunity to share their
understanding in multiple ways. Learning experiences offer opportunities to collaborate in meaningful ways by
leveraging student interests and connections to their community. Personalized Learning, driven by meaningful
interactions with teachers and peers, results in higher levels of student engagement and agency.

Curriculum and assessment enable students to demonstrate mastery. The College and Career Readiness
Competencies adopted by the State Board of Education provide the foundation for the Idaho Mastery Learning
Framework. Competencies represent the knowledge, skills, and personal attributes that lead to success. Mastery
learning environments focus on competencies through rigorous real world applications that prepare students for
diverse postsecondary pathways. Competencies make learning equitable and transparent through explicit,
measurable, and transferable learning objectives.

MASTERY RECOGNIZED

Policies and systems recognize mastery. Coupled with flexibility in pace and delivery, mastery learning is grounded
in the idea that students’ progress when they demonstrate mastery of key content and skills, regardless of the time
spent in class or when instruction takes place. Students also have opportunities to demonstrate mastery in
multiple formats. Mastery Learning systems ensure learners have equitable access to supports that promptly
identify and address learner need so they can move at their optimal pace through and into new learning
experiences.

6/19/2020 Idaho Mastery Learning Framework / Content and Curriculum / SDE / 1
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MASTERY EDUCATION
Support and Alignment

FINANCIAL SUPPORT: The Idaho Legislature has set aside $1,050,000 to support Local Education
Agencies in mastery-based education. There are two grants, EXPLORATION and PRACTICING.

e EXPLORATION GRANT: Created for schools considering mastery principles, this grant will support
teams in taking a full year to use the Mastery-Based Education Framework in reflecting on their
practices, creating goals and completing a Practicing Grant application for the following year. Link to
Application.

0 Minimal application process: ~ 1 hour to complete
0 Initial due date: Sept 14, 2020, but applications accepted through January 15, 2021
0 $10,000-$15,000 depending on team size
0 Fundingincludes: stipends for 5 + team members; funds for travel to observe other schools
and materials such as books, print materials, etc.
0 Year-long support with an experienced mentor from within Idaho
0 All applications accepted: pending available funds

¢ PRACTICING GRANT: Created for schools that have moved beyond the exploration phase, these
grant monies, requested through a budget narrative and aligned to the Mastery-Based Education
Framework, support an ongoing journey with mastery. Link to application.

0 Upto $36,000, depending on needs aligned to the Mastery Framework;

O CLARIFICATION: Working through the complex nature of mastery education is not easy or
precise. The application process will help your team identify areas of strength and areas for
further development. However, teams are not expected to have a major goal in every area of
the framework.

O Initial Due Date September 14, 2020: ~20+ hours to complete

= Secondary due date: January 15, 2021. For example, teams may choose the
EXPLORATION GRANT first semester and start goals second semester.
= All applications accepted: pending available funds and evaluative committee review.

TECHNICAL SUPPORT: The interactive Staging Guide represents nearly all of the collective knowledge
and insight gained from the Idaho Mastery Education Network (IMEN) since 2013. Aligned to the Mastery-
Based Education Framework, it provides a multitude of rich resources and guidance for all stages of
implementation. Link to Staging Guide (still in draft form).

ALIGNMENT: Approved by Idaho State Board of Education in 2017, and supported through State
Department of Education, competencies represent the knowledge, skills and attributes that help students
persevere in life and ensure they are ready for college and careers. They are specific, measurable, and
transferable. Used in conjunction with content standards, authentic work and student performance
demonstrate evidence of progress through the competencies. Identified subskills and performance level
descriptors support the competencies and allow students, teachers, and parents to easily recognize growth
and development. Link to competencies, sub skills, and performance level descriptors (still in draft form).

1. Knowledge of Core Subjects 6. Leadership

2. Critical Thinking/Creative Problem Solving 7. Professionalism/Work Ethic

3. Oral/Written Communications 8. Career Exploration and Development
4. Teamwork/Collaboration 9. Citizenship/Civic Responsibility

5. Digital Literacy 10. Financial Literacy

CONTACT INFORMATION: Aaron McKinnon; Mastery-Based Education Coordinator;
amckinnon@sde.idaho.gov ; 208-332-6952

6/19/2020 Idaho Mastery Learning Framework / Content and Curriculum / SDE / 2
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SUBJECT
Less Than Ten (10) Report
REFERENCE

October 2017 Superintendent reported to the Board that eight (8)
schools had requested approval and eight (8) were
approved.

October 2018 Superintendent reported to the Board that nine (9)
schools had requested approval and nine (9) were
approved.

October 2019 Superintendent reported to the Board that nine (9)
schools had requested approval and nine (9) were
approved.

APPLICABLE STATUTE, RULE, OR POLICY
Board of Education Governing Policies and Procedures Section IV.B.
Section 33-105 and 33-1003 (2)(f), Idaho Code.

BACKGROUND/DISCUSSION

Section 33-1003 (2)(f), Idaho Code, states that “Any elementary school having less
than ten (10) pupils in average daily attendance shall not be allowed to participate
in the state or county support program unless the school has been approved for
operation by the state board of education.” At the November 1999 meeting, the
State Board of Education (Board) delegated authority to the State Superintendent
of Public Instruction to approve elementary schools to operate with less than ten
(10) average daily attendance. A report listing the elementary schools that have
requested to operate with less than ten (10) average daily attendance and whether
approval was granted is to be provided to the Board at the October meeting.

Six (6) schools have requested to operate with less than ten (10) average daily
attendance during the 2020 — 2021 school year. Superintendent Ybarra has
approved all of the requests (Attachment 1).

IMPACT
These approved schools will generate state funding for their school districts, per
Chapter 10, Title 33, Idaho Code.

ATTACHMENTS
Attachment 1 — Schools with less than 10 pupils in attendance approved by the
Superintendent of Public Instruction

BOARD STAFF COMMENTS AND RECOMMENDATIONS
Section 33-107(4)(d) and (e), Idaho Code authorizes the Board to:

(d) Delegate to its executive secretary, the superintendent of public instruction, if
necessary to enhance effectiveness and efficiency, such powers as [s]he
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requires to perform duties and render decisions prescribed to the state board
involving the exercise of judgment and discretion that affect the public schools
in Idaho;

(e) Delegations of powers under this subsection must be adopted as statements
of agency action by the state board, as provided in section 33-105(2), Idaho
Code, and pursuant to a process that provides for notice, opportunity for input
and formal adoption by the state board....

Statements of agency action are adopted through the Board’s Governing Policies
and Procedures approval process. To comply with section 33-107(4), Idaho Code,
this delegation should be incorporated into Board policy IV.B. State Department of
Education. The original delegation and annual reporting requirement was made
by the Board at the November 18-19, 1999 Board meeting. In addition to the
statutory provisions regarding the delegation of duties to the Board’s executive
officers in 2014, the Board amended its bylaws to require all Board action that
“impacts the ongoing future behavior of the agencies and institutions to be
incorporated into Board Policy.” Staff recommends Board Policy IV.B. be
amended, incorporating the delegation and reporting requirements for the funding
of schools with less than ten (10) students.

BOARD ACTION

SDE

This item is for informational purposes only.
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Elementary Schools Approved to Operate with Less than 10 ADA

ATTACHMENT 1

2020-2021
Estimated
District Name Building # Building Name Enroliment Superintendent
71 Garden Valley School District 398 LOWMAN ELEMENTARY SCHOOL <10 Vickie Chandler
191 Prairie 491 PRAIRIE ELEM-JR HIGH SCHOOL 4 Elaine Faddis
193 Mountain Home 517 PINE ELEM-JR HIGH SCHOOL 3 James Gilbert
244 Mountain View 1287 ELK CITY PUBLIC SCHOOL 4-7 Marcus Scheibe
364 Pleasant Valley 800 PLEASANT VALLEY ELEM-JR HIGH <10 Rene Maestrejuan
416 Three Creek 835 THREE CREEK ELEM-JR HI SCHOOL 6 Gus Brackett

SDE
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SUBJECT
Update and status report on rewrite of Idaho content standards in ELA, math and
science
REFERENCE
August 2010 Board approved new content standards in English
language arts and mathematics (common core) and
proposed rule incorporating them by reference into
IDAPA 08.02.03.
November 2010 Board approved pending rule incorporating them by
reference into IDAPA 08.02.03.
August 2015 Board approved updated science standards and

proposed rule incorporating them by reference into
IDAPA 08.02.03.

November 2015 Board approved pending rule incorporating science
standard by reference into IDAPA 08.02.03 (rejected
by legislature).

August 2016 Board approved updated content standards in English
language arts and mathematics, new science content
standards and proposed rule incorporating them by
reference into IDAPA 08.02.03.

November 2016 Board approved an amendment to the English
language arts content standards and pending rule
incorporating content standards by reference into
IDAPA 08.02.03.

December 2016 Board approved revised science content standards
and temporary rule incorporating them by reference
into IDAPA 08.02.03.

August 2017 Board approved amended science standards and
proposed rule incorporating them by reference into
IDAPA 08.02.03.

November 2017 Board approved pending rule incorporating amended
science standards by reference into IDAPA 08.02.03.

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education, Organization Specific Policies & Procedures,
Section IV.B.9
Section 33-1612, Idaho Code
IDAPA 08.02.03.004.01, Rules Governing Thoroughness — The Idaho Content
Standards

BACKGROUND/DISCUSSION
The Idaho Content Standards reflect statements of what students should know and
do in various content disciplines and grades. Content standards are adopted
statewide and reviewed every six (6) years by teams of educators and other
stakeholders. These standards provide a consistent foundational level of academic
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content needed to be successful at each grade level and to graduate from Idaho’s
public schools, ready for college or career.

Superintendent of Public Instruction and the President of the State Board of
Education received a letter signed by House and Senate Education Committee
members directing a rewrite of the English language arts (ELA), math and science
standards.

The Department sought recommendations for standards review committee
members from stakeholders, including teachers, parents, administrators,
legislators, and industry partners. Committees for ELA, math and science began
meeting in June 2020 and their work has been guided by the letter received from
the legislators. The Board will hear an update on the progress the review
committees have made and the next steps in soliciting public feedback on the initial
draft of the standards, expected in December 2020.

IMPACT

Financial and other impacts of the approval of new content standards are not
known until final versions are completed and approved by the legislature.
However, districts may incur costs for new curriculum aligned with revised content
standards. In addition, the state will need to evaluate the current assessment
system to determine alignment with the new standards. ldaho may also need to
seek a waiver(s) from federal accountability while transitioning to new
assessments, or risk federal funds if not in compliance.

ATTACHMENTS

Attachment 1 — Idaho Content Standards Update and Status Report Presentation

Attachment 2 — Letter from House Education Committee and Senate Education
Committee Chair and Vice Chair

Attachment 3 — Response to March 9th 2020 Letter from House and Senate
Education Committees

BOARD STAFF COMMENTS AND RECOMMENDATIONS

SDE

Pursuant to Board Policy IV.B.9.a. the Idaho content standards will be, at a
minimum reviewed on a six (6) year cycle and the process for reviewing and
updating the content standards will include at a minimum:

i. A review committee consisting of ldaho educators with experience in the
applicable content area. The committee shall be made up of elementary
and secondary instructional staff and at least one postsecondary faculty
member from a four-year institution and at least one from a two-year
institution, at least one public school administrator, and at least one parent
of school-aged children or representative of an organization representing
parents with school aged children. Instructional staff and postsecondary
faculty members must have experience providing instruction in the
applicable content area. Additional members may be included at the
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discretion of the Department. To the extent possible, representatives shall
be chosen from a combination of large and small schools or districts and
provide for regional representation.

ii.  The review committee will make an initial determination regarding the need
to update the standards.

iii. Based on the review, the committee shall meet to develop Initial
recommendations for the creation of new content standards or amendments
to the existing content standards. The Department will provide multiple
opportunities for public input on the draft recommendations including but
not limited to the Department website and processes that allow for
individuals in each region of the state to participate.

iv. Drafts of the recommended amendments will be made available to the
public for comment for a period of not less than 20 days. At the close of the
comment period, the committee will finalize recommendations for Board
consideration.

In addition to those requirements set in Board policy, because the standards are
incorporated by reference into Administrative Code, they must also go through the
negotiated rulemaking process. This process allows the public to provide input
prior to the Board approving the standards and the accompanying proposed rule
to incorporate them. Amendments to the standards take effect when the
administrative rule incorporating them by reference takes effect.

The Elementary Secondary Education Act as amended by the Every Student
Succeeds Act in 2015 requires states to have high academic standards and
statewide assessments that measure students’ progress toward those standards.
At a minimum, states are required to have a statewide assessment aligned to the
applicable content standards in grades 3 through 8 and once in high school for
English language arts and mathematics and an assessment aligned to our science
content standards given once in each grade band (elementary, middle school, high
school). Significant amendments to the content standards for these three subjects
will additionally require review of the alignment between the statewide
assessments and the standards and new or amended assessments where it is
determined the content standards are no longer aligned with the statewide
assessments. Implementation or any new standards should be considered in
conjunction with discussions around cost of new assessment development and
professional development for instructional staff, as well as the impact on the state
accountability system and timing for roll out that aligns professional development,
student instruction, assessment, and accountability requirements.

BOARD ACTION

SDE

This item is for informational purposes only.
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Idaho Content Standards

Update on Process and Progress

Marilyn Whitney
Deputy Superintendent, Communications and Policy

Supporting Schools and Students to Achieve

SHERRI YBARRA, ED.S., SUPERINTENDENT OF PUBLIC INSTRUCTION

How we got here

e Feedback from recent legislative sessions

*Senate Concurrent Resolution No. 132 (2020)
Created Interim Study Committee

e Letter from House and Senate Education
Committees (March 9, 2020)

SBOE October 2020 | 2
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Review Committee Recruitment

Recruitment Letter sent to:

* House/Senate Education Committee Chairs/Co-Chairs
e Parent Teacher Association

* |daho Education Association

 |daho Association of School Administrators

* |daho School Boards Association

 |daho Business for Education

e Superintendents and other district leadership

SBOE October 2020 | 3

Review Committee Selection Process

Reviewed nominations for regional representation
*Teachers

* Parents/Community members

*School Board Members

e Legislators

SBOE October 2020 | 4

SDE TAB 7 Page 2



STATE DEPARTMENT OF EDUCATION
OCTOBER 21, 2020 ATTACHMENT 1

Math Committee Composition

*23 Members
* 11 Teachers
* 3 Administrators
* 4 Higher Education Representatives
e 2 Community Members
* 3 Legislators

SBOE October 2020 | 5

ELA/Lit Committee Composition

*27 Members
* 13 Teachers
* 6 Administrators
* 3 Higher Education Representatives
e 1 State Board of Education Staff Member
*1 Parent
* 3 Legislators

SBOE October 2020 | 6
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Science Committee Composition

* 33 Members
13 Teachers
* 3 Administrators
* 5 Higher Education Representatives
* 3 Community Members
* 1 Parent
* 1 School board member
* 1 Business partner
» 1 Career Technical Education partner
5 Legislators

SBOE October 2020 | 7

Region 17 Comprehensive Center

Part of a national network funded by the U.S.
Department of Education to work alongside state
education agency staff in Idaho and Montana—
building their capacity to implement, measure, and
sustain evidence-based initiatives that address
state-defined priorities.

SBOE October 2020 | 8
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Region 17 CC Team Facilitators

Kimberly Barnes
Director

Jacob Williams
Senor Advisor

Technical Assistance Mandy Smoker Broaddus
Practice Expert

Jennifer Esswein
Senior Leader

SBOE October 2020 | 9

Operationalizing the Legislature’s Directive

Legislative Request Math ELA Science
Explicitly state grade levels at which students should demonstrate mastery... 4 A A
...of addition, subtraction, multiplication, and division facts. 4 NA NA
Integrate these basics with critical thinking and real-life problem solving v A A

throughout the standards to ensure more connections to science, business,
and other related disciplines

Reduce the number of standards, use less complex verbiage, and prioritize the v v A
more important concepts
Ensure the standards are age and grade level-appropriate, especially in the v A v
early grades
Idaho Standards should have explicit, systematic and sequential approaches to A v A
teaching...

...phonemic awareness, phonics, vocabulary, fluency, and text NA v NA
comprehension.
Provide balance in standards that have been politicized A A v
Develop a clear progression of content from one grade to the next that is v v v

aligned from early learning to post-secondary education to continue increasing
student knowledge and skills over time.

SBOE Octiober 2020 | 10
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Content Standards Review Timeline
Final
Recommendations
Public Public Comment To SBOE
Kick-off Draft1to  Comment Draft2to  Period Leviclati
Period SBOE egislative
SBOE Update Approval
Legislature
l Workgroups l l Workgroups l Workgroups
I |
June December Jan/Feb June August October January
2020 2020 2021 2021 2021 2021 2022
SBOE October 2020 | 11

Progress to Date

Task of Review Groups Timeframe
Understand the purpose, procedures, and goals of the VIRTUAL Organizational Kickoff
standard setting process. All Content Areas

June 29 and 30, 2020

Review current Idaho Content Standards and study content | HOMEWORK — July and August 2020
standards from other states and research on best practices

Organize work and begin a rough Draft of content standards | VIRTUAL ALL SUBJECTS —
September 23, 24 and 29 2020

SBOE October 2020 | 12
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Rewrite Examples

Operations and Algebraic Thinking — 2.048

Rationale for revision (please provide

a) Kesp rationale for all that apply):

b} Revise: Record the ravised 1. How does the revision address
standard (influde tracked the legislative committas
changes) request?

c) Mowve: record what grade-level
{GL} the standard should be 2. Reason for removal of standard.
mowved to 3. Reason for move of GL for

Current standard d} Remowe standard standard.
A. Represent and sohee problems involving
multiplication and division.
1. Imterpret products of whole numbers, Interpret products of whaole numbers as Adopted the MA standard and revised for
e.g., interpret 5 = 7 as the total number of | the total number of objects in multiple complex verbiage.
objects in & groups of 7 objects each. For equal groups. *The highlighted s=ction needs to be
example, describe a context in which = For example, describe a context in which | indented and highlighted under the
total number of objects can be expressed 5 = 7 is the total number of objects in 5 standard.
255 =7, groups of ¥ objects egch.
Z. Interpret whole-number quotients of Interpret whole-number guotients of Adopted the MA standard and revisad for
whaole numbers, 2.g., interpret 56 + 2 as whaole numbers as the number of complex wverbiage.
the number of objects in each share when objects in each share when a group of *The highlighted s=ction needs to be
56 abjects are partitioned equally into & objects iz partitioned into egual shares, indented and highlightad under the
or as the number of shares when a -
shares, or as 2 number of shares when S5& 2roup of objects are partitioned into standard.
objects are partitionad into equal shares equal shares.
of & objects each. For example, describe a
context in which 2 number of shares or a SBOE October 2020 | 13

SBOE October 2020 | 14
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Reading Standards for Literature — Grade 3 Students:

a) Keep Rationale for revizion (pleaze provide rationale for
) Revize: Record the revized standard all that apply):
(include tracked changes) 1. How does the revizion address the legizlative
)} Move: record what grade-level the commitiee requeat?
standard should be moved to 2. Reazon for removal of ztandard.
3. Reazon for move of GL for standard.
Current standard d) Remove standard
Key Ideas and Details
RL.3.1 Ask and answer E‘uesnons fo b. Using text evidence, studenis can ask and The term explicitly may be too complex for all
demGIHStrate }Jr}derstandlng ofatext, | anewers questions about the text. stakeholders.
referring explicitly to the text as the
basis for the answers.
RL.3.2 Recount stories, md"'dmg b. Retell stories, including fables, folktales, and The terms recount and convey may be too
f""fblea folktales, and “WF‘S from myths from diverse cultures; determine the central | complex for all stakeholders.
diverse cultures; determine the message, lesson, or moral using key details from
central message, lesson, or moral the text to support it.
and explain how it is conveyed
through key details in the text.
RL.3.3 D_esc"_be ch a.radlers in a story b. Explain how one or more characters develop |4 We chose to revise this Florida's standard to
(E-QI-: their traits, mf)hvatlons: or throughout the plot in a literary text. provide more clarityisroi) -
feelings) and explain how their actions -
o Benchmark Clarifications:
contribute to the sequence of events.
Clarificafion 1: When explaining character
development, students will include character traits,
feelings, motivations and responses to situations.
Jctober 2020 | 15

Craft and Structure

RL.3.4 Determine the mea“ing of b. Determine the intended meaning of words and 4. Explanation of literal and figurative language
words and phrases as they are used phrases as they are used in a text. could be included in a guidance document.

in a text, distinguishing literal from

nonliteral language.

RL.3.5 Refer to parts of stories, b. MA: Identify common structural elements of 4. We chose to revise to MA standard to be more
dramas, and poems when writing of | fiction; deseribe how each part of a fext builds on | inclusive to all types of fiction and not to be limiting
speaking about a text, using terms earlier sections. with specific terminology.

such as chapter, scene, and stanza;
describe how each successive part
builds on earlier sections.

RL.3.6 Distinguish their own point of

- b. Identify and understand first and third-person 4 We chose to revise this standard to add clarity,
view from that of the narrator or those

point of view in a text. keeping in mind vertical alignment.
of the characters.
Integration of Knowledge and Ideas
RL.3.7 I?’q?lam hﬂ_w spemﬁrf aspects b.Explain how specific aspects of a text's 4_We chose to revise the word conveyed to
ofa t‘?x‘t s illustrations coninbute_r to illustrations contribute to the meaning of a story simplify language.
what is conveyed by the words in a (e.g., create mood, emphasize aspects of a

story (e.g., create mood, emphasize | character or setting).
aspects of a character or setting).

oer 2020 | 16
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MIDDII SCHOOL (6-8) EARTH AND SPACE SCIENCES

2018 Standard

Proposed revision

Revisions are in red text.

Rationale for revision

E551-M3-2. Develop and use a
model to describe the role of
gravity in the motions within
galaxies and the solar system.

Develop and use a model to describe
the role of gravity in the orbital motions
within galaxies and the solar system.

Adding the word “orbital” gives clarity regarding
motions and eliminates possible confusion about
including more complex motions.

ES51-MS-3. Analyze and
interpret data to determine
scale properties of objects in the
solar system.

Analyze and interpret data to determine
scale properties of objects (such as
relative size, distance, motions, and
features) in the solar system.

The standard is broad enough to cover 6-8 and we
added the parentheses to further define what
scale properties could include.

ESS1-MS-4. Construct a scientific
explanation based on evidence
from rock strata for how the
geologic time scale is used to
organize Earth's history.

Construct a scientific explanation based
on evidence from rock strata for how
the geologic time scale is used to
arganize analyze Earth's history.

The standard allows for students to engage in
scientific processes while applying science content
specific vocabulary. Changing from the word
“organize” to the word “analyze” requires higher
order of thinking about how to study Earth's
history.

*Further explanation may be needed for clarity of
evidence from rock strata to include index fossils,
layers of meteorite dust, major events, etc.

ES52-MS-1. Develop a model to
describe the cycling of Earth's
materials and the flow of energy
that drives this process.

Develop a model to describe the cycling
of Earth’s materials and the internal and
external flows of energy that drivesthis
the rock cycle processes.

The internal and external energy are added to
specify that not all energy driving these processes
comes from one source. Adding the language of

ATTACHMENT 1

OE October 2020 | 17

2018 Stan&ard

Proposed revision

Revisions are in red text.

Rationale for revision

ES53-M5-3. Apply scientific
principles to design a method
for monitoring and minimizing a
human impact on the
environment.

Apply scientific principles to design a
method for monitoring and-minimizing
& human activity and increasing
beneficial human influences impaet-on
the environment.

The standard was edited to be less conclusionary
and more balanced.

*see also ES53-MS-4

ES53-M5-4. Construct an
argument supported by
evidence for how increases in
human population and per-
capita consumption of natural
resources impact Earth's
systems.

Construct an argument supperted-by

based on evidence for how inereases
changes in human population and per-
capita consumption of natural resources
positively and negatively impact Earth's
systems.

Change of language to increase neutrality and
remove conclusionary language.

*Discussion should include technologies to
mitigate impacts. See also ES53-MS-3

ES53-M5-5. Ask questions to
interpret evidence of the factors
that cause climate variability
over time.

Ask guestions to interpret evidence of
the factors that cause climate variability
evertime throughout Earth’s history.

The change in language from “over time” to
“Earth’s history” is to emphasize all time periods,
not a focus on a limited recent time period. Also
considered was “geologic time”, but that was not
chosen because it may limit evidence to rock
records only, rather than including seafloor
sediment and ice cores.

SDE
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HIGH SCHOOL (9-12) LIFE SCIENCES

STATE DEPARTMENT OF EDUCATION
OCTOBER 21, 2020

2018 Standard

L,

Proposed revision

Revisions are in red text.

Rationale for revision

L51-H5-6. Construct and revise
an explanation based on
evidence for how carbon,
hydrogen, and oxygen from
sugar molecules may combine
with other elements to form
amino acids and/or other large
carbon-based molecules.

Construct asdrevize an explanation
based on evidence that organic
maolecules are primarily composed of six
elements, where forhew carbon,
hydrogen, and oxygen fromsugar
melecules atoms may combine with
otherelements nitrogen, sulfur, and
phosphorus to form amins acids and/ar
other monomers that can further
combine to form large carbon-based
macromolecules.

Used M& wording that specifies the elements.

L52-H5-2. Use mathematical
representations to support and
revise explanations based on
evidence about factors affecting
biodiversity and populations in

Use mathematical representations to
support aadrevise explanations based
onr-evidence about-that biotic and
abiotic factors affecting biodiversity and
at different scales, including genetic

Included MA wording for more specifics.

ATTACHMENT 1

ecosystemns of different scales. diversity within a populations = and

species diversity within an ecosystems
ofdiffecantscalac.

L52-HS-3. Construct and revise
an explanation based on
evidence for the cycling of
matter and flow of energy in

Remove Combined with LS2-HS-4.

Work Ahead

Complete a rough draft of assigned content standards VIRTUAL — Week of October 19, 2020

Day 1 — Confirm vertical alignment of standards Day 2 VIRTUAL — November 2020

Finalize Draft 1 for submission for public input

Regional Public input meetings January & February 2021

Review of public input and summary of comments HOMEWORK — February & March,
2021

April 2021

Revise standards based on public input — Draft 2

Revisions to Draft 2 HOMEWORK — April 2021

Day 1 —Vertical alignment
Day 2 — Complete Draft 2

June 2021 SDE submits DRAFT 2 of all Content Standards to SBOE

May 2021

Attend or listen to Regional Public input meetings August & September, 2021

Submit final recommendations to SBOE October 2021

SBOE October 2020 | 20
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After the Standards Review

Educator PD for
Standards Assessment

Implementation

Curriculum

Review

SBOE October 2020 | 21

Questions

Marilyn Whitney, Deputy Supt. for Communications and Policy
Idaho State Department of Education

650 W State Street, Boise, ID 83702

208.332.6976

mwhitney@sde.idaho.gov

www.sde.idaho.gov

Supporting Schools and Students to Achieve

SHERRI YBARRA, ED.S., SUPERINTENDENT OF PUBLIC INSTRUCTION SBOE October 2020 | 22
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Idaho House of
Representatives

House Education
Committee

March 9, 2020

STATE DEPARTMENT OF EDUCATION
OCTOBER 21, 2020 ATTACHMENT 2

Idaho Senate

Committee

Dear Governor Little, State Board of Education and State Superintendent Sherri Ybarra,

We, the undersigned, believe it is time to replace the Idaho Content Standards sometimes referred
to as “Common Core Standards”. The Idaho House Education Committee voted on February 6, 2020 to
reject the English Language Arts, Math, and Science Standards. We want standards which work for
students, parents, and educators. We seek compromise and agreement in creating new content standards.

The purpose of this letter is to give direction to the State Board of Education and the State
Department regarding what the House and Senate Education committees would like to see happen going
forward. These recommendations are based on input from hundreds of parents and educators across the
state since Common Core was implemented.

Our concern is that any new standards developed by the State Board of Education and the State
Department of Education may not be accepted by parents, educators, administrators, the public, and
therefore the legislature. Stating with clarity what the House and Senate Education committees would
deem appropriate will avoid wasted time, effort, and manpower of the State Board of Education and the
State Department of Education during any standards rewriting process.

Following are specific recommendations of the Education Committees. We would appreciate a
written response to address each of these issues.

A. Math

a.

Content Standards

Explicitly state grade levels at which students should demonstrate mastery of addition,
subtraction, multiplication, and division facts. Integrate these basics with critical thinking
and real-life problem solving throughout the standards to ensure more connections to
science, business, and other related disciplines.

Reduce the number of standards, use less complex verbiage, and prioritize the more
important concepts without marginalizing the accuracy of the standards.

Ensure the standards are age and grade level-appropriate especially in the early grades,
emphasizing the concrete nature of young minds.

Make certain that standards requiring problem solving are age appropriate and do not
exceed the knowledge standards accepted for each grade level.

B. English Language Arts

a.

b.

SDE

Idaho Standards should have explicit, systematic and sequential approaches to teaching
phonemic awareness, phonics, vocabulary, fluency, and text comprehension.

Provide better balance between fiction and non-fiction reading materials, emphasizing
value-rich, historically important, and uplifting literature (particularly American and
English literature).

Reduce the number of standards, use less complex verbiage, and prioritize the more
important concepts.

TAB 7 Page 1
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d. Renew Idaho’s focus on content-rich English Language Arts standards by prioritizing the
basics of reading and writing, with less emphasis on analysis, style, and complex writing
forms in the lower grades.

C. Science

a. Please remove the supporting content (curriculum) from the incorporated by
reference document immediately. Local school districts are responsible for
curriculum.

b. Provide balance in standards that have been politicized. (E.g. Include both positive and
negative aspects of energy sources.)

c. Focus on age appropriateness for science, ensuring that these basic concepts are
understood before delving deeply into theoretical science. Additionally, please ensure that
standards requiring problem solving are age appropriate and do not exceed the knowledge
standards accepted for each grade level.

D. ESSA Assessment
a. Use some items (questions) on the assessments that have been written or approved by
experts in Idaho, and that all items to be used on the new Idaho assessment reviewed by a
complement of experts and others in Idaho.
b. Ensure that this test is not based on Common Core. Please explore assessment options
including removing Idaho from the SBAC consortium and cancelling the SBAC contract.

Process

We believe the process of rewriting the content standards should take place beginning immediately
and be completed as soon as possible while creating excellent standards. We expect schools will use
current standards during the rewrite process.

In reviewing/rewriting the standards, we would like to see the Board and the Department look at
nationally recognized quality standards from a variety of sources, including states such as Florida,
Massachusetts, Texas and Nebraska, and compare and contrast these standards with Idaho’s. From this
work, develop what Idaho teachers, parents, and administrators believe to be the best set of standards
considering age appropriateness, readability, quality of content, and sequential nature.

Please provide estimated costs such as requirements for a new test, and fulfilling federal accountability
requirements. However, the first priority should be the needs of the students, secondly parents and
teachers, and third, accountability to the federal government.

When selecting the committees to rewrite the content standards please include people who understand
current issues with Common Core, retired teachers who have used previous standards, parents from across
the state who have expressed interest, administrators with a variety of perspectives, as well as experts from
other states. Bring together experts from across all grade levels to evaluate sequencing of concepts and
grade level appropriateness.

Please embed traditional American civics throughout K-12 standards.

We would like you to develop a clear progression of content from one grade to the next that is aligned
from early learning to post-secondary education to continue increasing student knowledge and skills over
time.

While rewriting the standards, keep in mind the professional development needed to implement them.

Please address financial literacy in all grades at appropriate places in the standards.

SDE TAB 7 Page 2



STATE DEPARTMENT OF EDUCATION
OCTOBER 21, 2020 ATTACHMENT 2

Curriculum, Instruction, Student Assignments

While it is not in the Legislature’s purview to be involved in curriculum, instruction, and/or
student assignments, we do request that the State Department of Education utilize the appropriated
resources to provide enough support to schools and teachers so the standards can be implemented in a
suitable fashion. Engaging instruction, meaningful assignments, and interaction with parents are each
critically important, and hopefully will be accomplished in every classroom across Idaho. Please work
with school boards and district administrators to ensure they understand their roles in choosing
curriculum, using the best instructional techniques, and giving students meaningful assignments.

Other Issues
During the House Education committee’s administrative rules review of the omnibus docket
several additional issues were discussed at length. The House Education committee would like to
identify four issues that garnered commentary. While the House Education committee belicves these
issues are on the State Board and Department of Education’s radar, there is value to confirm our interest in
seeing them addressed.

1. Review the standards for initial certification in order to reduce paperwork and other requirements
which cause unnecessary expense, time, and work for the colleges but don’t truly improve the
quality of graduating teachers. Work with the teacher preparation programs to provide them more
flexibility through the streamlining of this process.

2. Remove the senior math requirement while still requiring six math credits for graduation.

Consider not requiring veteran teachers to be evaluated on all evaluation standards every year.

4. Evaluate social studies and other endorsement requirements considering the difficulty small and
rural schools have in hiring endorsed teachers in some subjects. Please consider a consistent
degree of difficulty for the various disciplines.

(e [ 4L

Lance Clow, Chairman Ryan Her by, Vlce

Nl

Rep. Paul Shepherd

KW{

Rep Ron Mendive Ep. J : 7
7 ;
wa@i } D"\_&qp/éarbara Ehcucy/\ 2
)

Rep. Bill Goesling f Rep. Gary MaW

&ep. Jémldka‘ymond\' Rep. Toor'ly Wisniewski
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IDAHO

STATE DEPARTMENT OF EDUCATION

LEN B JORDAN OFFICE BUILDING
650 W. STATE STREET
BoOISE, ID 83720

March 18, 2020

Dear Idaho Senate and House Education Committees,

Thank you for your letter of March 9". We are committed to working with you to review
Idaho’s content standards in a manner that reflects Idaho’s needs and values through a
collaborative process with the Legislature, educators, parents and the public. We share your goal
to seek compromise and agreement on the content standards.

Below are responses to the specific requests in your letter. All information and responses
provided are contingent on coordination with the legislative interim committee contemplated by
SCR 132 (2020) to avoid duplication of effort.

Content Standards

The process to review content standards includes a review committee consisting of Idaho
educators with experience in the content area. At a minimum the committee will include both
elementary and secondary instructional staff as well as postsecondary faculty from four-year and
two-year institutions, public school administrators, and parents of school-aged children. We also
ask that you help us in identifying representatives from the Legislature to serve on each content
review committee.

A. Math
a. Explicitly state grade levels at which students should demonstrate mastery of addition,
subtraction, multiplication, and division facts. Integrate these basics with critical thinking
and real-life problem solving throughout the standards to ensure more connections to
science, business, and other related disciplines.
b. Reduce the number of standards, use less complex verbiage, and prioritize the more
important concepts without marginalizing the accuracy of the standards.
c. Ensure the standards are age and grade level-appropriate especially in the early grades,
emphasizing the concrete nature of young minds.
d. Make certain that standards requiring problem solving are age appropriate and do not
exceed the knowledge standards accepted for each grade level.
We will ensure that the review committees have specific instruction to include these considerations
in their process and that the resulting work reflects these points.

B. English Language Arts

a. Idaho Standards should have explicit, systematic and sequential approaches to teaching
phonemic awareness, phonics, vocabulary, fluency, and text comprehension.
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b. Provide better balance between fiction and non-fiction reading materials, emphasizing
value-rich, historically important, and uplifting literature (particularly American and
English literature).

c. Reduce the number of standards, use less complex verbiage, and prioritize the more
important concepts.

d. Renew Idaho's focus on content-rich English Language Arts standards by prioritizing the
basics of reading and writing, with less emphasis on analysis, style, and complex writing
forms in the lower grades.

We will ensure that the review committees have specific instruction to include these considerations
in their process and that the resulting work reflects these points.

C. Science

a. Please remove the supporting content (curriculum) from the incorporated by reference
document immediately. Local school districts are responsible for curriculum.

The Superintendent favors removing supporting content, and will recommend such to the State
Board of Education, which can be accomplished immediately through a waiver.

b. Provide balance in standards that have been politicized. (e.g. include both positive and
negative aspects of energy sources).

c. Focus on age appropriateness for science, ensuring that these basic concepts are
understood before delving deeply into theoretical science. Additionally, please ensure
that standards requiring problem solving are age appropriate and do not exceed the
knowledge standards accepted for each grade level.

We will ensure that the review committees have specific instruction to include these considerations
in their process and that the resulting work reflects these points.

D. ESSA Assessment
a. Use some items (questions) on the assessments that have been written or approved by
experts in Idaho, and that all items to be used on the new Idaho assessment reviewed by a
complement of experts and others in Idaho.

This will be assigned to the Bias and Sensitivity Committee for review. This committee is
established in Idaho Code §33-134.

b. Ensure that this test is not based on Common Core. Please explore assessment options
including removing Idaho from the SBAC consortium and cancelling the SBAC contract.
The State Board will be discussing the state assessment at its April meeting.

Process

We believe the process of rewriting the content standards should take place beginning
immediately and be completed as soon as possible while creating excellent standards. We expect
schools will use current standards during the rewrite process.

In reviewing/rewriting the standards, we would like to see the Board and the Department look at
nationally recognized quality standards from a variety of sources, including states such as
Florida, Massachusetts, Texas and Nebraska, and compare and contrast these standards with
Idaho's. From this work, develop what Idaho teachers, parents, and administrators believe to be
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the best set of standards considering age appropriateness, readability, quality of content, and
sequential nature.

We will ensure that the review committees have specific instruction to review, discuss and
consider standards adopted by other states.

Please provide estimated costs such as requirements for a new test, and fulfilling federal
accountability requirements. However, the first priority should be the needs of the students,
secondly parents and teachers, and third, accountability to the federal government.

The State Department of Education has prepared cost estimates for a new assessment and will
provide them to the germane committees and the interim committee.

When selecting the committees to rewrite the content standards please include people who
understand current issues with Common Core, retired teachers who have used previous
standards, parents from across the state who have expressed interest, administrators with a
variety of perspectives, as well as experts from other states. Bring together experts from across
all grade levels to evaluate sequencing of concepts and grade level appropriateness.

The review committees will be comprised of a diverse set of educators and stakeholders as
described previously.

Please embed traditional American civics throughout K-12 standards.

Pursuant to Idaho Code §33-1602, instruction in citizenship is required to be delivered in all
elementary and secondary schools. Citizenship instruction shall include lessons on the role of
the citizen in the constitutional republic, how laws are made, how officials are elected, and the
importance of voting and of participating in government. The civics and government standards
are embedded in the social studies standards for each grade level. As part of the content
standards review process, a review committee will evaluate the current civics and government
standards at each grade level and make recommendations for improvement.

We would like you to develop a clear progression of content from one grade to the next that is
aligned from early learning to post-secondary education to continue increasing student
knowledge and skills over time.

The review committees will be asked to consider recommendations on developing a matrix
showing the progression of content from one grade to the next. This will help to identify gaps
that can be addressed in the recommendations for the content standards review.

While rewriting the standards, keep in mind the professional development needed to implement
them. Please address financial literacy in all grades at appropriate places in the standards.
Financial literacy is currently included in the state social studies content standards as part of the
economics content. A coordination of what currently exists within subject matters for financial
literacy can be reviewed and provided to review committees to avoid duplication. Similar to the
civics and government standards, the review committee will be asked to look at the standards for
each grade level and make recommendations to the grade and crosswalk with the mathematics
content standards with the intent of incorporating financial literacy in mathematics courses.
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Curriculum, Instruction, Student Assignments

While it is not in the Legislature's purview to be involved in curriculum, instruction, and/or
student assignments, we do request that the State Department of Education utilize the
appropriated resources to provide enough support to schools and teachers so the standards can be
implemented in a suitable fashion. Engaging instruction, meaningful assignments, and
interaction with parents are each critically important, and hopefully will be accomplished in
every classroom across Idaho. Please work with school boards and district administrators to
ensure they understand their roles in choosing curriculum, using the best instructional
techniques, and giving students meaningful assignments.

Passage of S1285 (2020) would require training of all school district and charter school board
trustees or directors. Should this bill become law, the State Board will work with the Idaho
School Boards Association for the development and delivery of training. In addition, there are
existing qualified trainers identified to provide training to school district and charter school
leadership in the areas of governance.

Other Issues

During the House Education committee's administrative rules review of the omnibus docket
several additional issues were discussed at length. The House Education committee would
like to identify four issues that garnered commentary. While the House Education committee
believes these issues are on the State Board and Department of Education's radar, there is
value to confirm our interest in seeing them addressed.

1. Review the standards for initial certification in order to reduce paperwork and other
requirements which cause unnecessary expense, time, and work for the colleges but
don't truly improve the quality of graduating teachers. Work with the teacher
preparation programs to provide them more flexibility through the streamlining of this
process.

The Superintendent has already committed to convening a broad-based review
committee of all the teacher preparation standards over the next 18 months (see letter
attached).

2. Remove the senior math requirement while still requiring six math credits for
graduation.
The Superintendent will bring this forward to the Board at its April meeting.

3. Consider not requiring veteran teachers to be evaluated on all evaluation standards
every year.
Idaho Code requires all certificated staff to have an annual evaluation. Additionally,
instructional staff and pupil service staff who do not have an evaluation would be
impacted in their ability to move on the career ladder or to receive the professional
endorsement and the new advanced professional endorsement. School districts
currently have the ability to focus on different domains as they are relevant to an
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individual’s professional practice and level of experience. The Office of the State
Board of Education will continue to work with school districts and charter schools on
how to document their decisions to not rate a specific component, but rather focus on
other domains or components based on a staff person’s individualized professional

learning plan.

4. Evaluate social studies and other endorsement requirements considering the
difficulty small and rural schools have in hiring endorsed teachers in some subjects.
Please consider a consistent degree of difficulty for the various disciplines.

The Superintendent has already committed to convening a broad-based committee to
review all the teacher preparation standards over the next 18 months.

Debbie Critchfield Sherri Ybarra
President Superintendent of Public Instruction
State Board of Education State Department of Education

5
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February 26, 2020

Dear Senate Education Committee,

I appreciate your support for taking a thoughtful, measured approach to reviewing and
revising Idaho’s teacher certification standards and want to take this opportunity to share my
thoughts about how to proceed.

Rather than bring forward only 20 percent of the certification and endorsement standards
next year as the Department typically does, I plan to have a broad-based committee review
all the teacher preparation standards over the next 18 months. The review committee would
include educators, legislators, parents and others interested in reviewing, streamlining, and
simplifying certification standards and endorsements.

The committee will be tasked with reviewing the standards with the goal of reducing
requirements that cause unnecessary expense, time, and work for our higher education
institutions but have no correlation to improving the quality of teaching. The goal would be
to provide our teacher preparation programs with more flexibility and opportunity to
innovate.

The work would begin this summer with the intent to bring changes to the Board of
Education in Nov. of 2021 for review and approval of the Legislature in 2022.

I look forward to working with you and to having members of your committee participate in
this important process.

Sincerely,

Sherri A. Ybarra, Ed.S.
Superintendent of Public Instruction
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SUBJECT
Idaho Standards for Initial Certification of Professional School Personnel
REFERENCE
August 2017 Board approved revisions to the Idaho Standards for
Initial Certification of Professional School Personnel
and proposed rules incorporating the amended
standards by reference into Administrative Code.
November 2017 Board approved pending rules incorporating the
standards into Administrative Code.
June 2018 Board approved revisions to the Idaho Standards for
Initial Certification of Professional School Personnel
proposed rules incorporating the amended standards
by reference into Administrative Code.
November 2018 Board approved pending rules incorporating the
standards into Administrative Code.
June 2019 Board adopted revised Idaho Standards for Initial

Certification of Professional School Personnel
proposed rules incorporating the amended standards
by reference into Administrative Code.

October 2019 Board approved pending rules incorporating the
standards into Administrative Code.

APPLICABLE STATUTE, RULE, OR POLICY

Idaho State Board of Education Governing Policies and Procedures, Section
IV.B.9.b, Standards for Initial Certification of Professional School Personnel
Sections 33-114, 33-1254, and 33-1258, Idaho Code

Idaho Administrative Code, IDAPA 08.02.02.004.01 — Idaho Standards for Initial
Certification of Professional School Personnel

BACKGROUND/DISCUSSION

SDE

The ldaho Standards for Initial Certification of Professional School Personnel
(educator standards) is a document incorporated by reference into ldaho
Administrative Code that serves as the foundation of educator preparation program
review.

Through late 2019 and early 2020, the Idaho Legislature, the Standards
Committee of the Professional Standards Commission, and the Idaho Association
of Colleges of Teacher Education expressed the need for significant revisions to
the Certification Standards review process to reduce the regulatory burden upon
teacher preparation programs while upholding standards for beginning teachers.
During their review of IDAPA 08.02.02, Rules Governing Uniformity, the House
Education Committee specifically requested a comprehensive review of the
Certification Standards to reduce unnecessary expense, time, and work spent by
teacher preparation programs to prepare for program reviews. Additionally, the
House Education Committee requested evaluation of endorsement requirements
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to ensure endorsements across disciplines contain reasonable credit
requirements.

In order to accomplish a complete review of educator standards, certification
requirements, and program review, a three (3) phase plan was developed:

e Phase | — Educator Standards Review. The goal is to review and revise the
Idaho Standards for Initial Certification of Professional School Personnel to
reduce regulatory burden and requirements of educator preparation
programs while upholding standards for beginning teachers, administrators
and pupil service staff

e Phase Il — Certification and Endorsement Rule Review. The goal is to
review and revise certification and endorsement administrative rule
language to reduce regulatory burden and requirements of educator
preparation programs while upholding standards for beginning teachers,
administrator and pupil service staff.

e Phase Il — Program Review and Approval Process. The goal is to review
and revise Educator Preparation Program Review Manual to include
certification standards guidance and procedures for educator preparation
program review and approval.

Phase | and Il work will culminate in 2021 rulemaking for consideration by the 2022
Legislature. Phase Il work will result in recommendation for approval by the State
Board of Education.

To complete this work, the Department organized a working group of stakeholders
and educators including representation from the House Education Committee,
Senate Education Committee, State Board of Education (SBOE), Office of the
State Board of Education (OSBE), PSC, IACTE, American Board for Certification
of Teacher Excellence (ABCTE), Teach for America — Idaho (TFA-ldaho), Career
Technical Education (CTE), Idaho Education Association (IEA), Idaho Association
of School Administrators (IASA), Idaho School Boards Association (ISBA), Idaho
Indian Education Committee (IIEC), Idaho Charter School Network, and BLUUM.

Working group meetings were held June 2 and 3, July 7 and 9, and August 10 and
11, 2020 to accomplish the Phase | review of educator standards. In addition to
these working group meetings, a subgroup of special education professionals met
at the request of the working group on August 3, 2020. The subgroup provided
recommendations to the working group for special education endorsement areas.

The working group made significant revisions to the standards which include:
e Removal of all non-regulatory language, as regulatory documents should
not include non-regulatory language.
e Removal of all indicators, as they are examples and not regulatory
language.
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e Addition of state specific standards American Indian Tribes, Idaho Code of
Ethics for Professional Educators, and Digital Technology and Online
Learning.

e Removal of Model Preservice Student Teaching Experience, Preservice
Technology Standards, and Institutional Recommendation Review, as
these can be considered during Phase Il and Phase IIl work.

e Removal of foundation and enhancement standards for consideration in
Phase Il and Phase Il work.

e Development of state-specific standards for each of the special education
programs. The Deaf/Hard of Hearing subgroup were going to seek
additional feedback from Deaf/Hard of Hearing teachers who are also
Deaf/Hard of Hearing. The recommendations will be considered by the
working group as part of Phase Il work.

e Removal of Pupil Service Staff standards, as educator preparation
programs seek accreditation from national accrediting bodies for these
programs.

e Revision of some Administrator standards.

The revised ldaho Standards for Initial Certification of Professional School
Personnel will provide the basis for Phase Il and Phase Ill work, and additional
revisions to the educator standards may be recommended as a result of the Phase
Il and Phase Ill work. Any additional revisions will be brought to the Board for
consideration in 2021 as part of the rulemaking process.

IMPACT

The revised ldaho Standards for Initial Certification of Professional School
Personnel will provide the basis for recommended amendments to IDAPA
08.02.02 and to the review process of educator preparation programs. The end
result will reduce regulatory burden for educator preparation programs while
maintaining high standards for beginning teachers, administrators, and pupil
service staff.

ATTACHMENTS

Attachment 1 — ldaho Standards for Initial Certification of Professional School
Personnel, simple markup

Attachment 2 — ldaho Standards for Initial Certification of Professional School
Personnel, all markup

STAFF COMMENTS AND RECOMMENDATIONS

SDE

The Standards for the Initial Certification of Professional School Personnel set out
the minimum standards each traditional and non-traditional educator preparation
program in Idaho must meet to be considered for approval (or re-approval) as a
recognized educator preparation program in ldaho. Board Policy IV.B.9.b. sets out
the five (5) year cycle by which the Standards are reviewed and assigns the
responsibility for reviewing the standards and bringing recommendations forward
to the Board to the Professional Standards Commission. Amendments to Section

TAB 8 Page 3



STATE DEPARTMENT OF EDUCATION
OCTOBER 21, 2020

33-1207A, ldaho Code, limits the reviews of non-public educator preparation
programs (traditional and non-traditional) to whether the completers:

e Pass the required content training in the area or areas in which the graduate
seeks to be endorsed. The content training must be in substantive alignment
with knowledge or equivalent standards set forth in the initial standards for
teacher certification, if any; and

e Pass pedagogical training in substantive alignment with knowledge or
equivalent standards set forth in the core standards of the initial standards
for teacher certification, if any.

The standards establish minimum “core” instructional standards and then
additional content area standards as applicable to the various subject area
endorsements. Additionally, pupil services staff standards are specific to each
occupational area covered by pupil service staff endorsements (school counselor,
nurse, psychologist, etc.). Pursuant to Section 33-107A, ldaho Code, individuals
on an interim certificate, regardless of the program associated with it, have a
statutory requirement to also complete “a state-approved reading instruction” to
receive full certification. In recent years the Board has asked for additional
emphasis in the core standards to focus on culturally relevant education, college
and career counseling/advising methods, social emotional learning, and literacy
instruction.

It will be important that the final version of the standards is clear which portions of
the standards are equivalent to the current “knowledge” portions of the standards.
Additionally, the standards do not include those areas the Board has identified in
recent years as being important other than the culturally relevant pedagogy.

Prior to any amendments to the Idaho Standards for Initial Certification of
Professional School Personnel taking effect, they must be incorporated by
reference into Administrative Code through the negotiated rulemaking process.
The negotiated rulemaking process is an annual process, with timelines set by the
Division of Financial Management. The negotiated rulemaking process starts in
the spring of each year.

BOARD ACTION

SDE

| move to support the preliminary amendments to the ldaho Standards for Initial
Certification of Professional School Personnel.

Moved by Seconded by Carried Yes No
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IDAHO STANDARDS FOR INITIAL
CERTIFICATION OF
PROFESSIONAL SCHOOL
PERSONNEL

Professional Standards Commission
Idaho State Board of Education

Idaho State Department of Education

July 1, 2022

(Date for Teacher Preparation Program Approval Accountability)

(State Board of Education approval October 21, 2020)
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IDAHO CORE TEACHING STANDARDS

The Learner and Learning

Standard 1: Learner Development. The teacher candidate understands how learners grow and
develop, recognizing that patterns of learning and development vary individually within and
across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements
developmentally appropriate and challenging learning experiences.

Standard 2: Learning Differences. The teacher candidate uses understanding of individual
differences and diverse cultures and communities to ensure inclusive learning environments that
enable each learner to meet high standards.

Standard 3: Learning Environments. The teacher candidate works with others to create
environments that support individual and collaborative learning, and that encourage positive
social interaction, active engagement in learning, and self-motivation.

Content

Standard 4: Content Knowledge. The teacher candidate understands the central concepts, tools
of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences
that make the discipline accessible and meaningful for learners to assure mastery of the content.

Standard 5: Application of Content. The teacher candidate understands how to connect concepts
and use differing perspectives to engage learners in critical thinking, creativity, and collaborative
problem solving related to authentic local and global issues.

Instructional Practice

Standard 6: Assessment. The teacher candidate understands and uses multiple methods of
assessment to engage learners in their own growth, to monitor learner progress, and to guide
the teacher’s and learner’s decision making.

Standard 7: Planning for Instruction. The teacher candidate plans instruction that supports every
student in meeting rigorous learning goals by drawing upon knowledge of content areas,
curriculum, cross- disciplinary skills, and pedagogy, as well as knowledge of learners and the
community context.

Standard 8: Instructional Strategies. The teacher candidate understands and uses a variety of
instructional strategies to encourage learners to develop deep understanding of content areas
and their connections, and to build skills to apply knowledge in meaningful ways.
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Professional Responsibility

Standard 9: Professional Learning and Ethical Practice. The teacher candidate engages in ongoing
professional learning and uses evidence to continually evaluate his/her practice, particularly the
effects of his/her choices and actions on others (learners, families, other professionals, and the
community), and adapts practice to meet the needs of each learner.

Standard 10: Leadership and Collaboration. The teacher candidate seeks appropriate leadership
roles and opportunities to take responsibility for student learning, to collaborate with learners,
families, colleagues, other school professionals, and community members to ensure learner
growth, and to advance the profession.

State Specific Standards

Standard 11: American Indian Tribes and Tribal Sovereignty*. The teacher candidate knows about
the unique status of American Indian tribes, tribal sovereignty, and has knowledge of tribal
communities and the cultural resources (e.g., language, history, indigenous knowledge) of
American Indian students and their communities.

*The federal and state governments of Idaho recognize the unique inherent sovereignty of each tribe of
Idaho. This tribal sovereignty distinguishes Indigenous peoples as peoples, rather than populations or
national minorities.

Standard 12: Code of Ethics for Idaho Professional Educators. The teacher candidate understands
the Code of Ethics for Idaho Professional Educators and its place in supporting the integrity of
the profession.

Standard 13: Digital Technology and Online Learning. The teacher candidate knows how to use
digital technology to create lessons and facilitate instruction and assessment in face-to-face,
blended, and online learning environments to engage students and enhance learning.
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IDAHO COMPREHENSIVE LITERACY STANDARDS

Standard I: Foundational Literacy Concepts*

The teacher candidate demonstrates knowledge of the following foundational concepts,
including but not limited to: emergent literacy, concepts of print, phonological awareness,
alphabetic principle, phonics, word recognition, fluency, linguistic development, English language
acquisition, and home-to-school literacy partnerships. In addition, the candidate demonstrates
the ability to apply concepts using research-based best practices in lesson planning and literacy
instruction.

*Applies to the following endorsements: All Subjects K-8, Blended Early Childhood Education/Early
Childhood Special Education Birth through Grade 3 and Pre-K through Grade 6, Deaf/Hard of
Hearing K-12, Early Childhood Special Education Pre-K-3, Exceptional Child Generalist K-8, 6-12,
and K-12, and Visual Impairment K-12

Standard IlI: Fluency, Vocabulary Development and Comprehension**

The teacher candidate demonstrates knowledge of fluency, vocabulary development, and
reading comprehension strategies. The teacher demonstrates the ability to apply these
components by using research-based best practices in all aspects of literacy and/or content area
instruction. This includes the ability to: analyze the complexity of text structures; utilize a variety
of narrative and informational texts from both print and digital sources; and make instruction
accessible to all, including English Language Learners.

**Applies to all endorsements that can be added to a Standard Instructional Certificate

Standard Ill: Literacy Assessment Concepts*

The teacher candidate understands, interprets, and applies informal and formal literacy
assessment concepts, strategies, and measures. The teacher uses assessment data to inform and
design differentiated literacy instruction. In addition, the teacher demonstrates the ability to use
appropriate terminology in communicating pertinent assessment data to a variety of
stakeholders.

*Applies to the following endorsements: All Subjects K-8, Blended Early Childhood Education/Early
Childhood Special Education Birth through Grade 3 and Pre-K through Grade 6, Deaf/Hard of
Hearing K-12, Early Childhood Special Education Pre-K-3, and Exceptional Child Generalist K-8, 6-
12, and K-12, and Visual Impairment K-12

Standard IV: Writing Process **

The teacher candidate incorporates writing in his/her instructional content area(s). The teacher
understands, models, and instructs the writing process, including but not limited to: pre- writing,
drafting, revising, editing, and publishing. The teacher structures frequent, authentic writing
opportunities that encompass a range of tasks, purposes, and audiences. The teacher
incorporates ethical research practices using multiple resources. The teacher fosters written,
visual, and oral communication in a variety of formats.

**Applies to all endorsements that can be added to a Standard Instructional Certificate
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IDAHO STANDARDS FOR BLENDED EARLY CHILDHOOD

EDUCATION/EARLY CHILDHOOD SPECIAL EDUCATION TEACHERS

Standard 1: Child Development. The teacher candidate understands the development period of
early childhood from birth through age 8, both typical and atypical, across all domains of
development, including consideration for children who are medically fragile, special health care
needs, or have experienced trauma.

Standard 2: Embedding Instructional Strategies. The teacher candidate selects, adapts modifies
and uses a repertoire of evidence-based instructional strategies, including universal design for
learning and intentional and explicit instruction to embed learning objectives into child initiated,
planned, and routine activities in natural and inclusive settings

Standard 3: Functional Skills. The teacher candidate understands functional and communication
skills that facilitate the child’s growing independence and have the ability to differentiate and
scaffold supports for acquisition, fluency, maintenance, and generalization.

Standard 4: Integrated and Meaningful Learning. The teacher candidate utilizes a foundation of
exploration, inquiry, and play to plan learning opportunities that integrate the domains of
development and traditional content areas connected to meaningful every day early childhood
experiences.

Standard 5: Authentic Assessment. Teacher candidate, in collaboration with the child’s family,
use a variety of methods, including authentic and routine-based assessments, to conduct
screening, pre-referral interventions, referral, and eligibility determination to guide educational
decisions. Teacher candidate reports assessment results so that they are understandable and
useful to families.

Standard 6: Laws, Rules, and Regulations. Teacher candidate develops individualized family
service plans, early childhood/K-3 individualized education plans, transition plans, early
childhood outcomes, and behavior plans in accordance with applicable standards, laws, rules,
regulations, and procedural safeguards.

Standard 7: Assistive Technology. Teacher candidate designs strategies to facilitate optimal
access to low- and high technology tools and assistive technologies across learning environments
to promote active and equitable participation in learning activities.

Standard 8: Coaching and Consultation. Teacher candidate use coaching or consultation
strategies with primary caregivers, paraeducators, or other adults to facilitate positive adult-child
interactions and instruction intentionally designed to promote child learning and development.

Standard 9: Family Partnership. Teacher candidates understand the impact of family systems and
culture on children’s development and intentionally partner with families throughout the process
of assessment, goal development, intervention, and ongoing evaluation. Families’ concerns,
priorities, and resources are integrated into individualized plans.
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IDAHO STANDARDS FOR EXCEPTIONAL CHILD GENERALIST

TEACHERS

Standard 1: Special Education Law. The teacher candidate develops individualized education
plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations,
and procedural safeguards.

Standard 2: Specially Designed Instruction. The teacher candidate selects, adapts, modifies, and
uses a repertoire of evidence-based instructional strategies, including universal design for
learning to advance learning, self-advocacy, and independence of individuals with
exceptionalities.

Standard 3: Assistive Technology. The teacher candidate designs strategies to facilitate optimal
access to low- and high technology tools and assistive technologies across learning environments
to support the communication and learning of individuals with exceptionalities.

Standard 4: Eligibility Assessment. The teacher candidate administers, interprets, and explains
technically sound eligibility assessments to guide educational decisions for individuals with
exceptionalities.

Standard 5: Support Staff. The teacher candidate demonstrates knowledge in the guidance and
direction to paraeducators and other student support staff.
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IDAHO STANDARDS FOR TEACHERS OF THE BLIND AND VISUALLY

IMPAIRED

Standard 1: Special Education Law. The teacher candidate develops individualized education
plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations,
and procedural safeguards.

Standard 2: Support Staff. The teacher candidate demonstrates knowledge in the guidance and
direction of paraeducators and other student support staff.

Standard 3: Expanded Core Curriculum. The teacher candidate understands and is able to affect
appropriate instruction regarding the Expanded Core Curriculum (compensatory, orientation and
mobility, social interaction, independent living, recreation and leisure, career education, use of
assistive technology, sensory efficiency, and self-determination) and how it relates to the
student’s academic and daily routines.

Standard 4: Learning Media/Functional Vision Assessments. The teacher candidate conducts
Learning Media and Functional Vision Assessments, including Expanded Core Curriculum
components, specifically assistive technology and communication skills (e.g., auditory, tactile,
and visual), and is able to effectively explain to parents and other stakeholders how to implement
appropriate instructional strategies and accommodations.

Standard 5: Assistive Technology for Blind/Visually Impaired. The teacher candidate designs
appropriate strategies to facilitate optimal access to low- and high-technology tools and assistive
technologies across the learning environments to support the communication and learning of
students with visual impairment/blindness and co-occurring impairments.

Standard 6: Braille Skills. The teacher candidate demonstrates reading and writing skills in Unified
English Braille (UEB), UEB Math, and Nemeth, with knowledge in music and computer Braille
codes, and is able to affect appropriate Braille instruction in a variety of settings.

Standard 7: Educational Access. The teacher candidate collaborates with stakeholders to make
and adapt materials that are appropriate to the specific needs of students and able to identify
where to obtain federal, state, and local resources.

Standard 8: Implication of Impairment. The teacher candidate understands a variety of eye
conditions and co-occurring impairments, as well as their educational implications, and is able to
effectively use the information when completing assessments and collaborating with
stakeholders to implement goals, classroom accommodations, and educational programming,
including Assistive Technology and Compensatory Skills.
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IDAHO STANDARDS FOR TEACHERS OF STUDENTS WHO ARE

DEAF/HARD OF HEARING

Standard 1: Special Education Law. The teacher candidate develops individualized education
plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations,
and procedural safeguards.

Standard 2: Individualized Planning for Instruction. The teacher candidate selects, adapts,
modifies, and uses a repertoire of evidence-based strategies, including universal design for
learning, to advance learning, self-advocacy, and independence of individuals with
exceptionalities.

Standard 3: Assistive Technology. The teacher candidate designs strategies to facilitate optimal
access to low- and high technology tools and assistive technologies across learning environments
to support the communication and learning of individuals with exceptionalities.

Standard 4: Eligibility Assessment. The teacher candidate administers, interprets, and explains
technically sound eligibility assessments to guide educational decisions for individuals with
exceptionalities.

Standard 5: Support Staff. The teacher candidate demonstrates knowledge in the guidance and
direction of paraeducators and other student support staff.

Standard 6: Literacy. The teacher candidate demonstrates the ability to teach all literacy
components using current evidence-based practices to a student with hearing loss.

Standard 7: Language. The teacher candidate demonstrates the ability to assess and design
data-driven language development goals for a student with hearing loss across the continuum
of communication modalities.

Standard 8: Culture. The teacher candidate demonstrates how to integrate culturally relevant
and sustaining perspectives, philosophies, and models based on the intersectionalities of the
culture and education for the education of students who are deaf/hard of hearing and their
families.
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IDAHO STANDARDS FOR TEACHER LEADERS

Standard 1: Understanding Adults as Learners to Support Professional Learning - The teacher
leader understands how adults acquire and apply knowledge and uses this information to
promote a culture of shared responsibility for school outcomes.

Standard 2: Accessing and Using Research to Improve Professional Practice - The teacher leader
understands how educational research is used to create new knowledge, support specific policies
and practices, improve instructional practice and make inquiry a critical component in teacher
learning and school culture; and uses this knowledge to model and facilitate colleagues’ use of
appropriate research-based strategies and data-driven action plans.

Standard 3: Supporting Professional Learning - The teacher leader understands the constantly
evolving nature of teaching and learning.

Standard 4: Facilitating Improvements in Instruction and Student Learning - The teacher leader
demonstrates a deep understanding of the teaching and learning process and uses this
knowledge to advance the professional skills of colleagues by being a continuous learner,
modeling reflective practice, and working collaboratively with colleagues to ensure instructional
practices are aligned to a shared vision, mission and goal.

Standard 5: Using Assessments and Data for School and District Improvement - The teacher
leader is knowledgeable about current research on assessment methods, designing and/or
selecting effective formative and summative assessment practices and use of assessment data to
make informed decisions that improve student growth; and uses this knowledge to promote
appropriate strategies that support continuous and sustainable organizational improvement.

Standard 6: Improving Outreach and Collaboration with Families and Community - The teacher
leader understands that families, cultures and communities have a significant impact on
educational processes and student achievement and uses this knowledge to support frequent
and effective outreach with families, community members, business and community leaders, and
other stakeholders in the education system.

Standard 7: Advocating for Students, Community, and the Profession - The teacher leader
understands how educational policy is made at the local, state, and national level as well as the
roles of school leaders, boards of education, legislators, and other stakeholders in formulating
those policies; and uses this knowledge to advocate for student needs and for practices that
support effective teaching and student growth and to serve as an individual of influence and
respect within the school, community, and profession.

Standard 8: Understanding Systems Thinking — The teacher leader understands systems change
processes, organizational change, and the teacher leader’s role as a change agent.
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IDAHO STANDARDS FOR SCHOOL PRINCIPALS

Standard 1: Mission, Vision, and Beliefs - The school principal candidate demonstrates knowledge
of how to develop, advocate, and enact a shared mission, vision, and beliefs of high-quality
education and academic success, college and career readiness, and well-being of all students.

Standard 2: Ethics and Professional Norms - The school principal candidate acts ethically, legally,
and with fiscal responsibility in accordance with professional norms and the Code of Ethics for
Idaho Professional Educators to promote the academic success and well-being of all students.

Standard 3: Equity and Cultural Responsiveness — The school principal candidate strives for equity
of educational opportunity and models culturally responsive practices to promote the academic
success and well-being of all students.

Standard 4: Curriculum, Instruction, and Assessment - The school principal candidate
demonstrates how to develop and support intellectually rigorous and coherent systems of
curriculum, instruction, and assessment to promote the academic success and well-being of all
students.

Standard 5: Community of Care and Support for Students - The school principal candidate
demonstrates knowledge of how to cultivate an inclusive, caring, and supportive school
community that promotes the academic success and well-being of all students.

Standard 6: Professional Capacity of School Personnel - The school principal candidate develops
the individual professional capacity and practice of school personnel to promote the academic
success and well-being of all students.

Standard 7: Professional Community for Teachers - The school principal candidate demonstrates
knowledge of how to foster a professional community of teachers and other professional staff to
promote the academic success and well-being of all students.

Standard 8: Meaningful Engagement of Families and Community — The school principal candidate
engages families and the community in meaningful, reciprocal, and mutually beneficial ways to
promote the academic success and well-being of all students.

Standard 9: Operations and Management — The school principal candidate demonstrates
knowledge of how to manage school operations and resources to promote the academic success
and well-being of all students.

Standard 10: Continuous School Improvement — The school principal candidate demonstrates
knowledge of the use of data to create a continuous school improvement plan to promote the
academic success and well-being of all students.
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IDAHO STANDARDS FOR SUPERINTENDENTS

Standard 1: Mission, Vision, and Beliefs — The superintendent candidate engages the school
community to develop, advocate, and enact a shared mission, vision, and the beliefs for high-
quality education and academic success for all students.

Standard 2: Ethics and Professionalism — The superintendent candidate acts ethically, legally, and
with fiscal responsibility in accordance with professional norms and the Code of Ethics for Idaho
Professional Educators.

Standard 3: Equity and Cultural Responsiveness — The superintendent candidate strives for equity
of educational opportunity and models and promotes a respectful and inclusive attitude for
diversity within the school district and larger communities.

Standard 4: High Expectations for Student Success — The superintendent candidate sets high
expectations for all students and cultivates the conditions for student learning.

Standard 5: High Expectations for Professional Practice — The superintendent candidate develops
the individual professional capacity and practice of school district personnel to promote the
academic success and well-being of all students.

Standard 6: Advocacy and Communications — The superintendent candidate engages with school
district personnel and the community in meaningful, reciprocal, and mutually beneficial ways to
promote student success.

Standard 7: Operations and Management — The superintendent candidate demonstrates
knowledge of how to manage school district operations and monetary and non-monetary
resources to promote system success.

Standard 8: Continuous Improvement — The superintendent candidate engages in a process of
continuous improvement to ensure student success.

Standard 9: Governance — The superintendents candidate understands how to facilitate
processes and activities to establish and maintain an effective and efficient governance structure
for school districts.
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IDAHO STANDARDS FOR SPECIAL EDUCATION DIRECTORS

Standard 1: Mission, Vision, and Beliefs - The special education director candidate demonstrates
knowledge of how to develop, advocate, and enact a shared mission, vision, and beliefs of high-
quality education and academic success, college and career readiness, and well-being of all
students.

Standard 2: Ethics and Professional Norms - The special education director candidate acts
ethically, legally, and with fiscal responsibility in accordance with professional norms and the
Code of Ethics for Idaho Professional Educators to promote the academic success and well-being
of all students.

Standard 3: Equity and Cultural Responsiveness — The special education director candidate strives
for equity of educational opportunity and models culturally responsive practices to promote the
academic success and well-being of all students.

Standard 4: Curriculum, Instruction, and Assessment - The special education director candidate
demonstrates how to develop and support intellectually rigorous and coherent systems of
curriculum, instruction, and assessment to promote the academic success and well-being of all
students.

Standard 5: Community of Care and Support for Students - The special education director
candidate demonstrates knowledge of how to cultivate an inclusive, caring, and supportive
school district community that promotes the academic success and well-being of all students.

Standard 6: Professional Capacity of District and School Personnel - The special education director
candidate develops the professional capacity and practice of school district personnel to promote
the academic success and well-being of each student.

Standard 7: Professional Community for Teachers - The special education director candidate
demonstrates knowledge of how to foster a professional community of teachers and other
professional staff to promote the academic success and well-being of each student.

Standard 8: Meaningful Engagement of Families and Community — The special education director
candidate engages families and the community in meaningful, reciprocal, and mutually beneficial
ways to promote the academic success and well-being of each student.

Standard 9: Operations and Management — The special education director candidate
demonstrates knowledge of how to manages school district operations and resources to promote
the academic success and well-being of each student.

Standard 10: Continuous School and District Improvement - The special education director
candidate demonstrates knowledge of the use of data to create a continuous school
improvement plan to promote the academic success and well-being of each student.
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PUPIL SERVICE STAFF ENDORSEMENTS

Pupil Service Staff candidates must meet nationally accredited program standards. The following
national accreditation standards are recognized for each pupil service staff program:

Audiologist and Speech Language Pathologist — Council on Academic Accreditation (CAA),
American Speech-Language-Hearing Association (ASHA)

Nursing (School Nurse) — Commission on Collegiate Nursing Education (CCNE)

School Counselor — Council for Accreditation of Counseling and Related Educational Programs
(CACREP)

School Psychologist — National Association of School Psychologists (NASP)
School Social Worker — Council on Social Work Education (CSWE)
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IDAHO CORE TEACHING STANDARDS
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Standard 1: Learner Development. The teacher candidate understands how learners grow and
develop, recognizing that patterns of learning and development vary individually within and
across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements
developmentally appropriate and challenging learning experiences.

Standard 2: Learning Differences. The teacher_candidate uses understanding of individual
differences and diverse cultures and communities to ensure inclusive learning environments that
enable each learner to meet high standards.
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Standard 3: Learning Environments. The teacher candidate works with others to create
environments that support individual and collaborative learning, and that encourage positive
social interaction, active engagement in learning, and self-motivation.
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Standard 4: Content Knowledge. The teacher candidate understands the central concepts, tools
of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences
that make the discipline accessible and meaningful for learners to assure mastery of the content.
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Standard 5: Application of Content. The teacher candidate understands how to connect concepts
and use differing perspectives to engage learners in critical thinking, creativity, and collaborative
problem solving related to authentic local and global issues.
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Standard 6: Assessment. The teacher candidate understands and uses multiple methods of
assessment to engage learners in their own growth, to monitor learner progress, and to guide
the teacher’s and learner’s decision making.

SDE TAB 8 Page 17



STATE DEPARTMENT OF EDUCATION
OCTOBER 21, 2020 ATTACHMENT 2

SDE TAB 8 Page 18



STATE DEPARTMENT OF EDUCATION
OCTOBER 21, 2020 ATTACHMENT 2

Standard 7: Planning for Instruction. The teacher candidate plans instruction that supports every
student in meeting rigorous learning goals by drawing upon knowledge of content areas,
curriculum, cross- disciplinary skills, and pedagogy, as well as knowledge of learners and the
community context.
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Standard 8: Instructional Strategies. The teacher candidate understands and uses a variety of
instructional strategies to encourage learners to develop deep understanding of content areas
and their connections, and to build skills to apply knowledge in meaningful ways.
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Standard 9: Professional Learning and Ethical Practice. The teacher candidate engages in ongoing
professional learning and uses evidence to continually evaluate his/her practice, particularly the
effects of his/her choices and actions on others (learners, families, other professionals, and the
community), and adapts practice to meet the needs of each learner.
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Standard 10: Leadership and Collaboration. The teacher candidate seeks appropriate leadership
roles and opportunities to take responsibility for student learning, to collaborate with learners,
families, colleagues, other school professionals, and community members to ensure learner
growth, and to advance the profession.
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State Specific Standards

Standard 11: American Indian Tribes and Tribal Sovereignty*. The teacher candidate knows about
the unique status of American Indian tribes, tribal sovereignty, and has knowledge of tribal
communities and the cultural resources (e.g., language, history, indigenous knowledge) of
American Indian students and their communities.
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*The federal and state governments of Idaho recognize the unique inherent sovereignty of each tribe of
Idaho. This tribal sovereignty distinguishes Indigenous peoples as peoples, rather than populations or
national minorities.

Standard 12: Code of Ethics for Idaho Professional Educators. The teacher candidate understands
the Code of Ethics for Idaho Professional Educators and its place in supporting the integrity of
the profession.

Standard 13: Digital Technology and Online Learning. The teacher candidate knows how to use
digital technology to create lessons and facilitate instruction and assessment in face-to-face,
blended, and online learning environments to engage students and enhance learning.
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IDAHO COMPREHENSIVE LITERACY STANDARDS

Standard I: Foundational Literacy Concepts*-

The teacher candidate demonstrates knowledge of the following foundational concepts,
including but not limited to: emergent literacy, concepts of print, phonological awareness,
alphabetic principle, phonics, word recognition, fluency, linguistic development, English language
acquisition, and home-to-school literacy partnerships. In addition, the candidate demonstrates
the ability to apply concepts using research-based best practices in lesson planning and literacy
instruction.

{*Applies to the following endorsements: All Subjects K-8, Blended Early Childhood
Education/Early Childhood Special Education Birth through Grade 3 and Pre-K through Grade 6,
Deaf/Hard of Hearing K-12, Early Childhood Special Education Pre-K-3, Exceptional Child
Generalist K-8, 6-12, and K-12, and Visual Impairment K-12}

lanewdedse
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Standard Il: Fluency, Vocabulary Development and Comprehension**:

The teacher candidate demonstrates knowledge of fluency, vocabulary development, and
reading comprehension strategies. The teacher demonstrates the ability to apply these
components by using research-based best practices in all aspects of literacy and/or content area
instruction. This includes the ability to: analyze the complexity of text structures; utilize a variety
of narrative and informational texts from both print and digital sources; and make instruction
accessible to all, including English Language Learners.

{**Applies to all endorsements that can be added to a Standard Instructional Certificate)
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Standard lll: Literacy Assessment Concepts-—*

The teacher candidate understands, interprets, and applies informal and formal literacy
assessment concepts, strategies, and measures. The teacher uses assessment data to inform and
design differentiated literacy instruction. In addition, the teacher demonstrates the ability to use
appropriate terminology in communicating pertinent assessment data to a variety of
stakeholders.

*{Applies to the following endorsements: All Subjects K-8, Blended Early Childhood
Education/Early Childhood Special Education Birth through Grade 3 and Pre-K through Grade 6,
Deaf/Hard of Hearing K-12, Early Childhood Special Education Pre-K-3, and Exceptional Child
Generalist K-8, 6-12, and K-12, and Visual Impairment K-12}
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Standard IV: Writing Process **-

The teacher candidate incorporates writing in his/her instructional content area(s). The teacher
understands, models, and instructs the writing process, including but not limited to: pre- writing,
drafting, revising, editing, and publishing. The teacher structures frequent, authentic writing
opportunities that encompass a range of tasks, purposes, and audiences. The teacher
incorporates ethical research practices using multiple resources. The teacher fosters written,
visual, and oral communication in a variety of formats.

{**Applies to all endorsements that can be added to a Standard Instructional Certificate
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IDAHO STANDARDS FOR BLENDED EARLY CHILDHOOD

EDUCATION/EARLY CHILDHOOD SPECIAL EDUCATION TEACHERS

Standard 1: Child Development. The teacher candidate understands the development period of
early childhood from birth through age 8, both typical and atypical, across all domains of
development, including consideration for children who are medically fragile, special health care
needs, or have experienced trauma.

Standard 2: Embedding Instructional Strategies. The teacher candidate selects, adapts modifies
and uses a repertoire of evidence-based instructional strategies, including universal design for
learning and intentional and explicit instruction to embed learning objectives into child initiated,
planned, and routine activities in natural and inclusive settings

Standard 3: Functional Skills. The teacher candidate understands functional and communication
skills that facilitate the child’s growing independence and have the ability to differentiate and
scaffold supports for acquisition, fluency, maintenance, and generalization.

Standard 4: Integrated and Meaningful Learning. The teacher candidate utilizes a foundation of
exploration, inquiry, and play to plan learning opportunities that integrate the domains of
development and traditional content areas connected to meaningful every day early childhood

experiences.

Standard 5: Authentic Assessment. Teacher candidate, in collaboration with the child’s family,
use a variety of methods, including authentic and routine-based assessments, to conduct
screening, pre-referral interventions, referral, and eligibility determination to guide educational
decisions. Teacher candidate reports assessment results so that they are understandable and
useful to families.

Standard 6: Laws, Rules, and Regulations. Teacher candidate develops individualized family
service plans, early childhood/K-3 individualized education plans, transition plans, early
childhood outcomes, and behavior plans in accordance with applicable standards, laws, rules,
regulations, and procedural safeguards.

Standard 7: Assistive Technology. Teacher candidate designs strategies to facilitate optimal
access to low- and high technology tools and assistive technologies across learning environments
to promote active and equitable participation in learning activities.

Standard 8: Coaching and Consultation. Teacher candidate use coaching or consultation
strategies with primary caregivers, paraeducators, or other adults to facilitate positive adult-child
interactions and instruction intentionally designed to promote child learning and development.

Standard 9: Family Partnership. Teacher candidates understand the impact of family systems and
culture on children’s development and intentionally partner with families throughout the process
of assessment, goal development, intervention, and ongoing evaluation. Families’ concerns,
priorities, and resources are integrated into individualized plans.
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IDAHO STANDARDS FOR

TEACHERS

Standard 1: Special Education Law. The teacher candidate develops individualized education
plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations,
and procedural safeguards.

Standard 2: Specially Designed Instruction. The teacher candidate selects, adapts, modifies, and
uses a repertoire of evidence-based instructional strategies, including universal design for
learning to advance learning, self-advocacy, and independence of individuals with
exceptionalities.

Standard 3: Assistive Technology. The teacher candidate designs strategies to facilitate optimal
access to low- and high technology tools and assistive technologies across learning environments
to support the communication and learning of individuals with exceptionalities.

Standard 4: Eligibility Assessment. The teacher candidate administers, interprets, and explains
technically sound eligibility assessments to guide educational decisions for individuals with
exceptionalities.

Standard 5: Support Staff. The teacher candidate demonstrates knowledge in the guidance and
direction to paraeducators and other student support staff.
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IDAHO STANDARDS FOR TEACHERS OF THE BLIND AND VISUALLY

IMPAIRED

Standard 1: Special Education Law. The teacher candidate develops individualized education
plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations,
and procedural safeguards.

Standard 2: Support Staff. The teacher candidate demonstrates knowledge in the guidance and
direction of paraeducators and other student support staff.

Standard 3: Expanded Core Curriculum. The teacher candidate understands and is able to affect
appropriate instruction regarding the Expanded Core Curriculum (compensatory, orientation and
mobility, social interaction, independent living, recreation and leisure, career education, use of
assistive technology, sensory efficiency, and self-determination) and how it relates to the
student’s academic and daily routines.

Standard 4: Learning Media/Functional Vision Assessments. The teacher candidate conducts
Learning Media and Functional Vision Assessments, including Expanded Core Curriculum
components, specifically assistive technology and communication skills (e.g., auditory, tactile,
and visual), and is able to effectively explain to parents and other stakeholders how to implement
appropriate instructional strategies and accommodations.

Standard 5: Assistive Technology for Blind/Visually Impaired. The teacher candidate designs
appropriate strategies to facilitate optimal access to low- and high-technology tools and assistive
technologies across the learning environments to support the communication and learning of
students with visual impairment/blindness and co-occurring impairments.

Standard 6: Braille Skills. The teacher candidate demonstrates reading and writing skills in Unified
English Braille (UEB), UEB Math, and Nemeth, with knowledge in music and computer Braille
codes, and is able to affect appropriate Braille instruction in a variety of settings.

Standard 7: Educational Access. The teacher candidate collaborates with stakeholders to make
and adapt materials that are appropriate to the specific needs of students and able to identify
where to obtain federal, state, and local resources.

Standard 8: Implication of Impairment. The teacher candidate understands a variety of eye
conditions and co-occurring impairments, as well as their educational implications, and is able to
effectively use the information when completing assessments and collaborating with
stakeholders to implement goals, classroom accommodations, and educational programming,
including Assistive Technology and Compensatory Skills.
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IDAHO STANDARDS FOR TEACHERS OF STUDENTS WHO ARE

DEAF/HARD OF HEARING

Standard 1: Special Education Law. The teacher candidate develops individualized education
plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations,
and procedural safeguards.

Standard 2: Individualized Planning for Instruction. The teacher candidate selects, adapts,
modifies, and uses a repertoire of evidence-based strategies, including universal design for
learning, to advance learning, self-advocacy, and independence of individuals with
exceptionalities.

Standard 3: Assistive Technology. The teacher candidate designs strategies to facilitate optimal
access to low- and high technology tools and assistive technologies across learning environments
to support the communication and learning of individuals with exceptionalities.

Standard 4: Eligibility Assessment. The teacher candidate administers, interprets, and explains
technically sound eligibility assessments to guide educational decisions for individuals with
exceptionalities.

Standard 5: Support Staff. The teacher candidate demonstrates knowledge in the guidance and
direction of paraeducators and other student support staff.

Standard 6: Literacy. The teacher candidate demonstrates the ability to teach all literacy
components using current evidence-based practices to a student with hearing loss.

Standard 7: Language. The teacher candidate demonstrates the ability to assess and design
data-driven language development goals for a student with hearing loss across the continuum
of communication modalities.

Standard 8: Culture. The teacher candidate demonstrates how to integrate culturally relevant
and sustaining perspectives, philosophies, and models based on the intersectionalities of the
culture and education for the education of students who are deaf/hard of hearing and their
families.
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IDAHO STANDARDS FOR TEACHER LEADERS

Standard 1: Understanding Adults as Learners to Support Professional Learning - The teacher
leader understands how adults acquire and apply knowledge and uses this information to
promote a culture of shared responsibility for school outcomes.

Standard 2: Accessing and Using Research to Improve Professional Practice - The teacher leader
understands how educational research is used to create new knowledge, support specific policies
and practices, improve instructional practice and make inquiry a critical component in teacher
learning and school culture; and uses this knowledge to model and facilitate colleagues’ use of
appropriate research-based strategies and data-driven action plans.
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Standard 3: Supporting Professional Learning - The teacher leader understands the constantly
evolving nature of teaching and learning.

Standard 4: Facilitating Improvements in Instruction and Student Learning - The teacher leader
demonstrates a deep understanding of the teaching and learning process and uses this
knowledge to advance the professional skills of colleagues by being a continuous learner,
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modeling reflective practice, and working collaboratively with colleagues to ensure instructional
practices are aligned to a shared vision, mission and goal.

Standard 5: Using Assessments and Data for School and District Improvement - The teacher
leader is knowledgeable about current research on assessment methods, designing and/or
selecting effective formative and summative assessment practices and use of assessment data to
make informed decisions that improve student growth; and uses this knowledge to promote
appropriate strategies that support continuous and sustainable organizational improvement.
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Standard 6: Improving Outreach and Collaboration with Families and Community - The teacher
leader understands that families, cultures and communities have a significant impact on
educational processes and student achievement and uses this knowledge to support frequent
and effective outreach with families, community members, business and community leaders, and
other stakeholders in the education system.

Standard 7: Advocating for Students, Community, and the Profession - The teacher leader
understands how educational policy is made at the local, state, and national level as well as the
roles of school leaders, boards of education, legislators, and other stakeholders in formulating
those policies; and uses this knowledge to advocate for student needs and for practices that
support effective teaching and student growth and to serve as an individual of influence and
respect within the school, community, and profession.
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Standard 8: Understanding Systems Thinking — The teacher leader understands systems change
processes, organizational change, and the teacher leader’s role as a change agent.
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IDAHO STANDARDS FOR SCHOOL PRINCIPALS

Standard 1: Mission, Vision, and Beliefs - Effective-The school principals candidate demonstrates
knowledge of how to develop, advocate, and enact a shared mission, vision, and beliefs of high-
quality education and academic success, college and career readiness, and well-being of all
students.
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Standard 2: Ethics and Professional Norms - Effective-The school principals candidate acts
ethically, legally, and with fiscal responsibility in accordance with aceerdingte-professional norms
and the Code of Ethics for Idaho Professional Educators to promote aH-students’the academic
success and well-being_of all students.

Standard 3: Equity and Cultural Responsiveness — Sekeel-The school principals candidate strives
for equity of educational opportunity and models culturally responsive practices to promote aH
students’the academic success and well-being_ of all students.
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Standard 4: Curriculum, Instruction, and Assessment - Scheel-The school principals_candidate
demonstrates how to develop and support intellectually rigorous and coherent systems of
curriculum, instruction, and assessment to promote al-students’the academic success and well-
being of all students.
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Standard 5: Community of Care and Support for Students - Seheel-The school principals
candidate demonstrates knowledge of how to cultivate an inclusive, caring, and supportive
school community that promotes the academic success and well-being of all students.

Standard 6: Professional Capacity of School Personnel - Seheel-The school principals candidate
develops the individual professional capacity and practice of school personnel to promote a
students'the academic success and well-being of all students.
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Standard 7: Professional Community for Teachers - SekeelThe school principals candidate
demonstrates knowledge of how to foster a professional community of teachers and other
professional staff to promote at-students’the academic success and well-being of all students.
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Standard 8: Meaningful Engagement of Families and Community — SeheelThe school principals
candidate engages families and the community in meaningful, reciprocal, and mutually beneficial
ways to promote al-students’the academic success and well-being of all students.
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Standard 9: Operations and Management — SeheslThe school principals candidate demonstrates
knowledge of how to manage school operations and resources to promote al-—students'the
academic success and well-being_of all students.
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Standard 10: Continuous School Improvement — Seheel-The school principals candidate
demonstrates knowledge of the use of data to create a continuous school improvement planact

as-agents-of-contindous-schosHmprovement to promote al-students'the academic success and

well-being of all students.
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IDAHO STANDARDS FOR SUPERINTENDENTS

Standard 1: Mission, Vision, and Beliefs — Effective-The superintendents candidate engages the
school community to develop, advocate, and enact a shared mission, vision, and the beliefs for
high-quality education and academic success for all students.

Standard 2: Ethics and Professionalism — Effective-The superintendents candidate acts ethically,
legally, and with fiscal responsibility in accordance with professional norms and the Code of
Ethics for Idaho Professional Educators.
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Standard 3: Equity and Cultural Responsiveness — Effective-The superintendents candidate strives
for equity of educational opportunity and respect—models and promotes a respectful and
inclusive attitude for diversity within the school district and larger communities.

Standard 4: High Expectations for Student Success — Effective-The superintendents candidate sets
high expectations for all students and cultivates the conditions for student learning.

Standard 5: High Expectations for Professional Practice — Effective-The superintendents candidate
develops the individual professional capacity and practice of school district personnel to promote
the academic student success_and well-being of all students.
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Standard 6: Advocacy and eCommunications — Effective-The superintendent_candidates engages
with school district personnel and the community ethers-in meaningful, reciprocal, and mutually
beneficial ways to promote student success.
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Standard 7: Operations and Management — Effective—The superintendent__candidates
demonstrates knowledge of how to manage school district operations and monetary and non-
monetary resources to promote system success.

Standard 8: Continuous Improvement — Effective-The superintendent_candidates engages in a
process of continuous improvement to ensure student success.
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Standard 9: Governance — Effective-The superintendents candidate understands how to facilitate
processes and activities to establish and maintain an effective and efficient governance structure
for school districts.
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IDAHO STANDARDS FOR SPECIAL EDUCATION DIRECTORS

Standard 1: Mission, Vision, and Beliefs - Effective-The special education directors candidate
demonstrates knowledge of how to develop, advocate, and enact a shared mission, vision, and
beliefs of high-quality education and academic success, college and career readiness, and well-
being of all students.
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Standard 2: Ethics and Professional Norms - EffectivesThe special education directors candidate
acts ethically, legally, and with fiscal responsibility in accordance with accerding-te-professional
norms and the Code of Ethics for Idaho Professional Educators to promote alstudents’the
academic success and well-being_of all students.

Standard 3: Equity and Cultural Responsiveness — The Sspecial education directors candidate
strives for equity of educational opportunity and models culturally responsive practices to
promote aH-students’the academic success and well-being of all students.
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Standard 4: Curriculum, Instruction, and Assessment - Special-The special education directors
candidate demonstrates how to develop and support intellectually rigorous and coherent
systems of curriculum, instruction, and assessment to promote al-students’the academic success
and well-being of all students.

Standard 5: Community of Care and Support for Students - Speciat-The special education directors
candidate demonstrates knowledge of how to cultivate an inclusive, caring, and supportive
school district community that promotes the academic success and well-being of all students.
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Standard 6: Professional Capacity of District and School Personnel - SpeciatThe special education
director_candidates develops the professional capacity and practice of school district personnel
to promote each-student’sthe academic success and well-being of each student.

Standard 7: Professional Community for Teachers - Special-The special education director
candidates demonstrates knowledge of how to foster a professional community of teachers and
other professional staff to promote each-student’sthe academic success and well-being of each
student.
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Standard 8: Meaningful Engagement of Families and Community — The special education
director candidates engages families and the community in meaningful, reciprocal, and mutually
beneficial ways to promote each-student’sthe academic success and well-being of each student.
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Standard 9: Operations and Management — Special-The special education director_candidates
demonstrates knowledge of how to manages school district operations and resources to promote
at-students’the academic success and well-being of each student.
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Standard 10: Continuous School and District Improvement - Special-The special education
director candidates demonstrates knowledge of the use of data to create a continuous school

improvement plan actas-agenis-ofcontinvousschooland-districtimprovementto promote each

student’sthe academic success and well-being of each student.
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PUPIL SERVICE ENDORSEMENTS

Pupil Service Staff candidates must meet nationally accredited program standards. The following
national accreditation standards are recognized for each pupil service staff program:

Audiologist and Speech Language Pathologist — Council on Academic Accreditation (CAA),
American Speech-Language-Hearing Association (ASHA)

Nursing (School Nurse) — Commission on Collegiate Nursing Education (CCNE)

School Counselor — Council for Accreditation of Counseling and Related Educational Programs
(CACREP)

School Psychologist — National Association of School Psychologists (NASP)

School Social Worker — Council on Social Work Education (CSWE)
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