STATE BOARD OF EDUCATION MEETING
December 17, 2020

Office of the State Board of Education
Len B. Jordan Building
650 W State Street, 3@ Floor
Boise, Idaho

YouTube Live Streaming:
https://www.youtube.com/channel/UC7j4VGGyNzPa6g6a-zVTHnA
Audio Only:

1 (877) 820-7831, Passcode: 7483005 (listen only)

AMENDED AGENDA - The amended agenda posted on December 16, 2020,
pursuant to Idaho Code, 74-204(4)(b), includes an additional Action Item under the
Consent Agenda section (COVID-19 Testing Services Contract with Shield T3 LLC).
The contract is time sensitive and was not available at the time the original agenda
was posted.

Thursday, December 17, 2020, 9:00 a.m. (Mountain Standard Time)

BOARDWORK
1. Agenda Amendment Review / Approval — Action Item
2. Minutes Review / Approval — Action Iltem
3. Rolling Calendar — Action Item

OPEN FORUM

CONSENT
BAHR
1. Idaho State University — Multi-Year Agreement — Elsevier Library Contract —
Action Item
2. ldaho State University — Teacher Education Online Program — Action Item
3. University of Idaho — Amended Agreement — City of Moscow Services Contract —
Action Item
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IRSA

4. Boise State University — Proposal for Discontinuation — Masters of Health
Science — Action Item

SDE

5. University of Idaho — New Program Proposal — Master in Teaching — Action ltem

6. Emergency Provisional Certificates — Action ltem

Amended Agenda ltem

BAHR

7. ldaho State University — COVID-19 Testing Services Contract with Shield T3,

LLC — Action Item

WORK SESSION
PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
A. Kindergarten Readiness Standards — Information Item
B. K-20 Strategic Plan/Literacy Intervention Update — Information ltem

INSTRUCTION, RESEARCH AND STUDENT AFFAIRS

RN~

o

Idaho College of Osteopathic Medicine — Progress Report — Information Item
Board Policy Ill.F. — Program Prioritization — First Reading — Action Item

Board Policy IlI.N. — General Education — Second Reading — Action ltem

Board Policy Ill.S. — Remedial Education — Second Reading — Action Item
Lewis-Clark State College — Proposal for Graduate Certificate in Nursing
Management and Leadership — Action Item

Boise State University — Proposal for Administrative Unit — Institute for Pervasive
Cybersecurity — Action Item

PLANNING, POLICY AND GOVERNMENTAL AFFAIRS

1.

4.
5.
6.

Planning, Policy and Governmental Affairs Committee Initiatives and Intended
Outcomes — 2020-2021 — Information Item

2. Board Policies I.T. Title IX and Ill.P. Students — Second Reading — Action ltem
3.

IDAPA 08.02.03.105 — Graduation Requirements — College Entrance Exam —
Partial Waiver — Action ltem

Idaho Comprehensive Literacy Plan Update — Action Item

State Comprehensive Assessment Program Update — Information ltem

Strong Families, Strong Students Grant Program Update — Information Iltem

AUDIT

1.
2.
3.
4.

2020 Audited Financial Statements — Action Item

2020 Financial Ratios — Information Item

2020 Net Position Statements — Information ltem

Boise State University — Foundation Agreement — Action Item

BUSINESS AFFAIRS AND HUMAN RESOURCES

1.

Business Affairs and Human Resources Committee Initiatives and Intended
Outcomes — 2020-21 — Information Item
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Amendment to Board Policy, II.R. — Second Reading — Action Iltem

Boise State University — Capital Project Planning and Design Phases —

Construction Management Facility — Action ltem

4. Boise State University — Oracle Financial ERP Cloud License Renewal — Action
ltem

5. University of Idaho — Issuance of 2021 General Revenue Refunding Bonds —

Action Item

6. University of Idaho — Strategic Investment Fund for P3 Proceeds — Action Item

wn

STATE DEPARTMENT OF EDUCATION
1. Developments in K-12 Education — Information ltem
2. English Learners Proficiency Annual Report — Information Item
3. ldaho Standard Achievement Test — Blueprint Options — Information Item
4. Student Engagement Surveys — Action ltem
5. Professional Standards Commission 2019-2020 Annual Report — Action Item

If auxiliary aids or services are needed for individuals with disabilities, or if you wish to
speak during the Open Forum, please contact the Board office at 334-2270 no later than
two days before the meeting. While the Board attempts to address items in the listed
order, some items may be addressed by the Board prior to, or after the order listed.
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BOARDWORK
DECEMBER 17, 2020

1. Agenda Approval

Changes or additions to the agenda
BOARD ACTION
I move to approve the agenda as posted.

2. Minutes Approval

BOARD ACTION
| move to approve the minutes for the October 19, 2020, November 2, 2020,

November 23, 2020, and December 7, 2020 Special Board Meetings, and the
October 21, 2020 Regular Board Meeting minutes.

3. Rolling Calendar

BOARD ACTION
I move to set December 15, 2021 as the date for the December 2021 regularly

scheduled Board Meeting, to occur via a videoconference originating from
the Office of the State Board of Education in Boise.

BOARDWORK Page 1



BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES
OCTOBER 19, 2020

STATE BOARD OF EDUCATION MEETING
October 19, 2020

Office of the State Board of Education
Len B. Jordan Building
650 W State Street, 3™ Floor
Boise, Idaho

A special meeting of the Idaho State Board of Education was held via Zoom
teleconference on Monday, October 19, 2020. Board President Debbie Critchfield
presided and called the meeting to order at 3:00pm (MST). A roll call of members was
taken.

Present

Debbie Critchfield, President Emma Atchley

Andy Scoggin, Vice President Shawn Keough

Kurt Liebich, Secretary Dr. Dave Hill

Dr. Linda Clark Sherri Ybarra, State Superintendent

Monday, October 19, 2020, 3:00 p.m. (MST)

PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
1. ClassWallet Contract — Action Item

BOARD ACTION

M/S (Clark/Atchley): I move to authorize the Executive Director to execute the
contract in substantial conformance to the form provided in Attachment 1. A roll
call vote was taken and the motion carried 8-0.

Board Member Clark introduced the item and provided background information. The
Office of the Governor submitted a request to the Coronavirus Financial Advisory
Committee (CFAC) for $50M in Coronavirus Aid, Relief, and Economic Security
(CARES) Act funds to be utilized for the Strong Families, Strong Students initiative. The
Strong Families, Strong Students initiative will, “cover critical educational expenses due
to school building closures caused by COVID-19 and provide economic support to
parents so they do not have to exit the workforce to ensure their children receive a
quality education experience.” CFAC recommended approval of the request and
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BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES

OCTOBER 19, 2020

Governor Little approved the recommendation on September 15, 2020, and directed the
Board office to administer the program.

Board Vice President Scoggin inquired about the process for selecting “ClassWallet” as
the vendor for the program. Tracie Bent, Chief Planning and Policy Officer, discussed
that the Board office went through a grant application process earlier this year with
Bluum, which involved researching an identifying a possible vendor to administer the
grant. Ms. Bent outlined that Board staff sought a company that could provide a virtual
marketplace while simultaneously managing the application and approval process; the
only vendor that could provide that service without designing a custom program was
“ClassWallet”. Jenifer Marcus, Deputy Attorney General, added that the Board office
was granted a purchasing exemption, which is attached as an exhibit to the contract
that is provided within the meeting agenda materials.

Board Secretary Liebich inquired about the reimbursement process and asked how
“ClassWallet” will determine if submitted expenses are reimbursable. Ms. Bent
discussed that the Board office will be responsible for verifying reimbursement eligibility.
She detailed that families will attest that submitted expenses are eligible for
reimbursement, and the Board office will audit submissions.

Board Member Clark asked for examples of documentation that could be submitted to
determine program eligibility. Ms. Bent stated that applicants may provide, among other
forms of documentation, a printout of student information from their school’s learning
management system, a report card from the previous term (between March 1-
December 30, 2020), or an acceptance letter from a private school. She added that
“ClassWallet” will provide customer service to assist families with determining eligibility
as well as the application process.

Board President Critchfield stated that, upon approval of the motion, the Board office
will begin the process of communicating program information broadly across the state.

There were no additional questions or comments from the Board.
There being no further business, a motion to adjourn was entertained.

BOARD ACTION
M/S (Keough/Liebich): | move to adjourn the meeting at 3:13pm (MST). The
motion carried 8-0.

The State Board of Education tentatively plans to convene weekly for a virtual Special
Board Meeting during the COVID-19 pandemic to receive updates on the status of public
education in Idaho and to take action as necessary.
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BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES
OCTOBER 21, 2020

DRAFT

STATE BOARD OF EDUCATION MEETING
October 21, 2020

Office of the State Board of Education
Len B. Jordan Building
650 W State Street, 3™ Floor
Boise, Idaho

A regular meeting of the ldaho State Board of Education was held via Zoom
teleconference on Wednesday, October 21, 2020. Board President Debbie Critchfield
presided and called the meeting to order at 9:00am (MST). A roll call of members was
taken.

Present

Debbie Critchfield, President Emma Atchley

Andy Scoggin, Vice President Shawn Keough

Kurt Liebich*, Secretary Dr. Dave Hill

Dr. Linda Clark Sherri Ybarra, State Superintendent

*Except where noted
Wednesday, October 21, 2020, 9:00 a.m. (MST)

BOARDWORK
1. Agenda Review / Approval

BOARD ACTION

M/S (Scoggin/Atchley): | move to approve the agenda as posted. A roll call vote
was taken and the motion carried 8-0.

2. Minutes Review / Approval

BOARD ACTION
M/S (Scoggin/Clark): I move to approve the minutes for the August 17, 2020,
August 24, 2020, and September 28, 2020 Special Board meetings, and the
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BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES
OCTOBER 21, 2020
August 26, 2020 Regular Board meeting minutes. A roll call vote was taken and the
motion carried 8-0.
3. Rolling Calendar

BOARD ACTION

M/S (Scoggin/Hill): | move to set October 20-21, 2021 as the date and Lewis-Clark
State College as the location for the October 2021 regularly scheduled Board
Meeting. A roll call vote was taken and the motion carried 8-0.

CONSENT
BAHR
1. Idaho State University — Marketing and Advertising Services Agreement with
Mitchell Palmer LLC

BOARD ACTION

M/S (Scoggin/Atchley): | move to approve the request by Idaho State University
to enter into a marketing and advertising contract with Mitchell Palmer LLC as
proposed in Attachment 1 for an amount not to exceed $410,500 in FY2021,
bringing the total of all three phases with Mitchell Palmer to $2,324,500. A roll call
vote was taken and the motion carried 8-0.

2. University of Idaho — Conveyance of Real Property

BOARD ACTION

M/S (Scoggin/Atchley): | move to approve the request from the University of
Idaho for the Idaho State Board of Education to convey its undivided interest in
these four parcels to the Board of Regents of the University of Idaho and to
authorize the State Board of Education to execute the attached quitclaim deed for
such purpose. A roll call vote was taken and the motion carried 8-0.

IRSA
3. Graduate Medical Education Committee Appointments

BOARD ACTION

M/S (Scoggin/Atchley): | move to appoint Dr. Thomas Mohr and Dr. John Grider
to serve on the Graduate Medical Education Committee, replacing and completing
the current terms of Dr. Kevin Wilson and Dr. Doug Whatmore, with terms
expiring in 2022. A roll call vote was taken and the motion carried 8-0.

4. University of ldaho — Master of Science in Dietetics

BOARD ACTION
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BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES
OCTOBER 21, 2020
M/S (Scoggin/Atchley): | move to approve the request by University of Idaho to
offer a Master of Science in Dietetics as presented in Attachment 1. A roll call vote
was taken and the motion carried 8-0.

PPGA
5. State Rehabilitation Council Appointments

BOARD ACTION

M/S (Scoggin/Atchley): | move to approve the appointment of Christine
Meeuwsen as a representative of the Client Assistance Program and Randi Coles
as a representative of the State Department of Education for three year terms,
effective immediately through June 30, 2023. A roll call vote was taken and the
motion carried 8-0.

SDE
6. Accreditation Report — 2019-2020

BOARD ACTION

M/S (Scoggin/Atchley): | move to accept the 2019-2020 Accreditation Summary
Report of Idaho Schools as submitted in Attachment 1. A roll call vote was taken
and the motion carried 8-0.

OPEN FORUM
There was 1 participant for the Open Forum:

e Holly Paquette — Ms. Paquette, parent of a high school senior student and
assistant professor of Microbiology at the College of Western Idaho, addressed
the Board regarding the SAT/ACT graduation requirement. Ms. Paquette shared
her opinion that the Board should waive the SAT/ACT graduation requirement for
the 2020-2021 academic year, since many institutions of higher education have
waived the SAT/ACT admissions requirement for the 2021-2022 academic year
due to the effects of the COVID-19 pandemic.

STATE DEPARTMENT OF EDUCATION
1. Developments in K-12 Education
This item was provided in the agenda materials as an information item.

Superintendent Ybarra began her update by expressing her gratitude for teachers and
administrators for their continued dedication to ensure the safe reopening of schools.
She shared that she has been conducting in-person visits to schools around the state
as often as possible. Most recently, she visited Wood River Middle School in Hailey,
Idaho and hosted a roundtable discussion for teachers in Twin Falls, Idaho. Supt.
Ybarra continues to reach out to superintendents across the state for one-on-one
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BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES
OCTOBER 21, 2020
updates, and she shared that the general consensus is that districts are feeling
overwhelmed as they continue efforts to find safety solutions for transportation, meals,
athletics, and general school operations.

The State Department of Education (SDE) is providing ongoing opportunities for
superintendents to check in with their peers to share best practices and provide social-
emotional support. The United States Department of Agricultural has extended free
student meals through the end of the 2020-2021 academic year. Supt. Ybarra stated
that districts are on track to spend their allocations of the Elementary and Secondary
School Emergency Relief (ESSER) funds prior to the December 30, 2020 deadline, and
the SDE is working to assist with the spending and distribution of these funds.

The SDE’s Content & Curriculum and Assessment & Accountability teams, in
conjunction with the Idaho Digital Learning Alliance, are providing various professional
development opportunities and resources for teachers who are shifting to online or
hybrid learning, including online training videos that will be released sporadically
throughout the academic year to support educators as well as “hyperdocs” which
encompass all components of the learning cycle. Supt. Ybarra shared that the SDE
recently hosted the 5" Annual Family and Community Engagement Conference, which
was held virtually over the course of three days. Each year, the conference focuses on
providing school staff personnel with knowledge of practical, effective, and sustainable
methods and strategies for community involvement as a way to building meaningful
partnerships with parents and families.

Supt. Ybarra discussed that the SDE’s Special Education department is supporting
principals statewide with various resources that are linked to the SDE website within the
“Principal’s Corner” on the Idaho Training Clearinghouse. These resources provide
support and guidance in a variety of areas including discipline, IEPs, and evaluations.

The SDE’s Content & Curriculum team is continuing to support teachers by resources in
the areas of English language arts and math. Supt. Ybarra shared that English
language arts coaches are focused on literacy with an additional emphasis on K-3
reading skills as well as the utilization of Idaho Reading Indicator data to guide the
provision of professional development content for teachers. Math coaches are also
supporting teachers by offering resources in a variety of content areas.

Supt. Ybarra announced two staffing changes within the SDE. Tim Hill has worked for
the SDE for 23 years, the last 15 of which as the Associate Deputy Superintendent of
School Finance, and celebrated his retirement on September 18, 2020. Julie Oberle,
who formerly served as the SDE’s Senior Financial Management Analyst, took over Mr.
Hill's role on September 20, 2020 with the title of Chief Financial Officer for Public
School Finance. Supt. Ybarra also announced that Kevin Whitman was named as the
SDE'’s Director of Assessment and Accountability; Mr. Whitman has worked for the SDE
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BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES
OCTOBER 21, 2020
since 2016 as the State Coordinator of Accountability and coordinator for the National
Assessment of Education Progress (NAEP).

Supt. Ybarra shared that Idaho’s English language arts and math assessments have
met all peer review requirements as established by the US Department of Education,
and shared her appreciation for the SDE’s Assessment and Accountability for their
efforts. She also stated that Idaho’s new science assessment will be administered for
the first time in the spring of 2021.

Supt. Ybarra stated that two schools have received National Blue Ribbon School
Honors this year. Schools that earn this achievement are recognized by the U.S.
Secretary of Education, Betsy DeVos, for overall academic performance or progress in
closing achievement gaps within student population subgroups. Beutler Middle School
within the West Side Joint School District was recognized as an Exemplary
Achievement Gap Closing School; 74.4% of students were proficient in English
language arts and 67.4% were proficient in math. Over 40% of students at Beutler
Middle School come from an economically disadvantaged background. Fairview
Elementary School within the Bonneville Joint School District was recognized as an
Exemplary High-Performing School, with 71.9% proficient in English language arts and
72.3% proficient in math. Over 40% of students at Fairview Elementary School come
from an economically disadvantaged background.

Board Member Atchley shared her appreciation for Idaho’s teachers, staff, and
administrators and all the efforts that have gone into safely and effectively reopening
schools this fall.

Board Secretary Liebich inquired if Supt. Ybarra has heard any feedback as to what the
Board can be doing to support schools and districts in light of the pandemic. Supt.
Ybarra responded that, during her visits to schools and conversations with
superintendents, the overwhelming need is for the Board to continue to relay to the
public how difficult the shift to online and hybrid learning has been. She added that the
general mood of teachers, staff, and administrators is positive overall, and that it is
important to recognize that that teachers are being asked to take on many extra
responsibilities in addition to their normal duties.

There were no additional questions or comments from the Board.

2. Assessment and Accountability Update
This item was provided in the agenda materials as an information item.

Superintendent Ybarra introduced the item and stated that the update would focus on
the development and implementation of ldaho’s new science assessment, the
alternative assessment in the areas of English language arts, math, and science, and a
review of the annual report card. She then introduced Kevin Whitman, the State
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BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES

OCTOBER 21, 2020

Department of Education’s Director of Assessment and Accountability, who provided the
remainder of the update.

Mr. Whitman provided some historical background information pertaining to the new
science assessment, discussing that the Board adopted new standards for the
assessment in 2016, which were not approved by the legislature at that time. The Board
then approved revisions to the standards in 2017, which the legislature approved in
2018. In 2019, the Board approved a revision of the assessed grades (5, 8, and 11),
and the State Department of Education (SDE) has since been working to develop a new
science assessment that aligns with the revised standards. During the 2019-2020
academic year, the US Department of Education approved Idaho’s request to waive
assessing students in science and reporting science assessment results. The waivers
were requested in order to ensure that students would not be required to participate in
the field testing for the new assessment in addition to the legacy assessment within the
same year. This waiver was extended to the 2020-2021 academic year due to the
cancellation of testing in spring 2020 as a result of the COVID-19 pandemic, and the
field testing will continue in spring 2021.

Mr. Whitman shared that the SDE is revising alternate assessments in the areas of
English language arts and math. ldaho has previously developed alternate assessments
as part of the National Center and State Collaborative (NCSC). The Every Student
Succeeds Act (ESSA) Peer Review requirement directs that assessments are to be
continually updated, and Idaho has been collaborating with other states to develop new
alternate assessments in English language arts and math. The embedded field testing
was conducted in spring 2019 and the operational field test was scheduled for spring
2020, but was cancelled as a result of the COVID-19 pandemic. Operational field testing
will resume in spring 2021 and standard setting will occur in summer 2021. Reporting
occurs after standard setting is complete, the normal reporting will be delayed from
August to November. Mr. Whitman stated that the SDE has confirmed with the US
Department of Education that this revised timeline is acceptable.

The SDE is also in the process of developing a new alternate assessment in science.
Mr. Whitman shared that Idaho’s previous portfolio-based assessment did not meet
ESSA Peer Review requirements, and the SDE aims to develop and assessment that
will align new extended content standards. The SDE submitted a request to waive the
same ESSA provisions that were addressed by the waiver for the regular science
assessment.

In regard to the ldaho Reading Indicator (IRI), Mr. Whitman shared that, as a result of
the COVID-19 pandemic, the SDE worked with the proctoring vendor to deliver the IRI
in a virtual format last spring. He added that the results of the virtual IRI are not
comparable to the fall 2019 results since those results are from an in-person test, so the
spring virtual results have been designated for local use only. Mr. Whitman discussed
that the IRI was successfully administered this fall with broad at-school participation,
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BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES
OCTOBER 21, 2020
and with the virtual IRI being implemented as necessary. He stated that fall IRI results
serve as an annual baseline, and that fall to spring growth is the most important metric
that the SDE utilizes to gauge literacy proficiency and growth.

Next, Mr. Whitman provided several updates regarding ldaho’s annual Report Card. He
stated that data disruptions during the 2019-2020 academic year that resulted from the
COVID-19 pandemic affected various accountability metrics. Idaho, in addition to every
other state and the District of Columbia, received a waiver for reporting and
accountability determinations following the 2019-2020 academic year. As part of the
waiver, ldaho agreed to maintain all accountability metrics for the 2019-2020 academic
year, and this year’s Report Card includes a banner explaining the missing data as well
as the identification and recognition status.

Mr. Whitman shared the data points that will be updated, including school enrollment
demographics, fall 2019 IRI scores, English learner progress and proficiency for spring
2020, class of 2019 4-year graduation rate, class of 2018 5-year graduation rate,
college and career readiness, teacher workforce data, and general finance information
(which will likely be available in February of 2021). He also shared the areas that would
not be updated as a result of the disruption, including ISAT proficiency and growth (both
metrics require 2 consecutive years of data), spring 2020 IRI and fall-to-spring IRI
change for the 2019-2020 academic year, subgroup achievement, SAT benchmarks,
and student, parent, and staff surveys. Mr. Whitman stated that the updated Report
Card would be available during the first week of November.

Lastly, Mr. Whitman discussed future accountability considerations and implications of
the COVID-19 pandemic that will be influential beyond 2020. Mr. Whitman outlined
several decisions that will need to be addressed moving forward, including calculating
growth without consecutive years of data and incorporating missing years into three
year weighted averages. SDE staff have started to analyze these challenges and will
support ongoing discussions within the Accountability Oversight Committee. Mr.
Whitman states that the SDE anticipates receiving additional guidance from the US
Department of Education in the coming weeks.

There were no questions or comments from the Board.

3. CARES Act Fund Update
This item was provided in the agenda materials as an information item.

Superintendent Ybarra introduced the item and asked Karen Seay, Director of Federal
Programs for the State Department of Education (SDE), to provide an update regarding
the Coronavirus Aid, Relief, and Economic Security (CARES) Act funding that Idaho has
received following the onset of the COVID-19 pandemic. The CARES Act provides
financial relief to local education agencies (LEAs) from the Elementary and Secondary
School Emergency Relief (ESSER) fund and the Coronavirus Relief Fund (CRF)
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BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES

OCTOBER 21, 2020
through Governor Little’s Coronavirus Financial Advisory Committee. Ms. Seay stated
that the SDE manages seven of the CARES Act funds totaling over $179M, four of
which are CRF funds that are federally administered by the US Department of Treasury
and three of which are ESSER funds that are federally administered by the US
Department of Education. A detailed breakdown of each of the funds, including
allocated amounts and LEA draw down information, is included within the meeting
agenda materials.

Ms. Seay also discussed the CRF Blended Learning Grant. The Board approved the
distribution methodology and application process for this grant on July 15, 2020 through
Governor Little’s Coronavirus Financial Advisory Committee, and the SDE has received
applications from 164 districts and charters. The CRF Blended Learning Grant funds are
intended to assist with closing the “digital divide” by providing funding for devices,
connectivity, the implementation of a learning management system, professional
development, and assistive technology. Ms. Seay discussed that, overall, districts have
budgeted 70% of their allocation for devices, 11% for connectivity expenses, 8% for
professional development, 7% for the implementation of a learning management
system, and 3% for assistive technology.

Board Member Atchley voiced her concern regarding the low percentage of ESSER
funds that have been drawn down by districts and charters, and Supt. Ybarra stated
that, due to the way Board agenda materials are received and prepared, the data within
the materials does not reflect the most recent information. Ms. Seay echoed Supt.
Ybarra’s comments, and discussed that the general consensus among districts and
charters is that they plan to draw down all allocated funds prior to the December 30,
2020 deadline.

Board Member Clark shared that she is aware of districts’ concerns that the devices
they have ordered using ESSER and CRF funds may not arrive prior to the December
30, 2020 deadline. Supt. Ybarra responded that this is a supply chain issue that many
states are facing, and Ms. Seay added that districts are encouraged to directly state on
the purchase order or receipt that items must be received by December 30, 2020. If the
district orders the items prior to the deadline and the items are not received prior to the
deadline because of manufacturer or distributor delays, the LEA is not held at fault and
the funds will still be applicable. Board Secretary Liebich echoed these comments.

There were no additional questions or comments from the Board.

4. Advanced Opportunity FY2020 Outcomes Report
This item was provided in the agenda materials as an information item.

Superintendent Ybarra introduced the item and asked Dr. Eric Studebaker, Director of
Student Engagement and Safety Coordination for the State Department of Education, to
provide an overview of the Advanced Opportunity Outcomes Report for FY2020. Dr.
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Studebaker began his report by sharing that Idaho’s Advanced Opportunities Program
was recently recognized in a report from the Manhattan Institute titled, “How Idaho is
Reshaping High Schools by Empowering Students”. The report discusses that most
states in the US have laws to enable dual credit enroliment, but highlights that particular
success of Idaho’s Advanced Opportunities Program. Dr. Studebaker recognized Brock
Astle, Statewide Advanced Opportunities Coordinator for his efforts to grow and
improve the program.

Dr. Studebaker discussed the financial reimbursement proportions of the program,
noting that student use of dual credit opportunities has increased since FY2019. He also
discussed student demographic information and stated that student use of the
Advanced Opportunities Program has increased 8% over the course of the past year.
Graphical representations of the financial and demographic information is included
within the meeting agenda materials.

Board Member Hill inquired about the workforce training portion of the program, and
asked why the number of participants is lower than other areas. Dr. Studebaker
responded that the SDE is working closely with the Division of Career Technical
Education and the Workforce Development Council to promote these opportunities
across the state in order to increase participation. Supt. Ybarra added that she recently
met with Wendi Secrist, Executive Director of the Idaho Workforce Development
Council, to discuss how the SDE can more effectively leverage apprenticeship
opportunities.

Board Secretary Liebich shared his appreciation for the program and Dr. Studebaker’s
report, and inquired about the variability of usage between districts. He cited that
participation is lower in rural districts, and asked what could be done to increase
participation in those areas. Dr. Studebaker discussed that the program is striving to
increase participation in rural areas but it is difficult to serve rural areas with the key
providers being the institutions of higher education.

There were no additional questions or comments from the Board.

5. Mastery-based Education Update
This item was provided in the agenda materials as an information item.

Superintendent Ybarra introduced the item and reminded the Board that moving toward
mastery-based education was a taskforce recommendation in 2013. Over the past three
years, the Idaho Mastery Education Network (IMEN) has worked on implementing a
framework for districts across the state who are interested in transitioning to mastery-
based education. Supt. Ybarra introduced Aaron McKinnon, Mastery-Based Education
Coordinator for the State Department of Education, who provided the remainder of the
update.
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Mr. McKinnon first discussed the ldaho Mastery-Based Education Framework, which is
based on statute and field observations, and shared that the framework is written with
the perspectives that anyone can read it and understand it and that practitioners will see
their efforts while recognizing opportunities for growth. Mr. McKinnon outlined the four
pillars of student-centered learning that are defined in statute: students empowered,
learning personalized, mastery recognized, and competencies demonstrated. The
framework is included within the meeting agenda materials.

Mr. McKinnon also discussed the new grant application process, which has been split
into two focuses — exploration grants and practicing grants, that will effectively distribute
approximately $1M that was appropriated by the legislature. The exploration grants will
allow districts to gain a full year of reflection and goal-setting with an IMEN mentor and
financial support in order to set a pattern for future success. Recipients of the
exploration grant are guided to apply for the practicing grant following their first year. Mr.
McKinnon outlined the benefits of the new grant program, increased communication
with IMEN mentors, data collection, and accountability measures. He shared that there
are over 100 teams, who were recipients of both exploration and practicing grants,
currently working to achieve mastery-based education goals in Idaho.

Next, Mr. McKinnon discussed the staging guide, which is also included within the
meeting agenda materials, stating that the guide provides support for exploration and
practicing teams. The staging guide serves as an interactive collection of guidance
documents, exemplars, and resources as a result of IMEN work since 2016. The IMEN
team is currently developing a Sustainability and Evaluation Plan, which is expected to
be completed by June 2021.

Mr. McKinnon then discussed the Idaho College and Career Readiness Competencies,
which were approved by the Board. The competencies represent the same areas of
emphasis that were approved by National Association of Colleges and Employers
(NACE) in 2017. The workforce skills categories include academic skills, self-
management skills, individual and teamwork skills, and thinking/information skills.

There were no questions or comments from the Board.

6. Less Than 10 Pupils in Average Daily Attendance Annual Report
This item was provided in the agenda materials as an information item.

Superintendent Ybarra discussed that this report stems from Idaho schools that have
been approved to operate with less than 10 pupils in average daily attendance, and
asked Julie Oberle, Chief Financial Officer for Public Schools within the State
Department of Education, to provide background information.

Ms. Oberle discussed that Section 33-1003(2)(f), Idaho Code, states that, “Any
elementary school having less than 10 pupils in average daily attendance shall not be
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allowed to participate in the state or county support program unless the school has been
approved for operation by the State Board of Education.” She stated that the Board
delegated authority to approve these requests to the State Superintendent of Public
Instruction in 1999. Six schools, which are listed within the meeting agenda materials,
have requested to operate with less than 10 pupils in average daily attendance during
the 2020-2021 academic year, and Supt. Ybarra has approved each of these requests.

There were no questions or comments from the Board.

7. Update and Status Report on Rewrite of Idaho Content Standards in ELA, Math
and Science
This item was provided in the agenda materials as an information item.

Superintendent Ybarra introduced the item and asked Marilyn Whitney, Deputy
Superintendent for Communications and Policy within the State Department of
Education, to provide an update on the rewrite of the Idaho Content Standards in the
areas of English language arts, math, and science. The ldaho Content Standards are
reviewed and updated every six years, and Superintendent Ybarra and Board President
Critchfield received a letter jointly signed by the House and Senate Education
Committee members directing a rewrite of the English language arts, math, and science
content standards. The State Department of Education has assembled review
committees consisting of teachers, parents, administrators, legislators, and industry
partners, which began meeting in June 2020. The Board is expected to hear an update
on the review process and intended next steps during the regular December 2020
Board Meeting.

Ms. Whitney provided an update of the review process so far, stating that the review
committees have sought to understand the purpose, procedures and goals of the
standard setting process, review current Idaho Content Standards and study content
standards from other states and research best practices, and organize work to begin a
rough draft of the updated standards. She provided several examples of areas that have
been rewritten; these examples are included within the meeting agenda materials. Ms.
Whitney also discussed the timeline for future review committee objectives, and stated
that the final recommendations will be submitted to the Board for approval during the
regular October 2021 Board Meeting.

Board Vice President Scoggin shared his appreciation for the work that has been done
by the review committees, and inquired when the new standards will be put into effect.
Ms. Whitney stated that, following Board approval in October 2021, the updated
standards will be sent to the legislature during the 2020 Legislative Session and, if
approved, be adopted. She added that, following legislative approval, there is extensive
work that goes into preparing teachers to apply the new standards, and discussed that
the standards would likely take effect during 2022-2023 academic year.
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Board Secretary Liebich encouraged the review committees to maintain rigor within the
updated standards in order to ensure college and career readiness.

There were no additional questions or comments from the Board.
8. ldaho Standards for Initial Certification of Professional School Personnel

BOARD ACTION

M/S (--/--): I move to support the preliminary amendments to the Idaho
Standards for Initial Certification of Professional School Personnel. The Board did
not take action on this item.

Superintendent Ybarra introduced the item and stated that, in addition to the review
English language arts, math, and science content standards, a review of the educator
standards is also occurring. Supt. Ybarra asked Lisa Colon-Durham, Director of
Certification and Professional Standards within the State Department of Education, to
provide background information. She also noted that this item is presented as an action
item, rather than an information item, because the review committee would like the
Board’s support before moving forward in their work.

Ms. Colon-Durham discussed that, during the 2020 Legislative Session, the legislature
submitted a letter to express the need for revisions to the certification standards review
process to reduce the regulatory burden upon teacher preparation programs while still
upholding standards for new teachers. The House Education Committee also requested
the evaluation of educator endorsement requirements.

A three phase plan was created to accomplish a complete review of the educator
standards and certification requirements: Phase |-Educator Standards Review, Phase
[I-Certification and Endorsement Rule Review, and Phase IlI-Program Review and
Approval Process. Phase | and Phase Il work will culminate in 2021 rulemaking for
consideration during the 2022 Legislative Session. Phase Il work will result in
recommendation for approval by the Board. Phase | has been completed after several
meetings over the summer and the work group, comprised of representatives from
various stakeholder groups, submitted a revised version of the standards within the
meeting agenda materials. A detailed list of the revisions is also included within the
meeting agenda materials.

Board Member Clark shared her appreciation for being included in the review process
and expressed gratitude for the work that has been done so far. She discussed that she
is not comfortable adopting the preliminary amendments as stated within the proposed
motion before the full review process has been completed. Ms. Colon-Durham
discussed that the work group is not comfortable moving into Phase Il of the process
without the support of the Board. Board Vice President Scoggin echoed Board Member
Clark’s comments. Supt. Ybarra responded that adding this item to the agenda as an
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action item was a request of the work group, but that it can be an information item if the
Board is not comfortable having it included as an action item. She added that the main
priority was to collect feedback from the Board before moving forward. Board Member
Clark stated that she is comfortable with the established process and goals, and agreed
that this item can be included as an information item rather than an action item.

There were no additional questions or comments from the Board.
At this time the Board recessed for 10 minutes, returning at 11:35am (MST).

WORK SESSION
PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
A. Annual K-20 Performance Measure Review
This item was provided in the agenda materials as an information item.

Board Member Clark introduced the item and discussed that the Board reviews the K-20
Performance Measures annually during the regular October Board Meeting. She also
stated that Board President Critchfield identified Goal 2: Educational Readiness as an
area that the Board should discuss in depth during the Work Session. Board Member
Clark introduced Tracie Bent, Chief Planning and Policy Officer, and Bill Laude,
Principal Research Analyst, who led the discussion. Ms. Bent stated that Mr. Laude
would discuss the technical topics surrounding the data and that she would discuss
policy areas that the Board may want to consider. The annual review of the K-20
Performance Measures is a backward look at data and outcomes based on the strategic
plans approved by the Board during the previous year. In this case, the attached
Performance Measures Reports for the institutions, agencies, and special programs that
were submitted to the Division of Financial Management pertain to the 2019-2020
academic year. To provide additional context, Ms. Bent stated that the Board will review
its Strategic Plan during the regular December Board Meeting, and the review of
progress toward performance measures will aid in deciding upon possible revisions to
the plan.

The performance measures in their entirety, encompassing data from FY2016 to
present, are included within the meeting agenda materials. Mr. Laude reported on
several areas of interest, beginning the presentation with an overview of the K-12
Accountability Metrics. He highlighted the Idaho Reading Indicator (IRI) testing results
for FY2019 and FY2020, advanced mathematics for eighth and ninth graders (with
breakout comparisons for economically disadvantaged students, English learners, and
demographic groups), and College Board assessment testing (PSAT and SAT).

Mr. Laude then discussed Go On rates and dual credit degree attainment. He focused
specifically on the percentage of dual credit students who graduate high school with an
associate’s degree, noting that while the percentage of students completing their
associate’s while in high school has slightly decreased, the number of dual credit
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courses students are taking has increased. Board Member Hill inquired about the
percentage of high school students who go on after attaining their associate’s degree,
as well as high school students who attain the majority of credits needed for an
associate’s degree who do not go following graduation. Mr. Laude stated there are
many reasons why a student may not go on after attaining dual credits toward an
associate’s degree during high school, and that this data point could be assessed for
further discussion during the review of the Board’s Strategic Plan in December.

Next, Mr. Laude discussed postsecondary retention, degree attainment, and on-time
graduation rates. Detailed graphical representations of each of these measures is
provided as part of the meeting agenda materials. Board President Critchfield noted that
the institutions monitor this data as closely as the Board does.

Following the presentation, Board Member Clark asked for feedback from the Board,
and inquired if any of the measures should be revised or adjusted. Matt Freeman,
Executive Director, noted that the measures discussed within Mr. Laude’s presentation
pertain to Goal 2: Educational Readiness. Board Vice President Scoggin stated that he
is content with the measures themselves, but is interested in having a more in-depth
conversation about strategies to close the gap between benchmark data and
performance goals.

Board Member Atchley discussed that she does not feel that it is helpful for the Board to
continue to measure the number of students who graduate high school with an
associate’s degree, and noted that students who are taking dual credit courses likely
hope to apply those credits toward a four-year degree rather than an associate’s
degree.

Board Member Atchley also mentioned she has read research that outlines that adding
one year of educational attainment is important at any point in the educational process,
whether it is at the beginning or at the end. She discussed that this is easier and more
cost-efficient to accomplish at the beginning of the educational cycle, and added that
Idaho is lacking in pre-kindergarten and full-day kindergarten programs. Board Member
Clark echoed these comments and discussed that children who are not well-prepared
when they enter the system will struggle to catch up throughout the educational
process. She provided the Idaho Reading Indicator as an example, citing that the fall
benchmark results reflect that 60% of students are below grade level. She discussed
the Board’s goal to have students reading proficiently by the time they enter the third
grade, and elaborated that if students are behind when they enter the system it is
difficult to bring students up to proficiency.

Board President Critchfield stated that Mr. Laude’s presentation provided a look at
Idaho’s education system as a whole, and outlined that perhaps the Board should
spend less time examining performance measure data and spend more time focusing
on strategies to close achievement gaps. She suggested that the Board have an in-
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depth discussion of literacy and K-3 reading proficiency, and asked Board Member
Clark, Board Member Keough, and Supt. Ybarra to discuss this separately as members
of the PPGA committees in preparation for the Work Session during the December
Board Meeting.

There were no additional questions or comments from the Board.
At this time the Board recessed for 20 minutes, returning at 1:30pm (MST).

BUSINESS AFFAIRS AND HUMAN RESOURCES
1. Retirement Plan Amendment

BOARD ACTION

M/S (Hill/Scoggin): | move to amend the documents for the Optional Retirement
Plan, and the 403(b) and 457(b) voluntary deferred compensation plans as
proposed in Attachment 1. A roll call vote was taken and the motion carried 8-0.

AND

M/S (Hill/Scoggin): | move to approve the recommendation of the Retirement Plan
Committee to authorize Board Staff to initiate an Invitation to Bid for a consultant
to oversee a vendor search. A roll call vote was taken and the motion carried 8-0.

Board Member Hill introduced the item and asked Board Vice President Scoggin, Chair
of the Retirement Plan Committee, to provide background information. Board Vice
President Scoggin discussed that the item pertains to an amendment to the Optional
Retirement Plan (ORP). He stated that, historically, the Board has opted to defray the
costs of consultants for the ORP. The Board maintains the authority to manage and
control the operation and administration of ORP and the voluntary deferred
compensation plans, as well as the authority to amend the plans and select trustees
and custodians.

Board Vice President Scoggin stated that the Retirement Plan Committee has recently
reviewed the plans as well as the best methods for managing the costs of managing the
plans. Following their extensive review, the Retirement Plan Committee has
recommended that the fees for consultants should be funded by the plan itself, which
provides consistency and stability. Board Vice President Scoggin discussed that this
model is consistent with industry standards and is very similar to how PERSI and the
State Treasurer’s Office manage investments and associated fees. The Retirement Plan
Committee has also recommended that the Board retain the services of a consultant to
do a vendor search through an Invitation to Bid process.

Board staff consulted with legal counsel regarding the Retirement Plan Committee’s
suggestions, and legal counsel advised that several revisions should be made to the
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plans and to Board Policy in order to: amend the plans to clarify that consultant
fees/expenses may be paid from plan assets, authorize staff to move forward with an
Invitation to Bid for a consultant (paid from the newly amended plans) who will oversee
a vendor search to assure that plan participants maximize the return on their
investments, and allow Executive Director authorization to retain the services of
financial, legal, and other professionals recommended by the Retirement Plan
Committee.

There were no additional questions or comments from the Board.
2. Amendment to Board Policy Il R. — First Reading

BOARD ACTION

M/S (Hill/Scoggin): | move to approve the first reading of policy V.R. to allow the
Executive Director to authorize the hiring consultants to accommodate the
recommendation of the Retirement Plan Committee as set forth in Attachment 1.
A roll call vote was taken and the motion carried 8-0.

Board Member Hill introduced the item and explained that this amendment is a
necessary policy change that will allow the implementation of the action taken as part of
the prior agenda item, “Retirement Plan Amendment”. Todd Kilburn, Chief Financial
Officer, discussed that the amendment gives the Executive Director authority to approve
recommendations from the Retirement Plan Committee, and that the policy will come
before the Board for a second reading during the regular December 2020 Board
Meeting. The proposed policy revisions are outlined within the meeting agenda
materials.

There were no questions or comments from the Board.

3. Sources and Uses Report
This item was provided in the agenda materials as an information item.

Board Member Hill introduced the item and asked Todd Kilburn, Chief Financial Officer,
to provide background information. Mr. Kilburn shared that the Finance Vice Presidents
from each of the institutions have discussed examining the annual Sources and Uses
Report and revising it to make it more useful in the future. He stated that the report is
submitted annually as part of the legislative budget book, and reflects the funds that
were approved during the previous budget setting process as well as the institutions’
spending plans for the upcoming year.

Board Member Hill inquired why this report is brought before the full Board, and Mr.
Kilburn responded that it is beneficial for the Board Members to be aware of the
information that is presented to the legislature. Matt Freeman, Executive Director,
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added that the report provides context for the Board Members in regard to how the
institutions are budgeting their funds as well as budget trends from prior years.

Board Secretary Liebich discussed that it may be helpful to provide a separate, one-
time report of expenses and fund allocations relating to the COVID-19 pandemic for
later discussion.

There were no additional questions or comments from the Board.
4. Workforce Sharing Recommendation

BOARD ACTION

M/S (Hill/Scoggin): | move to approve the recommendation of the System
Optimization Subcommittee to consolidate Risk Management as a function of the
Office of the State Board of Education and to direct Board staff to work with the
institutions to develop and implement a consolidated model. A roll call vote was
taken and the motion carried 7-0. Mr. Liebich was absent from voting.

AND

M/S (Hill/Scoggin): | move to approve the recommendation of the System
Optimization Subcommittee to consolidate Internal Audit as a function of the
Office of the State Board of Education and to direct Board staff to work with the
institutions and the Audit Committee to develop and implement a consolidated
model. A roll call vote was taken and the motion carried 7-0. Mr. Liebich was absent
from voting.

AND

M/S (Hill/Scoggin): | move to approve the recommendation of the System
Optimization Committee for the Office of the State Board of Education to hire a
project manager through June 30, 2021 to coordinate the system optimization
efforts between the Board and the institutions. A roll call vote was taken and the
motion carried 7-0. Mr. Liebich was absent from voting.

Board Member Hill introduced the item and asked Board Vice President Scoggin, Chair
of the System Optimization Committee, to provide background information. Board Vice
President Scoggin shared that the information presented as part of the meeting agenda
materials summarizes the collaboration within the President’s Leadership Council (PLC)
to create system-wide efficiencies in the areas of risk management and internal audit.
The consolidation of risk management and internal audit functions could potentially
generate savings among the institutions while creating efficiency and standardization.
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Board Vice President Scoggin stated that the System Optimization Committee has
review PLC’s proposals and has recommended that these functions be consolidated
and housed within the Office of the State Board of Education, while still having strong
connection to each of the institutions. The System Optimization Committee has also
recommended that a project manager be hired to collect and report progress toward
these initiatives.

Board Member Atchley inquired if there is adequate funding for third motion, which
pertains to the hiring of a project manager to coordinate the system optimization efforts
between the Board and the institutions through the end of FY2021. Matt Freeman,
Executive Director, stated that there are funds in the Office of the State Board of
Education Budget to cover this expense through the end of the current fiscal year. He
added that the position will likely be part-time.

There were no additional questions or comments from the Board.

PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
1. Lewis-Clark State College — Annual Progress Report
This item was provided in the agenda materials as an information item.

Dr. Cynthia Pemberton, Lewis-Clark State College President, provided an annual
progress report for LCSC. She noted that the full annual report is included within the
meeting agenda materials, and added that while the report summarizes the past year,
her presentation would focus on LCSC’s goals and future initiatives. President
Pemberton began her presentation by discussing the student demographic at LCSC,
citing that 82% of students are Idaho residents, 78% are first-generation college
students, and 45% of students are eligible to receive pell grants. LCSC aims to be
accessible and affordable, connecting learning to life by means of post-graduation
placement in the areas of Career Technical Education, graduate school, military, or
other continuing education programs. President Pemberton discussed her three current
“Presidential Priorities”: enrollment and retention, responsiveness and sustainability,
and communication and connection.

Enrollment and Retention

President Pemberton discussed that LCSC'’s fall enrollment numbers have increased
year over year despite the effects of the COVID-19 pandemic. She also discussed
efficiencies and synergies that were in place prior to the COVID-19 pandemic, as well
as challenges and opportunities that have presented themselves as a result of the
pandemic. Before the pandemic, LCSC was focused on organizational efficiencies and
synergies. President Pemberton discussed several milestones including the launch of a
convocation program, the revamping of the Center for Student Leadership and
Engagement, the creation of the “Warrior OneStop” online portal, and efforts to “marry”
Career Technical Education programs with academic studies. She stated that these
operational and organizational changes have created new ways of being for LCSC.
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LCSC continues to focus on serving and supporting students and connecting learning to
life.

Following the onset of the pandemic, LCSC has rethought and rebuilt its educational
experience by investing in instructional and student support, expanding instructional
modality adaptations and options, and adapting the fall and spring instructional
calendars to include both eight-week and sixteen-week terms of study. President
Pemberton displayed a photo of the Williams Conference Center on the LCSC campus,
noting that this is where the Board meeting would have been held, and proudly shared
that the center is being used to house classes with appropriate social distancing.

President Pemberton outlined LCSC’s instruction modalities and how those modalities
have changed since the fall 2019 semester. The modalities are graphically represented
within the meeting agenda materials, but the most notable change is the addition of
virtual live remote courses in the spring of 2021. President Pemberton discussed that
these courses will be virtual, synchronous courses where students are able to
participate remotely regardless of their location. 20% of LCSC’s spring 2021 courses
will be delivered in a virtual live remote format, 20% will be online, 10% will be hybrid,
and 50% will be face-to-face.

President Pemberton introduced Dr. Andrew Hanson, Vice President for Student Affairs
at LCSC, who focused on student affairs, engagement, and support and the work his
team is doing. Dr. Hansen discussed that the maijority of student outreach and
engagement has transitioned to a virtual format in response to an increasingly virtual
world due to the effects of the COVID-19 pandemic. He shared that LCSC is focusing
on relational recruiting by promoting multi-level and multi-campus community outreach
messaging and correspondence, as well as partnerships and pathways by providing
assistance with transfer processes and co-admissions to both LCSC and the College of
Eastern Idaho. LCSC is also focusing on adult learner initiatives, micro-credentials, co-
curricular engagement, and college to career preparedness.

Dr. Hansen then introduced Holly Daugherty, Coordinator of Student Involvement at
LCSC, who discussed LCSC’s new “Connecting Learning to Life” co-curricular portfolio
option and two initiatives that have been launched by the Office of Student Involvement
and the Center for Student Leadership. The purpose of these initiatives is to highlight
student involvement opportunities outside of the classroom, and Ms. Daugherty
discussed that increased student involvement is linked to higher retention rates. Ms.
Daugherty discussed the LC State Do More app, which creates a digital co-curricular
transcript for every LCSC student and tracks 20 soft skills within five overarching
competencies — Communication & Technology, Teamwork & Leadership, Networking &
Global Fluency, Problem Solving & Sustainability, and Professionalism & Enthusiasm.
She also discussed LCSC’s leadership micro-credential that can be earned through the
Idaho SkillStack system. LCSC is the third state institution to offer the micro-credential,
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which is made up of four digital badges and earned by mastery in the areas of leading
self, leading others, managing processes, and leading for legacy.

Responsiveness and Sustainability

President Pemberton emphasized the importance of responsiveness and sustainability
as they pertain to degree relevance and value and to institutional sustainability and
viability. She introduced Dr. Lori Stinson, Provost and Vice President for Academic
Affairs, who outlined LCSC’s program performance and progress in producing
successful leaders, engaged citizens, and lifelong learners. Dr. Stinson discussed
LCSC’s program prioritization process, noting that a faculty/staff focus group focused on
program quality, student success, and program impact data in alignment with the
institution’s strategic plan as well as the Board’s metrics and criteria. Moving forward,
LCSC has renamed program prioritization and will refer to the process as “Program
Performance Plans”. The plans will assist programs with setting sustainable enroliment
targets, increasing program efficiencies, meeting industry needs, and addressing
necessary realignment and restructuring.

Dr. Stinson introduced Dr. Julie Crea, Vice President for Finance and Administration at
LCSC, who discussed LCSC'’s efforts to maintain financial stability to support ongoing
growth as well as budget reductions and reallocations in response to the COVID-19
pandemic. Dr. Crea shared that preceding and throughout the pandemic, LCSC has
addressed several financial challenges including a prior structural deficit, a decline in
revenue, a 2% state-based budget reduction, an enroliment workload adjustment, and
an additional 5% state rescission. LCSC has compensated for these expenses with
permanent personnel reductions, one-time funding, and furloughs, and is currently debt-
free. Dr. Crea discussed that LCSC has been proactive in diversifying revenue by
monetizing auxiliaries, leveraging grant opportunities, and fundraising. She also
highlighted the Schweitzer Career & Technical Education Center, which, in addition to
state allocations, was funded by grants and fundraising efforts.

Communication and Connection

President Pemberton shared that she aimed to model this priority in LCSC’s
presentation, demonstrating that LCSC operates as a team with a shared voice and
values every member of the campus community. She discussed the importance of
maintaining frequent and meaningful communication with the campus community and
institutional partners. She also stated in her presentation that LCSC is committed to
expanding access to higher education and ensuring success for all students while
fostering inclusion throughout campus culture and processes. President Pemberton
discussed the results of ongoing faculty/staff surveys following the onset of the COVID-
19 pandemic, noting that the campus community has indicated that they are satisfied
with LCSC’s implemented communication strategies and safety measures.

To conclude her presentation, President Pemberton discussed several points of pride.
She shared that during the 2019-2020 academic year, LCSC’s student athletes held a
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collective 3.27 grade point average. She also shared that LCSC was recently ranked #4
in the west among public regional colleges by a U.S News and World Report titled
“2021 Best Colleges). LCSC Coeur d’Alene is ranked as the #1 bachelor’s degree
producing institution in Coeur d’Alene, offering 19 degrees in various areas of study.
President Pemberton also discussed LCSC’s economic impact, noting that in FY2020:
1,247 students from 20 high schools completed dual credit or early college coursework
through LCSC, 2,893 students participated in workforce training programs, and 420
clients (totaling over 2,047 consulting hours) were served through LCSC’s Small
Business Development Center.

Following her presentation, President Pemberton showed a brief video showcasing the
new Schweitzer Career & Technical Education Center, which formally opens on October
23, 2020.

There were no questions or comments from the Board.

2. ldaho Division of Vocational Rehabilitation — Annual Report
This item was provided in the agenda materials as an information item.

Board Member Clark introduced Jane Donnellan, Administrator of the Idaho Division of
Vocational Rehabilitation, who provided the annual report for the IDVR. The IDVR has
oversees three programs — the Council for the Deaf & Hard of Hearing, Extended
Employment Services, and Vocational Rehabilitation. Before formally beginning her
presentation, Ms. Donnellan briefly outlined IDVR’s FY2022 budget allocation request,
noting minor increases in the requests for the Council for the Deaf and Hard of Hearing
and Vocational Rehabilitation’s budgets for information technology services.

Ms. Donnellan stated that the Council for the Deaf and Hard of Hearing (CDHH), which
is 100% general funded, is an independent agency that is under the jurisdiction of IDVR
for administrative and fiscal purposes. The CDHH aims to create an environment for
individuals who are deaf and hard of hearing in Idaho in equal opportunity for them to
participate as citizens of the state. CDHH provides increased community awareness
and education on issues that impact the deaf and hard of hearing.

Ms. Donnellan discussed the Extended Employment Services (EES) program, which
provides skill development in a non-integrated and non-competitive setting in the form of
Work Services (WS), or long-term, on-the-job supports in the form of Community-
Supported Employment (CSE). The EES program provides support for individuals with
traumatic brain injuries, developmental disabilities, specific learning disabilities, and
chronic mental iliness, and is 100% general funded. During the 2020 Legislative
Session, the EES program was enacted into law by Senate Bill 1330, and IDVR has
been engaged in virtual listening sessions throughout August, September, and October
to collect public comments. Ms. Donnellan discussed demographic information for users
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of the EES program, which is graphically represented within the meeting agenda
materials.

Ms. Donnellan then discussed Vocational Rehabilitation (VR), which assists Idahoans
with a diverse array of disabilities to prepare, obtain, advance in, and retain employment
based on their unique skills and abilities. Ms. Donnellan stated that VR is celebrating a
century of service this year, marking 100 years since the Smith Fess Act, also known as
the Civilian Rehabilitation Act, was passed in June of 1920. Governor Little declared
June 2, 2020 to be Vocational Rehabilitation Day in Idaho. Ms. Donnellan stated that
there are eight IDVR regions throughout the state, each of which are supported by 68
nationally certified counselors that hold master’s degrees in rehabilitation counseling or
related fields.

Ms. Donnellan outlined IDVR’s FY2021 initiatives that are currently in progress. IDVR
has added three Vocational Rehabilitation Pre-Case Case Managers for students with
disabilities, which provide support for students and parents as they prepare to transition
out of school. A counselor for the deaf was hired in August, who is able to address the
unique needs of the deaf population. IDVR is currently recruiting for a Community
Rehabilitation Program Manager that will serve as a liaison for the EES providers. IDVR
is also exploring the option of offering benefits counseling.

In FY2020, IDVR served 5,869 individuals, with over 800 individuals employed and
working an average of 29 hours per week. Ms. Donnellan shared that the average wage
for program participants has increased from $12.05/hour in FY2016 to $13.88 in
FY2020, and highlighted several of the high-paying professional positions which are
outlined within the meeting agenda materials.

Ms. Donnellan discussed that Workforce Innovations and Opportunities Act requires
that 15% of the federal grant go toward pre-employment transition services for students
with disabilities. IDVR developed two information videos over the summer to provide
information for students, parents, and teachers about pre-employment transition
services, and one of the videos is included within the agenda materials as part of Ms.
Donnellan’s presentation.

IDVR collaborated with Idaho State University to create IDVR and ISU Virtual Academy
NEXT (New Exciting Transitions), which was a week-long program where students from
across the state completed quests independently and as part of groups. The experience
incorporated career exploration as well as college and career readiness using the
various technological platforms.

Ms. Donnellan shared that IDVR held a successful Transition Institute event in
November 2019, which allows participants to attend breakout sessions that provide
information and best practices for working with students who are preparing to transition
from high school to college or career. Collaborators, in addition to IDVR, included the
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State Department of Education, Boise State University, Idaho Parents Unlimited, the
Idaho Council of Developmental Disabilities, the Idaho Commission for Blind and Visual
Impairments, the Idaho Department of Labor, the Idaho Assistive Technology Project,
and the Nampa, Idaho Falls, and Lake Pend Oreille school districts. Unfortunately, the
2020 institute was canceled as a result of the COVID-19 pandemic.

Ms. Donnellan also discussed IDVR’s business engagement efforts to assist Idaho
businesses with hiring and retaining qualified employees and highlighted a success
story by showing a video that is included within the meeting agenda materials.

Ms. Donnellan provided an overview of several challenges that IDVR has faced within
the last year, particularly challenges that have resulted from the effects of the COVID-19
pandemic. IDVR has seen a decrease in expenditures as a result of individuals not
participating in their plans for employment, and pre-transition services have been
significantly affected. Additionally, IDVR has had limited face-to-face access to students
with schools operating remotely, and many summer programs, with the exception of the
IDVR and ISU Virtual Academy NEXT had to be canceled. Ms. Donnellan also noted
that staff turnover is significant throughout the state, and shared that the specialized
qualifications for counselors result in a smaller applicant pool.

Following her overview of challenges that IDVR has faced during the last year, Ms.
Donnellan highlighted other IDVR success stories in addition to the individuals that she
discussed earlier in her presentation. Ms. Donnellan concluded her presentation by
expressing her gratitude for the Board’s support and the hard work and dedication that
her staff has exhibited during the past year.

Board Vice President Scoggin inquired about IDVR’s specific degree requirement for
counselors, asking if the requirement is driven by the law or if it was established within
the organization. Ms. Donnellan discussed that the law allows state agencies to define
its own standard for education requirements, and noted that IDVR prefers to seek
candidates who have earned a master’s degree in rehabilitation field because they have
a deeper understanding of IDVR’s unique customer needs.

There were no additional questions or comments from the Board.
At this time the Board recessed for 10 minutes, returning at 3:50pm.
3. Board Policies I.T. Title IX and Ill.P. Students — First Reading

BOARD ACTION

M/S (Clark/Hill): |1 move to approve the first reading of the amendments to
Board Policy I.T. Title IX, as provided in Attachment 1, and Board Policy III.P.
Students, as provided in Attachment 2. A roll call vote was taken and the motion
carried 8-0.
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Board Member Clark introduced the item, stating that it is in response to a recent
promulgation of federal rules regarding Title IX sexual harassment, and noted that the
attorneys for the University of Idaho, Idaho State University, Boise State University, and
Lewis-Clark State College determined that two Board Policies need to be amended to
remain consistent with Title IX regulations and guidance from the US Department of
Education and to not conflict with the new regulations. Board Member Clark asked
Jenifer Marcus, Deputy Attorney General, to provide more information.

Ms. Marcus stated that the proposed amendments will align the Board Policies with the
rules promulgated by the US Department of Education, which include revisions to
terminology as well as a significant change that removes sexual harassment student
code of conduct claims from consideration of the Board under Board Policy 11l.P.19. She
provided further background information, noting that Board Policy Il.P.12 states that
institutions are required to have student codes of conduct and Board Policy III.P.19
states that institutions’ codes of conduct must include procedures to ensure that an
individual who is charged with a violation is provided with notice and an opportunity to
be heard and present testimony in his or her defense, as well as an opportunity to
appeal any disciplinary action. The proposed amendments would remove claims
involving sexual harassment from consideration under Board Policy I11.P.19.

Ms. Marcus stated that, under the new federal regulations, institutions are required to
allow both parties the right to file an appeal in the case of a sexual harassment
complaint. Under the new regulations, the appeal is limited to three claims — procedural
irregularity that affected the outcome, new evidence that is not reasonably available at
the time of determination of responsibility or dismissal which could affect the outcome,
and the possibility that the Title IX Coordinator had a conflict of interest or bias.

Jim Craig, General Counsel at the University of Idaho, emphasized that institutions must
give both parties the right to an appeal, and that violations are not limited to students
but also apply to employees and other individuals participating in institutional programs
or activities. He elaborated that Board Policy currently states that only the student would
be able to appeal, but the proposed amendments would allow an individual who is not a
student to appeal as well.

Board Vice President Scoggin asked for clarification about whom an individual would be
appealing to, if not the Board, and Ms. Marcus stated that the individual would be
submitting an appeal to a different decision making individual within the institution.
Kevin Satterlee, Idaho State University President, discussed that the revision to remove
the appeal to the Board or Executive Director relates to the way that the Title IX policy is
written in regard to the procedure and training requirements for appeals. He asked
Blake Christensen, General Counsel at Idaho State University, to explain why it is
beneficial for individuals to file an appeal with the institution rather than filing an appeal
with the Board. Mr. Christensen reiterated the three rights to appeal that Ms. Marcus
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stated earlier, and stated that if the Board wanted to continue to accept appeals on the
basis of procedural irregularity they would need to expand the grievances that are
allowed within the policy. Additionally, the Board would need to receive the same
training that the institutional hearing officers receive.

President Satterlee noted that all other areas of appeals will remain the same, with the
option to appeal to the Board, but because the area of sexual harassment violations is
heavily regulated and requires extensive training to address, it is logical that these
appeals will stay within the institutions. Dr. Cynthia Pemberton, Lewis-Clark State
College President, echoed these comments.

Matt Freeman, Executive Director, outlined the process of student appeals in general.
He noted that Board Policy does not allow for institution employees to air grievances of
any kind to the Board, but it does allow for procedural student appeals for code of
conduct violations, which are handled by the Executive Director. He reiterated Mr.
Christensen’s earlier comments, stating that it is a Board decision whether to continue
to have limited appeal rights afforded under Board Policy I11.P.19 in code of conduct
violations involving public harassment. He also added that if the Board chooses to
expand the grievances that are allowed within the policy, necessary training will need to
be completed by Board staff.

Alicia Estey, Chief of Staff and Vice President for Compliance, Legal, and Audit at Boise
State University, shared her perspective as a former Title IX Coordinator. Ms. Estey
discussed that, because of the complex nature of the Title IX regulations, she does not
recommend that the appeal responsibility be delegated to a party who will only deal with
the process on an occasional basis. She added that appeal boards within the
institutions have the necessary experience, ongoing training, and the opportunity to
discuss interpretations of the regulations with colleagues. Ms. Estey recommended that
these appeals remain within the institutions.

Board President Critchfield reminded the Board that this is the first reading of this policy,
and stated that it will come back before the Board for a second reading at the regular
December 2020 Board Meeting.

There were no additional questions or comments from the Board.
4. Board Policy I.0. Data Management Council — Second Reading

BOARD ACTION

M/S (Clark/Atchley): I move to approve the second reading of Board Policy
1.0. Data Management Council as presented in Attachment 1. A roll call vote was
taken and the motion carried 8-0.
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Board Member Clark stated that this item pertains to the second reading of Board Policy
I.O0. — Data Management Council, and reminded the Board that this policy was brought
before the Board for its first reading during the regular August 2020 Board Meeting. She
summarized that the policy amendment provides two seats on the Data Management
Council for the Office of the State Board of Education and one seat for the State
Department of Education as a result of the transition of State Department of Education’s
Technology Services staff, and adds one at-large member from an outside entity. She
noted that there were no comments or revisions since the policy’s first reading in
August.

There were no additional questions or comments from the Board.

5. Board Policy IV.E. Career Technical Education — Administration - Second
Reading

BOARD ACTION

M/S (Clark/Scoggin): I move to approve the second reading of Board Policy
IV.E. Division of Career Technical Education as provided in Attachment 1. A roll
call vote was taken and the motion carried 8-0.

Board Member Clark stated that this item pertains to the second reading of Board Policy
IV.E. — Division of Career Technical Education, and reminded the Board that this policy
was brought before the Board for its initial reading during the regular August 2020
Board Meeting. She discussed that the policy amendment is in response to a request to
identify within Board Policy that fire service training falls under the Division of Career
Technical Education’s responsibility, rather than that of the College of Eastern Idaho.
There were no comments or revisions since the policy’s first reading in August.

There were no additional questions or comments from the Board.

6. IDAPA 08.02.03.105 — Graduation Requirements — Senior Project — Partial
Waiver

BOARD ACTION

M/S (Clark/Keough): I move to waive IDAPA 08.02.03.105.04 Senior Project as
a requirement for students graduating at the end of the 2020-2021 school year. A
roll call vote was taken and the motion carried 8-0.

Board Member Clark introduced the item and discussed that, if approved, the motion
would effectively remove the senior project as a graduation requirement for the 2020-
2021 academic year at the state level while allowing districts to maintain it as a
requirement at the district level if they choose to do so.
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Board President Critchfield discussed that it would be beneficial for the Board to waive
the requirement now rather than in the spring to provide flexibility for districts in the
midst of the COVID-19 pandemic. Supt. Ybarra stated that many senior projects include
hands-on activities rather than just reports, and that she has received feedback from
districts requesting flexibility to make the senior project optional. Board Secretary
Liebich echoed these comments, and added that since many projects have a
mentorship component, he is in support of providing the districts with flexibility since
teachers are already being asked to take on extra responsibilities.

There were no additional questions or comments from the Board.
7. ldaho Back to School Framework

BOARD ACTION
M/S (Clark/Keough): I move to adopt the Idaho Back to School Framework as
provided in Attachment 1. A roll call vote was taken and the motion carried 8-0.

Board Member Clark introduced the item and asked Board President Critchfield to
provide background information. Board President Critchfield stated that the Idaho Back
to School Framework was initiated in July, and that new knowledge has been acquired
since the original framework was approved.

The framework encourages collaboration between school districts and local public
health districts to determine the category for risk. Initially the framework outlined three
categories (green, yellow, and red), but the proposed amendment would add a fourth
category (orange). Board President Critchfield stated that, in addition to adding a fourth
category, the other key amendment is that the framework no longer signals a specific
delivery method. The initial framework noted that districts in red should implement fully
remote instructional delivery, but the Board now encourages as much in-person
instruction as possible.

Board President Critchfield stated that infection rates in schools are low. She added that
the Board'’s initial role was to provide a framework by which local decisions could be
guided, but that the Board now needs to update the categories and allow for more
flexibility within the districts. Board Secretary Liebich echoed these comments and
discussed that there is variability in what the local public health districts are assessing
as risk. Board President Critchfield agreed and stated that it's important to initiate
conversations at the district level, rather than directing districts as to how they should
make local decisions.

Board Member Clark discussed there have been concerns during meetings of the K-12
Emergency Council surrounding the confusion about implementing different approaches
based on different health districts, and expressed her opinion that it is prudent to make
revisions to the framework now that more information is available. Greg Wilson, Senior
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Education Policy Advisor to Governor Little, reiterated that the initial framework was
approved in July, and shared that districts and charters have done an excellent job
transitioning to reopening efforts this fall. He stated that all 115 districts in the state are
now operating in a hybrid or fully in-person model, and added that it is crucial to
encourage ongoing collaboration between the school districts and local public health
districts.

Board Member Scoggin asked for clarification on the addition of a fourth category.
Board President Critchfield discussed the initial framework stated that districts should
operate in a fully remote format if they are placed in the red category, and that new
information has shown that districts can operate with a face-to-face component in the
red category. She clarified that the key amendment to the framework provides more
flexibility allows districts to decide on their modes of instructional delivery regardless of
the category their public health district places them in. Mr. Wilson echoed these
comments. Board Member Clark added that, because there is such a wide variety of
class sizes and building layouts across the state, this issue needs to be a local decision
to ensure maximum flexibility for districts.

Board Vice President Scoggin also inquired about the safety measures that are listed
within the categories, and asked if the addition of the orange category alters any of the
preventative measures listed. Board President Critchfield stated that the safety
measures listed within the framework are not requirements, but suggestions for districts.
Board Member Clark added that the Board has never required any safety measures, but
has provided recommendations within the framework. Board Secretary Liebich
discussed that the framework will likely become a living document that will be revised as
needed.

There were no additional questions or comments from the Board.

INSTRUCTION, RESEARCH AND STUDENT AFFAIRS
1. Board Policy Ill.N. — General Education — First Reading

BOARD ACTION

M/S (Liebich/Hill): | move to approve the first reading of proposed amendments
to Board Policy Ill.N., Statewide General Education, as submitted in Attachment 1.
A roll call vote was taken and the motion carried 8-0.

Board Secretary Liebich introduced the item and discussed that the revisions to Board
Policy Ill.N. provide more flexibility for Board staff. Dr. TJ Bliss, Chief Academic Officer,
stated that the revisions are primarily technical in nature. The primary proposed
amendment designates the Executive Director (or his designee) as the Chair of the
General Education Matriculation (GEM) Committee, while current the current policy
designates the Chief Academic Officer as the Chair of that committee. This revision
would align Board Policy I1I.N. with other Board Policies, with the Executive Director (or

STATE BOARD OF EDUCATION
650 W. State Street « P. O. Box 83720 « Boise, ID 83720-0037
208/334-2270 « FAX: 208/334-2632

28 www.boardofed.idaho.gov



http://www.boardofed.idaho.gov/

BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES
OCTOBER 21, 2020
designee) designated as the primary functionary within the Board office. The other key
amendment requires that institutions provide transfer information on their own websites.
All other revisions to the policy are minor technical corrections that provide greater
flexibility and effectiveness for education work throughout the state.

There were no additional questions or comments from the Board.
2. Board Policy Ill.S. — Remedial Education — First Reading

BOARD ACTION

M/S (Hill/Clark): | move to approve the first reading of proposed amendments
to Board Policy IlI.S., Remedial Education, as submitted in Attachment 1. A roll call
vote was taken and the motion carried 8-0.

Board Secretary Liebich introduced the item and asked Dr. TJ Bliss, Chief Academic
Officer, to provide background information. Dr. Bliss stated that the purpose of the
proposed amendments is to more clearly define the concept of college readiness and
clarify the requirements related to college students who need additional in general
education math and English language arts courses. The proposed policy amendments
define three levels of student readiness — academically prepared, academically
underprepared, and academically unprepared. Dr. Bliss shared that the amendments
were developed through a statewide collaborative process last summer, with
representation from each of Idaho’s eight public institutions of higher education.

Dr. Bliss discussed that the policy has been significantly reformatted based on the
readiness level distinctions, which enhances readability and interpretation. The
amendments to the policy include the update of several definitions, removed the
definition of “College Level Course”, and provided an expanded definition for “Student
Readiness”. The policy in its entirety, including the proposed amendments as part of the
first reading, can be found within the meeting agenda materials.

Board Member Atchley shared that she was impressed by the clarity that has stemmed
from the policy amendments. Board Member Clark echoed these comments and
thanked the Instruction, Research and Student Affairs committee for the work that has
been done on this policy.

There were no additional questions or comments from the Board.

3. EPSCoR Annual Report
This item was provided in the agenda materials as an information item.

Board Secretary Liebich introduced the item and discussed that the Experimental
Program to Stimulate Competitive Research (EPSCoR) is required to provide an annual
report to the Board. EPSCoR recently provided a formal presentation of its annual
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report to the Instruction, Research and Student Affairs committee, and the full report is
included within the meeting agenda materials. Board Secretary Liebich asked Dr. TJ
Bliss, Chief Academic Officer to provide a brief overview of the report for the Board.

EPSCoR is a federal-state partnership designed to enhance the science and
engineering research, education, and technology capabilities of states that traditional
have received smaller amounts of federal research and development funds. Dr. Bliss
stated that Idaho institutions received three new EPSCoR awards during the past year —
a Track-2 award of $6M focused on EPSCoR collaborations and two Track-4 awards for
EPSCoR fellows totaling upwards of $365,000. He also stated that Idaho’s National
Science Foundation (NSF) award percentage has risen to .27%; he outlined that states
are eligible to receive EPSCoR funding when their award percentage is below .75%,
although the goal of EPSCoR is to assist states with raising their NSF award

percentage to a point where EPSCoR funding is no longer needed.

Board Member Hill noted that the Track-1 award is a result of the Board’s $8M Higher
Education Research Council matching grant funds, and is a collaborative effort among
Idaho’s three research institutions. He also noted that the EPSCoR program seeks to
provide research experience as part of the higher education process at the
undergraduate and graduate level, and added that the individual projects aim to serve
the state of Idaho.

There were no additional questions or comments from the Board.

4. President’s Leadership Council Report
This item was provided in the agenda materials as an information item.

Board Secretary Liebich introduced the item and asked Kevin Satterlee, |Idaho State
University President and Chair of the President’s Leadership Council to provide
background information. The item was in response to a Board request for an update
regarding the fall semester as well as the institutions’ responses to the COVID-19
pandemic. President Satterlee stated that all of Idaho’s public institutions of higher
education are open because of the Board’s goal of continuing to serve students. He
expressed his gratitude for the dedication of faculty and staff throughout the state, and
discussed the weekly system collaboration calls that have been occurring since March
under the leadership of Danielle Dunstan, Chief of Staff to the President at Idaho State
University.

Each of the Presidents provided a brief update on their respective institutions:

Boise State University

Dr. Marlene Tromp, Boise State University President, shared that, overall, BSU students
have reported that they are satisfied with the university’s response to the COVID-19
pandemic. Faculty have participated in over 16,000 hours of training and professional
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development over the summer to prepare for the fall semester and the potential for
remote delivery. BSU has hired a staff of 30 individuals to assist with public health
decisions and is sharing best practices with other institutions as well as the K-12
system. BSU has seen $29M in salary savings and $3.5 M in furlough savings in
response to losses incurred due to the COVID-19 pandemic. Dr. Tromp also stated that
Huron, a higher education consulting group, recently reached out to her to utilize BSU
as a national model for responding to the financial crisis by shaping the university’s
future in the midst of the pandemic.

College of Southern Idaho

Dr. Dean Fisher, College of Southern Idaho President, echoed President Satterlee and
President Tromp’s comments about collegiality and collaboration among the institutions.
CSI’s enrollment for the fall 2020 semester increase .1% over last year, with a 74%
increase in online-only enrollment. Dr. Fisher expressed his appreciation for CSI’s
faculty and staff and their efforts to ensure the continuation of student learning in light of
the uncertainty created by the pandemic. He shared that he charged the Fine Arts
department of with creating an uplifting video to the tune of “Lean on Me” by Bill
Withers, which featured CSlI’s faculty and staff. The full video can be found on YouTube:
https://youtu.be/IsAFEZ-X-5s.

University of Idaho

Scott Green, University of Idaho President, discussed Ul's preparations over the
summer to ensure a safe campus reopening this fall. In conjunction with the Gritman
Medical Center in Moscow, Ul ensured that all students were tested before stepping
foot on campus in August, and retested all students in mid-October. The Ul lab also
provided service to local nursing homes, LCSC nursing students, and other community
partners. President Green stated that Ul has successfully isolated students who have
tested positive for COVID-19, and has continued to enforce all safety measures that
have previously been discussed with the Board. Ul will go fully remote after
Thanksgiving and then test students before they return for the spring semester in
January. Ul's overall enrolliment has decreased slightly over last year. President Green
stated that Ul has recently hired a new Vice President of Research and Development
and a new Chief Marketing Officer/Executive Director of Communications, and proudly
shared that Ul was recently rated #1 Best Value in the West by U.S. News & World
Report.

North Idaho College

On behalf of Dr. Rick MacLennan, North Idaho College President, Dr. Lita Burns, Vice
President for Instruction at NIC, discussed that while enrollment has slightly decreased,
student enthusiasm on campus has increased this fall. NIC has been employing multiple
learning modalities and enforcing strict safety measures on campus, including
mandated facemasks. Dr. Burns noted that students have been compliant with safety,
and that NIC is continuing to monitor local conditions in conjunction with the Panhandle
Health District. NIC has closed its campus to members of the public, and Dr. Burns
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shared that NIC remains hopeful that it will be able to invite members of the public back
onto campus in the near future.

Lewis-Clark State College

Dr. Cynthia Pemberton, Lewis-Clark State University President, reminded the Board
that she provided updates during the LCSC annual report earlier in the agenda. She
stated that the financial impact of the COVID-19 pandemic will be ongoing for all of the
institutions, and noted that funds from the Coronavirus Aid, Relief, and Economic
Security (CARES) Act will offset approximately one-third of these expenses. LCSC is
collaborating with several community partners on pandemic-related initiatives and
continues to maintain several regular occasions each week to communicate with the
campus community. President Pemberton shared that over 200 faculty and staff
members participated in online training during the summer to familiarize themselves
with the “Canvas” learning management system, and added that 100% of LCSC
courses utilize “Canvas” to some degree. President Pemberton expressed her gratitude
for the ongoing hard work and dedication of LCSC’s faculty and staff throughout the
pandemic.

College of Eastern Idaho

Dr. Rick Aman, College of Eastern Idaho President, shared that CEl's enrollment has
increased by 11%. CEl is operating parallel with guidance provided by the Eastern
Idaho Health District, and has mandated face coverings on their campus. President
Aman shared two key concerns, noting that CEl is not permitted to test individuals who
may have been exposed and that there is not an adequate counseling staff available to
address the mental health concerns of students and other members of the counseling
community. One-third of CEl's courses are online, and all in-person courses have been
moved to larger capacity spaces to allow adequate social distancing. President Aman
echoed his fellow Presidents’ comments regarding the collaboration among the
institutions.

College of Western Idaho

Dr. Bert Glandon, College of Western |daho President, shared that CWI is delivering
35% of courses in-person, 35% of courses online, and 30% in a hybrid/flex model.
CWI’s enrollment has decreased 1.2% since last year. President Glandon discussed
that CWI is employing several safety measures including mandated facemasks,
enhanced cleaning protocols, and social distancing, but noted that mitigation efforts are
difficult because CWI is a commuter campus that welcomes students from different
areas of the Treasure Valley.

Idaho State University

President Satterlee concluded the update, sharing that ISU communicated with students
early to let them know that campus would be open this fall. ISU’s enroliment has
decreased by approximately 2%, and that graduate student enrollment has increased by
about 7%. ISU has relocated over 1,500 classes to different locations to allow for proper
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social distancing and reduced housing capacity by 50% to allow for distancing and
designated quarantine beds. President Satterlee shared the results of a recent mid-
semester student survey, which determined that 90% of students feel confident in their
major, 92% of students are aware that they have an advisor at ISU, and 89% of
students indicated that they plan to register for courses next spring. Like the University
of Idaho, ISU will be fully remote after Thanksgiving.

There were no additional questions or comments from the Board.

5. IRSA Committee Priorities and Milestones 2020-2021
This item was provided in the agenda materials as an information item.

Board Secretary Liebich, Chair of the Instruction, Research and Student Affairs (IRSA)
committee, discussed that the full IRSA committee met earlier this year to determine
long-term priorities. He stated that an outline of the priorities that the committee
identified for the upcoming year is included within the agenda materials, and asked the
Board to review the materials and provide feedback. Board Secretary Liebich asked that
feedback be sent to himself or Dr. TJ Bliss, Chief Academic Officer.

There were no additional questions or comments from the Board.

There being no further business, a motion to adjourn was entertained.

BOARD ACTION
M/S (Keough/Atchley): | move to adjourn the meeting at 5:48pm (MST). The
motion carried 8-0.
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STATE BOARD OF EDUCATION MEETING
November 2, 2020

Office of the State Board of Education
Len B. Jordan Building
650 W State Street, 3™ Floor
Boise, Idaho

A special meeting of the Idaho State Board of Education was held via Zoom
teleconference on Monday, November 2, 2020. Board President Debbie Critchfield
presided and called the meeting to order at 3:00pm (MST). A roll call of members was
taken.

Present

Debbie Critchfield, President Emma Atchley

Andy Scoggin, Vice President Shawn Keough

Kurt Liebich, Secretary Dr. Dave Hill

Dr. Linda Clark Sherri Ybarra, State Superintendent

Monday, November 2, 2020, 3:00 p.m. (Mountain Daylight Time)

BUSINESS AFFAIRS AND HUMAN RESOURCES
1. University of ldaho — Public Private Partnership Utility Transaction

BOARD ACTION

M/S (Hill/Clark): | move to approve the Resolution proposed by the University

of Idaho, the title of which is as follows:
A RESOLUTION of the Regents of the University of Idaho Authorizing That
Certain Long-Term Lease and Concession Agreement for the University of
Idaho Utility System, Including Authorization of the Lessee and
Concessionaire Thereunder, Performance of all Obligations Thereunder
and Executive and Delivery of Documents in Connection Therewith.

A roll call vote was taken and the motion carried 8-0.
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Board Member Hill introduced the item and asked Scott Green, University of Idaho
President, to provide background information. President Green discussed that the Ul
has collaborated over the last year with legal, financial, and operational experts to
consider a public-private partnership for its utility systems. The Ul will lease its utility
systems for a term of 50 years, a term that is standard for this type of agreement, in
order to generate cash flow, implement a disciplined capital improvement and deferred
maintenance plan for Ul's aging utility system, and turn a cost center into a revenue
center. President Green discussed that the transaction as a whole will be $225M in total
with money flowing into and out of the Ul each year, and added that Ul can expect more
than $6M in annual cash flow to help fund revenue-generating activities over the term of
the partnership.

Brian Foisy, Vice President for Finance and Administration at the Ul, outlined the
composition of the advisory team that has collaborated to draft the agreement over the
past year. The advisory team has representatives from Reith Jones Advisors (Ul
Advisor), PFM Financial Management (Ul Financial Advisor), Hawley Troxell Ennis &
Hawley (Ul Outside Legal Counsel), Wells Fargo Securities (Transaction Strategic
Advisor), Jones Day (Transaction Legal Counsel), and Ernst & Young (Transaction Tax
Advisor). Mr. Foisy stated that the parties involved with the advisory team have
extensive experience with private-public partnership transactions within the higher
education space.

Mr. Foisy outlined that the UI’s interest in a public-private partnership is driven by four
main objectives: 1. Drive improvements and efficiencies within the existing utility
system, 2. Utilize the expertise of the private market to advance utility-system goals and
objectives through future capital projects, 3. Establish a disciplined deferred
maintenance funding plan for utility-system assets, and 4. Receive upfront capital to
fund strategic initiatives. Mr. Foisy stated that in order to achieve these objectives, the
Ul will grant the potential partner or Concessionaire the rights to operate the university’s
utility systems that are currently operated by the Ul, invest in a strong credit over a 50-
year term, finance and construct improvements to the system approved by the
university, and receive an annual utility fee comprised of a fixed fee, operations and
maintenance costs, and project cost recovery.

Kent Nelson, Special Associate General Counsel at the Ul, provided a legal overview of
the transaction structure and primary agreements. He discussed the basic model of a
public-private partnership, which is graphically represented within the meeting agenda
materials, as well as the Lease and Concession Agreement (L&CA) and the Operator
Agreement (OA). The L&CA serves the primary governing document between the
University and the Concessionaire, and outlines all of the Ul and Concessionaire
requirements for the duration of the term as well as details on existing system/assets,
performance requirements, and methodology for transactions between the parties. The
OA governs the day-to-day operations and financial arrangement between the

STATE BOARD OF EDUCATION
650 W. State Street « P. O. Box 83720 « Boise, ID 83720-0037
208/334-2270 « FAX: 208/334-2632

2 www.boardofed.idaho.gov



http://www.boardofed.idaho.gov/

BOARDWORK
DECEMBER 17, 2020

DRAFT MINUTES
NOVEMBER 2, 2020
Concessionaire and the private operator, which is not the Ul, and is subject to the
requirements listed within the L&CA.

President Green discussed the strategic initiatives that the revenue from the public-
private partnership will be utilized for, including undergraduate success and
scholarships, graduate student success, general scholarships and research, and telling
the Ul's story through marketing and recruiting efforts. Mr. Nelson provided a
supplementary overview of the strategic initiatives fund, nothing that approximately
$153M of the upfront proceeds is anticipated to be invested in the newly created Idaho
Non-Profit Idaho Strategic Initiatives Fund (SIF). The SIF Board will consist of 3
members that have yet to be determined, and will contract with the Ul Foundation for
investment management. The SIF will amortize principal over the 50-year term by
making annual distributions of both principal and interest to the Ul. Return assumptions,
approximately 5% per year have been confirmed with the Ul foundation and
contemplate annual increases in funding to the university.

Mr. Foisy discussed that the annual utility fee paid to the Concessionaire is comprised
of three components: a fixed, pre-determined annual fee ($7.6M per year escalating by
1.5% beginning on July 1, 2026), a reimbursement for normal operations and
maintenance costs, and a variable fee that encompasses principal and interest costs of
projects approved by the Ul and funded and executed by the Concessionaire. Mr. Foisy
also provided an overview of the projected capital expenditures, detailing that the Ul has
identified $167.7M of capital expenditure projects to sustain the existing system
($100.3M) and enhance/grow the utility system ($67.4M). He noted that these projects
would be approved by the Ul and funded/executed by the Concessionaire.

Richard Reith, a Partner of Reith Jones Advisors, provided a comparison of the Ul’s
annual revenue and expenses. Mr. Reith discussed that the advisory team evaluated
the feasibility of the transaction considering the projected annual revenue and total net
benefit to the university, and noted that baseline and elevated scenarios reflect research
growth assumptions and related impacts. A graphical representation of the baseline and
elevated projections are included within the meeting agenda materials. Mr. Reith shared
that expected revenues include strategic initiatives returns, debt defeasance savings,
operations and maintenance cost savings, existing spending on operations and
maintenance, and utility subsidy fund allocations. He stated that expected expenses are
utility fees paid to the Concessionaire. Mr. Reith also stated that the anticipated net
benefit to the Ul over the term of the agreement is conservatively projected to be
$351M.

Mr. Foisy shared that, following a competitive bidding process, the Ul has selected
Sacyr Plenary Utility Partners of Idaho as the preferred Concessionaire. Sacry
Infrastructure USA and Plenary Americas USA comprise equal parts of Sacyr Plenary
Utility Partners of Idaho, and Mr. Foisy shared that the group has successfully
completed 70 public-private partnership projects over the past 22 years and has never
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exited a project. He noted that Sacyr Plenary’s long-term focus gives the Ul confidence
that the partnership will run smoothly throughout the entire 50-year term. Sacyr Plenary
has selected McKinstry Essention, based out of Seattle, Washington, to serve as the
Operator for the agreement. McKinstry Essession has over 60 years of experience
designing and delivering utility solutions for over 130 higher education institutions, and
collaborated with the Ul from 2008-2011 on a $40M energy conservation project.

President Green expressed his gratitude for the work that has gone into the project, the
efforts of the advisory team, and the ongoing support of the Board.

Board Member Clark inquired about the long length of the term, and President Green
stated that a 50-year term is standard for this type of agreement. He added that a 50-
year term is often required in order to see a return on investment.

Board Secretary Liebich stated that the initial presentation of this project reflected an
upfront utility subsidy reserve of $18M, and noted that that projection has risen to
$34.4M. Mr. Foisy responded that the initial agreement was for $165M, and has risen to
$225M which, in turn, increased the amount of the subsidy reserve. Board Secretary
Liebich also inquired about the anticipated annual $6M revenue that would fund
strategic initiatives, and President Green stated that this is a conservative figure that
could increase over time.

Board Vice President Scoggin inquired about the risk factors of the partnership. Mr.
Nelson responded that there are two main risk factors that the Ul has taken into
consideration, including the presumed benefits and revenue not being actualized, and
issues with the operator. Mr. Nelson discussed that the advisory team considered risks
and that much of the contract mitigates risk factors.

Board President Critchfield asked if the Ul could provide an update on the project to the
Board in the future. President Green agreed and stated that two years would be
adequate to gather sufficient data to report back to the Board. President Green
reiterated his gratitude for the Board’s continued support.

There were no additional questions or comments from the Board.
2. |daho Public Television — Corporation for Public Broadcasting Funding

BOARD ACTION

M/S (Hill/Atchley): | move to approve the request by Idaho Public Television to
enter into the alternate payee agreement attached as Exhibit 1 and authorize the
Executive Director of the State Board of Education to execute future similar
agreements between Idaho Public Television and the Corporation for Public
Broadcasting, if required by the Corporation for Public Broadcasting, in
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conformance with all applicable statutes and policies. A roll call vote was taken and
the motion carried 8-0.

Board Member Hill introduced the item and asked Ron Pisaneschi, General Manager of
Idaho Public Television (IPTV), to provide background information. Mr. Pisaneschi
discussed that IPTV continues to maintain a strong partnership with the Corporation for
Public Broadcasting and is eligible to receive grant funding.

The Corporation for Public Broadcasting requires that the Alternate Payee Agreement,
which is included within the meeting agenda materials, include a representation from
IPTV that “a resolution, motion, or similar action has been adopted, passed, or taken by
the Grantee’s governing body authorizing it to enter into this agreement.” Mr. Pisaneschi
explained that the Board has not provided such authorization in recent years, and
added that this item requests for the Board to authorize the Executive Director of the
State Board of Education to enter into such agreement with the Corporation for Public
Broadcasting on behalf of IPTV in the future.

There were no questions or comments from the Board.
3. Coronavirus Relief Fund — Grant Program

BOARD ACTION

M/S (Hill/Keough): | move to approve the expenditure of up to $5,080,000 from the
$30 million CFAC allocation for the purchase of devices for use by students at
school districts and charter schools, and to authorize Board staff to execute all
necessary contracts for the purchase in accordance with all applicable State of
Idaho statutes and Department of Treasury guidance. A roll call vote was taken and
the motion carried 8-0.

Board Member Hill introduced the item and asked Board Secretary Liebich, Co-Chair of
the Digital Divide Taskforce, to provide background information. Board Secretary
Liebich discussed that the Board previously approved the Digital Divide Taskforce
recommendations for the expenditure of $30M in Coronavirus Financial Advisory
Committee (CFAC) funds to assist with bridging the “digital divide” that has been
exemplified by the COVID-19 pandemic.

Board Secretary Liebich reiterated the importance of the “four legs of the stool” that
comprise remote learning (devices, connectivity, the use of a learning management
system, and professional development), and noted that the State Department of
Education has been working to distribute the allocated grants to local education
agencies for these expenses. The initial survey of local education agencies (LEAs) over
the summer indicated that there were 180,000 students without devices. According to a
recent survey of LEAs, there are still 22,000 students across the state who are without
devices.
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Following the distribution of the initial LEA grants, there is still approximately $5M from
the original $30M in CFAC funds that has yet to be allocated. Board Secretary Liebich
discussed two possible uses for the remaining $5M, the first of which being utilizing the
original allocation method to send additional funds to the LEAs. He also discussed the
delayed supply chain as a result of the COVID-19 pandemic and stated that it would be
helpful and more effective for the Board to utilized the remaining $5M to submit a large
order for “Chromebooks” or similar devices that could be expeditiously produced and
delivered to the LEAs by the manufacturer.

Board Member Keough inquired if “Chromebooks” are the best tool for students. Board
Secretary Liebich and Board Member Hill discussed that there is no “one size fits all”
option, but “Chromebooks” are what the maijority of LEAs across the state are
requesting. Superintendent Ybarra inquired how many “Chromebooks” could be
purchased utilizing the $5M, and Board Secretary Liebich estimated that the $5M would
be able to purchase approximately 15,000 devices.

Supt. Ybarra pointed out that LEAs were able to apply for funding for devices through
the initial grant allocation, and inquired how the expenditure of the $5M would be
communicated since the LEAs were told there was $30M available when the grant
funding was initially announced. Board Secretary Liebich discussed that the $5M was
set aside when the funds were first made available and that LEAs were notified that
they were eligible to apply for their share of the remaining $25M. He reiterated that,
because of the supply chain delay, it would be easier for the Board to place a large
order for devices than it would be for LEAs to acquire them on their own. He added that
the only device that would be attainable in a large quantity by the December 30, 2020
deadline are touchscreen Dell laptops. Supt. Ybarra inquired where the devices will
come from and if all the devices would be new, and Board Secretary Liebich responded
that all devices would be new and would be acquired through the State purchasing
contract with Dell.

Board President Critchfield noted that this action would allow Board Staff to explore next
steps, but would not guarantee the acquisition of devices. Board Member Clark added
that, because many LEAs in Idaho are quite small, they are unable to move themselves
forward within the supply chain without assistance.

There were no additional questions or comments from the Board.

PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
4. Pending Fee Rule — Docket Number 08-0000-2000F

BOARD ACTION
M/S (Clark/Hill): 1 move to approve the pending omnibus fee docket 08-0000-
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2000F, as provided in Attachment 1. A roll call vote was taken and the motion carried
8-0.

Board Member Clark introduced the item and explained that the proposed omnibus fee
rule was published by the Department of Administration in a special bulletin on
September 16, 2020, and no public comments were received during the 21-day public
comments period. Board Member Clark stated that there have not been any revisions
made to the pending rule since it was proposed to the Board during the regular August
2020 Board Meeting. If approved by the Board, the pending rule will be forwarded to the
legislature for consideration during the 2021 Legislative Session. The pending rule
document is included within the meeting agenda materials.

There were no questions or comments from the Board.

INSTRUCTION, RESEARCH AND STUDENT AFFAIRS
5. Online Idaho — Update

BOARD ACTION
M/S (Hill/lKeough): | move to approve “Online Idaho” as the name of Idaho’s
digital campus initiative. A roll call vote was taken and the motion carried 8-0.

AND

M/S (Hill/lKeough): | move to approve the request by the Office of the State Board
of Education to enter into a contract with Instructure for Year Two and Year Three
of a three-year statewide implementation of the Canvas Learning Management
System, in conformance with the Terms and Conditions contained in Attachment
#3 and in substantial conformance with Attachments #4 and #5, for an amount not
to exceed $1, 417,275, bringing the total of all three phases with Instructure to
$2,335,970. A roll call vote was taken and the motion carried 8-0.

Board Secretary Liebich introduced the item and asked Board Member Hill, who has
been actively involved with the steering committee for digital campus initiative and Dr.
TJ Bliss, Chief Academic Officer, to provide background information. Board Member Hill
stated that significant progress has been made since the Board received an update in
August, and added that he continues to work closely with the steering committee.

Dr. Bliss highlighted the work being done by the steering committee, which is comprised
of two Presidents, two provosts, a General Education Matriculation (GEM) committee
member, the executive director of the Workforce Development Council (WDC), and
Board staff. The steering committee has collaborated with communication and
marketing staff at the institutions to develop the name for the digital campus — Online
Idaho. Dr. Bliss discussed that the steering committee is working closely with the WDC
because it is likely that Online Idaho will be closely connected with the WDC'’s “ldaho
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LAUNCH? initiative. Because of the COVID-19 pandemic and subsequent jobs crisis, it
is critical that ldahoans be able to access the postsecondary education and training
necessary to move forward in their chosen career field.

Dr. Bliss displayed a graphical representation of Online Idaho, which can be found
within the meeting agenda materials, that outlines the components of Online Idaho as
well as the key third-party vendors that will be supporting those components. He
discussed that Online Idaho is to be built on a foundation of services, tools, and
resources that will be supported by a statewide learning management system (LMS),
Canvas. Dr. Bliss discussed the other components of the model, including an online
course catalog and course sharing platform, which will be developed and supported by
a vendor called Quottly. He also noted that programs and certificates as well as
pathway programs are possible additions to Online Idaho in the future, but they are not
part of the contract that is currently being negotiated with Quottly.

Dr. Bliss introduced Alicia Policinski (Co-Founder and CEO of Quottly), James Gibson
(Co-Founder and Chief Technology Officer for Quottly), and Lynn Colgin (Senior Vice
President of Strategic Partnerships for Quottly), who provided a more in-depth overview
of Quottly’s platform services and their role in the development of Online Idaho. Ms.
Policinski discussed that Quottly’s mission is to help institutions of high education
navigate a changing landscape by providing a configurable course exchange and
searchable course transfer platform for accredited college courses and programs.
Quottly currently serves 145 institutions with a combined enroliment of over 2.5 million
students.

Ms. Policinski outlined that the Quottly online platform provides cross registration in
order to unify the course discovery and registration experience across all campuses, as
well as a transfer equivalency tool that guides students with program and course
transferability information. She provided an overview of Quottly’s proposal for the Board,
noting that Quottly would deliver configured course sharing and transfer equivalency
modules, Student Information System (SIS) integration, and automated transfer
equivalency creation. More information about the implementation phases, deliverables,
and milestones can be found within the meeting agenda materials.

Mr. Gibson shared his screen to provide an overview of mock platform configurations
that students might see on their computers, tablets, and smartphones in order to
provide better understanding of the platform. He discussed key features that would be
available within the platform, including a system-wide course search function with
several filtering and sorting options. He also showed a demonstration of the transfer
equivalency module.

Board President Critchfield inquired if it would be possible to see the platform once it is
completed before it is accessible by students, and Mr. Gibson stated that he would be
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happy to provide a virtual tour of the platform once it is fully developed for anyone who
is interested.

Board Secretary Liebich asked if the institutions have had an opportunity to see the
Canvas and Quottly platforms. Dr. Jonathan Lashley, Associate Chief Academic Officer,
discussed that institutional stakeholders have been presented with a similar
demonstration of the Quottly platform and were given the opportunity to discuss
technical needs. He noted that several of Idaho’s institutions are already used Canvas
as a learning management system on their campuses. Dr. Cynthia Pemberton, Lewis-
Clark State College President, echoed these comments and stated that these proposals
have the full support of the institutions in terms of functionality and potential future
growth.

Board President Critchfield expressed her gratitude for the work that has been done so
far by the steering committee, as well as the collaboration from the institution Presidents
and Board Staff.

There were no additional questions or comments from the Board.
There being no further business, a motion to adjourn was entertained.

BOARD ACTION
M/S (Hill/Liebich): | move to adjourn the meeting at pm 4:42pm (MST). The motion
carried 8-0.

The State Board of Education tentatively plans to convene weekly for a virtual Special
Board Meeting during the COVID-19 pandemic to receive updates on the status of public
education in Idaho and to take action as necessary.
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STATE BOARD OF EDUCATION MEETING
November 23, 2020

Office of the State Board of Education
Len B. Jordan Building
650 W State Street, 3™ Floor
Boise, Idaho

A special meeting of the Idaho State Board of Education was held via Zoom
teleconference on Monday, November 23, 2020. Board President Debbie Critchfield
presided and called the meeting to order at 3:00pm (MST). A roll call of members was
taken.

Present

Debbie Critchfield, President Shawn Keough

Andy Scoggin, Vice President Dr. Dave Hill

Kurt Liebich, Secretary Sherri Ybarra, State Superintendent
Dr. Linda Clark

Absent
Emma Atchley

Monday, November 23, 2020, 3:00 p.m. (MST)

PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
1. Temporary and Pending Rule — Docket 08-0201-2001 — Average Daily
Attendance and Full-Time Equivalent Enroliment Reporting

BOARD ACTION

M/S (Clark/Keough): I move to approve the amended temporary and pending
rule Docket 08-0201-2001, establishing enroliment full-time equivalencies
reporting, as submitted in Attachment 1. A roll call vote was taken and the motion
carried 7-0.

Board Member Clark introduced the item and asked Tracie Bent, Chief Planning and
Policy Officer, to provide an overview of the changes that were made to this temporary
and pending rule since it first came before the Board during the August 26, 2020 regular
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Board Meeting. Ms. Bent noted that the changes to the proposed rule since its initial
reading in August are highlighted in yellow within the meeting agenda materials. The
amendments are also outlined within the meeting agenda materials, and include the
addition of language needed to account for the conversion from FTE enrollment for
reporting purposes and using FTE enroliment for calculating average daily attendance.
This additional language added to IDAPA 08.02.02.250.06 accounts for the unique way
that support units are calculated for summer school programs, as well as minor
technical corrections.

Board Secretary Liebich inquired about the process for ensuring that a student is not
counted as more than one FTE. Julie Oberle, Chief Financial Officer for Public Schools
within the State Department of Education, discussed that the October enroliment
measured by Idaho Code 33-127 requires that students who are included in the data
must have at least one positive day of attendance within the previous ten school days.
She added that 2.5 hours is equivalent to .5 days average daily attendance, and 4 hours
is equivalent to a 1 day average daily attendance. Board Secretary Liebich discussed
that districts’ learning management systems should be able to track whether students
are attending school while learning virtual. Ms. Oberle stated that the SDE is relying on
attendance being reported for each student, and added that each student must be
showing adequate progress and be in contact with their teacher in order to receive
credit for attendance. Board Member Clark suggested that it might be beneficial to
survey the local education agencies to determine if adequate measures are in place to
track virtual attendance.

There were no additional questions or comments from the Board.
2. Pending Rule — Docket 08-0202-2002 — Educator Certification

BOARD ACTION

M/S (Clark/Hill): | move to approve pending rule Docket 08-0202-2002, as
submitted in Attachment 1. A roll call vote was taken and the motion carried 7-0. Mrs.
Atchley was absent from voting.

Board Member Clark introduced the item and noted that there were no revisions made
to the pending rule since it initially came before the Board during the August 26, 2020
regular Board Meeting. She added that no comments were received during the public
comment period.

There were no questions or comments from the Board.
3. Pending Rule — Docket 08-0501-2001 — Seed Certification (Chapter Repeal)

BOARD ACTION
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M/S (Clark/Scoggin): | move to approve pending rule Docket 08-0501-2001,
Rules Governing Seed and Plant Certification, repealing the chapter in its entirety
as provided in Attachment 1. A roll call vote was taken and the motion carried 7-0.
Mrs. Atchley was absent from voting.

Board Member Clark introduced the item and noted that there were no revisions made
to the pending rule since it initially came before the Board during the August 26, 2020
regular Board Meeting. She added that no comments were received during the public
comment period.

There were no questions or comments from the Board.
4. Pending Rule — Docket 47-0101-2001 — Vocational Rehabilitation Services

BOARD ACTION

M/S (Clark/Hill): | move to approve pending rule Docket 47-0101-2001 as
submitted in Attachment 1. A roll call vote was taken and the motion carried 7-0. Mrs.
Atchley was absent from voting.

Board Member Clark introduced the item and asked Tracie Bent, Chief Planning and
Policy Officer, to provide background information. Ms. Bent explained that Idaho
Administrative Code, IDAPA 47.01.01, was not extended by the 2019 Legislature and
expired on June 30, 20219. The Board approved a temporary rule during its November
26, 2020 Special Board Meeting that reestablished the rules for vocational rehabilitation
services provided by the Idaho Division of Vocational Rehabilitation (IDVR). These rules
were approved as a temporary rule rather than proposed and pending rules to allow
IDVR to go through a two-year revision process with stakeholders to effectively rewrite
the chapter. The temporary rule approved by the Board in November expired at the end
of the 2020 Legislative Session.

Following the completion of the revision, IDVR submitted a new temporary and
proposed rule that the Board approved during the June 2020 Regular Board Meeting.
The amendments were posted to IDVR’s website for public comment, and IDVR
considered and incorporated the majority of the recommendations into the pending
document. The comments received during the public comment period and their
corresponding responses are included within the meeting agenda materials.

There were no questions or comments from the Board.
There being no further business, a motion to adjourn was entertained.

BOARD ACTION
M/S (Ybarra/Hill): | move to adjourn the meeting at 3:23pm (MST). The motion
carried 7-0. Mrs. Atchley was absent from voting.
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STATE BOARD OF EDUCATION MEETING
December 7, 2020

Office of the State Board of Education
Len B. Jordan Building
650 W State Street, 3™ Floor
Boise, Idaho

A special meeting of the Idaho State Board of Education was held via Zoom
teleconference on Monday, December 7, 2020. Board President Debbie Critchfield
presided and called the meeting to order at 3:00pm (MST). A roll call of members was
taken.

Present

Debbie Critchfield, President Dr. Dave Hill

Andy Scoggin, Vice President Shawn Keough

Kurt Liebich, Secretary Emma Atchley

Dr. Linda Clark Sherri Ybarra, State Superintendent

Monday, December 7, 2020, 3:00 p.m. (MST)

PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
1. IDAPA 08.04.01 — Idaho Digital Learning Academy — Partial Waiver — Proctored
Exams

BOARD ACTION

M/S (Clark/Scoggin): | move to waive IDAPA 08.05.01.102.01 proctored final
exam requirement for the 2020-2021 academic school year. A roll call vote was
taken and the motion carried 8-0.

Board Member Clark introduced the item and discussed that, as outlined in IDAPA
08.04.01.102.01, all Idaho Digital Learning Academy (IDLA) courses require that
students take a comprehensive final exam at an approved testing site with the
supervision of a proctor. Many school districts and charters are operating in a virtual or
hybrid modality as a result of the COVID-19 pandemic, and IDLA is not able to conduct
all final exams in-person, under the supervision of a proctor at this time. During the
spring 2020 semester, IDLA requested that the Board waive this requirement for the
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remainder of the 2019-2020 academic year, and is now requested that the Board waive
the requirement for the 2020-2021 academic year. The waiver does not prevent IDLA
from requiring proctored exams at the end of the 2020-2021 academic year, should the
public health situation improve, but allows flexibility in regard to final exam requirements
as the year progresses.

Board Vice President Scoggin inquired if this is the same waiver that the Board passed
earlier this year, and Board Member Clark confirmed that it is an extension of the same
waiver through the end of the 2020-2021 academic year.

Board Secretary Liebich inquired about the format of IDLA exams prior to the onset of
the COVID-19 pandemic. Jacob Smith, Director of Operations for IDLA explained that
exams are usually administered in a school district computer lab with the supervision of
a proctor. Board Secretary Liebich also inquired if there is a way to administer proctored
exams in a remote format, and Mr. Smith discussed that IDLA has explored third party
options for virtual exam proctoring. He noted that the options available are quite
expensive, but IDLA will continue to investigate options for virtual proctoring moving
forward.

There were no additional questions or comments from the Board.

2. Temporary and Pending Rule — Docket 08-0201-2001 — FTE Enrollment and
Attendance Reporting

BOARD ACTION

M/S (Clark/Keough): I move to rescind the motion to approve the
amendments to the temporary and pending rule Docket 08-0201-2001 on
November 23, 2020. A roll call vote was taken and the motion carried 8-0.

AND

M/S (Clark/Keough): | move to approve the pending rule Docket 08-0201-
2001, establishing full-time equivalent student enroliment reporting, as submitted
in Attachment 1. A roll call vote was taken and the motion carried 8-0.

Board Member Clark introduced the item, and Board President Critchfield discussed
that the proposed amendment makes the rule solely temporary rather than temporary
and pending. She noted that following the Board’s Special Meeting on November 23,
2020, more information and data become available and reopened the discussion
pertaining to this rule. Board Member Clark discussed the specific details of the
amendment and proposed Board action.

During the November 23, 2020 Special Board Meeting, the Board approved
amendments to temporary and pending rule Docket 08-0201-2001, which included the
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addition of language needed to account for the conversion from full-time equivalent
(FTE) enroliment for reporting purposes as well as using FTE enroliment for calculating
average daily attendance. The amendments were based on comments received from
State Department of Education staff as well as school district and charter personnel. At
the time, preliminary data reported in FY2021 showed a higher variance between
projected average daily attendance and FTE equivalent enrollment than was identified
in earlier projections utilizing FY2020 data. The variance is primarily due to the
challenges schools are experiencing in regard to students being instructed through
remote and hybrid models. The preliminary FTE enroliment data projects an estimated
4% decline in overall students across the system in FY2021. If the projections are
correct, school districts and charter schools would experience a reduction in state
funding that is generated based on support units.

Following the Board'’s action during the November 23, 2020 Special Board Meeting, the
Division of Financial Management (DFM) expressed concerns with the potential ongoing
fiscal impact of utilizing FTE student enrollment for calculating average daily
attendance. DFM has asked the Board to reconsider including this provision in the final
pending rule that would take effect when the 2021 Legislature adjourns. DFM has also
given permission for the Board to promulgate a second temporary rule that will
incorporate the provisions for utilizing average FTE student enroliment to calculate
average daily attendance during the current fiscal year, and to resubmit the pending rule
without this provision. The amendments, which are identical to the amendments that the
Board approved on November 23, 2020, include an additional amendment that removes
all proposed amendments to IDAPA 08.02.01.250.06. Average Daily Attendance. The
amendments are outlined within the agenda materials.

Superintendent Ybarra echoed Board President Critchfield’s comments and added that
she has heard concerns from school districts across the state surrounding funding, and
noted that conversations about this temporary rule will continue in the spring once more
data is available to inform decisions.

Board Vice President Scoggin asked for clarification, inquiring if this action would
change the substance of the rule. Board President Critchfield reiterated that the action
would not change the substance of the rule, but would only make it temporary rather
than temporary and pending.

Board Secretary Liebich inquired when complete enrollment data will be available. Supt.
Ybarra stated that school districts have multiple opportunities throughout the academic
year to upload data, and that the Board will likely have a more complete data
representation in January. Julie Oberle, Chief Financial Officer for Public Schools within
the State Department of Education (SDE), shared that the SDE just received updated
data from districts on December 4 and that the SDE is working quickly to review the
data. Board Member Clark stated that it is important to note that this is the first time in
over 20 years that Idaho has experienced a decrease in public school enrollment, and
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that districts utilize their enroliment data to create their budgets. Board President
Critchfield echoed these comments and discussed that the Board is hopeful that making
this rule temporary rather than temporary and pending will provide some reassurance
for districts and keep the ongoing conversation open.

There were no additional questions or comments from the Board.

3. Temporary Rule — Docket 08-0201-2002 — FTE Enroliment Reporting and
Average Daily Attendance Computation

BOARD ACTION

M/S (Clark/Hill): | move to approve the temporary rule Docket 08-0201-2002,
establishing full-time equivalent student enroliment reporting for the current
school year and allowing average FTE student enrollment to be used for
calculating average daily attendance, as submitted in Attachment 1. A roll call vote
was taken and the motion carried 8-0.

Temporary Rule Docket 08-0201 is a companion rule to the pending rule in Docket 08-
0201-2001. The temporary rule takes all of the language negotiated through Docket 08-
0201-2001, establishing full-time student enroliment reporting methodologies and the
administrative/technical corrections to provisions for eligible days of attendance and
adds language removed from the pending rule, Docket 08-0201-2001, allowing an
average of the FTE student enrollment to be used in calculating average daily
attendance. If approved, Docket 08-0201-2002 would allow averaging of the FTE
student enroliment numbers to be used for calculating average daily attendance until
the 2021 Legislature adjourns.

There were no questions or comments from the Board.
There being no further business, a motion to adjourn was entertained.

BOARD ACTION
M/S (Liebich/Keough): | move to adjourn the meeting at 3:18pm (MST). The
motion carried 8-0.
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IDAHO STATE UNIVERSITY

SUBJECT
License Agreement with Elsevier B.V.

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section V.l.3.a.

BACKGROUND/DISCUSSION

Idaho State University (ISU) requests permission to enter into a three-year
subscription agreement with Elsevier B.V. (Elsevier). ISU entered into an
agreement with Elsevier in 2016 that did not meet the threshold for State Board
of Education approval and has amended the agreement on an annual basis.
This will be the fifth amendment to the subscription agreement. The proposed
agreement will provide unlimited simultaneous and remote access to journal titles
for students, faculty, staff, researchers, and independent contractors of ISU as
well as for visitors using computer terminals in the Eli M. Oboler Library.

Elsevier's extensive and unique full-text journal collection covers authoritative
titles from the core scientific literature, including high-impact factor titles. Access
to the collection is critical for academic programs and research on campus.

Access to the journals is crucial for academic programs and the continued
growth of active research programs and increased research productivity by ISU
students and faculty members. Journal titles included in the package are used
worldwide by leading researchers. Without access to these journals, students
and faculty would be placed at a distinct disadvantage regionally and nationally.

ISU is unable to utilize subscriptions to these journals at other institutions due to
strict licensing rules imposed by the publishers. Elsevier is the sole publisher
and distributor of the electronic journals offered in this package, and on the
ScienceDirect platform.

In the past, ISU renewed the license agreement on an annual basis. This year
ISU was offered an incentive to enter into a three-year agreement that will reduce
the annual fee by 10%. The total amount of the three-year agreement is
$1,535,486.18, paid in yearly installments.

IMPACT
Idaho State University will utilize a combination of local and appropriated funds.
Year 1 (January 1 — December 31, 2021) $505,060.91
Year 2 (January 1 — December 31, 2022) $510,111.52
Year 3 (January 1 — December 31, 2023) $520,313.75

$1,535,486.18
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ATTACHMENTS
Attachment 1 — Elsevier Subscription Agreement

STAFF COMMENTS AND RECOMMENDATIONS
The agreement with Elsevier is part of the general operational cost of the library in
support of the academic programs. Reduction of the annual fee by utilizing a multi-
year agreement provides stability and cost savings for ldaho State University.
Policy V.l.3.a states, “Purchases exceeding one million dollars ($1,000,000)
require prior Board approval.” Staff recommends approval.

BOARD ACTION
| move to authorize ldaho State University to enter into a three-year license

agreement, for an amount not to exceed $1,535,486.18, with Elsevier as outlined
herein.

Moved by Seconded by Carried Yes No

CONSENT - BAHR TAB 1 Page 2



ATTACHMENT 1
Sl
FIFTH AMENDMENT TO
ELSEVIER SUBSCRIPTION AGREEMENT

WHEREAS, the parties hereto have previously entered into an agreement dated 06 October 2016, as
last amended on 11 March 2020 (the “Agreement”) and wish to amend the Agreement as set forth in
this amendment (“Amendment”).

NOW, THEREFORE, in consideration of the mutual promises and covenants set forth below, and for
such other good and valuable consideration, the receipt and sufficiency of which are
hereby acknowledged, the parties hereto agree to amend the Agreement as of 17 December 2020
as set forth below and on Schedule 1.

1. The agreement is extended as set forth below:

The term of the Agreement is hereby extended to continue until 31 December 2023.
2. Add the following clause in Section 5 of the agreement:
5.3 Early Termination Due To Insufficient Budgetary Allotment From Government.

The Subscriber may terminate this Agreement upon thirty (30) days notice given by the Subscriber
to Elsevier if sufficient funds are not provided, allocated or allotted in future government-approved
budgets of the Subscriber or reasonably available or expected to become available from other sources
at the time the Subscriber’s payment obligation attaches to permit the Subscriber, in the exercise of
its reasonable administrative discretion, to continue this Agreement. Notwithstanding the foregoing,
if access to the Subscribed Products was provided but not yet paid for prior to termination, Elsevier
will be entitled to receive a pro rata portion of the Fees attributable to the period of time that access
was provided

Except as specifically amended hereby, all of the existing terms and conditions of the Agreement are
hereby ratified. Capitalized terms used herein that are not otherwise defined shall have the meanings
ascribed to them in the Agreement. To the extent any terms or conditions of the Agreement conflict
with or are inconsistent with this Amendment, the terms of this Amendment shall prevail.

IN WITNESS WHEREOF, the parties have executed this Amendment by their respective, duly
authorized representatives as of 17 December 2020.

IDAHO STATE UNIVERSITY
(Subscriber)

Name:
Title:

ELSEVIER B.V.
(Elsevier)

Name: Gino Ussi
Title:  Executive Vice President Research Solution Sales

Amendment No.: 1-19240341932 Agreement No.: 1-11004657763
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Schedule 1
Subscribed Products/Access/Fees

The Subscribed Fees identified below are in addition to those identified in the Agreement.

IDAHO STATE UNIVERSITY
Amendment No. 1-19240341932

Subscribed Products — publisher Access 2021 2022 2023
usbD uUsD usbD
ScienceDirect® online — Elsevier | sciencedirect.
B.V. com
. Total Electronic $429,534.66 | $433,830.01 | $442,506.61
Subscription
. Total Subscription $429,534.66 | $433,830.01 | $442,506.61
Turnover
* Electronic Subscription Fee $386,581.21 | $390,447.02  $398,255.96
(10 % discounted)
* Content Fee 25 % $107,383.78 | $108,457.62 @ $110,626.77
Transferred Titles Fee $7,112.25 $7,183.37 |  $7,327.04
Cell Press Collection Fee $3,983.67 $4,023.51 $4,103.98
TOTAL FEES $505,060.91 | $510,111.52 | $520,313.75

Adjustment of Fees

After the initial year of the Term, the Fees for the Subscriber’s Journal Collection(s) will be subject to
an adjustment to account for any titles removed from the Journal Collection(s) during the remainder of
the Term of this Agreement.

Journal Collection(s)
The Subscriber’s Journal Collection(s) is described in Schedule 1.1.

Transaction Fee

The Subscriber may purchase pre-paid Transactions (“PPT”) upon mutual agreement of the parties in
writing. Unused PPT will be forfeited one (1) year after issue or upon termination of this Agreement,
whichever is earlier.
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Annex A to Schedule 1.1

Subscribed Titles

IDAHO STATE UNIVERSITY

Product ID ISSN Subscribed Title (online only)

00471 0306-4603 Addictive Behaviors

13170 0196-6553 American Journal of Infection Control

13229 0272-6386 American Journal of Kidney Diseases

13046 0196-0709 American Journal of Otolaryngology

12002 0003-2697 Analytical Biochemistry

05138 FS00-5138 Analytica Chimica Acta with Vibrational Spectroscopy
05137 0003-2670 Analytica Chimica Acta

05190 0924-2031 Vibrational Spectroscopy

12602 0003-3472 Animal Behaviour

03002 0143-6228 Applied Geography

05093 0304-3770 Aquatic Botany

13310 0003-9993 Archives of Physical Medicine and Rehabilitation
13191 0883-9417 Archives of Psychiatric Nursing

00246 1352-2310 Atmospheric Environment

00270 0005-1098 Automatica

04241 0005-7894 Behavior Therapy

00265 0005-7967 Behaviour Research and Therapy

12009 0006-291X Biochemical and Biophysical Research Communications
07505 0006-2952 Biochemical Pharmacology

02008 0006-3207 Biological Conservation

12015 0093-934X Brain and Language

05146 0169-7439 Chemometrics and Intelligent Laboratory Systems
00586 0145-2134 Child Abuse & Neglect

00652 0272-7358 Clinical Psychology Review

04242 1077-7229 Cognitive and Behavioral Practice

07452 8755-4615 Computers and Composition

00759 0747-5632 Computers in Human Behavior

00347 0360-1315 Computers & Education

00398 0098-3004 Computers & Geosciences

02220 0955-0674 Current Opinion in Cell Biology

12025 0012-1606 Developmental Biology

02168 1359-6446 Drug Discovery Today

05328 0012-821X Earth and Planetary Science Letters

05329 0012-8252 Earth-Science Reviews

02022 0269-7491 Environmental Pollution

07647 0015-0282 Fertility and Sterility

13216 0016-5085 Gastroenterology

00212 0016-7037 Geochimica et Cosmochimica Acta

05334 0169-555X Geomorphology

13166 0197-4572 Geriatric Nursing

00266 0020-7489 International Journal of Nursing Studies

05340 0924-2716 ISPRS Journal of Photogrammetry and Remote Sensing
05384 0165-4101 Journal of Accounting and Economics

12628 0140-1971 Journal of Adolescence

00801 0887-6185 Journal of Anxiety Disorders

07456 0193-3973 Journal of Applied Developmental Psychology
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Product ID ISSN Subscribed Title (online only)

12643 0305-4403 Journal of Archaeological Science

12627 0140-1963 Journal of Arid Environments

07687 0148-2963 Journal of Business Research

07688 0883-9026 Journal of Business Venturing

07693 0021-9924 Journal of Communication Disorders

13165 0099-1767 Journal of Emergency Nursing

14027 0099-2399 Journal of Endodontics

02034 0265-931X Journal of Environmental Radioactivity

12063 0022-0965 Journal of Experimental Child Psychology

12065 0022-1031 Journal of Experimental Social Psychology

06015 0304-405X Journal of Financial Economics

07705 0094-730X Journal of Fluency Disorders

14016 0894-1130 Journal of Hand Therapy

12647 0305-7488 Journal of Historical Geography

12624 0047-2484 Journal of Human Evolution

05344 0022-1694 Journal of Hydrology

00231 0022-1910 Journal of Insect Physiology

12074 0749-596X Journal of Memory and Language

12615 0022-2836 Journal of Molecular Biology

13410 1499-4046 Journal of Nutrition Education and Behavior

13176 0891-5245 Journal of Pediatric Health Care

13162 0882-5963 Journal of Pediatric Nursing

05173 0731-7085 Journal of Pharmaceutical and Biomedical Analysis

13189 8755-7223 Journal of Professional Nursing

12081 0092-6566 Journal of Research in Personality

00539 0191-8141 Journal of Structural Geology

13343 0892-1997 Journal of Voice

05347 0377-0273 Journal of Volcanology and Geothermal Research

08040 0303-7207 Molecular and Cellular Endocrinology

12093 1055-7903 Molecular Phylogenetics and Evolution

00279 0028-3908 Neuropharmacology

05577 0161-813X NeuroToxicology

05213 FS00-5213 Nuclear Instruments and Methods in Physics Research A
&B

05211 0168-9002 Nuclear Instruments and Methods in Physics Research
Section A: Accelerators, Spectrometers, Detectors and
Associated Equipment

05212 0168-583X Nuclear Instruments and Methods in Physics Research
Section B: Beam Interactions with Materials and Atoms

13175 0029-6554 Nursing Outlook

12100 0749-5978 Organizational Behavior and Human Decision Processes

07753 0090-2616 Organizational Dynamics

13160 1524-9042 Pain Management Nursing

00603 0191-8869 Personality and Individual Differences

07546 0091-3057 Pharmacology Biochemistry and Behavior

07536 0163-7258 Pharmacology & Therapeutics

07548 0031-9384 Physiology & Behavior

04065 0031-9406 Physiotherapy

05358 0301-9268 Precambrian Research

07437 0363-8111 Public Relations Review

00865 1040-6182 Quaternary International
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Product ID ISSN Subscribed Title (online only)

07759 0034-4257 Remote Sensing of Environment

04094 1750-9467 Research in Autism Spectrum Disorders

00826 0891-4222 Research in Developmental Disabilities

05360 0037-0738 Sedimentary Geology

12113 0049-089X Social Science Research

00315 0277-9536 Social Science & Medicine

00332 0038-0717 Soil Biology & Biochemistry

05187 0039-9140 Talanta

13405 1557-3087 Teaching and Learning in Nursing

07447 1096-7516 The Internet and Higher Education

07418 0099-1333 The Journal of Academic Librarianship

02286 0099-5355 The Lancet (North American Edition)

12116 0041-008X Toxicology and Applied Pharmacology

05431 FS00-5431 Trends in Analytical Chemistry

05189 0165-9936 Trends in Analytical Chemistry

02115 0968-0004 Trends in Biochemical Sciences

02119 0167-7799 Trends in Biotechnology

02122 0169-5347 Trends in Ecology & Evolution

02120 0168-9525 Trends in Genetics

02169 1360-1385 Trends in Plant Science

Product ID ISSN Cell Press Collection Journal Title

07590 0092-8674 Cell

07813 0002-9297 The American Journal of Human Genetics

Product ID ISSN Transferred Title (online only)

07681ACC 0735-1097 Journal of the American College of Cardiology

18872 FS00-8872 Journal of Obstetric, Gynecologic & Neonatal Nursing
and Nursing for Women's Health

18868 0884-2175 Journal of Obstetric, Gynecologic & Neonatal Nursing

18869 1751-4851 Nursing for Women's Health

18866 0022-3549 Journal of Pharmaceutical Sciences
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IDAHO STATE UNIVERSITY

SUBJECT
Online Program Fee for Teacher Education Program
REFFERENCE
June 21, 2018 Board discussed proposal from the College of

Southern Idaho to offer a Bachelor of Applied Science
in Education and the need for ISU and CSI to
collaborate to meet the educator preparation needs in
the Magic Valley region. No formal action was taken.

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section V.R.
Idaho State Board of Education Governing Policies & Procedures, Section I11.G.3

BACKGROUND/DISCUSSION

The College of Education (COE) at Idaho State University (ISU) is planning to offer
a fully online, fee-based BA/BS in Elementary Education and BA/BS in Special
Education that aligns with the existing face-to-face BA/BS in Elementary Education
and BA/BS in Special Education programs. The curriculum of the programs will
mirror that of the existing teacher education programs but will be delivered in an
online, largely asynchronous format. The request to offer these programs online
was submitted as a letter of notification to the Office of the State Board of
Education, on October 20, 2020 in accordance with Board Policy I11.G.3.c.ii.6.

ISU requests permission to implement an online program fee that is less than the
regular tuition and fee costs, in lieu of tuition and other fees, in accordance with
Board Policy V.R.3.a.x. Adding online delivery will make the program accessible
and affordable to more individuals seeking to become teachers, reaching directly
into many of Idaho’s rural areas and meeting the needs of a greater segment of
the post-traditional educator market, providing another way to address Idaho’s
ongoing teacher shortage.

The program fee of $262/credit is less than the current ISU per-credit fee of $328,
which falls between the current per credit hour cost of the College of Southern
Idaho (CSI) and ISU. No tuition or other fees will be charged. It is anticipated that
candidates will enter the proposed program having earned 60 credits and
completed their general education requirements. The total cost to a student
entering the program with 60 credits would be $15,720.

IMPACT
In setting the program fees, the goal was to provide an affordable option to
students while ensuring that revenue would cover the costs within a few years of
launching the program. The fiscal impact of the proposed program was based upon
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enrolling 10 new students in the first year, 15 new students in the second year,
and 20 new students in the third year.

The program is expected to run a small deficit the first two years ($72,065 in year
one and $3,219 in year two), after which net income will be sufficient to cover the
costs of the program, even as it grows.

ATTACHMENTS
Attachment 1 — Proposed budget for the Online Teacher Education Program
Attachment 2 — Budget Narrative
Attachment 3 — Letter from ISU Provost

STAFF COMMENTS AND RECOMMENDATIONS
Board policy V.R.3.a.x. allows an online program fee to be charged, with Board
approval, for any fully online undergraduate, graduate, or certificate program.
Pursuant to Board policy V.R. “An online program fee shall be in lieu of resident or
non-resident tuition (as defined in Idaho Code §33-3717B) and all other Board-
approved fees. An online program is one in which all courses are offered and
delivered via distance learning modalities (e.g. campus-supported learning
management system, videoconferencing, etc.); provided however, that limited on-
campus meetings may be allowed if necessary for accreditation purposes or to
ensure the program is pedagogically sound.”

The request for the program fee provides an opportunity to expand teacher
education at Idaho State University in a way that encourages increased enroliment
but covers the costs of the program. It will expand the demographic reach by
creating a fully online modality and supports the great market need for teachers.

ISU and CSI have had a long-standing partnership to provide Region 4 with
educator preparation opportunities. At the June 2018 Regular Board meeting, CSI
brought forward a proposal to offer a baccalaureate degree in education. One of
the concerns expressed at the time was that the current partnership with ISU was
not meeting the region’s demands for teachers. The Board did not take action on
the program proposal and asked ISU and CSI to look at ways the existing
partnership could be improved to meet Region 4’s educator preparation needs. At
the June 2019 Regular Board meeting, the Board approved CSI’s request to offer
a non-traditional certification program that is based on mastery and offered on-line.
This program allows individuals from across the state who already have a
baccalaureate degree to complete an approved educator preparation program on-
line and earn their educator certification and teach in the classroom. CSI’s
program was developed to meet the immediate educator shortage needs identified
in the Board’s Educator Pipeline Report and request from school district located in
Region 4. In addition to CSI's on-line program, Lewis-Clark State College offers
an online Elementary Education program resulting in a Bachelor of Science degree
with options for a minor in special education and a minor in literacy.
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Staff recommends approval.

BOARD ACTION
| move to approve the request by Idaho State University to add an online program
fee of $262 per credit to the online teacher education program, in conformance
with the program budget submitted to the Board in Attachment 1.

Moved by Seconded by Carried Yes No
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ISU #2020-LON-07 Online option for BA/BS Elementary Education, BA/BS Special Education - Teacher Prep program

Program Resource Requirements.
Indicate all resources needed including the planned FTE enroliment, projected revenues, and estimated expenditures for the first four fiscal years of the
Include reallocation of existing personnel and resources and anticipated or requested new resources.
Second and third year estimates should be in constant dollars.

Amounts should reconcile subsequent pages where budget explanations are provided.
If the program is contract related, explain the fiscal sources and the year-to-year commitment from the contracting agency(ies) or party(ies).
Provide an explanation of the fiscal impact of any proposed discontinuance to include impacts to faculty (i.e., salary savings, re-assignments).

. PLANNED STUDENT ENROLLMENT

A. New enrollments

B. Shifting enrollments

Total Enroliment

Il. REVENUE

. New Appropriated Funding Request
. Institution Funds
. Federal

. New Tuition Revenues from

Increased Enroliments

. Student Fees

. Other (i.e., Gifts)

CONSENT - BAHR

FY 2022 FY 2023 FY 2024 FY 2025
FTE Headcount FTE Headcount FTE Headcount FTE Headcount
10 10 15 15 20 20 25 25
10 10 15 15 20 20
10 10 25 25 35 35 45 45

FY 2022 FY 2023 FY 2024 FY 2025

On-going One-time On-going One-time On-going One-time On-going One-time

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
$141,227.52 $0.00 $145,464.35 $0.00 $149,828.28 $0.00 $154,323.13 $0.00
$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
$78,600.00 $0.00 $196,500.00 $0.00 $275,100.00 $0.00 $353,700.00 $0.00
$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
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Total Revenue $219,828 $0 $341,964 $0 $424,928 $0 $508,023 $0
Ongoing is defined as ongoing operating budget for the program which will become part of the base.
One-time is defined as one-time funding in a fiscal year and not part of the base.
lll. EXPENDITURES
FY 2022 FY 2023 FY 2024 FY 2025
On-going One-time On-going One-time On-going One-time On-going One-time
A. Personnel Costs
1. FTE 6.4 0.00 6.4 0.00 6.4 0.00 6.4 0.00
2. Faculty $143,836.66 $0.00 $147,971.76 $0.00 $152,230.91 $0.00 $156,617.84 $0.00
3. Adjunct Faculty $16,611.84 $0.00 $17,110.20 $0.00 $17,623.50 $0.00 $18,152.21 $0.00
4. Graduate/Undergrad Assistants $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
5. Research Personnel $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
6. Directors/Administrators $0.00 $0.00 $0.00 $0.00 $45,000.00 $0.00 $46,350.00 $0.00
7. Administrative Support Personnel $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
8. Fringe Benefits $52,004.02 $0.00 $53,501.14 $0.00 $70,793.17 $0.00 $72,853.96 $0.00
9. Other: $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
Total Personnel
and Costs $212,453 $0 $218,583 $0 $285,648 $0 $293,974 $0
FY 2022 FY 2023 FY 2024 FY 2025
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On-going One-time On-going One-time On-going One-time On-going One-time
B. Operating Expenditures

1. Travel $6,000.00 $0.00 $6,000.00 $0.00 $6,000.00 $0.00 $6,000.00 $0.00
2. Professional Services $12,000.00 $0.00 $12,000.00 $0.00 $12,000.00 $0.00 $12,000.00 $0.00
3. Other Services $20,000.00 $0.00 $20,000.00 $0.00 $0.00 $0.00 $0.00 $0.00
4. Communications $5,000.00 $0.00 $5,000.00 $0.00 $1,500.00 $0.00 $1,500.00 $0.00
5. Materials and Supplies $5,000.00 $0.00 $5,000.00 $0.00 $5,000.00 $0.00 $5,000.00 $0.00
6. Rentals $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00

7. Materials & Goods for

Manufacture & Resale $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
8. Miscellaneous $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
Total Operating Expenditures $48,000 $0 $48,000 $0 $24,500 $0 $24,500 $0

FY 2022 FY 2023 FY 2024 FY 2025

On-going One-time On-going One-time On-going One-time On-going One-time
C. Capital Outlay

1. Library Resources

2. Equipment

Total Capital Outlay $0 $0 $0 $0 $0 $0 $0 $0

FY 2022 FY 2023 FY 2024 FY 2025
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D. Capital Facilities Construction
or Major Renovation

E. Other Costs
Utilites

Maintenance & Repairs

ATTACHMENT 1

Other Online Fee Distribution $31,440.00 $78,600.00 $110,040.00 $141,480.00
1) ISU Central $15,720.00 $39,300.00 $55,020.00 $70,740.00
2) ISU Student Affairs $7,860.00 $19,650.00 $27,510.00 $35,370.00
3) ISUITRC $7,860.00 $19,650.00 $27,510.00 $35,370.00
Total Other Costs $31,440 $0 $78,600 $0 $110,040 $0 $141,480 $0
TOTAL EXPENDITURES: $291,893 $0 $345,183 $0 $420,188 $0 $459,954 $0
Net Income (Deficit) -$72,065 $0 -$3,219 $0 $4,741 $0 $48,069 $0
Budget Notes (specify row and add explanation where needed; e.g., "I.A.,B. FTE is calculated using..."):
1.2. Reallocation of institutional funds include salary and fringe for two full time faculty already funded in the COE to be dedicated to the program

I1.5. Total student fees estimated assuming students enroll in 30 credits per year at $262 per credit

Ill.F.3.1. [ISU Central Administrative Overhead (LFADxx): 20% of student fees distribution

I11.F.3.2. |ISU Academic Affairs ITRC: 10% of student fees distribution

I11.F.3.3. |ISU Student Affairs: 10% of student fees distribution

0

[=][=][=][=]

0
0
0
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ISU Online Teacher Ed Prep RAIS Budget Narrative
(BA/BS Elementary Ed and BA/BS Special Ed)
Supplement to Letter of Notification #2007-LON-07

To assess the fiscal impact of the program we projected conservative enrollments, estimated
annual program costs, and set a program fee that would allow the College of Education to break even by
year three. Specifically, we anticipate enrolling 10 new students in the first year, and each year
thereafter enrolling 5 more new students than the previous year (e.g., 15 new students year 2, 20 new
students year 3, etc.). By the fifth year our goal is to enroll 30 new students, with the intent of each year
thereafter adding 30 new students. Assuming this level of enrollment, we predict that we would need
two clinical faculty assigned to teach in the program, along with some additional funds to provide for
adjunct faculty support. Further, we accounted for faculty development, travel, marketing, and material
and supplies in our operating expenses.

In setting the program fees, our goal was to provide an affordable option to students while
ensuring that program revenue would cover the costs within a few years of launching the program. Our
recommendation is to charge students in this online program a per credit fee of $262. This falls between
the current per credit hour tuition cost of CSI and ISU. Moreover, assuming students in the proposed
program earn 60 credits, their total program cost would be competitive with a typical graduate of
Western Governors University, a presumed competitor in this market.

Given the estimated enrollment and proposed fee, the 5-year cumulative fee revenue is
$1,336,200.
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October 20, 2020

Dr. T.J. Bliss

Chief Academic Officer
State Board of Education
P.0O. Box 83720

Boise, ID 83720-0037

Dear Dr. Bliss,

Pursuant to the Partial Waiver of Board Policy IIl.G., Modification 7, please be advised that Idaho
State University requests approval to offer the teacher preparation program completely online.
The programs include the BA/BS in Elementary Education and the BA/BS in Special Education.

Also, in accordance with the Partial Waiver of Board Policy V.R., subsections 3.b. and 3.c., we
request approval to implement an Online Program Fee of $262 per credit for the online versions
of these programs, in lieu of tuition, for those students enrolled in the fully online programs. We
understand this fee request must be approved by the BAHR committee as well as by the full SBOE,
and request your staff’s assistance in adding it to the BAHR Committee and Board agendas.

The curriculum of the proposed programs will mirror that of the existing teacher education
programs but will be delivered in an online, largely asynchronous format. This method of delivery
will make the program accessible and affordable to more individuals seeking to become teachers,
reaching directly into many of Idaho’s rural areas and meeting the needs of a greater segment of
the post-traditional educator market, providing another way to address Idaho’s ongoing teacher
shortage.

Initially, the program will offer endorsements in Elementary Education and Special Education, but
the College of Education will work closely with other colleges on campus to ensure that our
students who need to complete endorsements in other areas will be offered the relevant
coursework in an online format.

An online program fee will be used to support this program. We expect the program to run a small
deficit for the first two years until it is established, after which net income will be sufficient to
cover the costs of the program. As noted above, this is based on a proposed fee of $262 per
credit. No other tuition or fees will be charged.

No curricular changes are necessary as the relevant courses already exist and will be offered in an
online format.

This change will be implemented for the 2021-2022 academic catalog.
Please feel free to contact me with questions.

Sincerely,

Laura Woodworth-Ney, Ph.D.
Executive Vice President and Provost
Professor of History

Idaho State University

Pocatello, Idaho 83209
208-282-4026/woodlaur@isu.edu
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UNIVERSITY OF IDAHO

SUBJECT
City Services Contract
REFERENCE
August 2010 Police Services contract approval between the
University of Idaho and the City of Moscow
October 2017 Police, Fire, and EMS Services contract approval
between the University of Idaho (Ul) and the City of
Moscow

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section V.I.3
Acquisition of Personal Property and Services

BACKGROUND/DISCUSSION
The University of Idaho (U of |) has completed the renegotiation of a proposed new
Master Agreement for Services between the Regents of the University of Idaho
and the City of Moscow, Idaho to provide police, fire, and preventative services to
the U of | Moscow campus.

The University of Idaho has contracted with the City of Moscow since 1966 for
Police law enforcement services. The University’s continuing overarching goal is
to provide effective police and security services to campus constituencies in a
professional, friendly, and collaborative manner. It is important that all student,
staff, faculty, and visitors feel safe and in fact are safe while on the Moscow
campus.

The most recent contract between the City of Moscow and U of | was approved by
the Board at its October 2017 meeting. The proposed contract requires the City of
Moscow to provide seven dedicated sworn police personnel to conduct community
policing and patrol on the Moscow campus; provide sworn police personnel to
provide police support for special events; provide training to various members of
the campus community on drug and alcohol abuse, sexual assault, and bystander
intervention; assist U of | with threat assessments; staff an on-campus police
substation; and meet with student leaders to discuss campus related issues. The
proposed contract also formalizes the City of Moscow’s obligation to provide
certain fire and EMS services. Among other things, this portion of the contract
requires the City of Moscow to provide fire prevention education services; provide
fire response services; maintain a student resident volunteer fire program; provide
equipment for special event fire prevention services; and facilitate Emergency
Medical Services to U of |.
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IMPACT

The initial term of this agreement is from October 1, 2020 through September 30,
2025 with one five-year optional renewal and additional year-to-year renewals until
terminated by either Party. Contracted annual services total $1,460,775. This
amount is a reduction from the prior contract. The annual price escalation has also
been reduced to 1% for the second year, 2% for the third year, and subsequent
increases may not exceed 3% annually. The U of | also agrees to pay extra for
police and fire services for special events not listed in the contract. Further, U of |
agrees to pay one-half of the cost of a future City of Moscow purchase of a Fire
Department Ladder Truck Engine, which is currently estimated to cost U of |
approximately $750,000. This purchase is planned to take place sometime during
the initial five-year agreement.

A specific term negotiated by the U of | was the effective date of the annual
services amount. Once the contract is approved and executed by the parties, the
effective date relates back to October 1, 2020 to match the agreed upon
commencement date of the negotiated lower services charge for the first year.
This allows the University to realize the savings from the new contract terms
effective as of October 1.

Total value of the contract for the five-year initial term plus the five-year renewal
but not including the subsequent year-to-year renewals, special event costs, or
ladder truck purchase, is $16,318,149 for the period of October 1, 2020 to
September 30, 2030.

ATTACHMENTS
Attachment 1 — Proposed Master Agreement for Services

BOARD STAFF COMMENTS AND RECOMMENDATIONS
The University of Idaho has a long standing and successful relationship with the
City of Moscow to provide needed services involving public safety. The
relationship began in 2010 and was expanded in 2017. The proposed Agreement
for Services provides stability to the University and protection for its students. The
ability to coordinate reporting and provide preventative training allows the experts
in the field to provide guidance. Staff recommends approval.

BOARD ACTION
| move to approve the request by the University of Idaho to enter into the Master
Agreement for Services between the University of Idaho and the City of Moscow
as proposed in Attachment 1.

Moved by Seconded by Carried Yes No
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MASTER AGREEMENT FOR
SERVICES

This Master Agreement for Services (“Master Agreement”) is made and entered into by and
between the Regents of the University of Idaho, a public corporation and state educational
institution, and body politic and corporate organized and existing under the Constitution and laws
of the State of Idaho (“University”) and the City of Moscow, Idaho, a municipal corporation of the
State of Idaho (“City”), collectively the Parties.

RECITALS

University desires to obtain the services described herein of City; and

City has expertise and experience in providing the services described herein for the benefit of the
University.

TERMS

The Parties, in recognition of the good and valuable consideration as further described herein,
agree as follows:

1.0 Scope of Services

1.1 City agrees to perform such services as are set forth in this Master Agreement with
the standard of care and skill customarily provided in the performance of such services,
and University agrees to pay City such amounts as are specified in this Master Agreement,
all upon the following terms and conditions:

1.2 Police Services. City agrees to provide community policing and patrol, tactical
team support, and special events support.

1.2.1 Community Policing and Patrol. City will provide seven (7) dedicated
sworn police personnel to conduct community policing and patrol, of which three
(3)* are exclusive assignments to the Campus Division of the Moscow Police
Department (MPD), generally based on the schedule below:

Campus Commander* Monday-Friday 7:30 a.m. to 4:30 p.m.
Campus Community Monday-Friday 8:00 a.m. to 4:00 p.m.
Policing Officer 1*

Campus Community Tuesday-Saturday 1:00 p.m. to 9:00 p.m.
Policing Officer 2*

Detective/Narcotics Tuesday-Friday 7:00 a.m. to 5:00 p.m.
Patrol 1 Wednesday-Saturday 5:00 p.m. to 3:00 a.m.
Patrol 2 Saturday-Tuesday 5:00 p.m. to 3:00 a.m.
Patrol 3 Tuesday-Saturday 9:00 p.m. to 7:00 a.m.
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All efforts will be made to maintain the above schedule; however, changes may be
made to provide flexibility and to address particular needs of the Parties. Whenever
reasonably possible, changes should be communicated as soon as known to the
University’s Executive Director of Safety and Security as identified in Section 11.0.

Community policing and patrol services shall include, but are not limited to the
following:

a) providing community outreach by the police staff to campus
constituents including students, staff and faculty;

b) weekly review and planning meetings with other security and
University staff;

c) dignitary safeguarding;

d) establishing a presence in the MPD Campus Division University
substation;

e) operating the campus gun locker as per the procedures agreed upon by
the Parties;

f) regular patrols, which may include vehicle, bicycle, or foot patrols as
determined by the Parties to be most effective, and which will focus
on the campus environment;

g) at least three [3] special emphasis patrols;

h) additional records reporting time to assist the University with Clery
Act reporting requirements;

1)  regular duty-related overtime; and

j)  enforcement of limited access streets, University-owned streets, and
open to the public streets.

The community policing and patrol services described in this Section are in addition
to general law enforcement activities of MPD, which often occur on University
campus. MPD can and does utilize other personnel within MPD to enforce the laws
necessary to meet the University’s needs and to fulfill the requirements of this
Master Agreement.

1.2.2 Tactical Team Support. City will maintain a tactical team that is
appropriately trained in crisis and emergency response that is related to the needs
of University. Crisis and emergency response planning will be coordinated
between University and City.

1.2.3  Special Events Police Support. City will provide sworn police personnel to
provide special events police support for the following events:
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Dignitary visits requiring more special events support than can be
provided by the Campus Commander and the two (2) Community
Policing Officers;

All home football games up to fourteen (14) officers, including
command;

All away football games: City may authorize the Campus Commander
or designee to travel as member of traveling unit, with University
paying for travel-related expenses;

All men's and women's home basketball games up to four (4) officers;
Three (3) special emphasis patrols;

Special bookstore detail;

Jazz Festival,

Borah Symposium;

Bellwood Lectures;

Spring and Winter Commencements held in Moscow;

Board of Regents meetings when held in Moscow.

1.2.4 Campus Division Police Special Services. City will provide Moscow Police
Department (MPD) services for the following:

CONSENT - BAHR

a)
b)

c)

d)

g)
h)

Resident Life Advisors’ training on marijuana recognition;

Fraternity, Sorority and resident life students training on alcohol
abuse, sexual assault, bystander intervention, etc.;

Fraternities and Sororities will be assigned a specific MPD
representative to assist with issues during the academic year;

MPD will attend meetings with Chapter Greek advisors to mediate
problems;

MPD will attend and will provide information to the Dean of Students
office at conduct meetings;

MPD will provide immediate notification to a designated University
representative of major incidents that occur on campus or major
incidents involving University students;

MPD will provide security during employee terminations;

MPD may provide unpaid internships for University students to
provide opportunity for University students to learn about law

TAB 3 Page 3



CONSENT - BAHR

)
k)
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enforcement and for relationship building and community policing
purposes;

MPD will provide to the Clery Act Compliance Assistant for
University, a weekly summary of incidents that occurred on campus

property;
MPD will provide and assist with Clery Act documentation;

When it will not interfere with its law enforcement and criminal
investigatory duties, or the prosecution of cases, MPD will assist with
University Title IX investigations by providing the University with
access to investigatory reports and audio/video recordings of
interviews, allowing University staff to observe interviews conducted
by MPD, and coordinating investigations with University
investigators;

MPD will provide police presence during University football tailgate
functions;

MPD will perform threat assessment on subjects attending the
University as requested in accordance with law;

MPD will participate in the planning process of high-profile events on
campus;

MPD will provide campus substation onsite staffing;

MPD will provide information on off-campus criminal conduct
involving University students for University disciplinary purposes;

MPD will participate in the Campus Community Coalition;

MPD will present information about law and regulations, two to three
(2 to 3) times a semester to international students;

MPD will participate in presentations sponsored by the counseling and
testing center on alcohol and drug use including programs such as the
‘house party’ or similar programs;

MPD will provide weekly Clery Act reports to the office of public
safety and security; and

MPD will meet with student leaders (ASUI) and discuss campus-
related issues:

e Amnesty policies

e Druguse

e Sexual assaults

e Tailgating
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e Concerts
1.2.5 Additional Special Events Police Support. Any additional special events
police support required by the University and furnished by City is to be charged on
an actual as-needed basis, at the per hour, per officer rate, per City Fee Resolution
as set by City Council each year. Any such additional special events support must
be agreed upon and approved by both the University and City in writing prior to
any use.

1.3 Fire Response and Prevention Services. City will provide fire response services
through the Moscow Volunteer Fire Department (MVFD) with personnel who are
appropriately trained in fire response and appropriately equipped relative to the needs of
University, as well as University community fire education and fire prevention services.
The MVFD is comprised of full-time City employees, dedicated volunteers from
throughout the community, and resident firefighters.

1.3.1 University Community Fire Prevention Education Services. City will
provide University community fire prevention education services when requested
with reasonable notice by University;

1.3.2 Inspection services to include assistance to the Idaho State Fire Marshal’s
office as requested or required, including plan review assistance;

1.3.3 Semi-Annual fire safety and compliance inspections for fraternities and
sororities;

1.3.4 Maintain a student resident volunteer fire program, which includes
providing training and lodging for such student residents while participating in the
resident program, which supports career education of University students and
results in reduced response times;

1.3.5 Facilitate Emergency Medical Services (EMS) to the University;

1.3.6 Coordinate with the University Executive Director of Public Safety and
Security in the preparation and presentation of emergency response and disaster
training for University personnel;

1.3.7 Special Events Fire Prevention Services. City will provide necessary
equipment for special events fire prevention services. University to pay reasonable
costs to City as agreed to between City and University for the requested services;

1.3.8 University agrees to participate in one half (1/2) the cost of a future City
purchase of a Fire Department Ladder Truck Engine, which is scheduled to be
purchased during the initial five (5) year term of this Master Agreement. The City
will provide the University with twelve (12) months’ notice prior to the purchase
of the Ladder Truck Engine.
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1.3.9 The City will provide immediate notification to a designated University
representative of major fire response incidents that occur on campus or major
incidents involving University students.

1.4 City shall be responsible for any additional functions as are necessary to provide
the services set forth in Sections 1.2 and 1.3, including but not limited to emergency
services dispatch.

1.4.1 City operates and/or contracts for an Active911 system which generates
emergency services information from Whitcom Dispatch. City, pursuant to the
Active911 Confidentiality Agreement between MPD and University for Clery Act
purposes, allows University access to Active9l1 to allow notification to
University’s Executive Director of Safety and Security when it dispatches City
personnel to the University campus, as long as it does not interrupt essential
emergency communications.

1.4.2 Active911 allows access to University’s Executive Director, Safety and
Security, for any report of a crime of violence or a felony occurring within the City
of Moscow as long as it does not interrupt essential emergency communications.

1.4.3 The notifications from dispatch described in Sections 1.4.1 and 1.4.2 shall
be done through the use of Active911 or other similar response notification systems,
which access by the University shall be approved and sponsored by City, but for
which University shall pay any Active911 license fees.

1.5 City agrees to perform the services set forth in Sections 1.2 and 1.3, to the
reasonable satisfaction of the University.

1.6 The University’s liaison overseeing the services provided under this Master
Agreement is Executive Director, Public Safety & Security or designee.

1.7 The Parties may from time-to-time extend the scope of services or omit services
previously ordered, and the provisions of this Master Agreement shall apply to all such
additions and omissions. All such additions and omissions must be in a writing executed
by both Parties in order to be effective.

Fees and Expenses

2.1 University agrees to pay one million four hundred sixty thousand seven hundred
seventy-five dollars ($1,460,775) for all services set forth in Section 1.0, with the exception
of services as requested by the University, pursuant to Sections 1.2.5 and 1.3.7.

2.2 The amount described in Section 2.1 shall automatically change on October 1,
2021, to include a one percent (1%) annual rate increase.

23 The amount described in Section 2.2 shall automatically change on October 1,
2022, to include a two percent (2%) annual rate increase.
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2.4  The amount described in Section 2.3 shall automatically change on October 1,
2023, and on October 1 of each subsequent year, including renewals, if any, to include a
three percent (3%) annual rate increase over the previous year.

2.5 City agrees that City is solely providing a service to University and no employment
relationship is being created under this Master Agreement.

Term

This Master Agreement shall commence on October 1, 2020, and shall remain in force and effect
for a five (5) year term that may, by agreement by the Parties, be extended for one (1) additional
five (5) year term or until terminated pursuant to Section 9.0. At the end of the second five (5)
year term, this Master Agreement will continue on a year-to-year basis or until terminated by either
Party, pursuant to Section 9.0.

4.0

5.0

City’s Capacity and Responsibilities.

4.1 It is expressly understood that City is an independent contractor and not the agent,
partner, or employee of University. City and City’s workers are not employees of
University and are not entitled to tax withholding, Workers' Compensation, unemployment
compensation, or any University employee benefits, statutory or otherwise.

4.2 City shall not have the authority to enter into any contract or agreement to bind
University and shall not represent to anyone that City has such authority.

4.3 City represents and warrants to University that in performing the services called for
hereunder, City will not be in breach of any agreement with a third party.

4.4  Inthe event that City subcontracts for the services to be provided herein, City shall
remain liable for all obligations and commitments under this Master Agreement and shall
ensure that any necessary obligations and commitments flow through to the
subcontractor(s) of any tier.

Confidentiality of Information.

5.1 City and University agree to keep confidential and to not disclose to third parties
any information provided by the other Party pursuant to or learned by the other Party during
the course of this Master Agreement unless the Party has received the prior written consent
of the other Party to make such disclosure. This obligation of confidentiality does not
extend to any information that:

5.1.1 Was in the possession of Party at the time of disclosure by the other Party,
directly or indirectly; or

5.1.2  Is or shall become, through no fault of either Party, available to the general
public; or

5.1.3 Is independently developed and hereafter supplied to either Party by a third
party without restriction or disclosure; or
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5.1.4 Isrequired to be disclosed pursuant to the Idaho Public Records Law (Idaho
Code §§ 74-101, et seq.) or a lawfully issued subpoena or court order.

5.2 This provision shall survive expiration and termination of this Master Agreement.
6.0  Invoices and Payment Schedule

For services provided under this Master Agreement, other than those under Section 1.2.5 and 1.3.7,
City shall provide the University with a single invoice at the beginning of each annual billing
period. Invoices shall reference the applicable services under this Master Agreement. University
shall pay City with monthly installments pro-rated equally over the ensuing billing period. Such
monthly installments shall be paid on the last day of each calendar month. The first payment for
each billing period shall be due one (1) month after the invoice is due from City. By way of
example, the invoice for the first billing period shall be due to University by October 1, 2020, and
shall be paid by University in equal monthly installments by the last day of each calendar month
beginning October 31, 2020 and ending September 30, 2021.

Invoices for any services provided under Section 1.2.5 and 1.3.7 must include a copy of the written
authorization by University for such additional special events support. Additional services for
additional fees outside the Scope of this Master Agreement, need to be in writing and signed by
both Parties. These invoices shall be delivered to University no later than the fifteenth (15™)
calendar day of the month immediately following the month in which the additional special events
support was used. University shall pay the invoice amount within thirty (30) days of receipt of the
invoice.

7.0  RESERVED
8.0  Family Education Rights and Privacy Act (FERPA)

When any MPD officer performs duties under this Master Agreement that University employees
would otherwise perform, including, but not limited to, those functions in section 1.2.4, that MPD
officer will be considered to be acting as a school official and may be provided personally
identifiable information from a student's education record protected by FERPA. As to any FERPA-
protected information that is shared pursuant to this Section 8.0, City agrees that it is (1)
performing an institution service or function for which University would otherwise use employees;
(2) under the direct control of University with respect to the use and maintenance of education
records; and (3) subject to the requirements of 34 C.F.R. § 99.33(a) governing the use and re-
disclosure of personally identifiable information from education records. City agrees that any
information provided pursuant to this section may not be re-disclosed to any person without
complying with 34 CFR §§ 99.31, 99.32 and 99.33, and that the information may not be used for
any reason other than the reason for which it is provided. City agrees to either destroy the education
records in a manner that completely protects the confidentiality of the student information, or
return the information to University upon the termination of this Master Agreement. Any MPD
officer not performing duties under this Master Agreement that would ordinarily be performed by
a University employee, including, but not limited to, conducting criminal investigations, is not
considered a school official and will not be entitled to obtain personally identifiable information
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from a student's education records unless (1) the MPD officer has the written consent of the
student; or (2) an exception from 34 CFR § 99.31 to the written consent requirement applies.

University will provide FERPA training to all MPD officers in order for MPD to comply with
FERPA requirements.

9.0  Termination of Master Agreement. In the event of termination, each Party will account for
the property in its possession belonging to the other Party, and will dispose of it in the manner the
other Party directs.

9.1 Termination for Convenience. Either Party may terminate this Master Agreement
after the initial five (5) year term or for any reason upon one (1) year’s prior written notice
after the initial five (5) year term.

In the event of termination for convenience, City shall be paid the pro-rata share of
the payment amount in Section 2.1 for work performed up to the time of termination for
convenience.

9.2 Termination for Cause.

Either Party may terminate this Master Agreement for cause, after providing the
breaching Party with notice of breach and the opportunity to cure within three (3) weeks,
which cure time may be longer if mutually agreed to by the Parties in writing.

Cause or breach in this Master Agreement means:

a) Intentional disclosure of the other Party’s confidential information contrary
to Section 5 of this Master Agreement;

b)  Failure to perform the services described in this Master Agreement in the
manner called for in this Master Agreement;

c) Failure to comply with any provision of this Master Agreement.

In the event of termination for cause, City shall be paid the pro-rata share of the
payment amount in Section 2 for services performed before notice of breach is given. For
work performed after notice is given, City shall be paid a reasonable price for services that
are performed in accordance with the manner of performance set forth in this Master
Agreement.

10.0  Attorneys’ Fees

In the event of any controversy, claim or action being filed or instituted between the Parties to this
Master Agreement to enforce the terms and conditions of this Master Agreement or arising from
the breach of any provision hereof, the prevailing Party will be entitled to receive from the other
Party all costs, damages, and expenses, including reasonable attorneys' fees, incurred by the
prevailing Party, whether or not such controversy or claim is litigated or prosecuted to judgment.
The prevailing Party will be that Party who was awarded judgment as a result of trial or arbitration,
or who receives a payment of money from the other Party in settlement of claims asserted by that
Party.
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11.0 Notice

Any notice under this Master Agreement shall be in writing and shall be delivered either (1) in-
person; (2) by delivery service; (3) by certified mail with return receipt requested; or (4) by
facsimile. All notices shall be addressed to the Parties at the following addresses or at such other
addresses as the Parties may from time to time direct in writing:

University: University of Idaho
Contracts and Purchasing Services
875 Perimeter Drive MS 2006
Moscow, Idaho 83844-2006
Attn.:  Director of Contracts and Purchasing Services
Phone: (208) 885-6116
Fax: (208) 885-6060

with Copy to: University of Idaho
Office of Public Safety and Security
875 Perimeter Drive MS 2285
Moscow, Idaho 83844-2285
Attn:  Executive Director, Public Safety & Security
Phone: (208) 885-7179
Fax: (208) 885-7001

City: City of Moscow
206 East Third Street
P O Box 9203
Moscow, Idaho 83843
Attn:  City Supervisor
Phone: (208) 883-7006
Fax: (208) 883-7018

Any notice shall be deemed to have been given on the earlier of (1) actual delivery or refusal to
accept delivery; (2) the date of mailing by certified mail; or (3) the day facsimile delivery is
verified. Actual notice, however and from whomever received, shall always be effective at time
of receipt.

12.0  Entire Agreement; Modification

This Master Agreement constitutes the entire understanding between the Parties with respect to
the subject matter hereof and may not be amended except by an agreement signed by the City and
an authorized representative of the University.
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13.0  Severability

The terms of this Master Agreement are severable such that if any term or provision is declared by
a court of competent jurisdiction to be illegal, void, or unenforceable, the remainder of the
provisions shall continue to be valid and enforceable.

14.0 Governing Law; Forum

Any legal proceeding instituted between the Parties shall be in the courts of the County of Latah,
State of Idaho, and each of the Parties agrees to submit to the jurisdiction of such courts. It is
further agreed that this Master Agreement shall be governed by the laws of the State of Idaho as
an agreement to be performed within the State of Idaho.

15.0 Paragraph Headings

The paragraph headings in this Master Agreement are inserted for convenience only and shall not
be construed to limit or modify the scope of any provision of this Master Agreement except as
expressly stated in such paragraph.

16.0 Non-Waiver

The delay or failure of either Party to exercise any of its rights under this Master Agreement for a
breach thereof shall not be deemed to be a waiver of such rights, nor shall the same be deemed to
be a waiver of any subsequent breach, either of the same provision or otherwise.

17.0  Assignment

City may not assign the rights or delegate the obligations under this Master Agreement without
the University’s prior written consent.

18.0  Accounting; Audit

For a period of three (3) years following completion of the services called for hereunder, the
University or its authorized representatives shall be afforded access at reasonable times to City’s
accounting records relating to the services set forth herein in order to audit all charges for the
services.

19.0 Nondiscrimination

City shall not discriminate against any employee or applicant for employment in the performance
of this Master Agreement, with respect to tenure, terms, conditions or privileges of employment,
or any matter directly or indirectly related to employment, because of race, color, national origin,
religion, sex, sexual orientation and gender identity/expression, age, disability, or status as a
Vietnam-era veteran. Breach of this covenant may be regarded as a material breach of this Master
Agreement.
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20.0 Compliance with Rules, Regulations, and Instructions.

The duties and responsibilities required under this Master Agreement shall be performed in
accordance with all local, state and federal law. Failure to perform these obligations in conformity
with controlling law may be construed as a material breach of this Master Agreement.

IN WITNESS WHEREQF, the authorized representatives of the Parties have executed this Master
Agreement:

The Regents of the University of Idaho City of Moscow

Name Bill Lambert, Mayor
ATTEST:

Title

Laurie M. Hopkins, City Clerk

Date Date
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CONSENT
DECEMBER 17, 2020

BOISE STATE UNIVERSITY

SUBJECT
Discontinue Master of Health Science

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section III.G.

BACKGROUND/DISCUSSION
Boise State University proposes the discontinuation of the Master of Health
Science (MHS) degree program. The discontinuation comes following the approval
of a new Master of Public Health (MPH) degree program at the ldaho State Board
of Education’s August 2020 meeting. Students currently enrolled in the MHS
degree are eligible and encouraged to transition to the new and more broadly
recognized MPH degree program.

IMPACT
The discontinuation of the MHS program will have no impact on current students.
Current students can still elect to graduate under the MHS degree program if they
wish. However, most, if not all, will elect to transition to the new MPH degree
program. The switch from the MHS to the MPH will not affect a student’s course
requirements, nor will it delay their graduation.

There are no financial impacts from the discontinuation of the MHS, as resources
have transitioned to the MPH.

ATTACHMENTS
Attachment 1— Proposal to Discontinue the Master of Health Science

STAFF COMMENTS AND RECOMMENDATIONS

As provided in their program proposal, current students will be afforded
opportunities to complete their MHS program if they choose; and faculty will
continue to teach courses and advise students as part of the new Master of Public
Health. Board Policy IlIl.G.3.c.i (3) requires Board approval of any graduate
program discontinuation prior to implementation, regardless of fiscal impact. The
Council on Academic Affairs and Programs and Board staff reviewed the proposed
program discontinuation. Staff recommends approval.

BOARD ACTION
| move to approve the request by Boise State University to discontinue the Master
of Health Science as presented in Attachment 1.

Moved by Seconded by Carried Yes No
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A
Boise State proposes the discontinuation of the traditional face-to-face Master of Health Science
(MHS). The discontinuation comes following the approval of a new Master of Public Health
(MPH) degree at the State Board of Education’s August, 2020 meeting. Currently enrolled
students in the MHS degree are able to transition to the new MPH degree starting in Fall 2020.
A
A - - - - - -
&#R846;"@EDA1=4?C$0AD<@?CA9@BAGEBB8?D=IA8?B@+87ACDE78?DC#
A
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A
Students currently enrolled in the MHS degree program will be able to transition to the new MPH
degree program. The discontinuation of the MHS will not cause any change in current course
offerings.
A
A

HA),A<R:/ ATAE/T+<3>A981:+6 $6+8:ABA0T ABA;<~@A)0NAILH;/A.-  :3HA
A
Boise State will now offer an MPH degree in lieu of the discontinuation of the MHSAAA
A
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+5</:7+<3>/;A08:A+<<+37371A<2/3:A/.=-+<387+5A18+5; %A
A

Students have received communication regarding the approval of the new MPH degree and have
been presented with the option of transitioning to the new MPH program. Switching from the MHS to
MPH will not affect a student’s course requirements, nor will it delay their graduation.
A
"#A .787D<9IAC<=4BB@:B4>CA@998B87A5IA@D;8BAAE5=<6 AB@SBL6DSECAA/@DA4AA=<645=8AD@A
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Master of Public | In-Person: Includes any the concentrations
Health options, Prevention and Intervention
BSU Programming, Systems Analysis and
Innovation, Health Management and
Leadership.

Master of Public | In-Person/Online options: Offers
Health generalist curriculum and traditional

15U which includes courses of study in
epidemiology, biostatistics, social and
behavioral sciences, and health
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administration and policy.

(#A3 C<?:M;8/;4BD38=@CHB@F<T878@=89DC7RE> 58BCA2BI7E4ADSCI@BA><=4BH<CD<?:A
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Existing Similar Programs: Historical enrolilments and graduate numbers

Institution and . Number of Graduates From
Headcount Enroliment in Program
Program Name Program

FYle FY17 FY18 FY19 Fyie | FY17 FY18 FY19

BSU
45 47 46 39 9 17 17 13
Master of
Health Science
(now MPH)
ISU

32 31 22 21 8 2 8 7

Master of Public
Hef\lth
A

A
J#AR/;-:3,/A <2/B69+-<A2/A3;-87<37=+7-/R3I53A>IBTA+ 8<2/:8:81:+6 ;A+7.AA, AK2/R 3;387B0R/A
37 B<3F#AA

A
The discontinuance will not have an impact on other programs at the University. The discontinuation
does not impact the mission of the University.
A
*#A&/;-:3,/A <2/R8</7<3+GA=5<@AA;<+00A=-<387;A8:A/+;;317 6/7<;A<2+Q8=5A:/;=5 M86A<2/A
3;-87<F=+T-/#AA

A
There will be no changes to faculty workload assignments. Faculty will continue teaching the courses
and advising graduate students as part of the new MPH program.

A
+#R3;—+5,§69+—<#ﬁ;3 71AK2/A=.1/<A<46 95</M:8>3/.1A 3/7<3(@bl—6 8=7<tﬁ®5(-7@5?23-2ﬁ(?8=5,5g/—86 /A
+>+35+ 5/A08:A:/.3:/-<387A+;A+A:/;=5<A80A.3;-87<37=+7-/#A

A
None. The discontinuation of the MHS degree will see the resources used to support the program

transitioned to the new MPH program.
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PROFESSIONAL STANDARDS COMMISSON

SUBJECT
University of Idaho New Program Proposal: Master in Teaching

APPLICABLE STATUTE, RULE, OR POLICY
Sections 33-114, 33-1254, and 33-1258, Idaho Code
Idaho Administrative Code, IDAPA 08.02.02, Section 100 - Official Vehicle for the
Approval of Teacher Preparation Programs

BACKGROUND/DISCUSSION
During the September meeting of the Professional Standards Commission (PSC),
the Standards Committee of the PSC conducted a new program approval desk
review of the Master of Arts in Teaching program proposed by University of Idaho
(Ul). Through review of the proposal, the Standards Committee gained a clear
understanding that Idaho Core Teaching Standards will be met through the
proposed program.

On September 18, 2020, the full PSC voted to recommend Ul’'s proposed Master
in of Arts in Teaching program to the State Board of Education for conditional
approval. With this conditionally approved status, Ul may admit candidates to the
Master of Arts in Teaching program. This new program will be revisited during the
next regularly scheduled educator preparation program review.

IMPACT
This new program will enable the University of Idaho to prepare educators who
seek to attain a Master of Arts in Teaching and obtain an Idaho educator credential.

ATTACHMENTS
Attachment 1 — New Program Proposal, Master of Arts in Teaching

BOARD STAFF COMMENTS AND RECOMMENDATIONS

Pursuant to Section 33-114, Idaho Code, the review and approval of all teacher
preparation programs in the state is vested in the State Board of Education. The
program reviews are conducted for the Board through the PSC.
Recommendations are then brought forward to the Board for consideration. The
review process is designed to ensure the programs are meeting the Board-
approved standards for Initial Certification of Professional School Personnel
(Certification Standards) for the applicable program areas. Certification Standards
are designed to ensure that educators are prepared to teach the state content
standards for their applicable subject areas and are up-to-date on best practices
in various teaching methodologies.

Current practice is for the Commission to review new programs and make
recommendations to the Board regarding program approval. New program
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reviews are conducted through a “Desk Review” and do not include an on-site
review. The Commission review process evaluates whether or not the programs
meet or will meet the approved Certification Standards for the applicable certificate
and endorsement area. The Commission may recommend to the Board that a
program be “Approved,” “Not Approved,” or “Conditionally Approved.” Programs
conditionally approved are required to have a subsequent focus visit. The focus
visit is scheduled three years following the conditional approval, at which time the
Commission forwards a new recommendation to the Board regarding approval

status of the program.

Once approved by the Board, candidates completing these programs will be able
to apply for a Standard Instructional Certificate with an endorsement in the area of
study completed.

BOARD ACTION
| move to accept the recommendation of the Professional Standards Commission
and to conditionally approve the University of ldaho Master of Arts in Teaching
program as an approved educator preparation program for certification purposes.

Moved by Seconded by Carried Yes No
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Thursday, September 3, 2020 at 09:31:17 Pacific Daylight Time

Subject: Signature for Idaho Professional Standards Commission

Date: Thursday, September 3, 2020 at 9:29:32 AM Pacific Daylight Time
From: Darragh, Janine (janined@uidaho.edu)

To: Raney, Taylor (tcraney@uidaho.edu)

Attachments: image001.jpg

Dr. Raney,

I have reviewed the proposal to go to the Idaho Professional Standards Commission and am sending this
email in lieu of an ink signature to demonstrate my support for it going forward.

Sincerely,

Janine

JANINE JULIANNA DARRAGH, Ph.D., NBCT

Associate Professor of Literacy and ESL

Director of Graduate Studies, Master of Curriculum & Instruction
College of Education, Health and Human Sciences

Office: ED 409

janined@uidaho.edu

208-885-0353
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MEMO

To: Idaho Professional Standards Commission
From: Taylor Raney, Director of Teacher Education, University of Idaho

Thank you for considering this proposal for our Master of Arts in Teaching program. There are a
few items | would like to address that may save some questions as you review the enclosed
documentation.

This program is developed in parallel with our already-approved education core program. There
are differences that constitute this program as a graduate level program, however these are not
applicable to the Idaho Standards for Initial Certification of Professional School Personnel.

| altered this form to remove the column entitled “Enhancement Standards Knowledge and
Performance,” as this proposal addresses only the core standards.

The form requests the date this was submitted to the State Board of Education. | don’t have the
exact date, as this was done on my behalf through our provost’s office. It was approved by the
Board, however, on June 10, 2020. This is represented in their June meeting minutes on page
three.

There are three sections available for each standard on the attached form. | entered
assignments chronologically as candidates will encounter them in the program, as novice,
developing, and proficiency. For example, Standard 1: Learner Development, candidates are
expected to demonstrate a novice understanding early in the program through the case study
assignments, developing level in their content-specific methods courses/practicums, and
proficiency in the Common Summative Assessment associated with the student teaching
semester.

The content-specific methods courses correspond with the discipline candidates endeavor to
teach. For example, future English teachers complete EDCI 431: Secondary English Methods and
the associated practicum, EDCI 441. | chose not to write a list of those on the form but am
happy to go into further detail, should that be requested.
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NEW/REVISED PROGRAM FOR EDUCATOR CERTIFICATION:
REQUEST FORM

Name of Institution University of Idaho Date of Submission 9/3/2020
New Program Name Master of Arts in Teaching (MAT) Certification/Endorsement Core

- PRTPTTT— 0
All new educator preparation programs from public institutions require Is this a request from an ldaho public institution? Yes b No L1

P Revi | A | by the State B i of Educati If yes, on what date was the Proposal Form submitted to the State Board of

Education? Click or tap to enter a date.

Section I: Please document how the program will cover the knowledge and performance standards outlined in the ldaho Standards for
Initial Certification of Professional Schoaol Personnel. Pupil Personal Preparation programs will only need to address content specific
standards.

Directions: The table below includes the name of each standard. Complete the table by adding the specific knowledge and
performance enhancement standards that are applicable to the new program. Please be as detailed as possible regarding how the new
program aligns with current standards. Do not link to outside documents or websites. If you wish to include supporting documents,
please condense into one document with a clear title and explanation of how the information supports the request. This request form
must be submitted at least two weeks before the next scheduled Professional Standards Commission (PSC) meeting (schedule can be
found on the PSC webpage). Request forms missing dated signatures will not be considered. Pupil Personal Preparation programs will
need to revise the standards to address the content specific standards. Standards can be found in the ldaho Standards for Initial
Certification of Professional School Personnel.

STANDARD Coursework

EDCI 543: Learning, Development, and Assessment — case studies

Standard 1
Learner Development Content-Specific Methods Course and Practicum — Lesson planning

EDCI 598: Internship — Common Summative Assessment

EDCI 550: Contexts of Education — Reading Reflection

Standard 2
Learning Difference EDSP 520: Education of People with Disabilities — UDL Assignment

EDCI 598: Internship — Common Summative Assessment

EDCI 544: Teaching Culturally Diverse Learners — Classroom Management Plan

Standard 3
Learning Environments | Content-Specific Methods Course and Practicum — Lesson planning

EDCI 598: Internship — Uldaho TPA: Context
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ATTACHMENT 1

STANDARD

Coursework

Standard 4
Content Knowledge

Praxis or prior degree

Content-Specific Methods Course and Practicum — Lesson planning and delivery

EDCI 598: Internship — Uldaho TPA Part 3: Assessment

Standard 5
Application of Content

EDCI 544: Teaching Culturally Diverse Learners — Practicum Lesson Plan & Reflection

Content-Specific Methods Course and Practicum — Lesson delivery

EDCI 598: Internship — Uldaho TPA, Part 2: Lesson Delivery

EDCI 543: Learning, Development, and Assessment — Common Core

Standard 6
Assessment Content-Specific Methods Course and Practicum — Lesson reflection
EDCI 598: Internship — Uldaho TPA Part 3: Assessment
EDCI 544: Teaching Culturally Diverse Learners — Practicum Lesson Plan & Reflection
Standard 7

Planning for Instruction

Content-Specific Methods Course and Practicum — Lesson Plan

EDCI 598: Internship — Uldaho TPA, Part 1: Planning for Instruction

Standard 8
Instructional Strategies

EDCI 545: Technology, Teaching and Learning — Teaching with Technology Statement &
EDCI 563: Literacy Methods for Content Learning — Integrated Lesson Plan

Content-Specific Methods Course and Practicum — Lesson Plan

EDCI 598: Internship — Uldaho TPA, Part 1: Planning for Instruction

Standard 9
Professional Learning
and Ethical Practice

EDCI 550: Contexts of Education — Service Learning Project

EDCI 501: Internship Seminar — Dispositional Assessment

EDCI 598: Internship — Common Summative Assessment

Standard 10
Leadership and
Collaboration

EDCI 550: Contexts of Education — Service Learning Project

EDCI 520: Critical Issues in Education — Research assignment

EDCI 598: Internship — Common Summative Assessment
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Section ll: New Program Course Requirements

Directions: Copy the endorsement language from IDAPA 08.02.02 - Rules Governing Uniformity, into the space below, and list the
specific course requirements for the new program, including course numbers, titles, and course descriptions. Explain how the program
will meet the requirements listed in the IDAPA endorsement language.

Supporting documents may be considered if they clearly explain how the documents support the request. Ensure each supporting
document is clearly titled, and combine all supporting documents into one file. Links to outside documents or websites will not be
considered.

01. Standard Instructional Certificate. A Standard Instructional Certificate makes an individual eligible to teach all grades, subject to the grade
ranges and subject areas of the valid endorsement(s) attached to the certificate. A standard instructional certificate may be issued to any person who
has a baccalaureate degree from an accredited college or university and who meets the following requirements: (3-29-17)

a. Professional education requirements: (3-29-17)

i. Earned a minimum of twenty (20) semester credit hours, or thirty (30) quarter credit hours, in the philosophical, psychological,
methodological foundations, instructional technology, and in the professional subject matter, which shall include at least three (3)
semester credit hours, or four (4) quarter credit hours, in reading and its application to the content area; (3-29-17)

ii. The required minimum credit hours must include at least six (6) semester credit hours, or nine (9) quarter credit hours, of student
teaching in the grade range and subject areas as applicable to the endorsement; and (3-29-17)

Program Requirements

EDCI 520 Critical Issues in Education (3 credits) This course helps students understand contemporary policy trends and research that are helping to
shape the American educational landscape and encourages them to reflect on the meaning of education and schooling in a diverse society and to examine
the moral and ethical responsibilities of teaching in a democracy.

EDCI 543 Learning, Development and Assessment (3 credits) Exploration of theories of learning and human development and the use of this
knowledge to support student success in classroom settings. Provides a practical understanding of motivation as a classroom management tool. Develops
a fundamental understanding of assessment terminology; the uses of assessment and its relationship to student success.

EDCI 544 Teaching Culturally Diverse Learners (3 credits) An examination of cultural and linguistic diversity in classrooms. Explores strategies for
creating the culturally inclusive classroom that values diversity and supports student success. Examines the use of instructional planning as a tool for
motivation and classroom management. Includes practicum in K-12 classrooms.

EDCI 545 Technology, Teaching and Learning (2 credits) Specific methods, research, and strategies providing proficiency in relevant technology
skills and practices to enhance classroom management and instruction.

EDCI 550 Contexts of Education (3 credits) Introduction to the philosophical, social, cultural, historical, legal and political contexts of schooling.
Develops an understanding of the sources of curriculum, standards, and assessments. Explores what it means to become a successful teacher committed
to student success through the development of observation and analysis skills. Requires additional 20 hours of service learning.
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ATTACHMENT 1

Theory of and practical strategies for extending and reinforcing student learning of

subject matter through reading and writing. Additional projects/assignments required for graduate credit.

Content-Specific Methods Course and Practicum (3 + 1 credits) Specific methods, research, curricula, and media in teaching Secondary

Methods.
EDCI 598 Internship (10 credits) Currently offered in public school teaching
EDCI 501 Internship Seminar (1 credit)

Total: 32 credits

Signature of College Chair/Director/Dean %//4’ %ﬁm/ Date

8/31/2020

Signature of Graduate Chair/Director/Dean, or %ﬂm{ Y gl

other official (if applicable) DEUE

8/31/2020

*Applications without appropriate dated signatures will not be considered.
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PROFESSIONAL STANDARDS COMMISSION

SUBJECT
Emergency Provisional Certificates
REFERENCE
December 2019 Board reviewed and approved twenty-four (24)
provisional certificates for the 2019-20 school year.
February 2020 Board reviewed and approved thirty-six (36)
provisional certificates for the 2019-20 school year.
April 2020 Board approved twenty-four (24) provisional
certificates for the 2019-20 school year.
June 2020 Board approved two (2) provisional certificates for the
2019-20 school year.
August 2020 Board reviewed one (1) provisional certificates for the

2020-21 school year.

APPLICABLE STATUTE, RULE, OR POLICY
Sections 33-1201 and 33-1203, Idaho Code

BACKGROUND/DISCUSSION

Fifteen (15) emergency provisional applications were received by the State
Department of Education from the school districts listed below. Emergency
provisional applications allow a district/charter to request one-year emergency
certification for a candidate who does not hold a current Idaho certificate/
credential, but who has the strong content background and some educational
pedagogy, to fill an area of need that requires certification/endorsement. While the
candidate is under emergency provisional certification, no financial penalties will
be assessed to the hiring district. Historical provisional status has been added to
candidates that have received provisional approvals in prior years, as there is
nothing in rule that prohibits multiple provisionals.

Butte County Joint School District #111

Applicant Name: Bryton Pancheri

Content & Grade Range: All Subjects K-8

Degree: AA, Elementary Education 12/2018

Declared Emergency: July 20, 2020 Butte County Joint School District Board of
Trustees declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: There was one applicant and one interview.
Howe Elementary is a rural, remote elementary school in the Butte County School
District. This vacancy exits because the teacher in Howe was transferred to a
different school. There have been no other applicants in the district except for Ms.
Pacheri. This particular school has only one teacher. If the district cannot fill this
position, the school will close. School closure would have a very negative effect on
our community.
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PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Butte County Joint School
District’s request for Bryton Pancheri without reservation.

Caldwell School District #132

Applicant Name: Monique Michel-Duarte

Content & Grade Range: Music K-12

Degree: 76 semester-credits

Declared Emergency: August 24, 2020 Caldwell School District Board of
Trustees declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: The district had four applicants and one
interview. Due to Covid-19 concerns, the assigned music teacher requested to
take a leave of absence. The request for leave was submitted July 13, 2020, which
left little time to find a qualified replacement.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Caldwell School District’s
request for Monique Michel-Duarte without reservation.

Cassia County Joint School District #151

Applicant Name: Angelis Solis

Content & Grade Range: All Subjects K-8

Degree: AA, Nursing 5/2016

Declared Emergency: September 1, 2020 Cassia County Joint School District
Board of Trustees declared an emergency exists for the 2020-21 school year.
Summary of Recruitment Efforts: Vacancy announced on District website, four
applicants applied for the vacancy and were interviewed.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Cassia County Joint
School District’s request for Angelis Solis without reservation.

Coeur d’Alene School District #271

Applicant Name: Kendell Marshall

Content & Grade Range: School Psychologist

Degree: BS, Psychology 7/2018 and enrolled in School Psychology program with
Gonzaga University

Declared Emergency: October 5, 2020 Coeur d’Alene School District Board of
Trustees declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: There were 13 applicants and 5 interviews.
During the 2019-20 school year, the district went with one School Psychologist
position unfilled. This Spring, the district had five positions open. We had three
resignations and two new positions available. We opened the positions from
January 29, 2020 through June 29, 2020. We had thirteen applicants and reviewed
all candidates. Of the thirteen, five did not complete any part of the application but
their name, two were not qualified to apply, one declined an interview, and the
remaining five were interviewed and hired. Kendell is enrolled in Gonzaga to be
certified as the School Psychologist.
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PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Coeur d’Alene School
District’s request for Kendell Marshall without reservation.

Coeur d’Alene School District #271

Applicant Name: Rachel Meyer

Content & Grade Range: School Psychologist

Degree: BA, Liberal Studies 8/2006

Declared Emergency: October 5, 2020 Coeur d’Alene School District Board of
Trustees declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: There were 13 applicants and 5 interviews.
During the 2019-20 school year, the district went with one School Psychologist
position unfilled. This Spring, the district had five positions open. We had three
resignations and two new positions available. We opened the positions from
January 29, 2020 through June 29, 2020. We had thirteen applicants and reviewed
all candidates. Of the thirteen, five did not complete any part of the application but
their name, two were not qualified to apply, one declined an interview, and the
remaining five were interviewed and hired. Rachel is enrolled in Gonzaga's School
Psychologist preparation program.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Coeur d’Alene School
District’s request for Rachel Meyer without reservation.

Coeur d’Alene School District #271

Applicant Name: Diana Schmitt

Content & Grade Range: School Psychologist

Degree: BA, Elementary Education with SpEd concentration and MS, Curriculum
and Instruction 1/2017

Declared Emergency: October 5, 2020 Coeur d’Alene School District Board of
Trustees declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: There were 13 applicants and 5 interviews.
During the 2019-20 school year, the district went with one School Psychologist
position unfilled. This Spring, the district had five positions open. We had three
resignations and two new positions available. We opened the positions from
January 29, 2020 through June 29, 2020. We had thirteen applicants and reviewed
all candidates. Of the thirteen, five did not complete any part of the application but
their name, two were not qualified to apply, one declined an interview, and the
remaining five were interviewed and hired.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Coeur d’Alene School
District’s request for Diana Schmitt without reservation.

Elevate Academy #523

Applicant Name: Erick Valenzuela

Content & Grade Range: Natural Science 6-12
Degree: BS, Biology 5/2011
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Declared Emergency: July 13, 2020 Elevate Academy Board of Trustees
declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: \We have worked with one of the candidates
before and they would not fit this situation and they were under contract with their
current district for the upcoming school year. We did not have any other applicants.
PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Elevate Academy’s
request for Erick Valenzuela without reservation.

Forrester Academy, Inc. #495

Applicant Name: Deborah Mann

Content & Grade Range: All Subjects K-8

Degree: BS, Recreation Management and Youth Leadership 8/1999

Declared Emergency: August 24, 2020 Forrester Academy, Inc. Board of
Trustees declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: There were two applicants and two interviews.
The English/Language Arts teacher notified the administration of her need to be
released from her contract on August 19, 2020, and the school had already been
in session for two days. In order to provide ELA instruction for the 2020-21 school
year, the position had to be filled. After receiving two applications, and interviewing
both candidates, the position was offered to Deborah.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Forrester Academy, Inc.’s
request for Deborah Mann without reservation.

Forrester Academy, Inc. #495

Applicant Name: Cassandra Smouse

Content & Grade Range: All Subjects K-8

Degree: HBS, Health Science 5/2014

Declared Emergency: August 24, 2020 Forrester Academy, Inc. Board of
Trustees declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: There were two applicants and two interviews.
Cassandra worked as a teacher for Forrester Academy last school year (2019-20)
and had scheduled to take two ABCTE tests last Spring. However, due to Covid
and the testing centers shutting down, she was unable to take the tests. She now
is scheduled to take the test next month (October 16 and 23). If the testing centers
had not shutdown, she would have taken the test back in the Spring. This
candidate is enrolled in ABCTE but would not have qualified on the USECC rubric.
PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Forrester Academy, Inc.’s
request for Cassandra Smouse without reservation.

Idaho Falls School District #91

Applicant Name: Pat Gyles

Content & Grade Range: School Principal

Certified: Natural Science, Earth and Space Science, PE and Health

CONSENT - SDE TAB 6 Page 4



CONSENT
DECEMBER 17, 2020

Declared Emergency: August 12, 2020 Idaho Falls School District Board of
Trustees declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: Mr. Gyles is uniquely qualifed to serve as the
intstructional leader for School District 91 Online Academy. He served as science
teacher for 25 years and has 13 years of experience as an online teacher for IDLA.
He has served as the lead professional development teacher with an emphasis on
designing and implementing online learning. He has designed courses that can be
used in a blended setting or taken online. He has also served as the district's
technology mentor specialist. Given Mr. Gyles' roles with the school district, we
believe he has the knowledge and ability to be the administrator of our new online
school. He has the desire to complete the coursework for an adminstrative
credential, but with the time commitment of opening a new online school, he will
not enroll until the 2021-22 school year.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Idaho Falls School
District’s request for Pat Gyles without reservation.

Jefferson County Joint School District #251

Applicant Name: Juo Fang Liao

Content & Grade Range: All Subjects K-8

Degree: BS, Psychology 4/2020

Declared Emergency: October 19, 2020 Jefferson County Joint School District
Board of Trustees declared an emergency exists for the 2020-21 school year.
Summary of Recruitment Efforts: There were seven applicants and three
interviews. Ms. Liao was one of seven candidates that were considered for this
position. Of the three candidatees interviewed, one declined the position, and we
hired Ms. Liao and another candidate for our two open positions at South Fork
Elementary. Itis very difficult to find Mandarin speaking candidates for our Chinese
Immersion program, especially with the current visa situation due to Covid-19. We
keep these positions open most of the year and actively recruit, but still have
difficulty. The rural nature of our district also contributes to the lack of qualified
candidates. This candidate is enrolled in ABCTE but would not have qualified on
the USECC rubric.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Jefferson County Joint
School District’s request for Juo Fang Liao without reservation.

Kuna Joint School District #3

Applicant Name: Jaymie Quigley

Content & Grade Range: Mathematics 6-12

Certified: Expired ABCTE Interim certification on 8/31/2020 for Mathematics 6-12,
BS, Teacher Education — Social Science

Declared Emergency: September 8, 2020 Kuna Joint School District Board of
Trustees declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: There were no qualified applicants. Jaymie
has taught for us since 2015-16, in one math department. She taught with an
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Alternative Authorization and then later with an Interim Certificate. Covid-19 and
Jaymie's family and health delayed her taking the TMT. She is registered and had
paid for this course on September 13, 2020. Math is a hard to fill position and at
this late date, we need her.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee does not recommends Kuna Joint School
District’s request for Jaymie Quigley due to the fact that she has had seven years
of certification attempts. She needs to complete the TMT and apply for certification.

Lapwai School District #341

Applicant Name: Whitney Palmer

Content & Grade Range: Natural Science 6-12

Degree: BA, Social Sciences 5/2007

Declared Emergency: September 21, 2020 Lapwai School District Board of
Trustees declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: There were three applicants and three
interviews. Our Secondary Science Teacher Jake Genthos gave notice on June
25, due to taking a position in Clarkston (Washington) School District. Whitney has
been teaching Middle School Science in Texas for several years. The other
candidates had certificates but their former employers said don't hire them.
Whitney had good references and is enrolled in Lewis-Clark State College’s
educator preparation program for Natural Science.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Lapwai School District’s
request for Whitney Palmer without reservation.

Minidoka County Joint School District #331

Applicant Name: Crystal Arizpe

Content & Grade Range: All Subjects K-8

Degree: BS, Concentration in Small Business Management and Entrepeneurship
5/2017

Declared Emergency: August 17, 2020 Minidoka County Joint School District
Board of Trustees declared an emergency exists for the 2020-21 school year.
Summary of Recruitment Efforts: There were four applicants that applied for the
position. None of the applicants were currently certified. Two were interviewed,
Crystal and one who previously held a teaching certificate. Crystal had an overall
better score than the other applicant and showed more enthusiasm for the position.
The previous teacher turned in her resignation June 29, 2020. The position was
posted that day and stayed open until August 2, 2020. Crystal has her Bachelor's
degree in Business Administration and is planning on participating in the ABCTE
program or enrolling at the College of Southern Idaho to gain her Idaho Standard
Instructional Certification with an All Subjects K/8 endorsement.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Minidoka County Joint
School District’s request for Crystal Arizpe without reservation.
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Weiser School District #431

Applicant Name: Matthew Pritchard

Content & Grade Range: Natural Science 6-12

Degree: BS, Geology 5/2020

Declared Emergency: June 8, 2020 Weiser School District Board of Trustees
declared an emergency exists for the 2020-21 school year.

Summary of Recruitment Efforts: There were two applicants and one interview.
We have a one-year opening in our science department due to the active duty
deployment of our continuing education leader, Ben Parsons, who will return to
teach science at Weiser High School in the fall 2021.

PSC Review: The Professional Standards Commission Authorizations Committee
met September 17, 2020. The committee recommends Weiser School District’s
request for Matthew Pritchard without reservation.

IMPACT
If an emergency provisional certificate is not approved, the school district will have
no certificated staff to serve in the position and funding could be impacted.

STAFF COMMENTS AND RECOMMENDATIONS

Pursuant to Section 33-1201, Idaho Code, “every person who is employed to serve
in any elementary or secondary school in the capacity of teacher, supervisor,
administrator, education specialist, school nurse or school librarian shall be
required to have and to hold a certificate issued under the authority of the State
Board of Education....” Section 33-1203, Idaho Code, prohibits the Board from
authorizing standard certificates to individuals who have less than four (4) years
accredited college training; except in “emergencies, which must be declared, the
state board may authorize the issuance of provisional certificates based on not
less than two (2) years of college training.”

Section 33-512(15), Idaho Code, defines substitute teachers as “as any individual
who temporarily replaces a certificated classroom educator....” Neither ldaho
Code, nor administrative rule, limits the amount of time a substitute teacher may
be employed to cover a classroom. In some cases, school districts use a long-term
substitute prior to requesting provisional certification for the individual. In some
cases, the individual that the school district is requesting emergency certification
for has been in the classroom as a long-term substitute for the entire term. Salary
Based Apportionment is calculated based on school district employee certification.
A school district or charter school receives a lesser apportionment for non-
certificated/classified staff than it receives for certificated staff. Substitute teachers
are calculated at the lesser classified staff rate.

BOARD ACTION
| move to accept the recommendation of the Professional Standards Commission
and to issue one-year emergency provisional certificates for Bryton Pancheri,
Monique Michel-Duarte, Angelis Solis, Kendell Marshall, Rachel Meyer, Diana
Schmitt, Erick Valenzuela, Deborah Mann, Cassandra Smouse, Pat Gyles, Juo
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Fang Liao, Whitney Palmer, Crystal Arizpe and Matthew Pritchard to teach the
content area and grade ranges at the specified school districts as provided herein
for the 2020-21 school year.

Moved by Seconded by Carried Yes No

| move to accept the recommendation of the Professional Standards Commission
to not approve the one-year emergency provisional certificate for Jaymie Quigley
and to deny the request for an emergency provisional certificate to teach
mathematics grades 6 through 12, in the Kuna School District, for the 2020-21
school year.

Moved by Seconded by Carried Yes No
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IDAHO STATE UNIVERSITY

SUBJECT
COVID-19 Testing Services Contract with Shield T3 LLC

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section V.1.3.a.

BACKGROUND/DISCUSSION

Idaho State University (ISU) requests permission to enter into an agreement with
Shield T3 LLC to provide COVID-19 testing services for the spring 2021
semester. In response to the COVID-19 pandemic, and guided by best-practice
in public health protocols for institutions of higher education, ISU intends to
administer a COVID-19 testing protocol for all employees, students, and affiliates
with a physical presence on ISU’s campus locations. This testing protocol will
identify asymptomatic carriers to limit on-campus virus outbreaks.

Shield T3 LLC provides testing services and testing results, working through
“Point and Click,” an existing vendor which ISU currently utilizes for other
applications. The contract requires a minimum number of tests per week,
calculated on a rolling basis, for the spring semester at a price of $35 per test.
At the conclusion of the spring semester, the contract may be extended on a
monthly basis; however, there are no required minimum number of tests beyond
the end of the semester.

IMPACT
The total value of the contract is not to exceed $1,043,000. While it is likely that
the amount will be lower due to the conservatively high estimates on the number
of tests needed, that amount represents a ceiling on the contract value. ldaho
State University will seek to utilize additional COVID-19 relief funds if allocated,
otherwise ISU will utilize a combination of local and appropriated reserve funds.

ATTACHMENTS
Attachment 1 — Shield T3 Agreement

STAFF COMMENTS AND RECOMMENDATIONS
Given the current context related to the CIV-19 pandemic, Idaho State University’s
desire to develop its own testing service is both prudent for the well-being of the
campus community and the public health in general. Idaho State is seeking
approval from the Board due to the potential that the contract could exceed the
threshold set forth in Board Policy V.. Time is of the essence in order o implement
testing protocols in time for the spring semester. Staff recommends approval.
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BOARD ACTION
| move to authorize Idaho State University to enter into an agreement, for an
amount not to exceed $1,043,000 and in substantially similar form to the redlined
Agreement, with Shield T3 LLC as outlined in Attachment 1.

Moved by Seconded by Carried Yes No
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CLINICAL LABORATORY SERVICES AND ECOSYSTEM AGREEMENT

This Agreement (“Agreement”) is entered into as of [DATE] (the “Effective Date”) between SHIELD T3, LLC
(“SHIELD T3”) and Idaho State University (“Client”)

Whereas, SHIELD T3 operates independent laboratories, which are duly licensed to the extent required
under Idaho law and which are certified under the Clinical Laboratory Improvement Amendments of 1988,
as amended (“CLIA”), to provide direct saliva-to-RT-gPCR molecular testing for the qualitative detection
of SARS-CoV-2; and

Whereas, Client desires to engage SHIELD T3 to provide Testing to test participants related to its
operations;

Now, therefore, in consideration of the respective agreements set forth herein, subject to the terms and
conditions set forth herein and intending to be legally bound, the parties hereby agree as follows:

1. Services
The parties agree that this agreement is to provide two type of services (collectively, the “Services”).

First, this Agreement includes provision by SHIELD T3 to Client of clinical laboratory services (“Shield
Testing”) for test participants under the terms and conditions of this Agreement and in accordance
with all applicable requirements of federal, state or local laws, rules, and/or regulations. Shield testing
will consist of virology (COVID19 Test) testing performed on samples by SHIELD T3 at a site designated
by Client (“Facility”) to provide the results of whether the participant is positive or negative on a test
for COVID19 (the “Testing Service”).

Second, under this Agreement SHIELD T3 shall provide ancillary services described in the statement
of work attached hereto as Exhibit B. The parties will use all reasonable efforts to cooperate in the
delivery of the Services, including the timely exchange of information, materials, and data, and access
to key personnel for discussion and planning purposes.

From time-to-time, the parties may agree upon additional Services in separate statements of work
(each, a “Statement of Work” or “SOW”) which details, at minimum: (a) the scope of Services; (b) the
SOW term; and (c) the fees for the applicable Services.

2. Term & Termination.

A. Term of Agreement. This Agreement shall commence on the date of last signature (the
“Effective Date”) and shall continue as described in Exhibit A. Thereafter, the Initial Term shall
automatically extend on a month-to-month basis unless this Agreement is modified by mutual
agreement or terminated pursuant to Section 2.B, or 2.C below. Such modifications may include
changes in Minimum tests needed or Cost per test as specified in Exhibit A “Fee Schedule”.

B. Termination without Cause. Subject to the termination conditions set forth in Section C,
immediately below, either party may terminate this Agreement, without cause, by providing not
less than thirty (30) days’ prior written notice stating the intended date of termination. If Client

1
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terminates without cause hereunder during the Initial Term, Client shall continue to be obligated
to pay for the minimum volume commitment during the Initial Term and SHIELD T3 shall not be
obligated to refund any fees previously paid hereunder. If SHIELD T3 terminates without cause
hereunder, SHIELD T3 shall refund the value of payments by Client for all tests prepaid which have
not been performed, including all deposits specified in Exhibit A “Fee Schedule”.

C. Termination with Cause. Either party may terminate this Agreement if the other party
materially breaches its obligations under this Agreement and fails to cure within ten (10) business
days’ written notice thereof. If there is a material breach by Client and failure to cure during the
Initial Term, Client shall continue to be obligated to pay for the minimum volume commitment
during the Initial Term and SHIELD T3 shall not be obligated to refund any fees previously paid
hereunder. In the event of such material breach by SHIELD T3and failure to cure, SHIELD T3 shall
refund the value of payments by Client for all tests prepaid which have not been performed,
including all deposits specified in Exhibit A “Fee Schedule”.

3. Compensation & Billing.

A. Procedures for Billing Client. Client agrees to pay SHIELD T3 at the rate set forth in Exhibit A as
the current fees to be charged to Client for Services rendered hereunder. SHIELD T3 shall invoice
for the Services as set forth in Exhibit A on a weekly basis.

B. Payment Terms. Client understands SHIELD T3’s need to collect payment promptly in order to
buy reagent and other supplies and agrees to pay invoices within 15 days of receipt. Invoices paid
after such date are subject to a late charge at the rate of 1.0% of the outstanding balance per
month, or the maximum rate permitted by law, whichever is lower, from the date such invoice
was due until the date paid.

C. No Billing of Test Participants or Seeking Reimbursement. Neither Client nor SHIELD T3 will
bill test subjects or submit for reimbursement from third party payors.

D. Compliance with Laws. SHIELD T3 will comply with all applicable federal and state laws and
regulations applicable to the provision of laboratory services.

4. Test Information.

SHIELD T3 will provide information to Client to support all tests offered under this agreement, including
test name, pricing, and specimen collection procedure and requirements, in accordance with agreed upon
project timing and launch plan.

5. Records.

A. SHIELD T3 agrees to keep and maintain any and all records, including, but not limited to,
medical and financial records, for services rendered by SHIELD T3 as may be required by federal,
state, or local law or government agency.

2
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B. SHIELD T3 agrees to deliver an electronic copy of the original laboratory report within 24 hours
of receipt of sample to Client or the applicable third party company (Contracted Company) agreed
upon by the parties. The laboratory test report will include, at a minimum, test subject’s name or
barcode ID (as applicable), date of test, test name, test result, normal values, laboratory name
and address.

C. With the exception of the license required under Section 6 “Laboratory Qualifications”, Client
shall be responsible for obtaining all rights, approvals, authorizations, licenses, registration,
declarations, waivers, filings, consents, and permits, including authorization and releases from
Client’s test subjects with respect to informed consent for testing and consents from test subjects
for the release of test results and any other data to Client, including where applicable, necessary
consent from parents or guardians for those individuals who are under the age of majority
(“Consents”). For the avoidance of doubt, Client hereby represents and warrants to SHIELD T3
that, prior to SHIELD T3’s performance of Services, Client has or will have obtained all necessary
consents for such testing, as well as all necessary consents to release any and all test results to
Client, and Client further acknowledge and agree that SHIELD T3 may rely upon such
representation and warranty.

D. All confirmed cases of Coronavirus Disease 2019 (COVID-19) will be reported promptly to the
local health officer by Client as required by local rules and regulations.

E. SHIELD T3 will provide at no additional cost a license to Client to use an application that can be
used to communicate test results to test subjects, for Bluetooth contact tracing and handle data
ingestion, or Client can use the application provided by the Contracted Company.

6. Laboratory Qualifications.

In accordance with agreed upon project timing and launch plan, SHIELD T3 shall provide Client with proof
that SHIELD T3 has received all required laboratory licenses or certifications. SHIELD T3 will perform all
tests in compliance with any standard, ruling, or regulation of The Joint Commission, the State
Department of Health Services, CMS’s Clinical Laboratory Improvement Act, or any other governmental
agency responsible for administering, regulating, or accrediting healthcare facilities or professionals. If
such licenses or certifications are not obtained and provided by SHIELD T3, the provisions of Section 2C

will apply.

7. Specimen Collection.

Specimen collection will be conducted by the Client using the processes, protocols and training provided
by SHIELD T3. Such processes, protocols and training for use by Client may be modified based on mutual
agreement of the parties. This specimen collection will comply with state, federal and local regulations,
and will be the responsibility of the Client. Likewise, the data collection on the individual from which the
specimen originates is the responsibility of the Client. In other words, the bar code needs to match the
data file and this match plus the data file correctness is the responsibility of the Client. Specimen trail of
custody and traceability will be the responsibility of the Client. SHIELD T3 will be responsible for supplying
Client with consumables as outlined in exhibit C.

3
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10. Specimen Transport & Courier Service.

Samples will be gathered by the Client or Contracted Company on site at the Facility and transported to
SHIELD T3 at Client’s cost. SHIELD T3 will not be responsible for transport of specimens from Client or
Contracted Company to SHIELD T3 from the Facility. Transported specimens must be packaged and
handled by Client or Contracted Company and SHIELD T3 according to applicable regulatory guidelines,
SHIELD T3 procedural requirements and in accordance with trail of custody requirements.

11. Results

Shield T3 will make its best efforts to provide COVID-19 test results to Client and test participant within 5
hours of the receipt of the sample specimen, but in no case longer than 24 hours of receipt of sample
specimen. Should there be periods of disruption to timely processing of test results, SHIELD T3 will provide
no less than 48 hours’ notice of such disruption, with such disruption having a duration of no more than
five business days. Results are expected to meet a reasonable standard for diagnostic confirmation
accuracy based on concurrent testing of specimens from a single test participant.

12. Independent Contractor.

In performing the services herein specified, SHIELD T3 is acting as an independent contractor, and neither
SHIELD T3 nor any SHIELD T3 staff shall be considered employees of Client or any Contracted Company.
In no event shall this Agreement be construed as establishing a partnership or joint venture or similar
relationship between the parties hereto, and nothing herein contained shall be construed to authorize
either party to act as agent for the other.

13. Confidentiality.

Each party warrants and covenants to the other that neither shall disclose to any third party, except where
permitted or required by law, any test subject or medical record information, and each shall comply with
all federal and state laws and regulations regarding the confidentiality of such information.

14. Insurance.

SHIELD T3 shall, at its sole cost and expense at all time during the term of this Agreement, procure and
maintain insurance policies, self insurance or a combination of the two that meet the following
minimum limits: Workers Compensation (WC): Required for all Contracts NO EXEMPTIONS; Commercial
General Liability (CGL): $2,000,000 General Aggregate including Products and Completed Operations
$1,000,000 Each Occurrence Automobile Liability sufficient to meet minimum limits required in Idaho;
$1,000,000 per occurrence/claim Professional liability (malpractice) with a $ 3,000,000 Aggregate. All
commercial policies must be issued with a 30 day cancellation notice, by an insurance company licensed
to do business in the State of Idaho, with a minimum AM Best rating of A-, and signed by an authorized
agent. SHIELD T3 shall provide Client with a Certificate of Liability insurance naming Idaho State
University and the State of Idaho as additional insureds. The parties agree that Client’s self-insurance
program satisfies Client’s obligations related to insurance.

15. Miscellaneous.

A. Assignment. This Agreement and the rights and interests hereunder may be transferred or
assigned only with the prior written consent of the other party.
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B. Waiver. The waiver of any breach of any term or condition of this Agreement shall not be
deemed to constitute the waiver of any other breach of the same or any other term or condition.

C. Entire Agreement; Severability. This Agreement contains the entire contractual understanding
between the parties and supersedes and terminates any prior agreement(s) between the parties
hereto. The invalidity or unenforceability of any covenant, agreement, term or condition of this
Agreement or the application thereof to any person or circumstance shall not affect the validity,
enforceability or applicability of any other provision in this Agreement. Furthermore, it is the
parties’ intent that any unenforceable provision be construed and limited by any court that
considers the matter so as to render it reasonable and enforceable.

D. Regulatory Requirements.

The parties expressly agree that nothing contained in this Agreement shall require SHIELD T3, or
Client to refer or admit any individuals to, or order any goods or services from SHIELD T3.
Notwithstanding any unanticipated effect of any provision of this Agreement, neither party will
knowingly or intentionally conduct himself in such a manner as to violate the prohibition against
fraud and abuse.

E. Amendments.

No modifications of or amendment to this Agreement or its attachments shall be effective or
binding on either party unless mutually agreed to in writing signed by both parties.

F. Compliance.

SHIELD T3 represents and warrants that as of the date of this Agreement: (i) it is not excluded,
debarred or otherwise ineligible to participate in Medicare, Medicaid or any other federal or state
healthcare programs or in any federal or state procurement or non-procurement programs; or (ii)
it has not been convicted of a criminal offense related to the provision of federal health care items
or services that could lead to debarment or exclusion. Further, SHIELD T3 agrees to immediately
notify the Client to the contract in the event the foregoing representation and warranty is no
longer completely accurate. SHIELD T3 acknowledges and agrees this is a material term of the
Agreement and any breach or nonfulfillment of same will entitle Client to immediately terminate
this Agreement subject to the provisions of Section 2C

G. Alternate Dispute Resolution.

The parties firmly desire to resolve all disputes arising hereunder without resort to litigation in
order to protect their respective business reputations and certain aspects of their relationship.
Any and all claims, disputes or controversies arising under, out of, or in connection with the
agreement which the parties shall be unable to resolve within sixty (60) days shall be mediated in
good faith. The party raising such dispute shall promptly advise the other party of such claim,
dispute or controversy in a writing which describes in reasonable detail the nature of such dispute.
By not later than fifteen (15) business days after recipient has received such notice of dispute,
each party shall have selected for itself a representative who shall have the authority to bind such
party, and shall additionally have advised the other party in writing of the name and title of such
representative. By not later than thirty (30) business days after such notice of dispute, the party
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against whom the dispute shall be raised shall select a mediation firm and such representatives
shall schedule a date with such firm for a mediation hearing. The parties shall enter into good
faith mediation and shall share the costs equally. If the representatives of the parties have not
been able to resolve the dispute within thirty (30) business days after such mediation hearing, the
parties shall have the right to pursue any other remedies legally available to them.

H. Governing Law.

This Agreement shall be governed by the laws of the State of Idaho. The venue for any action
brought by any party to this Agreement shall be the Sixth District Court in and for the County of
Bannock.

16. Notice.
Any notice required or permitted to be given hereunder shall be in writing and may be given by:
(1) Hand delivery and shall be deemed given on the date of delivery;

(2) Registered or certified mail and shall be deemed given the third day following the date of
mailing; or

(3) Overnight delivery by reputable overnight delivery services such as Federal Express or UPS and
shall be deemed given the following day.

(4) Electronic delivery if agreed to by both parties
Client: Idaho State University, 921 So. 8 Ave. Stop 8410, Pocatello, ID 83209
SHIELD T3: Shield T3, 506 South Wright Street MC 349, Urbana, IL. 61801

17. Privacy and Security Requirements.

Both parties agree to comply with applicable federal and state privacy and security laws and regulations
(“Privacy Laws”), including, but not limited to, of state medical privacy laws, and the Health Insurance
Portability and Accountability Act of 1996, the Health Information Technology for Economic and Clinical
Health Act of 2009 (the "HITECH Act"), and regulations promulgated thereunder (collectively, “HIPAA”),
to the extent HIPAA requirements are applicable to the Services. Both parties agree not to use or further
disclose any “protected health information” (“PHI”), as defined at 45 CFR §164.504, or “individually
identifiable health information” (“IlHI”), as defined at 42 U.S.C. §1320d, concerning a test subject other
than as permitted by the provisions of this Agreement and Privacy Laws. Both parties shall implement
safeguards designed to prevent the use or disclosure of IIHI other than as provided for by this
Agreement. Either party shall promptly report to the other party any use or disclosure of IIHI not in
accordance with this Agreement or in violation of Privacy Laws of which that party becomes aware. In
the event either party contracts with any other parties or agents to whom the party furnishes IIHI
received from the party (a “Subcontractor”), that party shall include provisions in such agreements
whereby that party and the Subcontractor agree to the same restrictions and conditions that apply to
that party with respect to such IIHI. Either party shall return to the other party or properly dispose of
any IIHI in accordance with Privacy Laws after the expiration or termination of this Agreement. Any
breach of this paragraph shall constitute a material breach that may be cause for termination of this
Agreement.
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18. FERPA Requirements

Client, as an educational institution, is subject to legal obligations with respect to the privacy of personally
identifiable student education records (“Education Records” as such term is defined under the Family
Educational Rights and Privacy Act and regulations promulgated under the Act (“FERPA”)). To the extent
that SHIELD T3 (i) creates, (ii) receives from or on behalf of Client, or (iii) has access to any Education
Records, SHIELD T3 agrees that it shall (a) abide by terms and requirements of FERPA and Client’s policy
with respect to handling of Education Records; and (b) not disclose any information in relation to
Education Records to any third party (including, but not limited to, parents of a student) without the prior
written consent of the student as required by FERPA. If SHIELD T3 discloses any of the Education Records
to a subcontractor or agent, SHIELD T3 shall require the subcontractor or agent to comply with the same
restrictions and obligations as are imposed on SHIELD T3 by this Section 18. SHIELD T3 shall take any and
all actions reasonably requested by Client to protect the privacy and confidentiality of Education Records.

19. Intellectual Property

Except as provided in section 2 pursuant to transfer of ownership and title by SHIELD T3, SHIELD T3 shall
retain its ownership and interest in the testing process, the testing facility and the testing procedures
hereunder. All rights reserved. SHIELD T3 hereby grants Client and applicable test subjects a non-exclusive,
nontransferable license to access and utilize software provided hereunder and as hosted by or on behalf
of SHIELD T3 subject to any additional terms set forth herein. Client shall not, and shall not permit any
third party to, copy, decompile, reverse engineer or otherwise attempt to reduce any software used in
the software provided to a human-perceivable form unless SHIELD T3 has given its prior written consent.
Client may not create derivative works based upon the software in whole or in part, or develop or request
third parties to develop or modify any software based on the software provided hereunder except as
mutually agreed by the parties. Client shall not delete, remove, modify, obscure, fail to reproduce or in
any way interfere with any proprietary, trade secret or copyright notices appearing on or incorporated in
the software.

20. Disclaimer; Limitation of Liability

Except as provided in Section 11 “Results”, the Services are provided “AS-IS,” and SHIELD T3 DISCLAIMS
ALL WARRANTIES EXPRESS OR IMPLIED WITH RESPECT TO THE SERVICES AND MATERIALS PROVIDED
HEREUNDER. There are inherent limitations to the COVID-19 testing process, including of the testing
methodology, limitations due to collection methods, limitations introduced as a result of shipping or other
delivery methodology, and other perhaps unforeseen limitations. Client accepts these limitations in
entering into this Agreement.

IN NO EVENT WILL CLIENT, SHIELD T3 (OR ITS SERVICE PROVIDERS OR LICENSORS) BE LIABLE TO THE
OTHER OR ANY OF ITS AFFILIATES UNDER THIS AGREEMENT FOR ANY INDIRECT, SPECIAL, COST TO COVER,
INCIDENTAL OR CONSEQUENTIAL DAMAGES, INCLUDING, BUT NOT LIMITED TO, LOST PROFITS, EVEN IF
SUCH PARTY IS ADVISED IN ADVANCE OF THE POSSIBILITY OF SUCH DAMAGES. THE LIABILITY OF CLIENT,
SHIELD T3, ITS LICENSORS/SERVICE PROVIDERS, AND THEIR OFFICERS, DIRECTORS, AGENTS, ATTORNEYS
AND EMPLOYEES UNDER ANY THEORY OF LAW, INCLUDING NEGLIGENCE, TORT, OR OTHERWISE, FOR ANY
DAMAGES TO CLIENT ARISING UNDER THE AGREEMENT SHALL BE LIMITED TO THE FEES PAID BY CLIENT
TO SHIELD T3 UNDER THIS AGREEMENT DURING THE SIX (6) MONTHS PRECEDING THE EARLIEST EVENT
GIVING RISE TO SUCH LIABILITY.
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21. Force Majeure

The parties shall be excused for failures and delays in the performance of their respective obligations
under this Agreement due to any cause beyond the control and without the fault of such party including
without limitation, any government order, act of God, war, terrorism, riot or insurrection, law or
regulation, strike, flood, fire, explosion or inability due to any of the aforementioned causes to obtain
necessary labor, materials or facilities. This provision shall not, however release such party from using its
best efforts to avoid or remove such cause and such party shall continue performance hereunder with the
utmost dispatch whenever such causes are removed. Upon claiming any such excuse or delay for non-
performance, such party shall give prompt written notice thereof to the other party, provided that failure
to give prompt written notice thereof to the other party provided that failure to give such notice shall not
in any way limit the operation of this provision.

IDAHO STATE UNIVERSITY SHIELD T3
Signed: Signed:
By: By:

Title: Title:
Date: Date:

8
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Exhibit A
Fee Schedule

1. Operational start date is January 4, 2021. The initial term and Client’s minimum testing
commitment will end on April 23, 2021. Additional testing under this Agreement may thereafter
continue upon mutual written agreement.

2. The parties agree to do at least one trial run before December 30, 2020.

3. Client agrees to a minimum test number of 900 per week. Client agrees to submit and Shield T3
agrees to process tests pursuant to a rolling six-week forecast. Client anticipates the following
test volume:

a. Week of January 4: 3200 tests

b. Week of January 11: 6400 tests

c. Week of January 18: 3200 tests

d. Each week thereafter until April 23: 900 tests

Client shall use its reasonable best estimates to update the forecast each Monday by close of
business.

4. The parties understand and agree test volume may vary and may substantially increase or
decrease due to a specific act, such as cancellation of spring athletics.

5. Client declines participation in Shield T3’s charity pricing program. Therefore, cost per test is
$30.00.

6. The minimum average volume will be calculated and reconciled at 6-week increments, except
the final increment, if the contract is terminated at the end of the semester, as noted above.

7. Cost for missed volume will be $15 per test.

9
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Exhibit B

Statement of Work for Ancillary Services

This Statement of Work (SOW) is hereby subject to and incorporated into the agreement between
SHIELD T3 and the Client. Services provided by SHIELD T3 are as follows:
® Provide community members, a personalized smartphone-based app to enable effective
incentives and awareness of their COVID-19 health status and actions necessary to improve or
maintain their health status and protect their community.
— Develop the app such that it is renamed as mutually agreed by the parties (e.g.,
“Safer <Client>").
- Manage and provide the software licenses and computing infrastructure required to
host and deliver the mobile application.
- Provide second and third level technical support; Client is responsible for level one
support (i.e., direct user support).
- Generate real-time dashboards in connection with application data.
e Enable data integration between Client personnel database, the laboratory systems and the
output to the app, and local department of health
e |[f the Client requires non-standard interfaces and functionality, SHIELD T3 will make an
introduction to its service provider, ROKMETRO, and Client may contract directly for such
services separately.
e Engage in remote discussions as needed to answer questions and work together on improving
the ecosystem

10
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Exhibit C
Collection Site supply responsibilities

ATTACHMENT 1

Supplies

Client

Shield T3

Android Phone for scanning

X

Vials

Funnels

Sample plastic bags

Transportation plastic bags

X | X | X[ X

Personal Protective equipment

Misc collection site supplies,
e.g., Sharpie marker, paper
towels, hand sanitizer, etc.

CONSENT - BAHR
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SUBJECT
Kindergarten Readiness

REFERENCE

September 2013 Board approves Taskforce for Improving Education
recommendations, including recommendation that
“students demonstrate mastery of literacy before
moving on to significant content learning. Reading
proficiency is a major benchmark in a student’s
education. Students must learn to read before they can
learn content in other subject areas.”

August 2015 Board adopts the Literacy Implementation Committee
Report, including a recommendation to establish a
working group to provide recommendations regarding
potential changes to the assessment used for the
Idaho Reading Indicator (IRI).

June 2016 Board adopts the recommendations from the Early
Literacy Assessment Working Group to replace the
current statewide reading assessment with an

electronically-administered, computer adaptive
assessment.
April 2018 Board accepted Smarty Ants® offer to provide a free

early literacy resource tool for families to work with their
early learners at home.

February 2019 Board received an update on the Idaho Association for
the Education of Young Children’s initiative on school
readiness, and added a new Goal 2 to the K-20
Education Strategic Plan focusing on Educational
Readiness.

February 2020 Board adopted the K-12 Our Kids, Idaho’s Future Task
Force work and recommendations, including
recommendations for focusing accountability on K-3
literacy and uniform student access to all day
kindergarten.

APPLICABLE STATUTE, RULE, OR POLICY
Idaho Code §33-201, §33-208, §33-1614
Idaho Administrative Code, IDAPA 08.02.03.101 — Kindergarten Curriculum

BACKGROUND/DISCUSSION
Pursuant to Section 33-201, Idaho Code, "School age" is defined as all residents
of the state between the ages of five and twenty-one. Kindergarten attendance is
not compulsory in ldaho. Section 33-202, ldaho Code, provides that students
between the age of seven and sixteen to be instructed in the subjects commonly
and usually taught in the public school until the age of 7. For most students, this
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means they are not required to attend school or be instructed in the subjects
commonly and usually taught in the public school until second grade.

Section 33-1615, Idaho Code, requires all students in kindergarten through grade
three to be assessed, at a minimum, twice a year using the Idaho statewide reading
assessment. This assessment is identified as the Idaho Reading Indicator (IRI),
and is administered in the fall and the spring. While there is not a statewide
kindergarten readiness assessment, this assessment can be used to identify if
students entering kindergarten in fall each year are reading at grade level.

The current IRI assesses students in four areas at the kindergarten level: listening
comprehension, letter knowledge, phonemic awareness and vocabulary. The
assessment identifies students at grade level, near grade level and below grade
level in each of these areas and provides a composite score of all four areas.
Based on the fall administration of the IRI's composite scores, a large number of
our students are entering kindergarten below grade level:

Kindergarten

School Year At Grade Level | Near Grade Level Below Grade Level
Fall 2020 — Composite 43.4% 29.1% 27.5%
Fall 2019 — Composite 42.3% 30.2% 27.5%
Fall 2018 — Composite 44,9% 26.8% 28.2%

Of the four areas identified in the IRI, the largest variance is with students at grade
level in the area of letter knowledge. Between fall 2018 and fall 2020, students
entering kindergarten at grade level in the area of letter knowledge ranged from
23.7% to 25.4%. While the IRI is not a full measure of a student’s kindergarten
readiness, it provides a snapshot of where students are at in the areas of reading
and literacy. Early reading and literacy proficiency is an area the Board has
identified as a priority for students and is key in making sure our students can learn
and be successful throughout the education pipeline.

In addition to the IRI, some schools do perform kindergarten readiness
assessments on students prior to enrolling them in kindergarten. These
assessments look at the student more holistically and may take into account social
skills, language and literacy, mathematics, and physical well-being and motor
development. The State of Ohio is one example of a state where an early learning
assessment and a kindergarten readiness assessment is used statewide. More
information on Ohio’s program can be found at:
http://education.ohio.gov/Topics/Early-Learning/Kindergarten/Ohios-Kindergarten
-Readiness-Assessment

In 2019, the Board amended Goal 2 of Idaho’s K-20 Education Strategic Plan to
focus on Educational Readiness. The goal encompasses earlier ongoing efforts
by the Board to emphasize work around early learning literacy and
recommendations adopted by the Board from the 2012/2013 Governor's K-12
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Task Force and the 2019 recommendation from Governor Little’s Our Kids, Idaho’s
Future Task Force.

Literacy Implementation Subcommittee Recommendations:

1. Expand state support for reading interventions for struggling early readers

2. Adopt a new state literacy assessment package

3. Revise ldaho Code to clarify the purpose of the statewide reading
assessment

4. Provide state guidance and support to ensure that teachers are ELL-trained
to provide high-quality literacy instruction

5. Update State Comprehensive Literacy plan

6. Expand state support and renewal of school libraries

Our Kids, Idaho Future Literacy Recommendations
1. Statewide Accountability: Focusing Our Efforts on K-3 Literacy
2. Greater All-Day K Opportunities to Support K-3 Literacy and Future Student
Achievement

IMPACT
This agenda item will provide the Board with an opportunity to discuss expectations
to ensure every student is ready to learn when they enter kindergarten.

ATTACHMENTS
Attachment 1 — Preschool Development Grant Birth through Five Overview

BOARD STAFF COMMENTS AND RECOMMENDATIONS
Currently in Idaho, no state funds are available for preschool education outside of
those students that qualify for special education services and kindergarten is only
funded at a half day rate. Additionally, pursuant to Section 33-512, Idaho Code,
local boards of trustees have a duty to “exclude from school, children not of school
age.”

The Governor and Legislature have shown support in this area through the
appropriation of funding targeting literacy intervention:

e FY 2021: $3,156,500 of ongoing funding for K-3 literacy intervention at the
school lever, bringing the total ongoing general funds for literacy
intervention to $26,146,800.

e FY 2020: Fully funded the Governor's request for $13,156,500 new monies
for K-3 literacy intervention. Of this, $3,156,500 was a one-time funding
transfer from the Opportunity Scholarship Program Account.

e FY 2019: $1,740,300 appropriation for K-3 literacy proficiency in addition to
the existing $11,250,000 in the public schools’ budget used for literacy
intervention.

Beth Oppenheimer, Executive Director of Idaho Association for the Education of
Young Children (IDAEYC), will be available to participate in the discussion with the
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Board. IDAEYC has done significant work in the area of early childhood education,
including the administration of a federal planning grant targeted at helping states
conduct a statewide needs assessment plan, a statewide strategic plan,
maximizing parental choice and knowledge, sharing best practices, and improving
overall quality of early childhood care and education. The Board and IDAEYC
have applied for a three-year renewal grant which is summarized in Attachment 1.

In addition to the partnership with IDAEYC, Idaho Public Television (IPTV) has a
long history of providing programing and resources geared toward kindergarten
readiness.

e Programing is currently available that addresses:
o Literacy Skills

Social Emotional Learning

Number/Math Skills

Parent Expectations & Preparation

(elNelNe]

e National research has demonstrated these TV shows are effective in
improving kindergarten readiness and later student success.

IPTV is also providing outreach to support kindergarten readiness directly to
parents and children. Some of these efforts include:

o0 Marsing and American Falls Parent Engagement

o Training for incarcerated mothers of preschoolers

o0 Bright By Text Messaging

BOARD ACTION
This item is for informational purposes only.
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w

RENEWAL PROPOSAL
PRESCHOOL DEVELOPMENT
GRANT BIRTH THROUGH FIVE:

Supporting Early Learning

IDAHO STATE BOARD OF EDUCATION IN
PARTNERSHIP WITH IDAHO AEYC

In November 2020, Governor Little authorized the
State Board of Education and Idaho AEYC to apply
for renewal funding in the amount of $5.98 million
per year, for up to three years, to continue the
successful efforts of the initial PDG B-5 grant
‘ awarded in December 2019. The activities included
in the renewal proposal reflect continued efforts to
engage families, local communities, business
partners, early childhood educators, schools,

policy makers, and others invested in
PreSChool building a mixed-service .
delivery system for
Development young children,
Grant ages birth
through
The federal Preschool Development fi
ive
Grant has evolved over the years and, years

historically, was designed to strengthen
state and local efforts to develop and
expand preschool programs for low- and
moderate-income families. In 2018, the
Administration for Children and Families —

a division of the U.S. Department of Health
and Human Services — shifted the focus of
the grant but kept the name basically the
same. PDG B-5 funding is now designed to
help states BUILD and ENHANCE mixed-
service delivery sysTewms for children,
ages birth through five, while enhancing

parental knowledge and choice. Through ‘
renewal funding, ldaho will take another
significant step forward in achieving its
vision of locally driven, family-friendly
services to support the optimal growth and
development of young children.
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PDG B-5 Initial Grant (PDG-1): 2020

Awarded in December 2019, Idaho’s initial Preschool Development Grant Birth through Five represented the
first opportunity for the state to conduct research, planning, collaboration, and coordination of Idaho’s early
care and education (ECE) systems. Idaho has made full use of this funding by engaging in projects that have
1) assessed the needs of parents, families, and ECE programs; 2) created strategic planning goals for Idaho’s
ECE system; 3) taken initial steps to improve access to and the quality of ECE programs; 4) expanded efforts
to improve the ECE workforce; 5) strengthened local mixed-delivery collaboratives; and 6) outlined a

. framework to evaluate system changes and engage in continuous quality improvement.

PDG B-5 Renewal Grant (PDG-R): 2021 (federal funding for up to three years)

The following projects have been included in the PDG-R federal application, submitted in November 2020
by the Idaho State Board of Education in partnership with Idaho AEYC.

Activity 1: Statewide Needs Assessment

Throughout 2020, PDG-I funding allowed Idaho to better understand the needs of statewide ECE stakeholders and
vulnerable populations through 10 needs assessment (NA) projects. The NA projects enabled Idaho to assess the
needs of children and families, identify systemic barriers to accessing services, and uncover gaps in data. Information
from the NA projects were used to create state/local ECE strategic plans and support the implementation of projects
designed to improve access, quality, and the coordination of ECE services across the state.

Over the next three years, the NA will be periodically updated to address the goals for PDG-R which include:

e Goal 1 - Equitable access to programs and services for young children and their families;
e  Goal 2 — Successful implementation of high-quality services and programs; and
e Goal 3 — Improved outcomes for young children, ages birth through five.

Stakeholder participation - including families, early care educators, Early Childhood Advisory Committee members,
business leaders, policy makers, librarians, schools, and local communities — will continue to be at the forefront of
providing input and feedback for updates to the PDG-R needs assessment.

Activity 2: PDG B-5 Statewide Strategic Plan

Idaho will use the information from updated needs assessments to periodically update the statewide Strategic Plan
(SP) which is designed to better coordinate programs and services, efficiently leverage resources, and respond to the
needs of vulnerable children and families. The SP framework will be populated with Idaho’s vision for the ECE system,
guiding principles, strategic goals, and specific strategies and action steps to meet those goals.

Activity 3: Maximizing Parental Knowledge, Choice, and Engagement

Quality Outreach (Project 3.1): The Step Up IDAHO quality awareness campaign developed in the PDG-1 year will
be enhanced and expanded in the PDG-R. This campaign focuses on increasing 1) awareness of the importance of
quality ECE experiences, 2) awareness of the continuum of developmentally appropriate school readiness skills, 3)
ways to improve transitions across early childhood into the elementary school grades, and 4) participation in Steps to
Quality, Idaho’s Quality Rating and Improvement System (QRIS).

Child Care Start-up Technical Assistance (Project 3.2): In partnership with the 1dahoSTARS project and Early
Learning Local Collaboratives (LCs), Early Learning Business Coordinators will provide training, mentoring, and
ongoing Technical Assistance (TA) related to starting and sustaining quality programs for young children. Using the
Idaho Child Care Business Guides created in the PDG-I year, these positions will support regions throughout the state
indicating a need for quality child care.

Child Care Start-up Grants (Project 3.3): Child care start-up grants will be available to child care providers in an
effort to increase the supply of center-based and home-based child care programs throughout Idaho. Lakeshore
Learning will be a partner in these efforts.

Developmental Monitoring Outreach (Projects 3.4 and 3.5): In collaboration with statewide partners, efforts will
be expanded to increase awareness of the importance of developmental monitoring. Training will be available for
families, ECE programs, pediatric health care providers, community partners, businesses, librarians, and others
related to the Ages and Stages Questionnaires® and Learn the Signs. Act Early developmental monitoring resources.
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Preschool
Development Grant
Birth through Five

RENEWAL ACTIVITIES

Pending Federal Award of Renewal Funding

Early Childhood Mental Health (Project 3.6): Through collaborative efforts with early intervention, pediatric health
care providers, social service agencies, and child care programs, the early childhood mental health system will be
expanded with access to scholarships to cover infant mental health endorsement fees. These efforts will increase
Idaho’s capacity to support ECE mental health needs, particularly in disadvantaged and rural areas of the state.

1dahoSTARS RISE Database Enhancement (Project 3.7): The parent portal of the statewide 1dahoSTARS RISE
database will be expanded to assist parents in conducting advanced searches for child care, finding information
related to child development, and participating in free professional development sessions to support early learning
experiences for their young children.

Idaho Commission for Libraries Outreach (Project 3.8): Through a partnership with the Idaho Commission for
Libraries (ICfL), local libraries will continue serving as a source of community-based resources for families with young
children. ICfL will collaborate on the creation of Library Reading Challenges to support literacy outreach efforts while
promoting the love of learning. Sets of children’s books will be purchased to enhance the inventory at libraries, library
branches, and bookmobiles to encourage shared literacy experiences.

Idaho Public Television Early Learning Campaign (Project 3.9): In collaboration with partners, Idaho Public
Television (ID PTV) will expand the /daho Readly to Learn campaign by creating public service announcements (PSAs)
that promote quality early learning activities for families with young children. New and existing Ready to Learn PSAs
will be translated into Spanish to serve a larger segment of the population. In addition, ID PTV plans to create a
documentary that features the history and importance of early learning in Idaho and is also exploring the possibility
of creating a family-friendly app to encourage engagement in fun, early learning experiences.

Kids of Idaho Early Literacy Campaign (Project 3.10): In partnership with Lakeshore Learning, efforts to expand
the literacy campaign that began in PDG-1 will take place. The Kids of ldaho Love to Learn! children’s activity book,
with its accompanying bookbag and early learning materials, will be distributed to children entering kindergarten in
partnership with local schools. In addition, a second Kid's of /daho activity book will be created with a focus on
outdoor learning. Both of the Kids of /daho children’s activity books will promote family engagement and enhance
school readiness skills.

READY! for Kindergarten Expansion (Project 3.11): Parents and early childhood educators, particularly those in
high need communities, will have increased access to quality early learning materials and workshops through the
Readly! for Kindergarten program expansion. Libraries, school districts, and LCs throughout the state will partner in
this effort. This national training series provides parents and ECE programs with developmentally appropriate learning
experiences and resources for young children, ages birth through five, to enhance school readiness skills.

Books for Babies Program (Project 3.12): To assist families of newborn babies, the Books for Babies program will
be expanded in pilot areas of the state. This program, in partnership with regional hospitals, provides a resource bag
for parents and includes information about child development, local services, and a children’s board book.

Activity 4: Sharing Best Practices and Professional Development for the ECE Workforce

Local Collaborative Network — Technical Assistance (Project 4.1): To continue supporting the Early Learning
Local Collaborative (LC) Network developed during the PDG-I grant and to expand the LC Network from 15 to 20
communities through PDG-R funding, support will be provided through targeted TA as well as a series of resource
tools and strategic activities designed to enhance and sustain local early learning governance structures.
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Preschool
Development Grant
Birth through Five

RENEWAL ACTIVITIES

Pending Federal Award of Renewal Funding

Early Learning Institute (Project 4.2): To increase the availability of ECE professional development (PD)
opportunities, an Early Learning Institute will be established, staffed by a full-time Professional Development Director.
Through the Early Learning Institute and in partnership with the 1dahoSTARS project and other agencies,
interdisciplinary PD sessions will be developed and provided at no cost. Free sessions will be offered to child care
educators, families, and invested partners. In addition to training sessions, free early learning resources and
materials, aligned with PD sessions and best practices in early childhood education, will be provided to support high-
quality early learning experiences in child care programs and homes throughout the state.

LENA Grow Pilot Project (Project 4.3): During the PDG-I1 year, a pilot project of LENA Grow— an innovative,
research-based early intervention initiative to support quality teacher-child and parent-child verbal interactions — was
developed to support children in Idaho. The LENA Grow project will be expanded allowing child care educators and
families to engage in professional development and coaching related to the importance of building early language and
literacy skills.

Child Development Associate Credential Cohorts (Project 4.4): The PDG-R grant will expand access to the Child
Development Associate Credential (CDA), a program of the Council for Professional Recognition. CDA expansion will
support the ongoing ECE professional career ladder. A CDA Specialist will be hired to lead Idaho CDA cohorts, in
partnership with the 1dahoSTARS project, in high-need areas of the state. Scholarships will be provided to CDA cohort
participants to cover the full cost of obtaining the professional credential, including Council fees and materials.

Activity 5: Improving the Overall Quality of Programs and Services

Early Learning Quality Coordinators (Project 5.1): Two Early Learning Quality (ELQ) Coordinators will be hired to
work in conjunction with the 1dahoSTARS project, LCs, EL Business Coordinators, Wonderschool, and other partners
to support quality improvement in center-based and home-based programs. One of the ELQ Coordinators will focus
on infant/toddler care (birth-36 months) to improve access to and enhance quality in programs for our youngest
learners. The other ELQ Coordinator will provide support for programs serving preschool children (ages 3-5) by
promoting high-quality, developmentally appropriate early learning experiences to encourage exploratory, hands-on
learning while integrating family engagement. The ELQ Coordinators will provide free professional development and
coaching through the Early Learning Institute, support targeted TA plans, and mentor Early Learning cohorts to
increase responsive caregiving and positive adult-child interactions.

Idaho STEM Action Center (Project 5.2): The ldaho STEM Action Center will bring developmentally appropriate
instructional practices to ECE programs, families, and librarians throughout the state. Inquiry-based professional
learning opportunities will support increased opportunities to engage children in hands-on experiences designed to
increase math, literacy, social-emotional, and critical thinking skills — all of which are powerful predictors of success in
school and throughout life. The Early STEM initiative will feature three programs: 1) Families Learning Across
Boundaries, 2) Early STEM Professional Development Workshops, and 3) Access to Boise State University’s Early
Learning Partnership Projects.

Classroom Assessment Scoring System® (Project 5.3): To improve positive teacher-child interactions and
support school readiness skills, the 1dahoSTARS project will expand the use of the research-based Classroom
Assessment Scoring System® (CLASS®), which is currently used in 23 states as a leading quality indictor within QRIS
systems. CLASS® has been proven to help ECE programs be more effective in providing quality care, close early
learning gaps, and improving literacy, math, and social-emotional outcomes for children. A full-time CLASS® Specialist
will be hired to coordinate and lead these efforts.
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Preschool
Development Grant
Birth through Five

RENEWAL ACTIVITIES

Pending Federal Award of Renewal Funding

Quality Coaching Stipends (Project 5.4): Quality stipends will be available to ECE educators (in center-based and
home-based programs) to successfully implement quality improvement action plans focused on tiered levels of
engagement in Steps to Quality. Up to 25 ECE providers (per year) will be eligible to receive stipends in the amount
of $400 per year. With these stipends, early learning educators will select materials from Lakeshore Learning, in
alignment with quality improvement goals, to improve school readiness outcomes for young children.

Local Collaborative Network — Subgrants (Project 5.5): The primary vehicle to expand access to high-quality
programs and the development of a statewide ECE system in Idaho will be through the enhancement of the statewide
Early Learning Local Collaborative model. Subgrants will be awarded to the 15 existing LCs as well as five new LCs.
These subgrants will sustain the work started in PDG-I as well as continuing efforts toward implementation of LC
strategic action plans over the three years of the PDG-R.

Activity 6: Monitoring, Evaluation, and Data Use for Continuous Improvement

The Boise State University Program Evaluation and Research Lab (PEARL) will lead monitoring and evaluation efforts
for the PDG-R grant including conducting surveys and interviews, collecting and analyzing data, developing ongoing
data reports, and the implementation of the Program Performance Evaluation Plan for all grant projects. Through a
data management system, the PEARL team will be able to collect and manage data, as well as to develop data
visualizations for PDG-R Leadership Teams, LCs, policy makers, and other stakeholders

PDG-Renewal Bonus Activities

Bonus Area 1: Coordinated Application, Eligibility, and Enroliment

The state will build on existing efforts to unify and integrate resource and referral services through a single point of
access system. United Way of the Treasure Valley will coordinate this effort through statewide collaboration and
strategic partnerships. Existing access points, current available resources, and avenues to locate services will be
mapped and identified. This information will then be interfaced into a single point of access followed by outreach
efforts to promote Idaho’s integrated system.

Bonus Area 2: Infant/Toddler Emphasis

To address the statewide need for infant and toddler care, efforts will be made to increase the availability and quality
of care, especially in rural and high need communities. One of the ELQ Coordinators will focus exclusively on infant
and toddler care through a strengths-based, responsive caregiving approach. The ELQ Infant/Toddler Coordinator will
work in collaboration with the EL Business Coordinators, the 1dahoSTARS project, LCs, and Wonderschool/ to develop
a family child care network. The Wonderschool network will support the start-up and sustained operations of home-
based child care with an emphasis on quality care for infants and toddlers.

Bonus Area 3: Collaborative Transition & Alignment from Birth to the Early Grades

A School Transition Specialist will be hired to coordinate the new Steps to Kindergarten Outreach Project. This
coordinated effort will focus on developing an Idaho-specific approach to supporting transitions from early childhood
to school systems. A series of projects will engage parents, ECE programs, kindergarten teachers, and school
administrators in planning and implementing successful transitions between early learning and kindergarten by
focusing on 1) connecting children, 2) connecting families, 3) connecting schools, and 4) connecting communities. As
part of the project, school readiness teams will be integrated into the LC Network leading to smoother and more
supportive transitions for children at the community level.
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Preschool
Development Grant
Birth through Five

State of Idaho
Preschool Development Grant Birth through Five

Governance Structure and Stakeholders
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SUBJECT

2021-2026 K-20 Education Strategic Plan

REFERENCE
February 2018

October 2018

September 2017

December 2018

February 2019

June 2019

October 2019

February 2020

May 2020

WORK SESSION - PPGA

Board approved new K-20 Education Strategic Plan
(FY20-FY24) significantly rewriting the Goals,
Objectives, and Performance Measures.

Board reviewed the K-20 Educational System
performance measures and directed staff to remove a
number of performance measures and bring forward
annual degree production targets for consideration in
the updated K-20 Education Strategic Plan for the
December 2018 Board meeting.

The Board adopted the Higher Education Task Force
recommendations, including the recommendation the
Board restate the 60% educational attainment goal to:
“By the year 2025, Idaho’s colleges and universities will
award enough degrees and certificates to meet the
education and forecasted workforce needs of all Idaho
citizens necessary to survive and thrive in the changing
economy and that by June 30, 2025, 60% of the state’s
citizens between the ages of 25-34 shall have a
postsecondary education.”

Board reviewed the draft K-20 Education Strategic
Plan and discussed setting institution level credential
production goals by level of credential.

Board approved updated K-20 Education Strategic
Plan reviewed data on Idaho’s workforce education
gap and potential credential production targets.
Directed staff to do additional work with the
Department of Labor, Department of Commerce,
Workforce Development Council, and Governor's
Office on identifying workforce need and production
targets.

Board approved updated FY20-FY24 Institution,
Agency, and Special/Health program strategic plans.
Board reviewed K-20 Education System performance
during the Work Session and Literacy Growth Targets
during the Planning, Policy and Governmental Affairs
portions of the agenda

Board approved amendments to the FY21 K-20
Education Strategic Plan.

The Board discussed amendments to the Board’s K-
20 Strategic plan as part of a facilitated Board retreat.
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June 2020 Board approved the institutions’ and agencies’
strategic plans and delegated approval of the health
and special program plans to the Executive Director.

August 2020 Board approved a new mission and vision statement
for the K-20 Education Strategic plan.

October 2020 Board reviewed K-20 Education System performance
measures.

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section I.M.
Planning and Reporting
Section 67-1903, Idaho Code

BACKGROUND/ DISCUSSION

Idaho State Constitution, Article IX, Section 2, provides that the general
supervision of the state educational institutions and public school system of the
State of Idaho, “shall be vested in a state board of education, the membership,
powers and duties of which shall be prescribed by law.” Through obligations set
in the State Constitution and Idaho statutes, the State Board of Education (Board)
is charged with the general supervision, governance and control of all educational
institutions and agencies supported in whole or in part by the state. This includes
public schools, colleges and universities, Department of Education, Division of
Career Technical Education, Idaho Public Television, and the Division of
Vocational Rehabilitation. The Board and its executive agencies are charged with
enforcing and implementing the education laws of the state.

Due to these broad responsibilities, the Board serves multiple roles. The Board
sits as a policy-making body for all public education in Idaho, provides general
oversight and governance for public K-20 education, and has a direct governance
role as the Board of Regents for the University of Idaho and the board of trustees
for the other public four-year college and universities. The K-20 Education
strategic plan must encompass and serve all of these aspects of Idaho’s public
education system.

The Board’s strategic plan is a forward looking roadmap used to guide future
actions, define the vision and mission of ldaho’s K-20 educational system, guide
growth and development, and to establish priorities for resource distribution.
Strategic planning provides a mechanism for continual review to ensure excellence
in public education throughout the state. The strategic plan establishes the Board’s
goals and objectives that are consistent with the Board’s governing ideals, and
communicates those goals and objectives to the agencies and institutions under
the Board, and to the public and other stakeholder groups.

At the October regular Board meeting, the Board reviews performance measures

from the K-20 Education Strategic Plan as well as the performance of the agencies
and institutions. Unlike the strategic plan work, the performance measure review
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is a backward look at progress made during the previous four years toward
reaching the strategic plan goals and objectives.

Section 67-2903, Idaho Code sets out minimum planning elements that are
required to be in every agency and institution strategic plan as well as the annual
review and updating requirement that is the basis for the Board'’s strategic planning
cycle. The state strategic planning requirements are identified in Attachment 3.

IMPACT
Based on the discussion during the Work Session, staff will bring back final edits
to the K-20 Education Strategic Plan for the Board’s consideration at the February
Board meeting. Once the Board has approved the updated strategic plan, the
agencies, institutions and special/health programs will update their strategic plans
for the Board’s consideration in April 2020.

ATTACHMENTS
Attachment 1 — FY 2022 K-20 Strategic Plan — Working Document
Attachment 2 — FY 2021 K-20 Education Performance Measures
Attachment 3 — Literacy Intervention Strategies
Attachment 4 — State Strategic Planning Requirements
Attachment 5 — Board’s Master Planning Calendar

BOARD STAFF COMMENTS AND RECOMMENDATIONS

At its October 2020 regular meeting the Board reviewed the performance of
Idaho’s K-20 education system based on progress towards the benchmarks and
performance targets of the K-20 Education Strategic Plan, which includes the
agencies, institutions and special/health programs that makeup Idaho’s education
system. The Board took a deep dive into the metrics used to measure progress
toward the Board Goal 2, Educational Readiness. As part of the conversation,
there was interest expressed in having a more in-depth conversation around
strategies that are being used to close the gap between where we are at and the
benchmarks set in the strategic plan. Board members indicated they would like to
focus on K-3 literacy and education readiness. Attachment 3 identifies work that
has recently been done or is currently being done in the area of literacy intervention
and educational readiness.

Pursuant to Section 1615, Idaho Code, students in kindergarten through grade
three will have their reading/literacy skills tested on the statewide assessment at
least twice a year and the State Department of Education will report the results of
the assessment to the Board, the legislature and governor and the results will be
made available to the public by school and district. Pursuant to Section 33-1616,
Idaho Code, the Board is required to promulgate rules implementing the provisions
of the chapter and include “student trajectory growth to proficiency benchmarks
and a timeline for reaching such benchmarks.” The data from the statewide
reading assessment are necessary to set meaningful literacy growth targets. The
Board approved the current literacy growth targets at the August 2016 Regular
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Board meeting. Those targets are codified in IDAPA 08.02.01.802. The existing
targets were set based on the legacy version of the Idaho reading indicator (IRI).
At this time, data needed to develop new literacy growth targets are not available.
Work on setting new literacy growth targets includes amending the current targets
in Administrative Code. The negotiated rulemaking process required for amending
these targets is currently scheduled to in spring 2021.

The December strategic planning work session is intended to provide an
opportunity for the Board to discuss its strategic priorities and identify any
amendments the Board would like to make to the K-20 Education Strategic Plan.
The K-20 Education Strategic Plan is documentation of the Board’s goals and
objectives for education in Idaho, but it also serves as the state’s plan for Idaho’s
K-20 education system and must be aligned to Idaho’s constitutional responsibility
for a uniform and thorough education system.

BOARD ACTION
This item is for informational purposes only.
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ATTACHMENT 1

FY2021-2026
Idaho K-20 Public Education - Strategic Plan

To provide leadership, set policy, and advocate for
transforming Idaho’s educational system to improve
each Idaho citizen’s quality of life and enhance the
state’s global competitiveness.

The State Board of Education envisions an accessible,
affordable, seamless public education system that
results in a highly educated citizenry.

An Idaho Education: High Potential — High Achievement

GOAL 1: EDUCATIONAL

SYSTEM ALIGNMENT - *Objective A: Data Access and Transparency - Support data-informed decision-making and
Ensure that all components of transparency through analysis and accessibility of our public K-20 educational system.
the educational system are *Objective B: Alignment and Coordination — Ensure the articulation and transfer of
integrated and coordinated to students throughout the education pipeline (secondary school, technical training,
maximize opportunities for all postsecondary, etc.).

students.

GOAL 2: EDUCATIONAL
READINESS — Provide a
rigorous, uniform, and
thorough education that
empowers students to be .. . . . .
lifelong learners and prepares -%%msl&ducatlm— Deliver rigorous programs that challenge and prepare

all students to fully participate students to transition through each level of the educational system.

in their community and *Objective B: School Readiness — Explore opportunities to enhance school readiness

postsecondary and work force
opportunities by assuring they
are ready to learn at the next
educational level.

GOAL 3: EDUCATIONAL
ATTAINMENT - Idaho’s public

colleges and universities will *Objective A: Higher Level of Educational Attainment — Increase completion of certificates
award enough degrees and and degrees through Idaho’s educational system.
certificates to meet the *Objective B: Timely Degree Completion — Close the achievement gap, boost graduation
education and forecasted rates and increase on-time degree completion through implementation of the Game
workforce needs of Idaho Changers (structured schedules, math pathways, co-requisite support).
residents necessary to surv.ive *Objective C: Access - Increase access to Idaho’s robust educational system for all Idahoans,
and thrive in the changing regardless of socioeconomic status, age, or geographic location.
economy.
GOAL 4: WORKFORCE
READINESS - The educational
system will provide an *Objective A: Workforce Alignment — Prepare students to efficiently and effectively enter
individualized environment < and succeed in the workforce.
that facilitates the creation of *Objective B: Medical Education — Deliver relevant education that meets the health care
practical and theoretical needs of Idaho and the region.

knowledge leading to college
and career readiness.

N
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ATTACHMENT 1

FY2021-2026
Idaho K-20 Public Education - Strategic Plan

An Idaho Education: High Potential — High
Achievement

MISSION STATEMENT
To drive improvement of the K-20 education system for the citizens of Idaho, focusing
on quality, results, and accountability.

VISION STATEMENT
A student-centered education system that creates opportunities for all Idahoans to
improve their quality of life.

GUIDING VALUES

e Access

e Innovation

e Preparedness
e Resilience

GOAL 1: EDUCATIONAL SYSTEM ALIGNMENT (systemness) — Ensure that all
components of the educational system are integrated and coordinated to maximize opportunities for all
students.

Objective A: Data Access and Transparency - Support data-informed decision-making
and transparency through analysis and accessibility of our public K-20 educational
system.

Performance Measures:
I. Development of a single K-20 data dashboard and timeline for
implementation.
Benchmark: Completed by FY2020

Objective B: Alignment and Coordination — Ensure the articulation and transfer of
students throughout the education pipeline (secondary school, technical training,
postsecondary, etc.).

Performance Measures:
I. Percent of Idaho community college transfers who graduate from four-
year institutions.
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ATTACHMENT 1
Benchmark: 25% or more

Percent of postsecondary first time freshmen who graduated from an
Idaho high school in the previous year requiring remedial education in
math and language arts.
Benchmark: 2 year — less than 55%
4 year — less than 20%?3

GOAL 2: EDUCATIONAL READINESS (student-centered) — Provide a rigorous,
uniform, and thorough education that empowers students to be lifelong learners and
prepares all students to fully participate in their community and postsecondary and
workforce opportunities by assuring they are ready to learn for the next educational level.

Objective A: Rigorous Education — Deliver rigorous programs that challenge and

prepare students to transition through each level of the educational system.

Performance Measures:

Percentage of students scoring at grade level on the statewide reading
assessment (broken out by grade level, K-3).
Benchmark: TBD (Benchmark will be set after Spring 2020 IRI results received)

Percentage of students meeting proficient or advance on the Idaho Standards
Achievement Test (broken out by subject at each transition grade level, 5, 8,

high school).
Benchmark:
Idaho Standards Achievement Test by 2022/ESSA Plan Goal
Math
5th Grade 58.59%
8th Grade 57.59%
High School 53.30%
ELA
5th Grade 68.04%
8th Grade 67.64%
High School 73.60%
Science )
5th Grade FY21 Baseline
High School FY21 Baseline

High School Cohort Graduation rate.
Benchmark: 95%?3 or more

Percentage of Idaho high school graduates meeting college
placement/entrance exam college readiness benchmarks.
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ATTACHMENT 1
Benchmark: SAT — 60%? or more
ACT — 60%!? or more

V. Percent of high school graduates who participated in one or more
advanced opportunities.
Benchmark: 80%?" or more

VI.  Percent of dual credit students who graduate high school with an
Associates Degree.
Benchmark: 3%? or more

VII.  Percent of high school graduates who enroll in a postsecondary institution:
Within 12 months of high school graduation.
Benchmark: 60%?2 or more
Within 36 months of high school graduation.
Benchmark: 80%* or more

Objective B: School Readiness — Explore opportunities to enhance school readiness.

Performance Measures:

I. Percentage of students scoring at grade level on the statewide reading
assessment during the Fall administration in Kindergarten.
Benchmark: TBD (Benchmark will be set after Spring 2020 IRI results received)

GOAL 3: EDUCATIONAL ATTAINMENT (opportunity) — Ensure Idaho’s public
colleges and universities will award enough degrees and certificates to meet the
education and forecasted workforce needs of Idaho residents necessary to survive and
thrive in the changing economy.

Objective A: Higher Level of Educational Attainment — Increase completion of
certificates and degrees through Idaho’s educational system.

Performance Measures:
I.  Percent of Idahoans (ages 25-34) who have a college degree or
certificate requiring one academic year or more of study.
Benchmark: 60%° or more

II.  Total number of certificates/degrees produced, by institution per year:
a) Certificates
b) Associate degrees
C) Baccalaureate degrees
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ATTACHMENT 1

Total number of certificates/degrees produced, by Benchmark
institution annually

Certificates of at least one year TBD
College of Eastern Idaho TBD
College of Southern Idaho TBD
College of Western Idaho TBD
North Idaho College TBD
Boise State University TBD
Idaho State University TBD
Lewis-Clark State College TBD
University of Idaho TBD
Associate degrees TBD
College of Eastern Idaho TBD
College of Southern Idaho TBD
College of Western Idaho TBD
North Idaho College TBD
Boise State University TBD
Idaho State University TBD
Lewis-Clark State College TBD
University of Idaho TBD
Baccalaureate degrees TBD
Boise State University TBD
Idaho State University TBD
Lewis-Clark State College TBD
University of Idaho TBD

Percentage of new full-time degree-seeking students who return (or who
graduate) for second year in an Idaho postsecondary public institution.
(Distinguish between new freshmen and transfers)
Benchmark: (2 year Institutions) 75%?3 or more
(4 year Institutions) 85%?2 or more

Percent of full-time first-time freshman graduating within 150% of time or

less (2yr and 4yr).

Benchmark: 50%3 or more (2yr/4yr)

Objective B: Timely Degree Completion — Close the achievement gap, boost

graduation rates and increase on-time degree completion through implementation of the
Game Changers (structured schedules, math pathways, co-requisite support).

Performance Measures:

l. Percent of undergraduate, degree-seeking students completing 30 or more

credits per academic year at the institution reporting.

WORK SESSION - PPGA
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ATTACHMENT 1
Benchmark: 50% or more

. Percent of new degree-seeking freshmen completing a gateway math course
within two years.
Benchmark: 60% or more

lll.  Median number of credits earned at completion of Associate’s or
Baccalaureate degree program.
Benchmark: Transfer Students: 69/1382 or less
Benchmark: non-transfer students: 69/1382 or less

Objective C: Access - Increase access to ldaho’s robust educational system for all
Idahoans, regardless of socioeconomic status, age, or geographic location.

Performance Measures:
I.  Annual number of state-funded scholarships awarded and total dollaramount.
Benchmark: 3,000° or more, $16M’ or more

II.  Proportion of postsecondary graduates with student loan debt.
Benchmark: 50% or less®

lll.  Percent of students who complete the Free Application for Federal Student
Aid (FAFSA).
Benchmark: 60% or more

IV. Percent cost of attendance (to the student)
Benchmark: 96%* or less of average cost of peer institutions

V. Average net cost to attend public institution.
Benchmark: 4-year institutions - 90% or less of peers* (using IPEDS calculation)

VI. Expense per student FTE
Benchmark: $20,000% or less

VIl.  Number of degrees produced
Benchmark: 15,000%or more

GOAL 4: WORKFORCE READINESS (opportunity) — Ensure the educational system
provides an individualized environment that facilitates the creation of practical and theoretical
knowledge leading to college and career readiness.

Objective A: Workforce Alignment — Prepare students to efficiently and effectively
enter and succeed in the workforce.
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ATTACHMENT 1

Performance Measures:
I. Percentage of students participating in internships.
Benchmark: 10%?%or more

Il. Percentage of undergraduate students participating in undergraduate
research.
Benchmark: Varies by institution®

lll. Percent of non - STEM to STEM baccalaureate degrees conferred in STEM
fields (CCA/IPEDS Definition of STEM fields).
Benchmark:

IV. Increase in postsecondary programs tied to workforce needs per year.
Benchmark: 10° or more

Objective B: Medical Education — Deliver relevant education that meets the health
care needs of Idaho and the region.

Performance Measures:
I.  Number of University of Utah Medical School or WWAMI graduates who
are residents in one of Idaho’s graduate medical education programs.
Benchmark: 81° graduates at any one time

Il. Idaho graduates who participated in one of the state sponsored
medical programs who returned to Idaho.
Benchmark: 60%?* or more

lll.  Percentage of Family Medicine Residency graduates practicing in Idaho.
Benchmark: 60%!?*! or more

IV. Percentage of Psychiatry Residency Program graduates practicing inldaho.
Benchmark: 50%!?*! or more

V. Medical related postsecondary programs (other than nursing).
Benchmark: 100° or more

KEY EXTERNAL FACTORS

Idaho public universities are regionally accredited by the Northwest Commission on
Colleges and Universities (NWCCU). To that end, there are 24 eligibility requirements
and five standards, containing 114 subsets for which the institutions must maintain
compliance. The five standards for accreditation are statements that articulate the
guality and effectiveness expected of accredited institutions, and collectively provide a
framework for continuous improvement within the postsecondary institutions. The five
standards also serve as indicators by which institutions are evaluated by national
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ATTACHMENT 1
peers. The standards are designed to guide institutions in a process of self-reflection
that blends analysis and synthesis in a holistic examination of:

> The institution's mission and core themes;

> The translation of the mission's core themes into assessable objectives supported
by programs and services;

> The appraisal of the institution's potential to fulfill the Mission;

> The planning and implementation involved in achieving and assessing the desired
outcomes of programs and services; and

> An evaluation of the results of the institution's efforts to fulfill the Mission and assess
its ability to monitor its environment, adapt, and sustain itself as a viable institution.

EVALUATION PROCESS

The Board convenes representatives from the institutions, agencies, and other interested
education stakeholders to review and recommend amendments to the Board’s Planning,
Policy and Governmental Affairs Committee regarding the development of the K-20
Education Strategic Plan. Recommendations are then presented to the Board for
consideration in December. Additionally, the Board reviews and considers amendments
to the strategic plan annually, changes may be brought forward from the Planning, Policy,
and Governmental Affairs Committee, Board staff, or other ad hoc input received during
the year. This review and re-approval takes into consideration performance measure
progress reported to the Board in October.

Performance towards meeting the set benchmarks is reviewed and discussed annually
with the State Board of Education in October. The Board may choose at that time to
direct staff to change or adjust performance measures or benchmarks contained in the
K-20 Education Strategic Plan. Feedback received from the institutions and agencies as
well as other education stakeholders is considered at this time.

1 Benchmark is set based on the increase needed to meet the state educational attainment goal (60%).
2 Benchmark is set based on analysis of available and projected resources (staff, facilities, and funding).
3 Benchmark is set based on an analysis of historical trends combined with the desired level of
achievement and available and projected resources (staff, facilities and funding). Desired level of
achievement is based on projected change needed to move the needle on the states 60% educational
attainment goal.

4 Benchmark is set based on an analysis of historical trends combined with the desired level of
achievement and available and projected resources (staff, facilities and funding).

5 Benchmark is set based on the Georgetown Study of workforce needs in Idaho in 2020 and beyond.

6 Benchmarks are set based on an analysis of historical trends combined with desired level of
achievement.

7 Benchmarks are set based on performance of their WICHE peer institutions and are set to bring them
either in alignment with their peer or closer to the performance level of their peer institutions.

8 Benchmarks are set based on analysis of available and projected resources (staff, facilities, and
funding) and established best practices and what can realistically be accomplished while still qualifying as
a stretch goal and not status quo.

9 New measure.

10 Benchmark is set based on projected and currently available state resources.

WORK SESSION - PPGA TAB B Page 8



WORK SESSION
DECEMBER 17, 2020

ATTACHMENT 1

11 Benchmark is set based on an analysis of historical trends combined with the desired level of
achievement and available and projected resources (staff, facilities and funding). Desired level of
achievement is set at a rate greater than similar programs in other states.
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FY2016

FY2017 FY2018 FY2019

FY2020

FY2021

Benchmark

Goal 1: EDUCATIONAL SYSTEM ALIGNMENT - Ensure that all components of the educational system are integrated and coordinated to maximize opportunities for all students.

Objective A: Data Access and Transparency - Support data-informed decision-making and transparency through analysis and accessibility of our public K-20 educational system.

Development of a single K-20 data dashboard and timeline for
implementation

FY2021

Objective B: Alignment and Coordination -Ensure the articular and transfer of students throughout the education pipeline.

Percent of graduates from Four-year institution who transferred from

Idaho community collegel 15% 15% 16% 17% 16% 25% or more
Percent of postsecondary first time freshmen who graduated from an
Idaho high school in the previous year requiring remedial education in 2014-15 2015-16 2016-17
math and/or language artsl graduates graduates graduates 2017-18 graduates 2018-19 graduates 2019-20 graduates
Two-year institution Less than 55%
Math 50.5% 49.4% 45.6% 41.5% 39.1%
English 23.9% 25.1% 19.0% 15.0% 15.3%
Four-year institution Less than 20%
Math 35.6% 37.1% 35.8% 33.1% 29.9%
English 14.7% 15.2% 18.3% 18.1% 14.5%

Goal 2: EDUCATIONAL READINESS - Provide a rigorous, uniform, and thorough education that empowers students to be lifelong learners and prepares all students to fully participate in

their community and postsecondary and workforce opportunities.

Objective A: Rigorous Education - Deliver rigorous programs that challenge and prepare students to transition through each level of the educational system.

Percentage of students scoring at grade level on the statewide reading

assessment™® Fall 2015 Fall 2016 Fall 2017 Fall 2018 Fall 2019 Fall 2020
Kindergarten 44.9% 42.3% 43.4% TBD
1st Grade 42.9% 48.9% 41.7% TBD
2nd Grade 60.3% 62.9% 54.3% TBD
3rd Grade 61.2% 64.0% 58.3% TBD
Spring 2016 Spring 2017 Spring 2018 Spring 2019 Spring 2020 Spring 2021
Kindergarten 64.1% NA™ TBD
1st Grade 67.5% NA' TBD
2nd Grade 75.9% NA™ TBD
3rd Grade 73.7% NA' TBD
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Industry Certification

FY2016 FY2017 FY2018 FY2019 FY2020 FY2021 Benchmark
Percentage of students meeting proficient or advanced on the Idaho
Standards Achievement Test'° 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21
Math TBD
5th Grade 42.3% 43.8% 45.5% NA' TBD
8th Grade 39.5% 42.1% 41.6% NA™ TBD
High School 33.2% 34.2% 34.7% NA' TBD
ELA TBD
5th Grade 54.2% 55.8% 57.3% NA' TBD
8th Grade 52.9% 54.7% 54.4% NA™ TBD
High School 60.3% 60.6% 60.3% NA' TBD
Science TBD
5th Grade 66.5% 65.6% 64.8% NA' TBD
High School 65.2% 67.3% 62.8% NA™ TBD
2014-15 2015-16 2016-17
graduates graduates graduates 2017-18 graduates 2018-19 graduates 2019-20 graduates
High School Cohort Graduation Rate 78.9% 79.7% 79.7% 80.6% 80.7% At least 95%
Percentage of Idaho high school graduates meeting college 2016 2017 2018 2019 2020 2021
placement/entrance exam college readiness benchmarks graduates graduates graduates graduates graduates graduates
ACT 36% 33% 34% 35% NA At least 60%
English 77% 71% 72% 73% NA
Mathematics 54% 49% 49% 51% NA
Reading 59% 57% 57% 59% NA
Science 46% 44% 45% 47% NA
SAT 34% 33% 32% 32% At least 60%
Evidence-Based Reading and Writing (ERW) 63% 60% 58% 57%
. Test changed
Mathematics 36% 35% 34% 34%
Percent of high school graduates who participated in one or more 2016 2017 2018 2019 2020 2021
advanced opportunitiesz graduates graduates graduates graduates graduates graduates
Any Advanced Opportunities 87% 89% 90% 90% 87% At least 80%
Specific Advanced Opportunities
Advanced Placement 39% 38% 39% 39% 40%
International Baccalaureate 7% 3% 2% 1% 1%
Dual Credit (Earned)’ 34% 42% 48% 52% 57%
Technical Competency Credit 54% 62% 59% 56% 44%
2% 2% 3%
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FY2016 FY2017 FY2018 FY2019 FY2020 FY2021 Benchmark
Percent of dual credit students who graduate high school with an
Associate's Degree 1.4% 1.8% 1.6% 1.3% NA At least 3%
2015 2016 2017 2018 2019 2020
Percent of high school graduates who enroll in a postsecondary institution graduates graduates graduates graduates graduates graduates
Within 12 months of high school graduation 53% 53% 53% 52% NA At least 60%
2013 2014 2015 2016
graduates graduates graduates graduates
Within 36 months of high school graduation NA 64% 64% 64% NA At least 80%

Objective B: School Readiness - Explore opportunities to enhance school readiness.

Fall 2015 Fall 2016 Fall 2017 Fall 2018 Fall 2019 Fall 2020

Percentage of students scoring at grade level on the statewide reading

assessment during the Fall administration in Kindergarten. NA NA NA 44.9% 42.3% 43.4% TBD
2015-16 2016-17 2017-18 2018-19 2019-20 2020-21

Number of students participating in early readiness opportunities
facilitated by the state. NA NA NA NA NA TBD

Goal 3: EDUCATIONAL ATTAINMENT -Ensure Idaho's public colleges and universities will award enough degrees and certificates to meet the education and forecasted workforce needs of
Idaho residents necessary to survive and thrive in the changing economy.

Objective A: Higher Level of Educational Attainment - Increase completion of certificates and degrees through Idaho's educational system.

Percent of Idahoans (ages 25-34) who have a college degree or certificate

requiring one academic year or more of study3 42.4% 42.4% 41.8% 42.2% 43.8% At least 60%
Percentage of new full-time degree seeking students who return (or who Fall 2015 Fall 2016 Fall 2017 Fall 2018 Fall 2019 Fall 2020
graduate) for second year in an Idaho postsecondary institution® cohort cohort cohort cohort cohort cohort
Two-year institution
New student 52% 56% 55% 54% 58% At least 75%
Transfer 58% 61% 65% 57% 63% At least 75%
Four-year institution
New student 74% 74% 75% 74% 75% At least 85%
Transfer 72% 76% 76% 75% 76% At least 85%
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FY2016 FY2017 FY2018 FY2019 FY2020 FY2021 Benchmark
Total number of certificates/degrees produced, by institution per year1 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21
Certificates of at least one year 1,059 1,221 1,564 1,685 2,293 TBD
College of Eastern Idaho 102 109 110 108 110
College of Southern Idaho 192 151 154 146 129
College of Western Idaho 229 240 402 508 1264
North Idaho College 259 431 556 604 619
Boise State University 0 0 0 0 0
Idaho State University 200 194 200 215 171
Lewis-Clark State College 22 18 12 15 26
University of Idaho 0 0 0 0 0
Associate degrees 3,637 3,541 3,580 3,461 3,583 TBD
College of Eastern Idaho 118 121 93 147 164
College of Southern Idaho 919 816 800 839 947
College of Western Idaho 996 979 984 886 949
North Idaho College 749 687 690 681 657
Boise State University 145 116 119 133 111
Idaho State University 362 405 472 428 420
Lewis-Clark State College 351 414 425 347 365
University of Idaho 0 0 0 0 0
Baccalaureate degrees 6,808 6,865 6,924 7,033 7,101 TBD
Boise State University 3,174 3,317 3,373 3,472 3,680
Idaho State University 1,228 1,168 1,166 1,233 1,155
Lewis-Clark State College 541 528 587 626 505
University of Idaho 1,865 1,852 1,798 1,702 1,761
Percent of full-time, first-time freshman graduating within 150% of time or
less™
2013-14 cohort 2014-15 cohort 2015-16 cohort 2016-17 cohort 2017-18 cohort 2018-19 cohort
Two-year institution 20% 22% 25% 26% 28% At least 50%
2010-11 cohort 2011-12 cohort 2012-13 cohort 2013-14 cohort 2014-15 cohort 2015-16 cohort
Four-year institution 41% 42% 46% 47% 49% At least 50%
Objective B: Timely Degree Completion - Close the achievement gap, boost graduation rates and increase on-time degree completion through implementation of the Game
Changers (structured schedules, math pathways, co-requisite support).
Percent of undergraduate, degree-seeking students completing 30 or more
credits per academic year at the institution reporting1 21% 21% 22% 23% 23% 50% or more
Two-year institution 7% 7% 7% 8% 7%
Four-year institution 26% 27% 28% 30% 31%
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FY2016 FY2017 FY2018 FY2019 FY2020 FY2021 Benchmark
Percent of new degree-seeking freshmen completing a gateway math 2013-14 cohort  2014-15 cohort ~ 2015-16 cohort ~ 2016-17 cohort ~ 2017-18 cohort  2018-19 cohort
course within two \/'36“51 40% 44% 47% 48% 47% 60% or more
Median number of credits earned at completion of Associate's or
Baccalaureate degree program1
Transfer students
Associate - Two Year Institution 83 81 80 78 79 69
Associate - Four Year Institution 129 131 127 116 118
Baccalaureate 145 145 145 146 143 138
Non-transfer students
Associate - Two Year Institution 74 73 71 69 69 69
Associate - Four Year Institution 112 106 106 106 101
Baccalaureate 137 137 136 136 133 138

Objective C: Access - Increase access to Idaho's robust educational system for all Idahoans, regardless of socioeconomic status, age, or geographic locations.

Annual number of state-funded scholarships awarded and total dollar
amount

Total Scholarships Awarded 1,774 3,487 3,795 4,403 4,988 At least 3,000
Armed Forces and Public Safety Officer Scholarship 10 10 11 13 12
Opportunity Scholarship 1,764 3,461 3,739 4,254 4,767
Opportunity Scholarship for Adult Learners 0 0 0 57 126
Postsecondary Credit Scholarship 0 16 45 79 83
Total Dollar Amount of Scholarships Awarded $5,300,248  $10,074,212 $11,822,718 S$14,641,323  $16,263,535 At least 16 M
Armed Forces and Public Safety Officer Scholarship $176,000 $152,038 $174,497 $185,627 $158,777
Opportunity Scholarship $5,124,248 $9,901,424  $11,585,371 $14,237,582  $15,628,220
Opportunity Scholarship for Adult Learners SO SO SO $104,564 $357,088
Postsecondary Credit Scholarship SO $20,750 $62,850 $113,550 $119,450
2015-16 2016-17 2017-18 2018-19 2019-20 2020-21
graduates graduates graduates graduates graduates graduates
Proportion of postsecondary graduates with student loan debt 50% 45% 45% 44% 42%
Two-year institution 48% 41% 42% 40% 38%
Four-year institution 50% 46% 46% 46% 43% Less than 50%
2017-18 2018-19 2019-20 2020-21
Percent of students who complete the Free Application for Federal Student seniors seniors seniors graduates
Aid (FAFSA) NA NA 47% 44% 43% 60% or more
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FY2016 FY2017 FY2018 FY2019 FY2020 FY2021 Benchmark
Percent change in price of attendance (to the student)3 FY2015 FY2016 FY2017 FY2018 FY2019
Two-year institution
Students living off campus 5% -3% 13% -10% NA Less than 4%
Four-year institution
Students living on campus 3% -2% -2% 4% NA Less than 4%
Students living off campus 7% 0% -3% -8% NA Less than 4%
Average net price to attend public institution.’ FY2015 FY2016 FY2017 FY2018 FY2019 FY2020
Four-year institution 101% 93% 94% 90% NA 90% of peers
FY2015 FY2016 FY2017 FY2018 FY2019 FY2020
Expense per student FTE® $22,140 $23,758 $24,512 $25,111 NA Less than $20,000
Two-year institution $13,883 $15,168 $15,432 $15,196 NA
Four-year institution $25,118 $26,691 $27,701 $28,766 NA
Number of degrees produced (Undergraduate)” 10,448 12,487 12,772 12,699 13,106 At least 15,000

Goal 4: WORKFORCE READINESS - Ensure the educational system provides an individualized environment that facilitates the creation of practical and theoretical knowledge leading to
college and career readiness.

Objective A: Workforce Alignment - Prepare students to efficiently and effectively enter and succeed in the workforce.

Percentage of students participating in internships 5% 5% 8% 6% 6% 10% or more

Percentage of undergraduate students participating in undergraduate

research.’
BSU 35% 37% 37% 43% 43% Greater than 40%
ISU 43% 42% 41% 38% 36% Greater than 50%
Ul 64% 65% 61% 58% 60% Greater than 60%
LCSC 10% 14% 16% 20% 12%

Ratio of non-STEM to STEM baccalaureate degrees conferred in STEM
fields' 1:0.24 1:0.25 1:0.25 1:0.24 1:0.26 1:0.25 or more

Increase in postsecondary programs tied to workforce needs 23 20 20 22 45 10

Objective B: Medical Education - Deliver relevant education that meets the health care needs of Idaho and the region.

Number of University of Utah Medical School or WWAMI graduates who
are residents in one of Idaho's graduate medical education programs. NA 4 8 11 11 8
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FY2016 FY2017 FY2018 FY2019 FY2020 FY2021 Benchmark

Idaho graduates who participated in one of the state sponsored medical
programs who returned to ldaho NA WWAMI - 50% WWAMI-51% WWAMI-51% WWAMI-51% At least 60%
Percentage of Family Medicine Residency graduates practicing in Idaho

Boise 47% 56% 53% 73% 63% At least 60%

ISU 43% 71% 29% 43% 43% At least 60%

CDA NA 50% 83% 72% 67% At least 60%
Percentage of Psychiatry Residency Program graduates practicing in Idaho. NA NA NA NA NA At least 50%
Medical related postsecondary programs (other than nursing) 79 84 91 102 111 100
Notes:
'FY20 performance measures for the postsecondary institutions are preliminary.
% SDE report card data except Dual Credit has been modified to only include students with earned course credits
* This metric is contingent on the IPEDS data release.
* The Public Use Microdata Sample of the American Community Survey is published In November ea year.
10 Spring IRl tests results not tabulated, ISAT not administered due to COVID closures
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LITERACY INTERVENTION — UPDATE AND MILESTONES

Governor’s Task Force for Improving Education (2012/2013)

After eight months of study and deliberation, the Task Force for Improving Education
(2012/2013) finalized 20 recommendations. The Board adopted the recommendations
understanding that many of them would require further work to develop implementation
plans, and shepherd them through to full implementation. To that end the Board
established three subcommittees of the Task Force to facilitate this work. These
subcommittees included the Career Ladder subcommittee, Structure and Governance
subcommittee, and Literacy subcommittee. The Literacy subcommittee completed their
work and brought forward recommendations in December of 2014 for Board
consideration.

e Literacy Proficiency (Literacy Subcommittee) Recommendation (2013)
Recommend students demonstrate mastery of literacy before moving on to significant
content learning. Reading proficiency is a major benchmark in a student’s education.
Students must learn to read before they can read to learn content in other subject
areas.

Task Force Recommendation Implementation (2014)

We recommend students demonstrate mastery of literacy before moving on to significant

content learning. Reading proficiency is a major benchmark in a student’s education.

Students must learn to read before they can read to learn content in other subject areas.

Recommendations can be summarized as follows:

e Recommendations on changes to Idaho Code to expand state-supported literacy
interventions for struggling early readers.

e Recommendations on identifying and implementing a new early literacy assessment
package.

¢ Recommendations on changes to Idaho Code to refine the language related to the
Idaho Reading Indicator (IRI).

e Recommendations on literacy training through teacher preparation and professional
development.

e Update Idaho Comprehensive Literacy Plan to replace the one approved by the State
Board of Education in 1998.

Estimated Fiscal Impact: (Contingent on adoption of Literacy Implementation

Recommendations — 2015):

FY17:

o Full day Kindergarten or substantial intervention for students who score below
basic on IRI (4,251 students X $2,310) $9,819,232.50

o0 20 hours of intervention for students in grades 1-3 who score basic on IRI (15,487
x $53.27) $824,902.90

o0 Intervention for students who score basic or below basic on the IRI-Alt (691 x
$106.53) $73,579.31
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Books for school libraries, 2 books per student per year, grades K-5, 135,974
students x $23.46 (funding would be broken out over three years. $189,950

FY18:

(0]

(0]
(0}
(0}

Full day Kindergarten or substantial intervention for students who score below
basic on IRI $6,323,336.25

Job-embedded literacy professional development $1.3M

Books for school libraries $1M

Undetermined amount for new Idaho Reading Indicator Assessment.

Task Force Recommendation Implementation (2015)

In 2015 the Board formed two additional subcommittee’s to continue the work of
developing recommendations for implementation of the task force recommendations.
The Literacy Implementation Subcommittee completed their initial work and brought
forward their recommendations for Board consideration at the August 2015 Board
meeting. The Board approved an initial legislative idea at the June 2015 Board meeting
pending formal adoption of the final recommendations.

The Board formally adopted the recommendations at the August 13, 2015 Board
meeting.

e State Guidance

o

(0}

The Comprehensive Literacy Plan be reviewed and revised every five (5) years,
beginning with a revision in 2015. The Literacy Committee is currently in the
process of editing the plan and intends to present a new Comprehensive Literacy
Plan to the Board of Education at the December 2015 Board meeting.

The state provide guidance to ensure that teachers are well-trained to provide
high-quality literacy instruction. Specifically, we recommend that the Idaho
Comprehensive Literacy Course requirements be reviewed and revised every five
(5) years. Additionally, we recommend the state support job-embedded literacy
professional development for currently practicing teachers.

e Reading Interventions

o

The state expand reading interventions for students who, based on their Idaho
Reading Indicator (IRI) scores, are struggling to develop literacy skills.

0 A substantial increase in funding for kindergarten interventions, including full-day

kindergarten for those who score in the lowest performance category and
substantial funding for districts to support full-day kindergarten or other significant
interventions for students who score in the middle performance category (currently
referred to as 2), but have not yet reached proficiency.

Interventions be expanded to students in first through third grade who score in the
middle performance category, but who have not yet reached proficiency.

e Assessment

(0]

Statutory language related to the ldaho Reading Indicator be revised to clarify
purpose of the assessment and eliminate unnecessary and confusing details.
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0 The State Board of Education consider adopting a new early literacy assessment
package to replace the assessment currently used for the Idaho Reading Indicator.

e Libraries
0 The state support renewal and expansion of school libraries by providing funding
for districts to purchase books for their elementary schools.

Comprehensive Literacy Plan Update (2015)
Approved by the Board at the December 2015 Board meeting.

Task Force Recommendation Implementation (2016)

In 2016, the Legislature enacted the Board’s proposed literacy intervention legislation.
As a result, school districts and public charter schools started receiving state funding
targeted specifically for locally developed literacy intervention plans targeting students
in grades K — 3 who were reading below grade level as identified by the Idaho Reading
Indicator (IRI).

e For FY 2017, the state appropriated $9.1 million plus an additional $2.1 million from
the existing base for public schools to implement their K — 3 literacy intervention
plans.

e The State Department of Education issued an intent to award a contract based on
RFP for to update the IRI.

Implementation of New Statewide Reading Assessment (2017-2020)

K-20 Education Strategic Plan Update (2019)

In February the Board approved an updated K-20 Education Strategic Plan Goal focusing
on education readiness with a focus on literacy proficiency as a key performance
measure.

Governor’s Task Force - Our Kids, Idaho Future Literacy Recommendations (2019)
In 2019, Governor Brad Little convened Our Kids, Idaho’s Future. The task force was
made up of a wide range of stakeholders from both industry and the public K-12 education
system. The group was asked to build on the 2013 recommendations of the K-12 Task
Force for Improving Education, to review and recalibrate those recommendations with an
overall goal of developing a shared vision for where ldaho’s K-12 system should be in five
years. The task force was co-chaired by Board President Debbie Critchfield and Bill
Gilbert, and was made up of 27 members in total. The task force was asked to be
evolutionary, not revolutionary, and to focus on student achievement in literacy and
college and career readiness and to bring back recommendations on strategies for
accomplishing two to three key student achievement goals and increasing accountability
over the next five years. The Board adopted the final recommendations from the Task
Force at the February 2020 Regular Board Meeting. Five recommendations were put
forward for consideration, the recommendations specifically targeting literacy included:
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e Statewide Accountability: Focusing Our Efforts on K-3 Literacy
e Greater All-Day K Opportunities to Support K-3 Literacy and Future Student
Achievement
e (Indirectly) Strategic amendments to K-12 funding that recognize state level priorities
while providing more flexibility

Recent State Funding Supporting Literacy Proficiency

The Governor and Legislature have shown support in this area through the appropriation

of funding targeting literacy intervention:

e FY 2019: $1,740,300 appropriation for K-3 literacy proficiency in addition to the
existing $11,250,000 in the public schools’ budget used for literacy intervention.

e FY 2020: Fully funded the Governor’s request for $13,156,500 new monies for K-3
literacy intervention. Of this, $3,156,500 was a one-time funding transfer from the
Opportunity Scholarship Program Account.

e FY 2021: $3,156,500 of ongoing funding for K-3 literacy intervention at the school
lever, bringing the total ongoing general funds for literacy intervention to $26,146,800.

Board Legislation

Board approved legislative language consolidating Idaho Code addressing literacy
proficiency provisions, updating language, and providing statement of purpose and
importance of literacy proficiency by the end of grade 3.

Comprehensive Literacy Plan Update (2020)
Considered for approval by the Board at the December 2020 Board meeting.
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Fall IRl Test Results
Grade and Test Subject 2018-2019 2019-2020 2020-2021
All Grades
Composite 52.5 54.7 49.6
Listening Comprehension 70.2 68 70.5
Comprehension 56.7 57.8 52.7
Vocabulary 55.1 62.3 59.9
Text Fluency 56.1 58 51.4
Alphabetic Decoding 45.9 47.7 40.6
Letter Knowledge 29 32.4 29.7
Phonemic Awareness 66.2 66.2 63.5
Spelling 50.2 49.4 41.1
KG
Composite 44.9 42.3 43.4
Listening Comprehension 70.2 >68 >70
Vocabulary 44.4 42 44
Letter Knowledge 25.4 23.7 25.2
Phonemic Awareness 58.6 55.7 56.1
Grade 1
Composite 42.9 48.9 41.7
Comprehension 46.3 46.7 42.5
Vocabulary 51.4 64.7 59.7
Alphabetic Decoding 45.9 <48 <41
Letter Knowledge 32.4 40.9 34
Phonemic Awareness 73.4 76.4 70.6
Spelling 46.2 45.1 38.2
Grade 2
Composite 60.3 62.9 54.3
Comprehension 59.2 60.3 53.5
Vocabulary 59.9 69.2 65.2
Text Fluency 56 54.7 47.1
Spelling 49.8 48.3 36.9
Grade 3
Composite 61.2 64 58.3
Comprehension 64.2 66.2 62
Vocabulary 63.8 72.3 69.8
Text Fluency 56.1 61.2 55.8
Spelling 54.5 54.8 48.1
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Statutory Requirements

Per Idaho Code 67-1903(1), each agency’s strategic plan should, at a minimum, contain
the following:

1. A comprehensive outcome-based vision or mission statement covering the major
divisions and core functions of the agency;

2. Goals for the major divisions and core functions of the agency;
3. Objectives and/or tasks that indicate how the goals are to be achieved;

4. Performance measures, developed in accordance with section 67-1904, Idaho Code,
that assess the progress of the agency in meeting its goals in the strategic plan, along
with an indication of how the performance measures are related to the goals in the
strategic plan;

5. Benchmarks or performance targets for each performance measure for, at a minimum,
the next fiscal year, along with an explanation of the manner in which the benchmark
or target level was established; and

6. An identification of those key factors external to the agency and beyond its control that
could significantly affect the achievement of the strategic plan goals and objectives.

The strategic plan should also meet the following additional requirements outlined in Idaho
Code 67-1903(2)-(6):

e Covers a period of not less than four years forward including the fiscal year it is
submitted and is updated annually.

e Serves as a foundation for developing performance report information.

e Provides the opportunity to consult with appropriate members of the Legislature and
other stakeholders.

¢ Minimize the number of printed copies by using electronic versions where possible.

Cybersecurity Plans

As required by Executive Order 2017-02, the strategic plan should also include an update on
the agency’s adoption of the National Institute of Standards and Technology (NIST)
Cybersecurity Framework and implementation of Center for Internet Security (CIS) Controls.
Agencies were ordered to implement the first five CIS Controls by June 30, 2018. An update
on these efforts may be incorporated into the framework of the agency’s strategic plan if the
efforts fit within an agency goal, or may be included as an addendum.
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Red Tape Reduction Act

As instructed in the Red Tape Reduction Act (Executive Order 2019-02), each state agency is
required to designate a Rules Review Officer (RRO) “to undertake a critical and comprehensive
review of the agency’s administrative rules to identify costly, ineffective, or outdated
regulations.”

Each agency shall incorporate into its strategic plan a summary of how it will accomplish this
effort, including any associated goals, objectives, tasks, or performance targets. This
information may be included as an addendum.

Progress must also be reported annually through the agency’s performance report under the
profile of cases managed (see Part I-4 below). The following items must be reported:

e Number of Chapters of Administrative Code

e Number of Words in Administrative Code (Excluding Table of Contents and Index)

e Number of Restrictions in Administrative Code (Use of “shall,” “must,” “may not,”
“prohibited,” and “required.”)
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ATTACHMENT 5

Month | Strategic Planning Performance Reporting Budgeting Administrative Rules/Legislation | Communications
Jan Agencies and Institutions start The SBOE reviews NWCCU Board presents budget to the Rules and legislation are presented | SBOE presentations to
updating their strategic plan accreditation results as available. legislature to the legislature JFAC
based on SBOE guidance and
strategic plan. OSBE distributes annual
Fact Book to legislators
OSBE Financial
Aid/FAFSA Awareness
Feb Board approves K-20 Education Line item categories are OSBE presentation to
Strategic Plan developed and reviewed by the germane committees
Agencies and institutions submit Presidents’ Council and the
their strategic plans to the BAHR Committee
PPGA Committee for review
and discussion prior to April
Board meeting submittal.
Mar Agencies and Institutions Institutions and agencies revise
finalize their strategic plan performance measures and
updates for submission to the benchmarks to align with strategic
SBOE prior to April agenda plan.
cutoff.
Early-April agencies and institutions
submit proposed performance
measures/benchmarks (including
continued use of current measures,
if appropriate) for review/approval by
OSBE. (Note: These measures are
for the fiscal year beginning July 1 of
the previous year)
Apr SBOE reviews and approves SBOE/OSBE receives final DFM SBOE is briefed on next FY SBOE is briefed on new legislation
updated institution and agency performance reporting guidance (for | legislative appropriations as it as it impacts education agencies
strategic plans agencies and institutions). impacts education agencies and | and institutions.
institutions.
OSBE/SBOE receives final DFM | SBOE reviews and approves agency OSBE meets with institution
strategic plan guidance and institution proposed SBOE approves line item government affairs directors
performance measures and categories for the institutions. regarding impact of legislation and
benchmarks through strategic plan off-session legislative strategy
approval.
May SBOE Conducts SBOE Agencies and institutions submit

Governed institutions Presidents
evaluations

SBOE reviews self-assessment
and makes recommendations
for improvements.

Executive Director Conducts
Agency Heads evaluations.

legislative ideas for PPGA
Committee review and
recommendation to Executive
Director.
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Month | Strategic Planning Performance Reporting Budgeting Administrative Rules/Legislation | Communications
Jun OSBE provides MCO budget PPGA reviews and provides SBOE staff meets with
guidelines and templates to the guidance to Executive Director on legislators in Eastern
agencies and institutions for proposed agency and institution Idaho (Idaho Falls)
submission (prior to August legislative ideas.
Board agenda deadline).
OSBE/Executive Director submits
BAHR provides guidance on legislative ideas to DFM prior to the
submitted line items to required July 12 deadline.
institutions and agencies prior to
submittal of line items for SBOE
action in August.
Jul OSBE submits SBOE approved Agencies and institutions submit | New legislation from prior session

agency and institution strategic
plans (revised if required by the
Board) to DFM by the July 1
deadline.

estimated MCO budget to OSBE
prior to August Board agenda
deadline.

takes effect July 1.

Department of Administration
publishes proposed rules and 21
day review period is commenced.

Governor’s Office and DFM review
legislative ideas.

OSBE begins development of
approved legislative ideas into draft
legislation (as appropriate) for
consideration at August Board
meeting. Legislative language
submitted by August agenda
cutoff.

Aug Agencies and institutions submit
agency and institution performance
reports to OSBE in early-August.
Performance Measure reports
include Board required system wide
performance measures and
performance measures approved
from the strategic plans.

OSBE submits agency and
institution performance reports to
DFM by the required August 30
deadline.

-SBOE reviews and approves
final budget request for next FY.
-Draft budget request input to
DFM automated system (by
agencies and institutions) with a
copy of supporting materials sent
to OSBE.

-OSBE reviews agency and
institution budget submissions to
ensure compliance with SBOE
guidance.

In late-August all budget
documents returned to OSBE for
final submission to DFM and
LSO. DFM Deadline for submittal
August 30

Board approves any proposed
administrative rules. August 30 last
day to submit proposed legislative
ideas for next session to
DFM/Admin Rules

Proposed legislation is approved by
SBOE.

Proposed (final draft) legislation is
due to DFM August 16.

SBOE staff meets with
legislators in Southern
Idaho (Twin Falls) and
Eastern Idaho (Pocatello)

OSBE begins planning
for annual Fact Book
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Performance Reporting

Budgeting

Administrative Rules/Legislation

Communications

Final budget requests forwarded
to DFM and LSO by September
1st deadline.

Department of Administration
publishes proposed rules and 21
day review period is commenced.

OSBE planning for
College Application Week

SBOE reviews performance data
from institutions and agencies for
the previous year. Review forms the
basis for revising strategic plan.

Authorized budget request
revisions due to DFM October 30

DFM forwards legislation to LSO by
mid-October.

Board approves Pending Rules,
modifications are made based on
public comment.

SBOE staff meets with
legislators in North Idaho
(Lewiston/Moscow)

OSBE updates performance
measures to align with the Board’s
strategic plan.

-Proposed legislation in bill format
returned by LSO to OSBE for
review and final changes.
-Pending rules not approved in
October are approved. (Special
Board Meeting). Pending rules are
submitted to the legislature for
consideration. Temporary rules
take effect when approved by the
Board. Pending rules take effect at
the end of the legislative session.
November 29 final date for
submitting pending rules to
DFM/Admin rules for consideration
during next session.

OSBE annual College
Application Week

Month | Strategic Planning

Sep SBOE conducts self-
assessment.

Oct

Nov Staff develops and finalizes the
annual update to the strategic
plan.

Dec

Early-December is the final date
for changes to bills (legislative

proposals). Bills with substantive
changes are resubmitted to SBOE
for final approval at special Board
meeting if needed..

SBOE staff meets with
legislators in North Idaho
(Coeur d’Alene)

OSBE finalizes annual
Fact Book

OSBE coordinates with
institutions on JFAC
presentations

Annual Performance Report Presentations

Month/Year Institution/ | Agency
Location

February 2020 BSU ISDB /IPCSC/

April 2020 ul HERC/IDLA

August 2020 ISU ICTE/ IDPTV

October 2020 LCSC IDVR/EPSCoOR
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SUBJECT
Idaho College of Osteopathic Medicine Progress Report
REFERENCE
February 2016 Board approved Idaho State University (ISU) to

execute a collaborative affiliation agreement with the
Idaho College of Osteopathic Medicine, LLC (ICOM).

August 2016 Board approved execution of a Ground Lease for
ICOM to build its medical education building on the ISU
Meridian campus.

February 2017 Board approved amendment of ISU’s six-year plan and
authorized the university to begin engineering and
cost-estimating for expansion of the Anatomy and
Physiology (A/P) Lab Building Addition on the ISU
Meridian campus.

August 2017 Board approved License Agreement between ISU and
ICOM for the use of A/P Lab space.
April 2017 Board authorized ISU to enter into an Institution

Review Board MOU with ICOM and to proceed with
negotiations on an IRB Authorization Agreement.

October 2017 Board approved amendment to the License Agreement
for Space between ISU and ICOM for use of the ISU
A/P Lab space.

APPLICABLE STATUTES, RULE OR POLICY

Idaho State Board of Education Governing Policies & Procedures, Sections |1.J.
and V.1.5.

BACKGROUND / DISCUSSION

IRSA

In a February 25, 2016 special meeting, at the direction of then Governor Otter,
the Board authorized ISU to execute a Collaborative Affiliation Agreement between
ISU and ICOM, for the creation of a college of osteopathic medicine on the ISU-
Meridian campus. The term of the Agreement is for an initial period of forty (40)
years, with the opportunity to extend the lease for two (2) additional (10) year
periods. The affiliation agreement memorialized the public-private partnership
between ISU and ICOM, a private, for-profit college of osteopathic medicine.

The Agreement provides that two positions on the ICOM Board of Trustees will be
designated for individuals who are employees or otherwise affiliated with the ISU.
President Satterlee and Dr. Rex Force are ISU’s current designees on the ICOM
Board of Trustees. In August 2016, the Board authorized ISU to enter into a
Ground Lease Agreement with ICOM for 2.8 acres on ISU’s Meridian campus as
the site for the construction of a building to house the osteopathic school. The term
of the lease is for an initial period of forty (40) years, with the opportunity to extend
the lease for two (2) additional (10) year periods.
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ICOM “agreed to create a significant fund to stimulate and assist sponsoring
institutions to evaluate and pursue the creation of new graduate medical education
residencies in Idaho, Montana, North Dakota, South Dakota and Wyoming.”
(Governor Otter New Release, February 25, 2016)

ICOM received a $3.85M tax reimbursement incentive from the state. In October
2016, ICOM announced proceeds from this business tax break will be split
between “annual scholarships and contributions to a scholarship endowment
established by ICOM and the Idaho State University Foundation...Scholarships
and endowment contributions will begin once ICOM achieves
accreditation...Students who complete their undergraduate degrees at Idaho State
University will be given preference for the scholarships.”
(https://www.idahostatesman.com/news/business/article107776557.html)

“‘ICOM received pre-accreditation status with the ability to recruit in December
2017 from the American Osteopathic Association Commission on Osteopathic
College Accreditation (COCA). Pre-accreditation status is reviewed annually to
assess the academic progress of the first, second and third year classes through
graduation. Full accreditation is typically granted prior to when a new school
graduates its first class.” (https://www.idahocom.org/about/faqg/)

ICOM’s inaugural class of 162 students (42 from ldaho) began in August 2018.
Students complete their first two years of didactic training at ICOM, followed by
their final two years of clinical rotations through regional sites — primarily in ID, MT,
ND, SD and WY.

IMPACT

This progress report serves to inform the Board of the growth and advancement of
ICOM in the Treasure Valley.

ATTACHMENTS

Attachment 1 — ICOM Progress Report

STAFF COMMENTS AND RECOMMENDATIONS

Dr. Tracy Farnsworth, President and CEO, and Dr. Thomas Mohr, Dean and Chief
Academic Officer, will provide an overview of ICOM’s major milestones to date,
including the status of ICOM’s affiliation agreement with ISU; profiles of student
applicants and matriculants comprising the Classes of 2022, 2023, 2024, and
2025; a summary of overall student academic performance to date; an overview
of clinical clerkship affiliations; and ICOM’s plans to help grow graduate medical
education in Idaho and beyond.

BOARD ACTION

This item is for informational purposes.
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Dr. Tracy J. Farnsworth
President & CEO

Dr. Thomas J. Mohr
Dean & CAO

~ Progress & Status To Date
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Why ICOM?

ICOM WAS ANNOUNCED ON FEBRUARY 25, 2016 BY GOVERNOR
C.L. "'BUTCH" OTTER AND IDAHO STATE UNIVERSITY PRESIDENT
ART VAILAS IN RESPONSE TO THE ACUTE AND GROWING
SHORTAGE OF PHYSICIANS IN IDAHO AND THE MOUNTAIN WEST.

ICOM HAS AN INTENDED FOCUS ON PRIMARY CARE IN RURAL
IDAHO AND BEYOND.

IRSA TAB 1 Page 2



ICOM ANNOUNCED
February 2016

PRE-ACCREDITATION GRANTED BY COCA
April 2017

Timeline

GROUNDBREAKING
May 2017

PROPRIETARY SCHOOL REGISTRATION
GRANTED BY SBOE

May 2017



CLASS OF 2022 MATRICULATES
August 2018

RIBBON CUTTING CEREMONY
September 2018

CLASS OF 2023 MATRICULATES
July 2019

CLASS OF 2024 MATRICULATES
July 2020



CLASS OF 2022 BEGINS CLINICAL
ROTATIONS

July 2020

CLASS OF 2025 MATRICULATES
July 2021

FULL COCA ACCREDITATION
(PROJECTED)

April 2022

INAUGURAL COMMENCEMENT
CEREMONY

May 2022
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ICOM & Idaho State University

PUBLIC/PRIVATE PARTNERSHIP

ICOM located on ISU-Meridian Campus
ISU President Kevin Satterlee serves on ICOM Board
ISU Vice Provost Rex Force serves on ICOM Board
Treasure Valley Anatomy & Physiology Lab (TVAPL)
Interprofessional Education

Research Collaboratives
DO/MHA/MPH Degree Options
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Student Profile

NUMBER NUMBER RECRUITMENT ARTICULATION
FROM IDAHO FROM REGION OUTLOOK AGREEMENTS
Across Cohorts Across Cohorts e 4,374 Designations e [daho State

2022, 2023 & 2024 2022, 2023 & 2024, for Class of 2025 e Boise State

102 (22%) students 142 (30%) students e 2,870 Applications e College of Idaho
are from |daho. are from ICOM's for Class of 2025 e | ewis & Clark State

five-state region. e 600-900 e Northwest
Interviews Nazarene

40+ States Represented and MCAT 65th Percentile
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Academic
Performance

Overall student performance remains strong and at
expected levels for a new college of osteopathic
medicine.

ICOM earned a 93% first-time pass rate on
COMLEX Level 1.

As of September 1, ICOM maintained a 98% student
retention rate.
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Clinical Placements

903 students completing rotations in Idaho.

40 students completing rotations in Montana, North
Dakota and South Dakota.

17 students completing rotations outside of ICOM's 5-
state region - (12 NY; 5 MS).
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Graduate Medical
Education (GME)

e Develop ICOM GME strategic plan

e Create ICOM Office of GME/CME

e Launch the Mountain States Institute for Graduate
Medical Education

e Seek and provide funding for partner GME
iInstitutions

IRSA TAB 1 Page 10



SUMMARY

State-of-the-art College of Medicine
Talented Faculty & Staff
Academically Prepared Students

COME VISIT US!

We would like to invite you to visit our
campus in Meridian



OUR SOCIAL
PAGES

NNNNNNNNNNNNNNNNNNNNNNNNNNNNNNNNNNNNNN

TWITTER

@1dahocom

FACEBOOK

@1dahoDOcom

INSTAGRAM

@ldahocom
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SUBJECT
Board Policy Ill.F, Program Prioritization — First Reading
REFERENCE
May 2013 The Board directed institutions to institute a

prioritization of programs process consistent with
Robert Dickeson'’s prioritization principles, and further
directed the institutions to use a quintile prioritization
approach and communicate to the Board the criteria
and weighting to be used after consultation with their
respective campuses.

June 2013 The Board approved the program prioritization
proposals for Idaho State University (ISU), Boise State
University (BSU) and University of ldaho (Ul) as

presented.

August 2013 The Board approved the program prioritization
proposal for Lewis-Clark State College as presented.

October 2013 The Board was presented with an update on program
prioritization.

August 2014 The Board was presented with the results of program

prioritization and reminded institutions that program
prioritization needed to be integrated into their
budgeting and planning practices.

June 2015 The Board was presented with an update on the
implementation of program prioritization.

August 2016 The Board was presented with an update on the
implementation of program prioritization.

December 2018 The Board was presented with an update on the
implementation of program prioritization.

August 2019 The Board approved the first reading of new Board
Policy Ill.F., Program Prioritization.

October 2019 The Board approved the second reading of new Board

Policy Ill.F., Program Prioritization.

APPLICABLE STATUTES, RULE OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section V.B.
Budget Policies.
Section 33-113, Idaho Code.

BACKGROUND/DISCUSSION
The Board’s Bylaws require any actions that impact the ongoing future behavior at
the institutions to be incorporated into Board policy. Board Policy V.B. Budget
policies includes a reference to the process adopted by the Board (June 2013) and

! Prioritizing Academic Programs and Services: Reallocating Resources to Achieve Strategic Balance
(Jossey-Bass, 2nd ed; 2010).
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an annual reporting requirement. At the December 20, 2018 Board meeting, staff
were directed to move program prioritization policies to Board Policy Section Il
Postsecondary Affairs. One such policy included provisions that would require
institutions under the Board’'s governance to integrate program prioritization into
their planning and budgeting processes. This policy establishes evaluation criteria
for programs and services with specific tangible objectives that align with what was
adopted by the Board in 2013.

The policy currently requires institutions to integrate program prioritization for
academic and non-academic programs, and requires both academic and non-
academic programs to be “grouped into quintiles based on relative cost efficiency
and effectiveness.”

IMPACT

The proposed revisions will change “academic and non-academic” to “instructional
and non-instructional” and would clarify that “instructional” programs include both
academic and career technical education programs. The proposed changes will
also remove the requirement for institutions to group non-instructional programs
into quintiles based on relative cost efficiency and effectiveness. Quintiling of
instructional programs (including both academic and career technical education)
would still be required. Rigorous evaluation of non-instructional programs will also
still be required.

ATTACHMENTS

Attachment 1 — Board Policy III.F., Program Prioritization — First Reading

STAFF COMMENTS AND RECOMMENDATIONS

IRSA

Institutions have reported that placing non-instructional programs into quintiles
based on cost efficiency and effectiveness serves little purpose given the nature of
most non-instructional programs. Examples of non-instructional programs include
Title IX, facilities, human resources, legal counsel, registrar, financial aid, and so
forth. These programs are not revenue generating but are critical to the mission of
the institution. Some are even required by law. Hence, quintiling these non-
instructional programs based on relative cost-effectiveness is not a meaningful
exercise. Most institutions have also reported that placing such programs into
quintiles serves only to demoralize the people involved. It is usually the case that
programs in the lowest quintiles are core non-instructional functions that
institutions could not legally or ethically discontinue. All institutions are committed
to rigorously evaluating and improving their non-instructional programs, but seek
relief from quintiling. Institutions do report finding value in evaluating and quintiling
instructional programs, and will continue to do so in compliance with policy as part
of their program prioritization efforts.

Board staff support the proposed policy amendments.
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BOARD ACTION
| move to approve the first reading of Board Policy Ill.F, Program Prioritization as
submitted in Attachment 1.

Moved by Seconded by Carried Yes No

IRSA TAB 2 Page 3
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I[daho State Board of Education

GOVERNING POLICIES AND PROCEDURES
SECTION: Ill. POSTSECONDARY AFFAIRS
SUBSECTION: F. Program Prioritization Oetober2019 February 2021

Program Prioritization

The University of Idaho, Boise State University, Idaho State University and Lewis-Clark
State College shall integrate program prioritization into their respective strategic planning,
programming (academic—instructional and nonacademic-instructional) and budgeting
processes. As part of the program prioritization process the institutions shall conduct an
evaluation of programs and services with specific and tangible objectives, and with a
focus on specific evaluation criteria.

1. All academic-instructional programs, which include academic and career technical
programs, shall be evaluated with an emphasis on:
a. External demand
b. Quality of outcomes
c. Costs and other expenses.

2. Additional criteria may be considered by institutions to evaluate programs. This criteria
can be weighted within the evaluation process as the institution determines
appropriate. Criteria may include:

History, development and expectations of the program

External demand

Internal demand

Quiality of inputs and processes

Quality of outcomes

Size, scope and productivity

Revenue and other resources generated

Costs and other expenses

Impact, justification and overall essentiality

Opportunity analysis

TT QM0 o000

3. Criteria for evaluation of non-academicinstructional programs may include:
Key objectives and how they are measured

Services provided and to which customers

Position-by-position analysis

Unmet needs and demands

Opportunities for collaboration and restructuring

Opportunities to share skill sets and resources

Opportunities for cross-training

Technological improvements that are cost effective

Process improvements to streamline operations

TT@me o0 oD
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j.  Outsourcing exploration to improve service and cut costs
This criteria may be weighted as each institutions determines appropriate.

4. Academic-Instructional and non-academicinstructional programs shall be evaluated
as outlined in this policy. andlnstructional programs shall be grouped into quintiles

based on relative cost efficiency and effectiveness.

All instructional program reviews shall include an indicator of which quintile the
program falls into. -Annual program prioritization updates shall provide a description
of the progress achieved toward implementing findings and recommendations. These
are to be submitted annually to the beard-Board by the institutions in a format and
timeline established by the Executive Director.

5. Institutions shall conduct program prioritization at least once every five years. Final

reports must include:

a. Programs that will be improved through advancements in efficiency, quality,
productivity, and focus.

b. Opportunities for improvements to organizational structure and function

c. Programs considered for consolidation or discontinuation as based on cost of
delivery and degree of relevance and impact.

d. Estimated institutional savings and efficiencies created through implementation of
recommendations.

6. As part of program planning processes pursuant fo Board Policy Ill.Z. and
postsecondary program approval and discontinuance processes pursuant to Board
Policy Ill.G., institutions must provide the beard-Board with information on how
planned and proposed program action addresses needs identified from program
prioritization.

7. Program prioritization processes must involve a diverse range of stakeholder
representation at each institution. Methodology will be reported to the Board and must
be transparent to institution communities while meeting the outcomes defined in this
section of Board Policy.
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SUBJECT
Board Policy IlI.N., Statewide General Education — Second Reading
REFERENCE

June 1996 The Board adopted a common course listing for
general education core.

December 2016 The Board approved the first reading of Board Policy
[1I.N. clarifying oral communication competencies.

February 2017 The Board approved the second reading of Board
Policy I11.N.

August 2017 The Board approved the first reading of Board Policy
[II.LN. amending the makeup of the committee and
setting a timeline for competency review.

October 2017 The Board approved the second reading of Board
Policy I11.N.

August 2018 The Board approved the first reading of proposed
amendments to Board Policy Ill.N. establishing a
common course indexing system within the General
Education Matriculation (GEM) framework to assist
with transfer.

October 2018 The Board approved the second reading of proposed
amendments to Board Policy Ill.N. establishing the
common course index system within the General
Education Matriculation framework.

August 2019 The Board approved the first reading of proposed
amendments to Board Policy III.N. clarifying process
for changes to common course index.

October 2019 The Board approved the second reading of proposed
amendments to Board Policy III.N. clarifying process
for changes to common course index.

October 2020 The Board approved the first reading of proposed

amendments to Board Policy III.N. designating the
Executive Director or designee as chair of the GEM
Committee.

APPLICABLE STATUTES, RULE OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section IlI.N.,

BACKGROUND/DISCUSSION

IRSA

General Education

The policy currently designates the Chief Academic Officer of the State Board of
Education as the chair of the Statewide General Education Matriculation (GEM)
Committee. The proposed amendments designate the Executive Director of the
Board, or his/her designee, as the chair of the GEM Committee. In addition, the
proposed amendments clarify that institutions shall make course transfer
information accessible and transparent on their own websites. Amendments also
provide minor technical corrections throughout the document.
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IMPACT

It is standard practice throughout Board policy to define the Executive Director or
their designee as the primary Board functionary. Approval of the amendments will
align the policy with this standard practice and provide greater flexibility and
effectiveness in administration of general education work throughout the state. The
amendments will also improve the readability and accuracy of the policy as well as
make the policy more generally applicable to current practices in maintaining and
advising course transfer articulations statewide.

ATTACHMENTS
Attachment 1-Board Policy Ill.N., Statewide General Education — Second Reading

STAFF COMMENTS AND RECOMMENDATIONS
There were no comments or changes between the first and second reading of this
policy. Board staff recommends approval.

BOARD ACTION
| move to approve the second reading of proposed amendments to Board Policy
[II.N., Statewide General Education, as submitted in Attachment 1.

Moved by Seconded by Carried Yes No
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ATTACHMENT 1

I[daho State Board of Education

GOVERNING POLICIES AND PROCEDURES
SECTION: Ill. POSTSECONDARY AFFAIRS
SUBSECTION: N. Statewide General Education October2019December 2020

In our rapidly-changing world, students need to understand how knowledge is generated
and created. They need to adapt to new krowledge-and-opportunities as they arise; as
well as effectively communicate and collaborate with increasingly diverse communities
and ways of knowing. In combination with a-student’s—major_coursework, general
education curriculum prepares students to use multiple strategies in an integrative
manner; to explore, critically analyze, and creatively address real-world issues and
challenges. General education course—work provides graduates—students with an
understanding of self, the physical world, and the-developmentand-functioning-ef-human
society—;—and-its cultural and artistic endeavors; as well as an understanding of the
methodologies, value systems, and thought processes employed in human inquiries.
General education helps instill students with the personal and civic responsibilities of
good citizenship—General-education-, and prepares-graduates-as them to be adaptive,
life-long learners.

This subsection-policy shall apply to the University of Idaho, Boise State University, Idaho
State University, Lewis-Clark State College, College of Eastern Idaho, College of
Southern ldaho, College of Western Idaho, and North Idaho College (hereinafter
“institutions”).

1. The state of Idaho’s general education framework for Associate of Arts, Associate of
Science, and Baccalaureate degrees, outlined below in Figure 1, shall be:

ot | . et be. thirbv-cix (36 . _

a. Thirty (30) credits or more of the general education curricula must fit within the
general education Matriculation (GEM) competency areas defined in subsection 4
of this policy-, and

b. Six (6) or more credits of the general education curricula, which are reserved for
institutions to address the specific mission and goals of the institution. For this
purpose, institutions may create new competency areas or they may choose to
count additional credits from GEM competencies. Regardless, these institutionally
designated credits must have learning outcomes linked to Association of American
Colleges and Universities (AAC&U) Essential Learning Outcomes.

Fig. 1: General education framework reflecting AAC&U Essential Learning
Qutcomes

N
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GEM (30 cr. or more) Institutional (6 cr. or more)

/N

Integrative Skills  Ways of Knowing

2. The intent of the general education framework is to:

a. Establish statewide competencies that guide institutions’ determination of
courses that will be designated as GEM courses:

b. Establish shared rubrics that guide course/general education program
assessment; and

c. Create a transparent and seamless transfer experience for undergraduate
students-

3. There are six (6) GEM competency areas. The first two (2) emphasize integrative
skills intended to inform the learning process throughout general education and
major. The final four (4) represent ways of knowing and are intended to expose
students to ideas and engage them in a broad range of active learning experiences.
Fhose-The GEM competenciesy areas are as listed:

~PoO0TD

Written Communication

Oral Communication

Mathematical Ways of Knowing
Scientific Ways of Knowing

Humanistic and Artistic Ways of Knowing
Social and Behavioral Ways of Knowing

4. GEM courses in each area shall include the following competencies:-

a. Written Communication:

o=

Upon completion of a course in this category, students are able to

demonstrate the following competencies:-

Vi.

IRSA

Use flexible writing process strategies to generate, develop, revise, edit, and
proofread texts.

. Adopt strategies and genre appropriate to the rhetorical situation.

Use inquiry-based strategies to conduct research that explores multiple and
diverse ideas and perspectives, appropriate to the rhetorical context.

Use rhetorically appropriate strategies to evaluate, represent, and respond to
the ideas and research of others.

Address readers’ biases and assumptions with well-developed evidence-
based reasoning.

Use appropriate conventions for integrating, citing, and documenting source
material as well as for surface-level language and style.
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ATTACHMENT 1
vii. Read, interpret, and communicate key concepts in writing and rhetoric.

b. Oral Communication:

b- Upon completion of a course in this category, students are able to
demonstrate the following competencies:-

i. Research, discover, and develop information resources and structure spoken

messages to increase knowledge and understanding.

ii. Research, discover, and develop evidence-based reasoning and persuasive
appeals for ethically influencing attitudes, values, beliefs, or behaviors.

iii. Adapt spoken messages to the diverse personal, ideological, and emotional
needs of individuals, groups, or contexts.

iv. Employ effective spoken and nonverbal behaviors that support
communication goals and illustrate self-efficacy.

v. Listen in order to effectively and critically evaluate the reasoning, evidence,
and communication strategies of self and others.

vi. Understand key theories, perspectives, principles, and concepts in the
Communication discipline, as applied to oral communication.

c. Mathematical Ways of Knowing:

& Upon completion of a course in this category, a student is able to
demonstrate the following competencies:-

i. Read, interpret, and communicate mathematical concepts.
ii. Represent and interpret information/data.
iii. Select, execute and explain appropriate strategies/procedures when solving
mathematical problems.
iv. Apply quantitative reasoning to draw and support appropriate conclusions.

d. Scientific Ways of Knowing:

& Upon completion of a course in this category, a student is able to
demonstrate at least four (4) of the following competencies:-

i. Apply foundational knowledge and models of a natural or physical science to
analyze and/or predict phenomena.

ii. Understand the scientific method and apply scientific reasoning to critically
evaluate arguments.

ii. Interpret and communicate scientific information via written, spoken and/or
visual representations.

iv. Describe the relevance of specific scientific principles to the human
experience.

v. Form and test a hypothesis in the laboratory or field using discipline-specific
tools and techniques for data collection and/or analysis.

e. Humanistic and Artistic Ways of Knowing:

IRSA
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e Upon completion of a course in this category, students are able to
demonstrate at least five (5) of the following competencies:-

i. Recognize and describe humanistic, historical, or artistic works within
problems and patterns of the human experience.
ii. Distinguish and apply terminologies, methodologies, processes,
epistemologies, and traditions specific to the discipline(s).
iii. Perceive and understand formal, conceptual, and technical elements specific
to the discipline.
iv. Analyze, evaluate, and interpret texts, objects, events, or ideas in their
cultural, intellectual or historical contexts.
v. Interpret artistic and/or humanistic works through the creation of art or
performance.
vi. Develop critical perspectives or arguments about the subject matter,
grounded in evidence-based analysis.
vii. Demonstrate self-reflection, intellectual elasticity, widened perspective, and
respect for diverse viewpoints.

f. Social and Behavioral Ways of Knowing:

£ Upon completion of a course in this category, students are able to
demonstrate at least four (4) of the following competencies.

i. Demonstrate knowledge of the theoretical and conceptual frameworks of a
particular Social Science discipline.

ii. Develop an understanding of self and the world by examining the dynamic
interaction of individuals, groups, and societies as they shape and are
shaped by history, culture, institutions, and ideas.

iii. Utilize Social Science approaches, such as research methods, inquiry, or
problem-solving, to examine the variety of perspectives about human
experiences.

iv. Evaluate how reasoning, history, or culture informs and guides individual,
civic, or global decisions.

v. Understand and appreciate similarities and differences among and between
individuals, cultures, or societies across space and time.

5. General eEducation Requirements
a. This subsection applies to Associate of Arts, Associate of Science, and
Baccalaureate degrees. For the purpose of this policy, disciplines are indicated

by courses prefixes.

General education curricula must reflect the following credit distribution:

Competency Area Minimum Credits
Written Communication 6
Oral Communication 2
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Mathematical Ways of Knowing 3

Scientific Ways of Knowing 7 (from two different disciplines with
at least one laboratory or field
experience)

Humanistic and Artistic Ways of 6 (from two different disciplines)

Knowing

Social and Behavioral Ways of Knowing | 6 (from two different disciplines)

Institutionally-Designated Credits 6

i. GEM courses are designed to be broadly accessible to students regardless
of major, thus college-level and non-GEM pre-requisites to GEM courses
should be avoided unless deemed necessary by the institution.

ii. Additional GEM courses, beyond the general education curricula, may be
required within the major for degree completion.

b. This subsection pertains to Associate of Applied Science (AAS) degrees.

i. The general education curricula for the AAS degree must contain a minimum
of fifteen (15) credits, so distributed in the following areas:

Competency Area Minimum Credits
Written Communication 3

Oral Communication

Mathematical Ways of Knowing

Social and Behavioral Ways of Knowing
Any general education course including
institutionally designated courses

3
3
3
3

c. GEM courses and institutionally designated courses shall transfer as meeting an
associated general education competency requirement at any institution pursuant
to Board policy Section I11.V.

6. Governance of the General Education Program and Review of Courses

a. GEM courses are developed by faculty and approved via the curriculum approval
process of the institution delivering the courses. Faculty discipline groups
representing all institutions shall meet at least annually or as directed by the
Board, to ensure consistency and relevance of general education competencies
and courses approved for their respective GEM competency areas.

b. Common Course Indexing is developed for courses offered within the GEM
framework to provide greater transparency and seamlessness within transfer
processes at ldaho’s postsecondary institutions. -Common--indexed courses are
accepted as direct equivalents across institutions for transfer purposes. -Common
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ATTACHMENT 1
course indexing shall include common course prefix, common course number,
common course title, and common GEM discipline area designation. -The common
course number shall be three digits in sequence, but can be preceded by a single
digit if four numbers are utilized by the institution (x###).

The common course list shall be approved by the Board on an annual basis and
shall be maintained by the Board office. Changes to the list may be proposed by
faculty discipline groups to the General Education Matriculation Committee.
Proposed additions or removal of courses on the common course list must be
reviewed by the General Education Matriculation Committee prior to Board
approval. The request to remove a common-indexed course from an institution’s
academic catalog must be approved by the Board.- The request to discontinue a
course must be submitted in writing by the institution to the Board office. -The
request shall be submitted no less than a year in advance and provide rationale
for the inability to offer the course.

The General Education Matriculation Cemmitiee(GEM) Committee)—Fhe-GEM
Cemmittee; -shall consist of a Board-appointed representative from each of the
institutions-appointed-by-the-Board; -a representative from the Division of Career
Technical Education:;;-as-an-ex-cfficic-member—as-wellas a representative from
the Idaho Registrars Council, as an ex-officio member; and the Executive Director
of the Board, Office-of the-State Board-of Education-or designeeChief-Academic
Officer, who shall serve as the chair to-of the committee. To ensure alignment with
AAC&U Essential Learning Outcomes and subsection 1, the Committee shall meet
at least annually to review the competencies and rubrics of the general education
framework. The Committee shall make recommendations to the Board regarding
the general education framework and the common course list. The Committee
shall review and make recommendations on the general education competencies
as necessary. GEM Committee duties are prescribed by the Board, including those
that may involve addressing issues related to competency areas and course
offerings. -The GEM Committee reports to the Council on Academic Affairs and
Programs.

The institutions shall identify all general education courses in their curricula and

identify them-en-the-state-transferweb-portal the-in a manner that is easily

accessible by the public via their respective websites, as well as relevant web
resources maintained by the Board office.
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SUBJECT
Board Policy I1I.S. Remedial Education — Second Reading

REFERENCE

June 2012
April 2015

June 2015

September 2017

December 2017

February 2018

August 2019

October 2019

October 2020

The Board approved the Complete College Idaho Plan.

The Board approved the first reading of changes to Board
Policy III.S. A major change to this policy is the incorporation
of the three Board approved remediation models.

The Board approved the second reading of changes to Board
Policy Ill.S. These changes updated definitions and
incorporated the three (3) Board approved forms of remedial
education: Accelerated Model, Corequisite Model, Emporium
Model.

The Board adopted the Governor’s Higher Education Task
Force recommendations, which includes corequisite support
strategies for remedial instruction.

The Board approved the first reading of changes to Board
Policy III.S. Board adopts the Governor’s Higher Education
Task Force recommendations, which includes Complete
College America ‘Game Changer’ strategies.

The Board approved the second reading of changes to Board
Policy IIl.S. Proposed amendments updated the policy to
better align with changes identified by Complete College
America to help with implementation and student support.
The Board approved the first reading of changes to Board
Policy IlI.S.

The Board approved the second reading of changes to Board
Policy IlI.S.

The Board approved the first reading of changes to Board
Policy III.S. defining additional terms and expanding the
definition of “student readiness.”

APPLICABLE STATUTES, RULE OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section III.S.

BACKGROUND/DISCUSSION

Proposed policy amendments restructure the policy for enhanced readability and
improved interpretation, update several definitions, provide an expanded definition
for “Student Readiness,” and adjust the date of discontinuance of the requirement
of remedial courses and other prerequisite courses for students needing additional
support by one year. The amendments also provide additional flexibility to
institutions regarding acceptable remediation approaches in the College Algebra

IRSA

pathway.
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IMPACT

These amendments will clarify for institutions the various levels of student
readiness and allow them to better and more flexibly provide students, based on
these levels, with options to ensure their long-term college success. Amendments
will also promote continued implementation of Complete College America
Momentum Pathways strategies and the Board’s Complete College Idaho plan,
while also being responsive to the difficulties and realities posed by the pandemic.
The amendments do not change current reporting requirements, whereby
institutions are required to report success rates in corequisite support models and
remedial courses annually to the Board.

ATTACHMENTS
Attachment 1 — Board Policy Ill.S., Remedial Education — Second Reading

STAFF COMMENTS AND RECOMMENDATIONS
There were no comments or changes between the first and second reading of this
policy. Board staff recommends approval.

BOARD ACTION

| move to approve the second reading of proposed amendments to Board Policy
l1l.S., Remedial Education, as submitted in Attachment 1.

Moved by Seconded by Carried Yes No
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ATTACHMENT 1

Idaho State Board of Education

GOVERNING POLICIES AND PROCEDURES
SECTION: Ill. POSTSECONDARY AFFAIRS
SUBSECTION: S. Remedial Education October2019December 2020

1. Coverage
This subsection shall apply to the University of Idaho, Idaho State University, Boise
State University, Lewis-Clark State College, College of Eastern Idaho, College of
Southern Idaho, College of Western Idaho, and North Idaho College.

2. Definitions

b-a. Co-requisite Course Model means a delivery model whereby remedial
instruction is delivered as a separate course or lab S|multaneously with eellege

qatewav course.

eDb. Co-requisite Support means academic courses or content that supplements
the content of gateway mathematics and English courses during the same
academic term to increase the success rates for students in need of additional
support._Board-approved approaches of co-requisite support include the Co-
requisite Course Model, the Embedded Model, and the Emporium Model.

é-c. Embedded Model means a combined deliverymeodel-approach whereby
remedial content is_delivered as a part of the content delivered-through of a
gateway courses.

ed. Emporium Model means a delivery model whereby remedial support is
delivered in a computer lab setting where students receive individualized
instruction from faculty and engagement with technology--based programs.

f.e.Gateway course means -the-first postsecondarymathematics-orEnglish-course
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¢-f.Remedial Courses means a courses that-arewhere credits earned may not apply
toward the general education requirements for a certificate or degree, and which
may have one or more of the following characteristics:

i. dDesigned for students in-need-ofadditional-suppeort who are academically

unprepared -to succeed in gateway courses in mathematics or English-ard,

i.  rRequired to be completed before an academically unprepared student may

enroll in the gateway course for that subject,.- Remedial Courses-may-take

iii. eourses-nNumbered below 100,

iv. which-sServe as a duplication of secondary curriculum,

Hv.  -ereeurses|nclude content and support services in basic academic skills,
including Adult Basic Education, to prepare academically unprepared

students for college level content and-are-apre-requisite-to-enrolling-in-the
colooodlonnleeoibome o cne Lo o coipen

g. Student Readiness means a determination about student preparedness for
college-level mathematics and English, and includes the following three levels:

i. Academically Prepared Students are students who have been identified
by an institution’s placement process as prepared to successfully take
gateway mathematics or English courses without additional academic
content or interventions.

ii.  Students in Need of Additional Support means-are students who have
been identified by the an institution’s placement process as
underprepared to take gateway mathematics andor English courses
without additional academic content or interventions.

Kii.  Academically Unprepared Students are students who have been identified
by an institution’s placement process as unprepared to successfully take
gateway mathematics or English courses without first completing
additional academic content or interventions.

3. This policy applies to the following common-numbered gateway courses: MATH x123
Math in Modern Society;, MATH x143 College Algebra;,-and MATH x153 Statistical
Reasoning-, and -Thegateway-ceurse-for-English is ENGL x101 Writing and Rhetoric
I, or equivalent courses. The State Board of Education has approved the Co-requisite
Course Model, Embedded Model, and Emporium Model as the methods for serving
students in need of additional support in mathematics and English general education.
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Students enrolling into Co-requisite Support shall be provided with the option to do so
in one of the defined models.

—a. Institutions may alse-pilot the use of additional alternative delivery models,
provided the models are evidence based; evidence need not be Idaho specific.
Institutions choosing to exercise this pilot option shall notify both the Council on
Academic Affairs and Programs and the Instruction, Research, and Student

Affairs Committee of:
a—Ftheir intent to pilot a new delivery model;: and

i——b-—TFthe results of said pilot.

_Piloted models must be assessed annually and may be continued and scaled
beyond the first year if the pilot achieves equal or greater success rates in
students completing gateway mathematics and English courses as compared to
rates achieved in approved Co-requisite Support models.

3.4. Each institution shall maintain a mechanism for diagnestictesting-assessing and
evaluating student preparedness in_mathematics and English language arts—and
mathematies, and provide corrective-measures-support and interventions for students

identified as needing additional supports or as academically unprepared.

5. All students, regardless of readiness level, shall have the opportunity to complete their
gateway mathematics and English courses within their first academic year.

a. Academically prepared students shall be encouraged to complete their
gateway mathematics and English courses within their first academic
semester.

b. -Effective Fall 20242, completion-of-a-non-gateway-course-students in need of
additional support shall not be required ferenrelimentinto complete a remedial

course prior to enrollment in the following gateway courses-: MATHx123,
MATHx143, MATHx153, and ENGL x101. Such students shall be encouraged
to enroll directly in a corequisite course, except for students in the MATHx143
pathway, who may be encouraged to enroll in a corequisite course OR be
required to complete a non-remedial prerequisite general education math
course prior to enrollment in MATHx143.

I. Students who completinge a co-requisite gateway course shall not be
required to take a placement exam for enrollment in a subsequent
course.

ii. Co-requisite gateway courses will not exceed five semester credits_nor
Fhesecoursesshallnet-be made available for dual credit purposes.
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iil. Success rates in co-requisite support models, including co-requisite
gateway courses, and-remedial-courses-shall be reported annually to
the Board.

C. Academlcallv unprepared Sstudents dete#mmeel—te—leeemﬁqeed—ef—ms#uenen—ai

may be requwed to enroII ina remedlal course. The remedial sequence required
of these students shall be designed to ensure the student has the opportunity
to enroll in the gateway course within the first academic year.

#i. -Student enrolliment in a remedial course must be identified by the
institution and approved through established institutional processes.

ii. Students enrolled in a remedial course who qualify for a co-requisite
gateway course must be made aware of their eligibility options, and
counseled on the best option for their individualized circumstances.

wiii. Courses-thatare-notcollege-level-Remedial courses may be made

available to high school students and postsecondary students who
elect to enroll with the understanding the course is not required for
gateway course enrollment.

viiv. Credits earned in remedial courses may not apply toward the
requirements for a certificate or degree.

viv. Success rates in remedial courses shall be reported annually to the
Board.
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LEWIS-CLARK STATE COLLEGE

SUBJECT

Graduate Certificate in Nursing Management and Leadership

APPLICABLE STATUTE, RULE, OR POLICY

Idaho Code §33-3101

Idaho State Board of Education Governing Policies & Procedures, Section IIl.Z.,
Planning and Delivery of Postsecondary Programs and Courses

BACKGROUND/DISCUSSION

IRSA

Prior to the 2020 Legislative Session, Idaho Code §33-3101 limited Lewis-Clark
State College (LC State) to instruction in four year college courses in science, arts
and literature. Such courses or programs are usually included in liberal arts
colleges leading to the granting of a baccalaureate degree, and career technical
education courses or programs of less than four years. The passage of H395
(2020) removed the restriction, allowing the college to offer such programs as the
State Board of Education may approve.

LC State is Idaho’s baccalaureate nursing education provider from McCall to the
Canadian border. Articulations and transfer plans are in place for University of
Idaho and North Idaho College students to transfer seamlessly into LC State’s
Bachelor of Science in Nursing tracks.

Two of LC State’s primary industry partners, Kootenai Health (Region I) and St.
Joseph Regional Medical Center (Region Il) have requested additional educational
opportunities for their nurses, specifically in the areas of management and
leadership. In response to this request, an undergraduate certificate was created
in 2018. There remains an unmet need among those nurses already prepared at
the Bachelor of Science in Nursing (BSN) level and wishing to move into formal
leadership positions.

LC State proposes a fully online graduate certificate in Nursing Management and
Leadership in response to this unmet need. The certificate will be the initial
graduate offering in this area. LC State has plans in place to bring forward a
proposal for a full master’s in Nursing Management and Leadership in early 2021
and has added this to their three-year plan. No Idaho school offers such a program.
The target audience for the proposed certificate is the BSN-prepared nurse
seeking advancement into a management or leadership role.

This proposed, 13-credit, online graduate certificate focuses on development of

management skills and refinement of supervisory and leadership skills through a
combination of business and nursing coursework. At the completion of the
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certificate, students will be well prepared for various nursing administration and
leadership roles, with a more in-depth understanding of human resource policies,
personnel management, leadership styles, and budgetary processes.

IMPACT

The proposed certificate will require the creation of three new nursing courses. LC
State will utilize existing faculty and adjunct resources to offer the projected new
course sections. Graduate students will be charged the same facilities, activity,
and technology fees as undergraduate students and will also pay an additional $15
per credit fee to support the Learning Management System. Full-time, in-state
students will be charged $9,000 per year ($4,500 per semester), and part-time
students will be assessed $450 per credit.

The certificate program capacity is 20 students. The minimum enrollment is five
part-time students, typically enrolling in three to nine credits/year. It is expected
that most students will attend part-time. It is anticipated that minimum enrollment
will be reached in the first year of full implementation of the certificate program. It
will likely take two to three years for the program to reach its enroliment capacity.
Should enrollment exceed projections, LC State will consider reallocation of
resources to support the full complement of students admitted to the program. As
LC State anticipates offering a full master’s degree in Nursing Management and
Leadership, within which this graduate certificate will eventually be embedded,
enrollments in and resource needs of both program offerings will be evaluated
together in making any program modifications or decisions.

According to the Bureau of Labor Statistics’ Employment Projections 2016-
2026, Registered Nursing (RN) is listed among the top occupations in terms
of job growth through 2026. The RN workforce is expected to grow from 2.9
million in 2016 to 3.4 million in 2026, an increase of 438,100 or 15%. The
Bureau also projects the need for an additional 203,700 new RNs each year
through 2026 to fill newly created positions and to replace retiring nurses.

The graduate certificate in Nursing Management and Leadership does not map
perfectly to the job titles in the Department of Labor databases. The skills and
knowledge students will gain in the proposed certificate will prepare them for roles
such as Nurse Executive, Nurse Administrator, Nurse Manager, Nursing Program
Supervisor, Clinical Director, Chief Nursing Officer, Director of Nursing, Nurse
Supervisor, Clinical Manager, Home Health Care Administration, and leadership
roles in Veteran Affairs or Department of Health & Human Services.

ATTACHMENTS

IRSA

Attachment 1 — Graduate Certificate in Nursing Management & Leadership
Proposal
Attachment 2 — Written Statements of Support from Ul and ISU
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BOARD STAFF COMMENTS AND RECOMMENDATIONS

The proposed graduate certificate will be LC State’s first graduate offering and is
intended to meet a local, urgent need for prepared Registered Nurses as identified
by healthcare partners. LC State proposes to offer the program fully online
beginning Fall 2021. Graduate tuition and fees will be presented to the Board under
the regular tuition and fees process at the April 2021 Board meeting.

Currently, no Idaho institution offers a graduate certificate specifically in nursing
leadership and management. LC State offers an undergraduate certificate in
nursing management and leadership, which was implemented in 2018. While the
proposed graduate certificate is currently not listed on LC’s approved three-year
plan, it was included in their draft plan submitted in 2020. Due to the pandemic,
program planning was postponed.

The proposal completed the program review process by the Council on Academic
Affairs and Programs and by the Instruction, Research, and Student Affairs
Committee. Given that this is LC State’s first graduate program offering, the IRSA
Committee requested specific written support for this program proposal from the
University of ldaho (as the designated graduate program provider for Regions |
and Il) and Idaho State University (as the institution with statewide program
responsibility for many health sciences graduate programs). These written
statements of support are attached.

Board staff recommends approval.

BOARD ACTION

IRSA

| move to approve the request by Lewis-Clark State College to offer a Graduate
Certificate in Nursing Management and Leadership as presented in Attachment
1.

Moved by Seconded by Carried Yes No
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Institutional Tracking No.

Idaho State Board of Education
Proposal for Academic Degree and Certificate Program

Date of Proposal Submission:

November 9, 2020

Institution Submitting Proposal:

Lewis-Clark State College

Name of College, School, or Division:

School of Professional Studies

Name of Department(s) or Area(s):

Nursing & Health Sciences Division

Business Division

Official Name of the Program:

Certificate in Nursing Leadership and Management

Implementation Date: Fall 2021
Degree Information: Degree Level: Graduate Degree Type: Certificate
CIP code (consult IR /Registrar): 51.3802s

Method of Delivery: Indicate
percentage of face-to-face, hybrid,
distance delivery, etc.

100% online

Geographical Delivery: Location(s) Region(s) | Regions | and Il

Indicate (X) if the program is/has: g . )

(Consistent with Board Policy V.R.) Self-Support fee Professional Fee Online Program Fee
Indicate (X) if the program is: Regional Responsibility Statewide Responsibility

(Consistent with Board Policy IIl.Z.)

Indicate whether this request is either of the following:

New Degree Program

|:| Consolidation of Existing Program

[ ] Undergraduate/Graduate Certificates (30 credits or more) [ ] New Off-Campus Instructional Program

]:| Expansion of Existing Program

Other (i.e., Contract Program/Collaborative
New Graduate Certificate (13 credits)

11/10/20
College Dean (Institution) Date Vice President for Research Date
(Institution; as applicable)
11/10/20
11/16/20
Graduate Dean or other official (Institution; as Date Academic Affairs Program Manager, Date
applicable) OSBE
Vot 9’ AlBrnn 11/18/20
[74
FVP/Chief Fiscal Officer (Institution) Date Chief Financial Officer, OSBE Date
11/11/2020
Yor Biwns ) Blise
11/18/20
Provost/VP for Instruction (Institution) Date Chief Academic Officer, OSBE Date
Page 1
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11/11/2020

a,hgrm.::@\»&—\\

President Date SBOE/Executive Director Approval Date
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Before completing this form, refer to Board Policy Section IIl.G., Postsecondary Program Approval and
Discontinuance. This proposal form must be completed for the creation of each new program. All questions
must be answered.

Rationale for Creation or Modification of the Program

1. Describe the request and give an overview of the changes that will result. What type of
substantive change are you requesting? Will this program be related or tied to other programs on
campus? ldentify any existing program that this program will replace. If this is an Associate degree,
please describe transferability.

Lewis-Clark State College proposes a fully online graduate certificate in Nursing Management
and Leadership. The certificate is the initial graduate offering in this area. LC State will bring
forward a full master’s in Nursing Management and Leadership in early 2021.The target
audience is the BSN-prepared nurse seeking advancement into a management or leadership
role.

This proposed 13 credit online Nursing Management and Leadership Certificate focuses on
development of management skills and refinement of supervisory and leadership skills through
a combination of business and nursing coursework. At the completion of the certificate,
students will be well prepared for various nursing administration and leadership roles, with a
more in-depth understanding of human resource policies, personnel management, leadership
styles, and budgetary processes.

While the graduate certificate does not align perfectly to the job titles in the Department of
Labor databases, the skills and knowledge gained in this program will be beneficial to any
health care facility where nursing management is needed.

2. Need forthe Program. Describe evidence of the student, regional, and statewide needs that will
be addressed by this proposal to include student clientele to be served and address the ways in
which the proposed program will meet those needs.

Lewis-Clark State College serves Regions | and Il as the baccalaureate level, health
sciences degree provider. According to the Bureau of Labor Statistics’ Employment
Projections_2016-2026, Registered Nursing (RN) is listed among the top occupations in
terms of job growth through 2026. The RN workforce is expected to grow from 2.9 million
in 2016 to 3.4 million in 2026, an increase of 438,100 or 15%. The Bureau also projects
the need for an additional 203,700 new RNs each year through 2026 to fill newly created
positions and to replace retiring nurses.

A committee composed of LC State faculty and healthcare partners drove development
of the graduate certificate curriculum. The institution has gained support from
Representative Paul Amador, and Kootenai Health Systems CEO, Jon Ness. Both
recognize the shortage of administratively prepared Registered Nurses and are seeking
ways to fill this void. The increasing need for nurses and nurse leaders coupled with
industry support reinforces the belief that the program will be viable and sustainable and
will grow in the coming years.

a. Workforce and economic need: Provide verification of state workforce needs that will be

met by this program. Include job titles and cite the data source. Describe how the proposed
program will stimulate the state economy by advancing the field, providing research results,

Page 3
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etc.

The graduate certificate in Nursing Management and Leadership does not map perfectly
to the job titles in the Department of Labor databases. The skills and knowledge students
will gain in the proposed certificate will prepare them for roles such as Nurse Executive,
Nurse Administrator, Nurse Manager, Nursing Program Supervisor, Clinical Director,
Chief Nursing Officer, Director of Nursing, Nurse Supervisor, Clinical Manager, Home
Health Care Administration, and leadership roles in Veteran Affairs or Department of
Health & Human Services.

Three job titles and associated SOC codes were used to provide a small (and by no
means inclusive) example of employment openings to which the certificate’s content
applies.

List the job titles for which this degree is relevant:

1. Registered Nurse 29-1141
US Job openings (BLS.gov)

2. Medical and Health Services Managers 11-9111
US Job openings (BLS.gov)

3. Chief Executive 11-1010

US Job openings (BLS.gov)

More support data:

According to the 2018 Idaho Nursing Workforce Report, Idaho faces an anticipated
shortage of 6,000 Registered Nurses by 2025. Likely, as of this date and with the
COVID crisis, the projected shortage is even higher. Within this projected shortage, a
similar lack of qualified nurse leaders is anticipated, specifically at the executive, director,
clinical leader, and manager levels.

The demand for qualified healthcare managers in Idaho and throughout the region is
significant. According to the Bureau of Labor statistics, nationally, the job outlook for
Medical and Health Services Managers (2016-26) is expected to grow much higher than
average at 20%. (https://www.bls.gov/ooh/managment/medical-and-health-services-
managers.htm)

As of 2018, the northwestern non-metropolitan area of Idaho rated in the median for
location quotient of medical and health services managers, with the Lewiston area
demonstrating a location quotient of 0.76 (meaning there is opportunity to develop this
discipline in the local area). In non-metropolitan northwestern Idaho, the median salary
for a health services manager was $87,000.

Rural hospitals and clinics have difficulty recruiting healthcare managers and
administrators due to numerous factors, including lack of job opportunities for spouses,
reluctance of individuals to move to rural areas, and challenges in offering salaries
comparable to urban organizations. For these reasons, preparing healthcare managers
and administrators within our own rural communities is anticipated to be more effective.

With the current rise in healthcare personnel shortages and continued declining hire rates for
RN positions, there is need to create solid management and leadership practice structure
that helps develop and recruit the next generation of nurse leaders. By creating the proposed
graduate certificate in, Lewis-Clark State College can offer graduate nursing students the
opportunity to take a set of courses that will prepare them for the dynamic field of healthcare
administration.

Page 4
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b. Student demand. What is the most likely source of students who will be expected to enroll
(full-time, part-time, outreach, etc.) Provide evidence of student demand/ interest from inside
and outside of the institution.

The source of students would be registered nurses with a BSN degree who aspire to
move into a management role, and currently enrolled BSN students. The skills and
knowledge students will gain prepare them for roles such as Nurse Manager, Executive,
Nursing Program Supervisor, Clinical Director, Chief Nursing Officer, Home Health Care
Administration, and Leadership roles in Veteran Affairs or Department of Health & Human
Services. There is no master’s level nursing education programming focused on
management and leadership within the broader region or the state of Idaho.

c. Societal Need: Describe additional societal benefits and cultural benefits of the program.

Management and leadership skill development can positively influence the way nurses
interact with one another and with the healthcare system. In the healthcare industry, clear
and succinct communication is of utmost importance; it is critical that leaders and managers
have an in-depth understanding of how to best interact and collaborate with employees,
patients, and the general population. Healthcare is a fundamental community need — having
sufficient trained nurses and nurse leaders helps ensure a strong health system and
improves patient outcomes.

Program Prioritization
Is the proposed new program a result of program prioritization?

Yes No X

If yes, how does the proposed program fit within the recommended actions of the most recent
program prioritization findings.

The Nursing & Health Sciences and the Business divisions both ranked in either the 1st or 2nd
quintile in LCSC's recent Program Performance (program prioritization) process. Due to
continued strong growth in healthcare, the divisions have collaborated to provide specific
healthcare management skills to address a shortage of credentialed nursing leaders. All online
programs delivered through LC State follow the Quality Matters standard, ensuring high quality
program development and delivery.

Credit for Prior Learning
Indicate from the various cross walks where credit for prior learning will be available. If no PLA
has been identified for this program, enter 'Not Applicable'.

Not Applicable.

Affordability Opportunities

Describe any program-specific steps taken to maximize affordability, such as: textbook options
(e.g., Open Educational Resources), online delivery methods, reduced fees, compressed
course scheduling, etc. This question applies to certificates, undergraduate, graduate
programs alike.

The certificate program will include 8 week condensed online courses through the Canvas

learning management system. This will allow students the flexibility of holding a full-time job
while completing the certificate program, thus keeping costs relatively low.
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Enrollments and Graduates

6. Existing similar programs at Idaho Public Institutions. Using the chart below, provide
enrollments and numbers of graduates for similar existing programs at your institution and
other Idaho public institutions for the most past four years.

. Fall Headcount Enrollment in Number of Graduates From
Instit. Program Name -
Program Program (Summer, Fall, Spring)
FY__ FY__ FY__ FY__ FY__ FY__ FY__ FY__
(most (most
recent) recent)
N/A

7. Justification for Duplication (if applicable). If the proposed program is similar to another program
offered by an Idaho public higher education institution, provide a rationale as to why any resulting
duplication is a net benefit to the state and its citizens. Describe why it is not feasible for existing
programs at other institutions to fulfill the need for the proposed program.

Not Applicable

8.  Projections for proposed program: Using the chart below, provide projected enrollments and
number of graduates for the proposed program:

Proposed Program: Projected Enrollments and Graduates First Five Years
Program Name:
Projected Fall Term Headcount Enrollment in Projected Annual Number of Graduates From
Program Program
FY22 FY23 FY24 FY25 FY26 FY22 FY23 FY24 FY25 FY26
(first
year) (first
year)
5 8 8 10 12 0 4 6 6 10

9. Describe the methodology for determining enrollment and graduation projections. Refer
to information provided in Question #2 “Need for the Program” above. What is the capacity for
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the program? Describe your recruitment efforts? How did you determine the projected
numbers above?

Program capacity is 20. This number is based on current resources aligned with faculty loads.
If capacity numbers are reached, the institution will utilize additional adjunct faculty or
reallocate institutional resources to offset advising and teaching loads for the program.

10. Minimum Enrollments and Graduates.
a. What are the minimums that the program will need to meet in order to be continued,
and what is the logical basis for those minimums?

The minimum enrollment for the Nursing Management and Leadership Graduate
certificate is five (5) part-time students, enrolled in six (6) credits / year, as
demonstrated in the budget sheet. It is anticipated that this minimum number will be
reached the first year of full implementation of the certificate. A minimum of five (5) part-
time students is necessary to assure program sustainability.

b. If those minimums are not met, what is the sunset clause by which the program will be
considered for discontinuance?

It is anticipated to take two (2) to three (3) years for the program to reach its enrollment
capacity. Should enroliment exceed projections, LC State will consider reallocation of
resources to support the full complement of students admitted to the program. LC State
anticipates offering a full master’s degree in Nursing Leadership and Management in
addition to the certificate. Enroliments in and resources needs of both program
offerings will be evaluated together in making any program modifications or decisions.

11. Assurance of Quality. Describe how the institution will ensure the quality of the program.
Describe the institutional process of program review. Where appropriate, describe applicable
specialized accreditation and explain why you do or do not plan to seek accreditation.

The following measures will ensure a high-quality program:
Regional Institutional Accreditation: Lewis-Clark State College is regionally accredited by the
Northwest Commission on Colleges and Universities (NWCCU).

The certificate program will engage in program review/ assessment and participate in Program
Performance (prioritization) according to the college Assessment Plan protocols and timelines.

As a fully online program, all courses are aligned with the Quality Matters standards.
12. In accordance with Board Policy Ill.G., an external peer review is required for any new
doctoral program. Attach the peer review report as Appendix A.
Not Applicable
13. Teacher Education/Certification Programs All Educator Preparation programs that lead to
certification require review and recommendation from the Professional Standards Commission

(PSC) prior to consideration and approval of the program by the State Board of Education.

Will this program lead to certification?
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Yes No X

If yes, on what date was the Program Approval for Certification Request submitted to the
Professional Standards Commission?

14. Three-Year Plan: If this is a new proposed program, is it on your institution’s approved
3-year plan?

Yes No X

In the March 2020 3-Year plan draft submitted to OSBE, the graduate certificate was listed.
Approval of 3-year plan was waived by SBOE due to COVID-19.

If yes, proceed to question 15. If no:

a. Which of the following statements address the reason for adding this program
outside of the regular three-year planning process.

Indicate (X) by each applicable statement:
x | Program is important for meeting your institution’s regional or statewide program
responsibilities.

X | The program is in response to a specific industry need or workforce opportunity.

The program is reliant on external funding (grants, donations) with a deadline for
acceptance of funding.

There is a contractual obligation or partnership opportunity related to this
program.

The program is in response to accreditation requirements or recommendations.

The program is in response to recent changes to teacher
certification/endorsement requirements.

b. Provide an explanation for all statements you selected.

As noted above, regional industry partners reached out to LC State to request
assistance in meeting their needs for nurses qualified to serve as leaders and
managers. As LC State is the regional provider of baccalaureate level nursing education
and seeks to become the graduate nursing education provider in Regions | and 1.

Educational Offerings: Curriculum, Intended Learning Outcomes, and Assessment
Plan

15. Curriculum. Provide descriptive information of the educational offering.

a. Summary of requirements. Provide a summary of program requirements using the
following table.

Credit hours in required courses offered by the Nursing & Health Sciences: 7 credits

department (s) offering the program. Business: 6 credits

Credit hours in required courses offered by other
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departments:

Credit hours in institutional general education
curriculum

Credit hours in free electives

Total credit hours required for degree program: 13 credits

b. Curriculum. Provide the curriculum for the program, including credits to completion,
courses by title and assigned academic credit granted.

Coursework will include
e Two (2) existing Business courses
o BUS 412/512 Human Resource Management (3 cr)
o BUS 413/513 Organization Behavior or BUS 360/560 Leadership (3 cr)
e Three (3) new Nursing courses
0 NU 582 Healthcare Policy (2 cr)
0 NU 584 Healthcare Economics (2 cr)
0 NU 594 Internship in Nursing (3 cr)

c. Additional requirements. Describe additional requirements such as comprehensive
examination, senior thesis or other capstone experience, practicum, or internship, some
of which may carry credit hours included in the list above.

This culminating internship course provides students the opportunity to integrate the skills
and knowledge acquired in all previous coursework. Students will engage in practical
experience shadowing a healthcare manager, including the design, execution, and
presentation of a healthcare management capstone project. Additionally, students will
participate in service learning for their community; evaluate and discuss ethical issues in
collaboration with their colleagues; and synthesize prior learning with a formal research
paper on the future of healthcare management.

Course Intended Learning Outcomes:

1. Integrate and apply accumulated knowledge of healthcare management in
diverse settings.

2. Demonstrate self-reflection and broadened perspective by exploring ethical
issues.

3. Use writing, discussion, research, and collaboration to analyze and understand
how healthcare is influenced by healthcare managers.

4. Synthesize prior learning through the evaluation of critical problems and
articulation of appropriate solutions for the future of healthcare management.

16. Learning Outcomes: Expected Student Learning Outcomes and Connection to
Curriculum.

a. Intended Learning Outcomes. List the Intended Learning Outcomes for the proposed
program, using learner-centered statements that indicate what students will know,
understand, and be able to do, and value or appreciate as a result of completing the
program.

Program Learning Outcomes:
The Graduate Certificate in Nursing Management and Leadership prepares the
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successful student to:

e Integrate leadership principals into nursing practice.

o Apply concepts of organizational and systems leadership in decision making in
the health care environment.

e Apply research evidence in nursing leadership and practice to enhance care
and improve outcomes of patients.

e Intervene at the systems level through policy, fiscal management, and advocacy
to influence the health care environment.

e Communicate and collaborate as a member and leader of inter-professional
teams to optimize health care delivery.

o Evaluate personal growth as a professional nurse leader.

17. Assessment plans.

a. Assessment Process. Describe the assessment plan for student learning outcomes
that will be used to evaluate student achievement and how the results will be used to
improve the program.

As noted above, the certificate program will participate in program review and
assessment processes, including program prioritization, per institutional timelines and
protocols, along with all other programs at the College.

Programmatic assessment includes a review of quantitative and qualitative data points
to assure course and program outcomes are being met. The capstone (internship)
course (NU 594) requires a portfolio which addresses the six (6) program learning
outcomes. Review of the portfolio, coupled with self-assessment, and an external
assessment by the assigned agency preceptor will be centered on achievement of the
established learning outcomes. Additional metrics such as completion and placement
rates, and employer satisfaction will provide important data on the quality of graduates
and the usefulness of the program in assisting nurses to advance on the career ladder.
Graduate satisfaction will be assessed through an end of program survey and in an exit
interview. To close the feedback loop, data will be reviewed and used at least annually,
to refine or modify course outcomes/ expectations, assignments, content of courses,
and preceptorship experiences.

Resources Required for Implementation — fiscal impact and budget.
Organizational arrangements required within the institution to accommodate the change including
administrative, staff, and faculty hires, facilities, student services, library; etc.

18. Physical Facilities and Equipment: Describe the provision for physical facilities and
equipment.

a. Existing resources. Describe equipment, space, laboratory instruments, computer(s),
or other physical equipment presently available to support the successful
implementation of the program.

Existing resources will be utilized for this proposed program.

b. Impact of new program. What will be the impact on existing programs of increased
use of physical resources by the proposed program? How will the increased use be
accommodated?
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Very little impact is expected. Students in the graduate certificate in Nursing
Management and Leadership program will enroll in existing Business courses; three (3)
new nursing courses have been developed. Existing adjunct funds are sufficient to
meet the program delivery needs; additional resources may be needed once the full
master’s degree is approved and launched.

c. Needed resources. List equipment, space, laboratory instruments, etc., that must be
obtained to support the proposed program. Enter the costs of those physical resources
into the budget sheet.

No additional resources are required to implement this graduate certificate.

19. Library and Information Resources: Describe adequacy and availability of library and
information resources.

a. Existing resources and impact of new program. Evaluate library resources,
including personnel and space. Are they adequate for the operation of the present
program? Will there be an impact on existing programs of increased library usage
caused by the proposed program? For off-campus programs, clearly indicate how the
library resources are to be provided.

Current library resources are sufficient to meet the needs of the graduate certificate
program. As existing eJournals and databases are electronic, they are readily
accessible to all students. After the first year, the library needs will be assessed and
any necessary requests/adjustments to ensure adequacy of resources, will be made.
Additional graduate level library reference materials may be needed with the
implementation of the full master’s degree.

b. Needed resources. What new library resources will be required to ensure successful
implementation of the program? Enter the costs of those library resources into the
budget sheet.

N/A

20. Faculty/Personnel resources

a. Needed resources. Give an overview of the personnel resources that will be needed
to implement the program. How many additional sections of existing courses will be
needed? Referring to the list of new courses to be created, what instructional capacity
will be needed to offer the necessary number of sections?

Current faculty and adjunct funds are sufficient to offer projected new course sections
each semester. As enrollments grow, resources will be reallocated to the certificate
program as needed.

b. Existing resources. Describe the existing instructional, support, and administrative
resources that can be brought to bear to support the successful implementation of the
program.

The graduate certificate fits into two existing instructional Divisions, Nursing & Health
Sciences and Business. Each has a full-time administrator and administrative support
staff. Other campus departments are prepared to absorb any additional workload
associated with graduate programs.
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c. Impact on existing programs. What will be the impact on existing programs of
increased use of existing personnel resources by the proposed program? How will
quality and productivity of existing programs be maintained?

It is anticipated that the certificate program will augment the offerings in Nursing &
Health Sciences. In addition to attracting registered nurses, the program will provide an
additional educational opportunity for students in the BSN program.

d. Needed resources. List the new personnel that must be hired to support the proposed
program. Enter the costs of those personnel resources into the budget sheet.

No new personnel are needed until program enrollments increase.

21. Revenue Sources

a) Reallocation of funds: If funding is to come from the reallocation of existing state
appropriated funds, please indicate the sources of the reallocation. What impact will the
reallocation of funds in support of the program have on other programs?

At present, existing resources are sufficient to support the graduate nursing certificate
without impacting other LC State programs.

b) New appropriation. If an above Maintenance of Current Operations (MCO) appropriation
is required to fund the program, indicate when the institution plans to include the program
in the legislative budget request.

c) Non-ongoing sources:
i.  If the funding is to come from one-time sources such as a donation, indicate the
sources of other funding. What are the institution’s plans for sustaining the program
when that funding ends?

i. Describe the federal grant, other grant(s), special fee arrangements, or contract(s)
that will be valid to fund the program. What does the institution propose to do with
the program upon termination of those funds?

d) Student Fees:
i. Ifthe proposed program is intended to levy any institutional local fees, explain how
doing so meets the requirements of Board Policy V.R., 3.b.

LC State graduate studies students will pay the same facilities, activity and
technology fees as undergraduate students. Student will pay an additional per credit
charge to support the learning management system.

i. Provide estimated cost to students and total revenue for self-support programs and
for professional fees and other fees anticipated to be requested under Board Policy
V.R., if applicable.

There is no professional fee attached to this program; this is not a self-support
program.

22. Using the excel budget template provided by the Office of the State Board of Education, provide
the following information:

Page 12
Revised July 1, 2020

IRSA TAB 5 Page 12



INSTRUCTION, RESEARCH, AND STUDENT AFFAIRS
DECEMBER 17, 2020 ATTACHMENT 1

¢ Indicate all resources needed including the planned FTE enroliment, projected revenues,
and estimated expenditures for the first four fiscal years of the program.

¢ Include reallocation of existing personnel and resources and anticipated or requested
new resources.

e Second- and third-year estimates should be in constant dollars.
e Amounts should reconcile subsequent pages where budget explanations are provided.

e If the program is contract related, explain the fiscal sources and the year-to-year
commitment from the contracting agency(ies) or party(ies).

e Provide an explanation of the fiscal impact of any proposed discontinuance to include
impacts to faculty (i.e., salary savings, re-assignments).
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December 3, 2020

Dr. TJ Bliss

Chief Academic Officer

State Board of Education

650 West State Street, 3rd Floor
Boise, ID 83702

Dear TJ,

Idaho State University supports LCSC's proposal for a Graduate Certificate in Nursing Management and
Leadership. Idaho State looks forward to continuing to work with LCSC as a partner in providing nursing
education to the State of Idaho. LCSC's program will meet a demonstrated need.

Idaho State would like to note, however, that a statewide approach to clinical placements is needed, as
the continuing pressure on clinical placements is the key limiting factor in providing healthcare program
expansions in Idaho.

Please do not hesitate to contact me if you have questions.

Sincerely,

ol by

Laura Woodworth-Ney, PhD

Executive Vice President and Provost | Division of Academic Affairs
Idaho State University

Administration Building | Room 229

921 South 8th Ave., Stop 8055 | Pocatello, ID 83209-8055

(208) 282-4024 |

Division of Academic Affairs
921 South 8th Avenue, Stop 8063 | Pocatello, ID 83209-8063 | (208) 282-2171 | isu.edu/academicaffairs/
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December 8, 2020

Dr. TJ Bliss

Chief Academic Officer

State Board of Education

650 West State Street, 3rd Floor
Boise, ID 83702

Dear Dr. Bliss,

The University of Idaho supports LCSC’s proposal to add a new graduate certificate in
Nursing Management and Leadership.

As | expressed in our recent CAAP meeting, we do have concerns with expansion into other
graduate offerings, but we are in the midst of productive conversations with LCSC
leadership.

Sincerely,

T Konne

Torrey Lawrence, D.M.A.
Provost and Executive Vice President & Professor of Music
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BOISE STATE UNIVERSITY

SUBJECT

Approval of Institute for Pervasive Cybersecurity

APPLICABLE STATUTE, RULE, OR POLICY

Idaho State Board of Education Governing Policies & Procedures, Section III.G.

BACKGROUND/DISCUSSION

IRSA

Boise State University proposes to create a new Institute for Pervasive
Cybersecurity (IPC). IPC is designed to meet the overwhelming need for a cyber-
competent workforce. The vision of IPC is to help establish Boise State University
and the State of Idaho as a cybersecurity education and research resource that is
responsive to its students, community, and nation. In support of the vision and
mission of IPC, the goals of the institute are to:

e Produce 215t century learners with core cybersecurity knowledge;

e Enable cybersecurity graduates with competency-based learning overlays
to traditional learning; and

e Contribute to solving the complex cybersecurity problems facing all
businesses, industries, and critical infrastructure.

In order to implement the goals noted above, IPC will achieve the following
objectives in support of innovation in cybersecurity education, training, and
research:

e Education — Coordinate cybersecurity-related education on the Boise State
campus and with ldaho colleges and universities, focusing on developing
curriculum that will prepare all students to be “cybersecurity competent;”

e Training — Cultivate corporate partnerships to ensure graduates have the
right skills for the workforce; and

e Research — Advance research on the most pervasive and vexing
cybersecurity problems in infrastructure, industry, business, and society at
large.

IPC connects with the Idaho State Board of Education’s statewide cybersecurity
initiative through the following direct and indirect support models: The Director of
IPC is the Boise State representative on the statewide cybersecurity steering
committee. IPC's competency enabling platforms (e.g. the Cyberdome) are
intended to be inclusive and supportive of all ldaho public higher education
institutions. Lastly, IPC's economic development efforts intend to align education
and training with industry needs. Doing so will show validation of the efforts to align
cybersecurity pathways developed by the statewide cybersecurity initiative.
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IMPACT
IPC intends to ensure that all students at Boise State University receive basic
cybersecurity fundamental training to take with them into the marketplace. IPC will
work with ldaho employers in need of cybersecurity workers. This includes large
enterprise employers, including the State of ldaho, as well as small businesses.
The need for a trained cybersecurity workforce is pervasive across industry,
irrespective of business size.

Boise State University and its Division of Research and Economic Development
have both committed to ongoing support for IPC. Funding has been dedicated to
a 1.0 FTE non-academic Director role, as well as a one-time budget of $100,000
associated with institutional resource startup needs. These funds enable 1.5 FTE
for various functions such as conducting industry partner outreach, research, and
proposal development. Funds are expected to be utilized as stipends for graduate
students and interns to assist with these efforts. Additionally, IPC will develop its
own research agenda and seek funding via both public and private funding
agencies (National Science Foundation, U.S. Department of Energy, U.S.
Department of Defense, J.A. and Kathryn Albertson Family Foundation, etc.). Two
grant proposals will be completed and submitted within the first year of operation
(2020-2021).

ATTACHMENTS
Attachment 1 — Proposal to create new Institute for Pervasive Cybersecurity

STAFF COMMENTS AND RECOMMENDATIONS
As provided in the program proposal, the proposed research institute aims to
support regional and national cybersecurity workforce and research needs, meet
demands of employers, and foster partnerships with industry and government that
will drive research and project funding. The new institute will also serve as a
resource to guide curriculum development and instruction.

The proposal went through the review process and was presented to the Council
on Academic Affairs and Programs on November 5, 2020 and to the Instruction,
Research, and Student Affairs committee on December 3, 2020. Staff notes that
the fiscal impact for the proposed institute surpasses the threshold for Executive
Director approval and is being forwarded to the Board for its consideration
consistent with Board Policy III.G.

Board staff recommends approval.
BOARD ACTION

| move to approve the request by Boise State University to create an Institute for
Pervasive Cybersecurity as presented in Attachment 1.

Moved by Seconded by Carried Yes No
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AYAOX] \OAY_ \ARSQRO\AON_MBASASYEGAK\OAZY]SASY XORA]YARY\"AMcLO\]OM_\SAcAaY\UPY\MOA
NO'OVYZWK*2Aa0AXOONAZOYZVOAaS*RANSPPO\OX AZO\ROBR NS RRAAYRS X US X QA RKXINA W
AYA]YV' OAMROAMCLO\AMRK\OAXRXQEPKAIS X QAKX RE M ORKEERE)S]AO]ZOMSKVVCAZ\O]]SXQAaROXA
K]JO]ISXQAY \AM_\OXAAKXNAP A \OANSQS*KVAACSNIMEERMAO" O\$ObZKXNSXQAMYXXOMAS' SACA
]_ZZY\*"ONALCA]YIMEK OONJAKXNAOMBIKNO YENOX A#ACONAELY WS]ONAL AN ROAMRAM\SKIKVAAY A
XKASYX$]AKAOA]ZY X]Y\ONKKNBIWMAS ' SAc%A4XNAaROXAMA ROANAMENKSXASOJAKXNA\OKVSASO]A
Z\OJOX*ONALcAKAaY\VNASWWAKENGNOMWAE ROA\KZSNVSNRARISY\SASOJAYPAZOYZVO#AL_]SXOJJO#A
KXNAQY OVAXAJARKIAKMMOVO\KAO KBXREBHWAKNKZAS Y X AWARALY \UPY\MO%A>YYUSXQALOCYXNA
AROAZKXNSM Y VEKXSOJAKXASMBZANOK O\AZO\MOX KQOANRBPROBOANYARK GIRIMINAY PA
\OVWAOAMYAWMXOXA#APRPWVCAXOBVY AKX CA' K\SOACAY PARBLOBAKRB "RANS]ZO\JONA\O]Y \MOJ#AKXA
KNNSASYXKVAVKcO\AY PA]PMLSABAIVKYSAONAKXNAPAMBSREOBAAROAMCLO\S" VXO\KLSVSASOJAMRKAA
MYVQASARAKAYD DAY \UPY \MB%
A
A\QKXSK BX]AYPAOXAPYVVY aBERGA@\OM_\SAcAIBAV\UAKXNRO@BSAG cLO\JOM_YSA
H Y\UPY\MOAQ\RMY \UAAY AXKQOAMCLO\$\S]U%AS5 YCRARIKVD BRK]SdOANR GASWX MY PA
McLO\JOM_\SAcAON_MKASYX#AMKSXSXQ#AKXNAaY \ P\ OBADIO\BAGEWY WX & KA AYPAMCLO\S
KAMKMUJAKXNAMRDSMKSWXAL_]SXOTJAKNSCARKIBMAMY WZRKE'YAZ\SY\SASdOAIRPXANOMRXYVYQCA
SXP\K]™_MA \OAY'O\AMcLO\JOM_ \SAcAMKSXSXQAKXNAKaRIOMERDAEMIRKXQSXQ%A<XA)' (#ASAAS]A
O]*SWONAMRKAANROAQUVILBVERY\AMCLO\JOM \SACAMKISHGKCRAA/SY XAKXNANRKAALCA)'). AKXA
KNNSASYXKVAAOALSVWANOAN ONSMIANSNARDXOJJAKSXSXQAZ\Y QUAERO]OAOMSW]Aa0\OA
Z\H\ANYANROAZKXMEWVEXAKA\OMOXAAPMNBXIOAA ABYWZKANROCAINKAOANRKAAKXASXM\OKIOASXA
\OWYAOAY\UO\JASVVA\O]_ VAREKMBO]ASX ORREX OXANDASIOM \SEAKXNAKaK\OXOJ)ASGHA
A
EROA<XIMODAPY\ABO\'K]S' OABcLO\OM_\SAcAl<B6"AS]ANDSIACRSYAYARGY HQAXOONAPY\AKA
McLO\$SMYA@AOX AaY\UPY\MO%AA_\A'S|SYXAS]ANY AO]AKINBIRAENEBEIMKK OAY PA<NKRY#AK]AKA
XKASYXKVAVOKNO\ASXAMCLO\JOM_\SAcAON_MKASY X#ANRSNEA MBISINSHOM]O\ OAKIAKA
McLO\JOM_\SAcAON_MKASYXAKXNA\OJOK\MRA\O]Y \MOAMRHEAGK\ DAY XIGKAYIVW XBAKXNA
XKASYX%A<XA] ZZWWAYRHBY XAKXNAWS]]S YYdHSRDAANROABANY 1AA
A

oA B\YN_MOA)(J"A60X" @RXO\JAaS"RAMY\OAMcLO\]OM \SAcADRA aVONQ

1 https://cybersecurityventures.com/jobs/

2 https://www.nist.gov/news-events/news/2018/11/new-data-show-demand-cybersecurity-professionals-accelerating

3 https://www.gartner.com/en/newsroom/press-releases/2020-07-14-gartner-survey-reveals-82-percent-of-company-leaders-plan-to-allow-employees-to-
work-remotely-some-of-the-time

4 https://www.mckinsey.com/business-functions/risk/our-insights/cybersecuritys-dual-mission-during-the-coronavirus-crisis

5 https://www.nist.gov/cyberframework/framework

6 https://niccs.us-cert.gov/workforce-development/cyber-security-workforce-framework

7 https://cybersecurityventures.com/security-awareness-training-report/

8
https://www.mckinsey.com/~/media/McKinsey/Business%20Functions/Risk/Our%20Insights/COVID%2019%20crisis%20shifts%20cybersecurity%20pri
orities%20and%20budgets/COVID-19-crisis-shifts-cybersecurity-priorities-and-budgets.pdf
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oA 8XKLVOAMcLO\JOM \SAcAQ\KN_KAO]AASAMRAMYSLK]ONAVOKYXSXEAJANY ANKNSASYXKVA
SXIM_MASYXKVAVOK\XSXQ2A
oA 6YXMNSL_AOAAYA]YV SXQAZROBAMILO\|OM \SAcAZPAPKMEXKVVAL_]SXOJJOHASXN_JMSOHA
KXNAM\SASMKVASXP\KIN_MA \O%AA
A
EYANYA]Y#A*ROR S/ VAKMRROARAVHQAYLTOMAS O]JASXARYRASXXY KASYXASXAMCLO\|OM_\SAcA
ON_MKASYX#AMKSXSXQ#A\OJOK\MR1AA
A
oA Education g B]"KLVS]RAKAMcLO\JOBANY X]Y\"S_WAaS*RAMKRITOIAKXEO\SASOJA
PYM_JONAYXANO' OVYZSXQAMMRSABMVAZ\OZK\OAKVVAWRBX )Y ALOARMCLO\JOM_\SAcA
MYWZOMOXA%iAERS]AaSVVAMSRONANAAOX] \SXQABNSKHVEOA]USVSIRAGUPY\MOA
NOVKXN#AK]AaOVVAK]AL\YKNOXBREAXMASL KIONA]JUS VV]AL SXEABKK A FARRNA
WOMRKXS]WIAAYAY* O\VKEBXHEDEK\X S XQ2A
oA TrainingAgA6_VAS'KNOAMY\ZY\KNOAZISZEOYAROX] \OAY \AQ\KNRKXAJAROA\SQRAAJUSVVIAPY\A
AROAaY\UPY\MO#AaROARO\AARKAAL OAKTABXN B IRAVASNAYE X Q#AKARS]AY\SKXAaY\USXQASXA
LKXUSXQ#AY\AKXAOXQSXOO\ASXAZ\YNOWARAIO OVYZW
oA ResearchAgA4N'KXMOA\OJOK\MRAY XAMREANK]S' OAKXNA ObSXQAMCLENARAYL VIBBXA
SXP\KI™_ M7 \O#ASXN_JMCH#AL_]SXO#AKEAAIXKME QO %RAISNY \A_ XS O\SAcAKXNAMY\ZY\KAOA
ZK\"XO\J#AAROAY  O\K\IMRSXQASX OX"AS]ANY APY | GOVEARRAOXISMMY  KASD#ACONA
Z\KQVKASMATYV_ "BYBEMCLO\AAR\OKA|%AA

A
)%AH RKAAS]AAROA\OVKASYX]RSZAYPAAROA XSAANY B1ROAA BCENATSIHIBVYB O]3A<]AROA XSAASX YV Ol
SXASX]MN_MASYXAKXNASRENEIMOR3A
A
5Y JOAD KA OARXFS cA\OMOSAZXAY ZY]ONAKXNA]YVSMS*ONAOBRAKXNAMRKYVVOXQO]ASXAKXAOPPY\AAAY A
ROVZAJRKZOAP_A \OAJMKAOQSMA\OJOK\MBRAN KA ARX BASHE/AGO X MCY AAROJOAQ\KXNA
MRKVVOXQO]AaK]A*ROAMKVVAARKAAKAQ\KXNAMRKVVOXQOA]RY _VNA
A
oA 6YXASX_OAKXNAODZKXNAY \ASXXY'KAS' OBOMY]c]"OW
oA 9 \"RO\AY \AON_MKASYJGXNBMWR\Y QRA\OJOMAMR#
oA 6 YXMSL_AOAAYAIYV' SXOAARDANISXQAS]] OJAYPAYHAASW
oA B\YN_MOAQ\KN_K"OJAaRYBKMAYRWOAKANSPPO\OXMO%A
A
9 \"ROWHALY0OBiB&uitous computingAKXNpbersecurity aO\OABIXPSNAK]JAZY *BMESKXNAMRKIKRQO0]%A
EROA<BBAZ\YZY]ONARO\OAS]JAKANS\OM*A\O]ZY X]OANY ATRBIBMEBXVARKNARC[ SAY JAXKA \OAYPA
McLOVAAR\OKAJAKPPOMAJAXOK\VCAKVVANROANOMRXY V YA S GANC AMRHAKMSXOJJ#ASXN_JNc#AKXNA
SXP\KJM_MA \O%AA \AQ\KXNAMRKVVOXQOAS]ANYAZ\ YANRGASY cANMTRKKERIAM \OA]C] AW
aROMROVAARKAASIAY \AZRYXO#AY \AMK\#AAROAZYaO\AZSKRAGANGAMA SAEKR MK A OARNES cA
a SVWAKMKMUAARSJAMRKVVOXQOALCAZ\Y SX QAEXASIND BROSY XKYBXXAKXNA\OJOK\MRAKM\Y]JAKVVA
NSJMSZVSXOJAAYAZ\OZK\OAY \AJ* NOXAJAAYALOAK]A AGIAJHBVARKN GXWY ZO\JHAKXNASXXY KAY\JAYPA
XOb*AQOXOKXAS OMRXIWAKXNA]C]*OW]AXEAKFOAM_\OXAABXNASXQAPY\W]AYPAMCLAAJOM \S
AR\OKA|%A
A
EROA<HBSVVAZ\Y' SNOAQ_SNKXMOAKXNAKSNE MO Y DX AKXNASX]N MASYXAL_AAaSVVAXYAALOA
NS\OMAVCASX YV ONASXAZ\Y\ SINSYOBEME<B6AY VALOASRNASXAZ\Y A8IXQMcA_JOP_VHA
Z\KQVKASMA\OJOK\MRAK\Y_ XNA\OVO'KXAANYZSM]%A
A
*9% A4 RKAAS]AAROMXGAPY\AROA_XSHJAJO\ SREOTEAYZ. VKASRBANROA XSAAJO\ O3A
A
9Y\AY' O\A*AcOK\JAAROAMCLO\OM_\SAcASXN_ JMCAISXAKXKAMISARARIEMIRKIAZ\YN MONAKA
hXOQKAS'OA_XOYE\IXNAWMSMA'S]$e$ SJAYAROVASIPXAAGIMRY QcA\YVO]%A<XAYARO\AaKMAANOW
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PY\AJUSVVONAVKLY\AMYXASX_OJAAYAY "gMREXE ZEMBERREC\N]ALKVKXMOAS X /SRR
Y' O\K\MRSXQAKEMAK]AKALKMUN\YZ#AAROAXOONAPY\AK AUIS\SAOASXBXEY\UPY\MOARK]A
ObZVYNONAY O\EKRGAACOK\| % XVWDAAXOONASXAMCLOYONIKSAPYXONAROASOIY O\ONA
KAMKMUAYX#AKXNA]_L]O[_OX*AObPSVMKASYXAYPAM\ONSKAMIRKI ABNBYKARDINROADA_bXOMA
McLO\aK\PK\OAOPPY\\AKIAMKZA \ONASXBXRRVEANID\YA7KEF-AA

A
EROAEK\QOMABY\ZY\KASYXANKAKAL\OKMRAaR S MRFCRREIMAGMXBY X AMYOJAROSQRAOXONAMCLOVA
\JUAKaK\OXOJJAKMALYKIN\YYYW]AARY _QRY AAFDAMSAZRRBKLAD]SQXKASYXAYPALYARAEK\QOAA
BRSOPA<XKYBYXRRSMO\AKXNABRSOPASHPRENEBIA\ ONAKIKUO ZAMKVVAAYAObOM_AS'O]1A
McLO\JOM_\SAcASXA]_ ZZY\"AYWEMKNIXPSNOXMOAKXNAL_JRXE]AMAALOAKXASX OQ\KVAZK\MAYPA
YXQYSANSAK]O]]WOXAAKNBE]% AAEROA\O] VAKX KENMARY\AKA]JUSVVONAMCLO\JOM_\SAcAaY\UPY\MOA
M\OKAONALCAARS]AKMKMU#AZRSNERBNA]OX]SS OAM QWK #AARKIAY XVCALOOXA\OSXPY\MONAY O\A
AROACOK\]%A9Y\ASX]*KXMO#ATROAOIMKVKASY X]AY PAMGA CREAPKEDIRIN' @AAYPADA bXOA"A
LO*aOOXAXKASYXAJMKAO]A]. MRAK]JANROAFXSAONADAKAO HIXKASRIAKMOABR ONASXAKAPK\AKXNAaSNOA
MKVVAPY\AAROAM\OKASY XAYPAMNKSXONAMCLO\JOM \SNZAENVROPJERNABAROASX]SNO\FPKMSVSAKAON
KAMKMUAY XAEaSAMO\AKXNANRBACHEKYWMUAY X AARAK\OA VR ROVANKAKAZY SXAAY XAAROA_\QOXMcAYPA
OX]_\SXQAKAMcLO\EY@K AaY\UPY\MO%A

EROAI®Aaaa%McLO\JOOU%Y\EPKKKXAY X SAYAOAY PAaY\ QAR S]ASMIAKM\Y A ROMERSK O] A
XAKQQ\OQKAO#AKKHOOQXKEONANGKN] %A4]AIRY aX ALBEROAXOBONAMCLO\JOM_\SACA
Z\YPO]TEXKM\OWKGAKNAKXBSIVOARSQRAYPAY O\A, "#"AXBANGAM \OXAVcA XPSVVKLVO"AYZOXSXQJA

K\Y_XNAROAMY_XMc%A

A
<XAJPKXNSXQA_ZARABAES/VA]O\' OA+ANS]SYMAENETIARDVZA<NKRYADQSY X#AKXNAAROAMY XMcA
WOOA\0QSYXKVAKXNAXKASY XHMBMADNOPY\MOAKXNA\B)GIUMR6AEROAP YVKAKSSIA

SMWO1A

A

oA 4VVAMYVVOQO]A&ANS SISYX]AKAA5YS]OADAKAOAF X6 ROBEXAAKDRONMKXKIAF XS O\]SASO)A
a SRSXA<NKRYA! OB QHBFAX<NKRY #A<NKRYFRBIO\|SWEBM%"A

oA 8WZVYCO\ A3 "RSXA<NKRY#AREMBEMO] A\OQSY XH#AKXNAKRIDAMY XM\cAJOOUSXQANKVOXAA
ARKMAS]AMCL CKEBAKXNAMCLO\$]JUSVVONA

oA EROAMBIMAZY]ISDAIMYZOAY FAZMADK\XOHASINZ QAT )A]N NOXA#AaY\UOAVYYUSXQANYA
\O$]USVVASXANROAPIGMTSAERGMNATRY]OA]O\ SMOAZOYYKBRQAYY ANOZK\MAAROS\A\O]ZOMAS  OA
JOV'SMOAL\KXMRA

oA D*KMOA&A>YMKVAAIONO\KEKXIRJOEISXQAKA\O]JOK\MRAZRAKAZ\K BWBAKZZ\Y KMRAS

AKMUVSXQEMIBAMCLO\JOM_\MIA@YkaRSMRAPKMOAKVVADAESKY_JMSOFAKXNAM\SASMKVA

SXP\KJM_MA \O%AA

9 https://krebsonsecurity.com/2015/09/inside-target-corp-days-after-2013-breach/

10 https://www.npr.org/2016/07/18/486464177/zero-days-documentary-exposes-a-looming-threat-of-the-digital-age

11 https://www.databreachtoday.com/breach-aftermath-target-ceo-steps-down-a-6811 and
https://www.usatoday.com/story/money/2017/05/23/target-pay-185m-2013-data-breach-affected-consumers/102063932/

Page 4

IRSA TAB 6 Page 4



INSTRUCTION, RESEARCH, AND STUDENT AFFAIRS

DECEMBER 17, 2020 ATTACHMENT 1
,7190436A-6:25782A/,)A."%#"(%'A'.& A#!**A* *(A% ,"-'((+($

A

+%& OJM\SLOANROAZ\YZY]ONA_XSAJAY\QKXSAKASYXKVAIN MA \O%A
A
EROA<B6AaSVVALOARY_ JONASXANROAT7S' BIERAKAKFYSOOBERD OVY ZOX #&4 RANS\OMAAASOJANY AAROA
AKN_KAOAGYDQO#AGYVVOQOAYPABXQSXOO\SXQH#ABY VV DEMPIAASIRIONATA GADDSMOIA
6YWDQOAYPAXQEAKXNASMY X¥MAKXNANROADMAABAIXDBMO%A4XAKN'S]Y\CAMY XMSVAPY\ANROA<BE
aSVVALOAM\OKAONAPY\AQOXO\KVAQ_SNKXMOAKXNAPOAMYKMUSHAEFSYAMAISEYcNOA\OZ\O]JOXAKAS OA
P\YVRKM\YJJASXN_JMcAZK\AXO\]%AERSKYBE OAVONALOAKIRYOA\TY X]SLS\BSY/VALOANY A
PY\WKVSdOAKARIRGX]S OA\YKKIDAPY_XNONAYXAROA SIBXFARXNAQYKVIAY PAARGHABEOA
XOON]AYPAKVVA]"KUORYVNO\]%A<XAKM" K\KZESX R VASISVIVAY  O\JOOAKVVA<BBAYZO\KASY X]%A

,%AH RKAAMK\QOAARK OALOOXA]OAAAYAK]IOJJANROAZ\Y ZY IRIDAASSINIE SKQAYOM'S]35A
A
<XSASKVAMK\QOMASXMV_NOAMROAPYVVYaSXQ%
9S\|"#AMROAEBS/VAM\OKAORARBARYA!S"AKSMCAS  XIBV#AISS"AKAVS]ASXQATRBOHASRMEAW
JRK\OAKXAS X OXHKAB\O]]SXQAZ\Y JX@NVKAONAAY AMcLOYEMUXISAaRYAaY VNACRGADPA\O#
SXAO\OJ*ONASXAISXDAKPPSV IRONROAH#B!SSS"AKAANGPFONX S cAObZO\N]AaSARASXAO\OJMASXA
McLO\JOM_\SAc%AEROAVS]*SXQJAYPAPKM X3EAKBDADIRALALOAMY X]YVSNKAONASXAY AZXAhK]OrAW
ARKAAMKXALOA_JONAAYASNOXASPcAXOMOBK\cAObZO\AS10%
A
DOMYXN#A*R6AB/VAM\OKAOAZ\YMO]]OJAPY\AIS"A]Y VSRBZSXDAKOIARAPHM _V/ OAAND\JA
KXNAMYW XSAcAOVLO\]JAKXNAAROXA\O SOaSXQAMRY]OAZ\Y Z KRBIRSMVA]O\' OANYAOXMY \KQO#A
\O" ®a#AKXNAKNSSA\0]Y \MAAMCLO\JOM \SAcA\OVKAONAAZTORINMR]AKXNAISS"AZ\Y SNSXQAON_MKASYXK\
Y_MOKMRAKXNAZYVSMcAKKKYBISHFANIQS Y XKVVCAKXNABKNREBKERKXNAYPPSMKWZ_NRPKAORYV
aSVVALOAOXMY \KQONABWR\YZY]KV]AKXNA\O[_OJMAPY\ASBBAJBAEROA OMSXQAZSKMARXAMY NOA
KAMYZVWOROX]S  OAKXKVc]S]AY PASRPAWANROA\O[ O #AIRRAKIBHKXMOASXAJOM \SXQAMROAP_ XNSXQA
1Y_\MOJA\O[_S\ONAAYAMONOATROAaY\U%A
A
ERS\N#A*ROA<B6AaSVVANO GRZABAMRAKQOXNKAKXNAOSDARAL Y ARAZSIAKXNARI® A
P_XNSXQAKQOXEISTHAF 8#AY 7T#A4VLOWYXJA9Y XNKASY XAAOAVOKIMRA\KXAAZ\Y ZY K GMEALOA
MYVEVOAONAKXNABMBNAaS RSXANROAPS\MAcOK\AY PAYIUUAEREMPD XMCAaSVVALOA JONAAYA
]_ZZY\"A\O]JOK\MRALY"RAY X#AKXNA YAAEROAY X SEKAMO]OK\RAaSVVAPYM_JAYXA\SQY\Y JAO'KV_KASYXA
YPANROAhKMAS KASY XEQKADAARK OAaS RAMcLO\JOM_\SMIAGARIO\AZ\Y TOMSMAAPYM_JAYXAhcOMAAYA
LOASNOXASPSONiIAMcLO\JOM_\SAcA[_0O]*SYX]ARKAAOb RWR ARAAIS MRASNRBIDAPS\|" APR\OOACOK\|AYPA
YZO\KASY X#AaOAKXASMSZKAOARKAMAKY AN OK]MAY XOHEBAAMENSaSNOA]A NSOJARKAAK]]OJIA
*K\SY_JAK]ZOMAIASYVSXQAY \AQ\KN_K”O]jA]._ MMO]]ASXA*ROAMBALXNKNN SOBDKZRAMAANRKAAKAA
VOK]*AYXOA]* NcAPREXANPALOCYXNAMRCAMRKESVVAKV]Y ARBODERY VEVOAONAN \SXQAARSJAZO\SYN%A<XA
AROAVYXQ$#BDASVVAKMAS OVcAJOOUAY XQY SXQAObNT WA WK ZKUARYD\SXATROA
McLO\JOM_\SAcAPSOVNA]YAKI@XFAKRQA] ZZY\"APY\ARZADAKBBY XKVAMY] %A
A
A
-%A6\SOPVCcANO]M\SLOAAROAZ\Y MO BYMARBIMK A OANROAISAPANROA_ XS %AA
A
EROA_XSAJA[_KVSABAELOKMMONA_]SXQAR\OOAM\BNSDASXANEMO]1AA
oA 9S\IMAKXAHUYVIEO\ASXNODIAINK YAK] \OA*ROA] MMO]IROIAEY\UPY\MOARABYN_ MONALCA
5YS]OADAKAOjJAMcLO\JOM_\S3bAM_WAIARY]OAM \OXAV HSHEANAINY ZYJON&P_ A \OAOPPY\]"2A
oA DOMYXN#AKAhVOK\XO\ASXNObiAMIBKNORAROAD X KIOXOAKRROZY $ORKOJAM_\BI_ WA
SXAK]IS]I*SXQAROAVOK\XO\AN'YAKMRSO' OAKARSQRO\BARBXR R OYKROMRXK\c$ VO OVA
SXPYW¢SYXANOMRXYVYQCA\YVO]AS X AKRIDAZERY AW
oA 9SXKVVc#AMROA\O] VASXQAZK\AXO\IRSZAP_XNJAQOXCKKSODITIOKWIRAKAY\Y 3R Aa
SXN_JMcAZAQY MXMKVAZK\AXO\]%AA
A
<XAJRY\"#A’ROA] MMO]IAYPAIRSREBALCAZ\Y SNSXQAMABNOKAS' GRAYQAYAODMOONAAROA
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NOWKXN]JAYPAQWRAAaR®AKKAZK\N X XQAARAS!_1N\cAXNAQBXWOX ANYAN\S  OA\O]OK\MRAKAZ\Y TOMAA
P_XNSXQAANYZBREFXAY\NO\ANYAKMRSO® OAKAZY]SAS’ OAVA X/ ASNOBBXAKA]YVSNAIOA \XAYXANROA
FXS O\JS/ci]AKXNADAKAOASY K\NjJ A SRR
A
%AXNBIKAGEOR WLOWPA NOXAJ#A]SXO]] O#AXN_JMSI#AXNE YW ROMVSOXYBOFO\ ONACARS]A
_XSAKMV_IKBIOIM\SZASHERRM_ VBANSEISBXRXNA NOXBX YV ODK/GNROAX SSREZVSMKLVO%AA

A
EROA<BBASX "OXN]ANYAOX] \OAKVVA]* NOXAAKAASY S]GABMAMAONDS GALAPOXNEMENKSXSXQA
AYANKUGARANREBXAY AARGADY ZVKMO %A< XA REFYG B ROAABBVVAZ\Y SNOAQ_SNKXMOAKXNA
] ZZY\WAYXAM_\SM_V_WAPY\ALKMMKVK_\OKAO#AZY]*$L KNIMHAKK NAKIDASREMKA QAKX Q\KW

A
9 \"ROWARO B VHABRA<NKRY Z@VEO\EOONSXQAMCLID\\S cAaY\UO\|%AERSIASXMV_NOJAY \A
KQOAOX OJVEOWZEO\HABIN S QAROADAKAOAKIRAA] A OVVAKIA]WKVVAL_]SXO]JO#AKIAAROAXOONAPY\A
KAMKSXONAMCLO\JOM_\SAcAaY\UPY\MOASIAT JMAKIAZOXKIE \OEASNTTAIMAS OAYPA]SAO%AA

A
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PLANNING, POLICY AND GOVERNMENTAL AFFAIRS COMMITTEE

SUBJECT
Initiatives and Priorities

BACKGROUND/DISCUSSION

The Planning, Policy and Governmental Affairs Committee (Committee) is
responsible for developing and presenting recommendations to the Board on
matters of policy, planning, and governmental affairs. The committee develops and
recommends to the Board future planning initiatives and goals. It advises the
Board on collaborative and cooperative measures for all education entities and
branches of state government necessary to provide for the general supervision,
governance and control of the state educational institutions, agencies and public
schools, with the goal of producing a seamless educational system.

In addition to the general responsibilities outlined herein, pursuant to the Board’s
Governing Policies and Procedures and By-laws, the Committee is responsible for
making recommendations to the Board in the following areas:

e Long range planning and coordination;

e Initial discussions and direction on strategic policy initiatives and goals;

e Legislative proposals and administrative rules for Board agencies and
institutions;

e Coordination and communication with the Governor, the Legislature, and all
other governmental entities with regard to items of legislation, Board policy and
planning initiatives;

e Review and revision of Board policies, administrative rules and education-
related statutes for consistency and compatibility with the Board’s strategic
direction;

e Reports and recommendations from workgroups and committees pertaining to
education policy, planning and governmental affairs, including career technical
education;

e Other matters as assigned by the Board.

The Committee is responsible for bringing forth the Board’s K-20 strategic planning
and performance reporting efforts and the subsequent strategic plan alignment of
the institutions and agencies under the Board, including assuring conformance
with the State strategic planning requirements. Based on the timeline identified in
the Board’s annual planning calendar, the Board’s annual legislative agenda is set
through the legislative ideas, legislative language, and administrative rules brought
to the Board through the Committee. In addition to these annual items, the
agencies under the Board’s governance, as well as the Board’s Indian Education
Committee, Accountability Oversight Committee, and Data Management Council
bring forward recommendations and requests to the Board through the Committee.
This work also includes policy recommendations from outside Work groups like the
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previous Governor’s Task Force or ongoing initiatives like the Educator Pipeline
work.

IMPACT
This report will provide a brief summary of what the Committee is working on in the
near future and provide the Board with an opportunity to give input on priority
areas.

ATTACHMENTS
Attachment 1 — Planning, Policy and Governmental Affairs Committee Initiatives
and Priorities
Attachment 2 — State Board of Education Annual Planning Calendar - Excerpt

STAFF COMMENTS AND RECOMMENDATIONS
Attachment 1 provides a summary of larger initiatives the committee is working on
and annual items that come through the committee. Attachment 2 is an excerpt
including the timeline when annual items such as the strategic planning, legislation,
and administrative rules come to the Board through the Committee. The time lines
for final strategic plans, legislative ideas and legislation, and rules are subject to
time lines set by the Division of Financial Management.

BOARD ACTION
This item is for informational purposes only.
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PLANNING, POLICY AND GOVERNMENTAL AFFAIRS COMMITTEE

Long-term Initiatives and Priorities

Learning Loss — How to identify/measure and mitigate learning loss due to the COVID-
19 Pandemic. Work in this area will identify:
e ways school districts can identify or measure the loss in learning students have
experienced due to the disruptions in education caused by the pandemic;
e strategies for mitigating the effects of the learning loss;
e state policy amendments to incentivize or help facilitate the local education agency
work on mitigating learning loss; and
e funding and other resources needed to support local education agencies work to
mitigate learning loss. (FY 22 Appropriation/2021 Legislative Session).

Educator Effectiveness, Preparation, Professional Development, and Pipeline —
This work was started with the Board's/ldaho’s participation in the Network for
Transforming Educator Preparation in 2013 and encompasses: the annual educator
pipeline work and development of the annual educator pipeline report; educator
preparation program quality standards/metrics adopted by the Board and subsequent
annual report; educator preparation program/certification standards; and expansion of
professional development resources (2012/2013 K-12 Task Force Recommendation
Adopted by Board). New areas include work around teaching and learning in a remote
environment. Educator effectiveness and preparation are impacted through three areas
the Board uses for setting statewide policy:
e Board Governing Policies and Procedures (public educator preparation programs
only);
e Administrative Code (preparation program standards — public and private
programs, and certification requirements) — subject to annual timeline
e I|daho Statute (Minimum state requirements for certification, Board approval of
programs, etc.) — subject to annual timeline

K-12 Task Force Recommendations (2012/2013 and transition to 2019 Task Force)
— This work includes moving forward/completing the original K-12 Task Force
recommendations adopted by the Board and the 2019 K-12 Task Force (Our Kids, Idaho’s
Future) recommendations adopted by the Board:

e 2012/2013/2014 Recommendations (this is a partial list of ongoing items)

0 Mastery Based Education System

Idaho Core Standards — Maintain rigorous content standards
Literacy Proficiency
Accountability system based on student outcomes
LEA strategic planning, assessment, and continuous improvement
Statewide electronic and site-based collaboration system/ Mentoring/ Ongoing
Job-embedded Professional Learning/ Professional Development (including
training and development of school administrators, superintendents, and
school boards)/ Improved education preparation

O O0OO0O0Oo
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e 2019 Recommendations (adopted February 2020)

o Statewide Accountability: Focusing Our Efforts on K-3 Literacy

0 Greater All-Day K Opportunities to Support K-3 Literacy and Future Student
Achievement

o0 Building Out and Updating the Career Ladder to Elevate the Profession, and
Retain Effective Educators

0 Addressing Social and Emotional Issues to Support Student Learning

o Strategic Alignment and Increased Flexibility in K-12 Funding Formula

Postsecondary Task Force Recommendations — K-20 Guided Pathways - This effort
encompasses the task force recommendations that were adopted by the Board and
assigned to the committee, including:
e Consolidation of governmental affairs directors’ efforts for a more coordinated and
effective approach to advocating for postsecondary education with the Legislature;
e Updates to the strategic plan around the 60% educational attainment goal and
transitioning from a population goal to institution production targets to meet the
workforce need;
e Structural change aligning K-12 and postsecondary, including college and career
advising, graduation requirement, and guided pathways (P-20).
e Workforce Development Task Force recommendation related to career technical
education.

P-20W SLDS and Data Dashboard — Enhanced education data transparency and
access. Continue buildout of public-facing data dashboard that allows state policy
makers, parents, students, school administrators, and institution staff access to reports
produced using data collected in the statewide longitudinal data system. This includes
implementation of the Ad-hoc legislative workgroup data elements. Included in K-20
strategic plan in 2016 and ongoing.

Career Technical Education Workgroup Recommendations (Adopted February 2020)

State and Federal Accountability — This work is tied to the earlier K-12 task force work
mentioned above, the development of the current statewide accountability framework and
the evaluation and updating of the state’s accountability system. This work encompasses
not only the accountability framework and aligned Federal State Consolidated Plan, but
also considerations regarding state graduation requirements and the state’s
comprehensive assessment system.

Annual Policy and Strategic Planning Considerations

e Administrative Rules — Negotiated Rulemaking used to set state education policy (has
the force and effect of law), goes to the legislature to accept or reject each year at the
end of the cycle.

e Legislative Ideas/Legislation — Statewide education policy submitted to the legislature
through the executive agency legislative process.
0 Legislative Ideas approved in June
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0 Legislation approved in August

e Strategic Planning and Performance Measure Reporting — Sets Board/State K-20
Education Goals and measures performance towards meeting those goals (subject to
statutory requirements and Division of Financial Management timelines).

e Board Governing Policies and Procedures — Used to set ongoing requirements for the
institutions and agencies under the Board’s governance and oversight. Those areas
of policy that do not reside in Section II, Human Resources Policies and Procedures,
Section lll, Postsecondary Affairs, or Section V, Financial Affairs. All other sections
go through Committee.
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Master Planning Calendar (Updated August 2019)

Month | Strategic Planning Performance Reporting Budgeting Administrative Communications
Rules/Legislation
Jan Agencies and Institutions start updating | The SBOE reviews NWCCU Board presents budget to Rules and legislation are SBOE presentations to
their strategic plan based on SBOE accreditation results as available. the legislature presented to the legislature JFAC
guidance and strategic plan.
OSBE distributes annual
Fact Book to legislators
OSBE Financial
Aid/FAFSA Awareness
Feb Board approves K-20 Education Line item categories are OSBE presentation to
Strategic Plan developed and reviewed by germane committees
Agencies and institutions submit their the Presidents’ Council and
strategic plans to the PPGA Committee the BAHR Committee
for review and discussion prior to April
Board meeting submittal.
Mar Agencies and Institutions finalize their Institutions and agencies revise
strategic plan updates for submission to | performance measures and
the SBOE prior to April agenda cutoff. benchmarks to align with strategic
plan.
Early-April agencies and institutions
submit proposed performance
measures/benchmarks (including
continued use of current measures,
if appropriate) for review/approval by
OSBE. (Note: These measures are
for the fiscal year beginning July 1 of
the previous year)
Apr SBOE reviews and approves updated SBOE/OSBE receives final DFM SBOE is briefed on next FY | SBOE is briefed on new
institution and agency strategic plans performance reporting guidance (for | legislative appropriations legislation as it impacts
agencies and institutions). as it impacts education education agencies and
OSBE/SBOE receives final DFM agencies and institutions. institutions.
strategic plan guidance SBOE reviews and approves agency
and institution proposed SBOE approves line item OSBE meets with institution
performance measures and categories for the government affairs directors
benchmarks through strategic plan institutions. regarding impact of legislation
approval. and off-session legislative
strategy
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Month | Strategic Planning Performance Reporting Budgeting Administrative Communications
Rules/Legislation
May SBOE Conducts SBOE Governed Agencies and institutions
institutions Presidents evaluations submit legislative ideas for
SBOE reviews self-assessment and PPGA Committee review and
makes recommendations for recommendation to Executive
improvements. Director.
Executive Director Conducts Agency
Heads evaluations.

Jun OSBE provides MCO PPGA reviews and provides SBOE staff meets with
budget guidelines and guidance to Executive legislators in Eastern
templates to the agencies Director on proposed agency | ldaho (Idaho Falls)
and institutions for and institution legislative
submission (prior to ideas.

August Board agenda

deadline). OSBE/Executive Director
submits legislative ideas to

BAHR provides guidance DFM prior to the required

on submitted line items to July 12 deadline.

institutions and agencies

prior to submittal of line

items for SBOE action in

August.

Jul OSBE submits SBOE approved agency Agencies and institutions New legislation from prior
and institution strategic plans (revised if submit estimated MCO session takes effect July 1.
required by the Board) to DFM by the budget to OSBE prior to
July 1 deadline. August Board agenda Department of Administration

deadline. publishes proposed rules and
21 day review period is
commenced.
Governor's Office and DFM
review legislative ideas.
OSBE begins development of
approved legislative ideas into
draft legislation (as
appropriate) for consideration
at August Board meeting.
Legislative language
submitted by Augqust agenda
cutoff.
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Month | Strategic Planning Performance Reporting Budgeting Administrative Communications
Rules/Legislation
Aug Agencies and institutions submit -SBOE reviews and Board approves any proposed | SBOE staff meets with
agency and institution performance approves final budget administrative rules. August legislators in Southern
reports to OSBE in early-Auqust. request for next FY. 30 last day to submit Idaho (Twin Falls) and
Performance Measure reports -Draft budget request input | proposed legislative ideas for | Eastern Idaho (Pocatello)
include Board required system wide | to DFM automated system next session to DFM/Admin
performance measures and (by agencies and Rules OSBE begins planning
performance measures approved institutions) with a copy of for annual Fact Book
from the strategic plans. supporting materials sent to | Proposed legislation is
OSBE. approved by SBOE.

OSBE submits agency and -OSBE reviews agency and

institution performance reports to institution budget Proposed (final draft)

DFM by the required August 30 submissions to ensure legislation is due to DFM

deadline. compliance with SBOE August 16.
guidance.
In late-August all budget
documents returned to
OSBE for final submission
to DFM and LSO. DFM
Deadline for submittal
August 30

Sep SBOE conducts self-assessment. Final budget requests Department of Administration | OSBE planning for

forwarded to DFM and LSO | publishes proposed rules and | College Application Week
by September 1st 21 day review period is
deadline. commenced.

Oct SBOE reviews performance data Authorized budget request | DFM forwards legislation to SBOE staff meets with
from institutions and agencies for revisions due to DFM LSO by mid-October. legislators in North Idaho
the previous year. Review forms the | October 30 Board approves Pending (Lewiston/Moscow)
basis for revising strategic plan. Rules, modifications are

made based on public
comment.

Nov Staff develops and finalizes the annual OSBE updates performance -Proposed legislation in bill OSBE annual College

update to the strategic plan. measures to align with the Board’s format returned by LSO to Application Week

strategic plan. OSBE for review and final
changes.
-Pending rules not approved
in October are approved.
(Special Board Meeting).
Pending rules are submitted
to the legislature for
consideration. Temporary
rules take effect when
approved by the Board.
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Month | Strategic Planning Performance Reporting Budgeting Administrative Communications
Rules/Legislation
Pending rules take effect at
the end of the legislative
session. November 29 final
date for submitting pending
rules to DFM/Admin rules for
consideration during next
session.

Dec Early-December is the final SBOE staff meets with
date for changes to bills legislators in North Idaho
(legislative proposals). Bills (Coeur d’Alene)
with substantive changes are | OSBE finalizes annual
resubmitted to SBOE for final Fact Book
approval at special Board OSBE coordinates with
meeting if needed.. institutions on JFAC

presentations
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SUBJECT
Amendment to Board Policy I.T. Title IX and Board Policy III.P. Students — Second
Reading
REFERENCE
April 2016 The Board approved the first reading of Board Policy
I.T. Title IX and a second reading of Ill.P Students.
June 2016 The Board approved the second reading of Board

Policy I.T. Title IX and discussed the institutions
providing additional information regarding their
compliance with the new policy requirements and their
internal appeal processes at a future Board meeting.

December 2016 Board considered first reading of proposed changes to
Board Policies I.T. and IlI.P. limiting appeals related to
Title 1X claims to procedural appeals.

February 2017 Board approved second reading of proposed changes
to Board Policies I.T. and III.P.
June 2017 Board approved first reading of proposed changes to

Board Policies I.T. and Ill.P. providing clarification to
the procedural appeals process at the request of Boise
State University.

August 2017 Board approved second reading of proposed changes
to Board Policies I.T. and III.P.
October 2020 Board approved first reading of proposed amendments

to Board Policies I.T. and Ill.P. aligning the polices to
Federal Title IX guidance and limiting the ability for
appeals regarding Title IX to be made to the Board.

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section I.T.
Idaho State Board of Education Governing Policies & Procedures, Section II1.P.
20 U.S.C. § 1681 (Title 1X)
34 C.F.R. Part 106
85 Federal Register 30026

BACKGROUND/DISCUSSION
On May 19, 2020, the U.S. Department of Education published in the Federal
Register final rules implementing Title IX's prohibition on discrimination on the
basis of sex as they relate to an institution’s obligation to respond to reports of
sexual harassment. The final rules went into effect on August 14, 2020. Per the
notice published in the Federal Register, “The final regulations specify how
recipients of Federal financial assistance covered by Title IX, including elementary
and secondary schools as well as postsecondary institutions, (hereinafter
collectively referred to as “recipients” or “schools”), must respond to allegations of
sexual harassment consistent with Title IX’s prohibition against sex discrimination.
These regulations are intended to effectuate Title IX's prohibition against sex
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discrimination by requiring recipients to address sexual harassment as a form of
sex discrimination in education programs or activities. The final regulations
obligate recipients to respond promptly and supportively to persons alleged to be
victimized by sexual harassment, resolve allegations of sexual harassment
promptly and accurately under a predictable, fair grievance process that provides
due process protections to alleged victims and alleged perpetrators of sexual
harassment, and effectively implement remedies for victims.”

After a review of the Board’s existing policies relating to Title IX, attorneys for the
University of Idaho, Idaho State University, Boise State University, and Lewis-Clark
State College determined that two Board policies need to be amended to remain
consistent with Title IX regulations and guidance from the U.S. Department of
Education and to not conflict with the new regulations. The attorneys for all four
institutions have reviewed and support the proposed amendments.

In addition to the amendments to bring Board Policy I.T. into alignment with the
new Title IX regulations, the institutions have proposed an additional amendment
to Policy I.T. which would prevent students from appealing matters involving Title
IX to the Board under Board Policy IlI.P.19.

IMPACT
The proposed amendments, if adopted, will bring Board policy into compliance with
the new Title IX Regulations and limit the ability for students to appeal to the Board
on issues related to Title IX violations.

ATTACHMENTS
Attachment 1 — Proposed Amendments to Board Policy I.T. — Title IX
Attachment 2 — Proposed Amendments to Board Policy Ill.P — Students

STAFF COMMENTS AND RECOMMENDATIONS
There were no comments received between the first and second reading of the
proposed policy amendments. No changes have been made between the first and
second readings of the two policies.

BOARD ACTION
| move to approve the second reading of the amendments to Board Policy I.T. Title
IX, as provided in Attachment 1, and Board Policy Ill.P. Students, as provided in
Attachment 2.

Moved by Seconded by Carried Yes No
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I[daho State Board of Education

GOVERNING POLICIES AND PROCEDURES
SECTION: I. GENERAL GOVERNING POLICIES AND PROCEDURES
SUBSECTION: T. Title IX August2017December 2020

1. This subsection shall apply to the University of Idaho, Boise State University, Idaho
State University, Lewis-Clark State College, College of Eastern Idaho, College of
Southern Idaho, College of Western Idaho, and North Idaho College (hereinafter
“Institutions”).

Title IX of the Education Amendments of 1972 and its implementing regulations, 34
C.F.R. Sec. Part 106 (“Title 1X”), prohibit discrimination on the basis of sex in federally
funded education programs and activities. Title IX protects students, employees,
applicants for admission and employment, and campus visitors from all forms of
discrimination _on the basis of sex, including sexual harassment; as defined in 34

C.F.R. 8§ 106.30, and retaliation, as defined in 34 C.F.R. 8§ 106.71.ircluding-sexual

This Policy is intended to supplement, not duplicate, the Title IX regulations in 34 CER
Part 106 addressmq aIquanns of sexual harassment. gH+eI&nee—ﬁFem—the—ﬁedeFal

vielenee—Institutions should go beyond the requirements of this policy as necessary
to address Title IX issues unique to individual campus populations so that students
are able to fully receive the benefits of educational programs.

2. Institution Title IX policies.

Each institution shall publish its Title IX policies and procedures for students, staff and
faculty. Such policies and procedures shall be updated as necessary and appropriate
to comply with Title IX and guidance from the U.S. Department of Education’s Office
of Civil Rights (OCR). Title IX coordinators shall be involved in the drafting and
revision of such policies to ensure compliance with Title IX. If an institution is
represented by legal counsel, its attorney also shall review the institution’s policies for
compliance with Title IX and OCR guidance. Policies shall clearly describe the
process for resolving allegations of sexual harassmented-velations-ef TFitle-bX.

3. Notification of institution Title IX policy and resources.
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Notification of an institution’s Title IX policy and resources shall be readily accessible.
Institutions shall ensure that the notices of nondiscrimination on the basis of sex
required by Title 1X are placed prominently on their website home pages, in addition
to the placement of notices in offices where students receive services, and included
in printed publications for general distribution. Webpage notices shall include easily
accessible links to all applicable institution policies as well as a clear and succinct
direction regarding:

e reporting allegations of sexual harassmentFitle-b<—~vielations or discrimination on
the basis of sex

e supportive measuresacesmmedations—and-services available for complainants
and respondents in cases in which the institution has actual knowledge of a report
of sexual harassment

e the investigation and hearing process, including appeal rights, and all applicable
time frames

e the institution’s Title IX coordinator, including the Title IX coordinator's name and
contact information

4. Title IX Coordinators.

Each institution shall designate a Title IX Coordinator who shall be an integral part of
an institution’s systematic approach to ensuring Title IX compliance. Title IX
coordinators shall have the institutional authority and resources necessary to promote
an educational environment that is free of discrimination_on the basis of sex, which
includes stopping any harassment and preventing any reoccurring harassment, as
well as the authority to implement supportive measuresaccommeodations during an
investigation to restore or preserve equal access to the institution’s education program
or activity, protect the safety of all parties or the institution’s educational environment,

or deter sexual harassment.-se-that-the-complainant-doesnotsufferadditional-effects
T icorimingli : .

Institutions are encouraged to facilitate regular communication between Title I1X
coordinators in order for them to share best practices and training resources.

5. Education of Students and Training to Prevent Sexual Violence.

Institutions shall implement evidence informed strategies that seek to prevent sexual
harassment, sexual assault, gender based violence and high-risk activities, including
alcohol education programming and other student outreach efforts (e.g. bystander
education programming). Data shall be collected from an institution’s constituency on
a regular basis to evaluate and improve on the institution’s efforts to prevent sexual
discrimination.

6. Education of parties receiving or adjudicating allegations of sexual harassmentFtle- X

Sosna e,
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All employees shall receive training pertaining to Title IX and the institution’s Title IX
policy. Employees likely to witness or receive reports of sexual harassment-and
sexdval-violence shall receive enhanced training which, at a minimum, includes the
requirements of Title IX, the proper method for reporting sexual harassment-an¢
sexdvalvielence, and the institution’s responsibilities for responding to reports of sexual
harassment-and-sexual—velence.  Institution employees who will likely require
enhanced training include: Title IX coordinators, campus law enforcement personnel,
student conduct board members, student affairs personnel, academic advisors,
residential housing advisors, and coaches. All employees who learn of an allegation
of sexual harassment, ireluding-sexdalviolence-and-gender-based-harassment-(and
are not required by law to maintain the confidentiality of the disclosure, such as
licensed medical professionals or counselors) are required to report it to the Title IX
coordinator within 24 hours.

Fact finders and decision makers involving resolution of _allegations of sexual
harassmentFitle—b{—vielatiens— shall also have adequate training or knowledge
regarding sexual assault, including the interpretation of relevant medical and forensic
evidence.

Institutions shall also comply with the training requirements in 34 C.F.R. §
106.45(b)(1)(iii).

7. Investigation and resolution of allegations of sexual harassmentFitle-bvislations

An institution’s response to allegations of sexual harassment shall in all respects
comply with the requirements of 34 C.F.R. Part 106. An institution’s policy shall
require the decision maker to use a preponderance of the evidence standard in

determlnlnq whether the respondent commltted the aIqued sexual harassmenHake
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In cases involving a student-respondent, withdrawal from the institution shall not be
used as a method to avoid completlon of the |nvest|gat|on Amnstrtutleprmayeptaeea

8. Disciplinary Actions

If any person-student is found to have commitied an act of sexual harassment (as
defined in 34 C.F.R. 8 106.30) in violation of an institution’'s policy vielated—an

nstitution’sTFitle-bX-peliey, disciplinary action shall be imposed in accordance with the
institution’s—student—code—of—conduct policy for resolving allegations of sexual

harassment. If thea student is suspended or expelled, that action shall be noted in
the student’s education records and communicated to a subsequent institution at
which the student seeks to enroll, provided that the subsequent institution or student
has requested the students educatlon record from the prlor |nst|tut|on I an

9. Appeals

Notwithstanding any other policy to the contrary, all decisions regarding allegations
of sexual harassment (as defined in 34 C.F.R. 8 106.30) rest solely with the
institution and are not appealable to the Board, regardless of the complainant’s or
respondent’s status as an employee, student, or other affiliation with the institution.

PPGA TAB 2 Page 4



PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
DECEMBER 17, 2020 ATTACHMENT 2

Idaho State Board of Education

GOVERNING POLICIES AND PROCEDURES
SECTION: Ill. POSTSECONDARY AFFAIRS
SUBSECTION: P. STUDENTS December 20172020

The following policies and procedures are applicable to or for any person designated as
a student at an institution under governance of the Board. A "student” means any person
duly admitted and regularly enrolled at an institution under governance of the Board as
an undergraduate, graduate, or professional student, on a full-time or part-time basis, or
who is admitted as a non-matriculated student on or off an institutional campus.

1. Nondiscrimination

It is the policy of the Board that institutions under its governance must provide equal
educational opportunities, services, and benefits to students without regard to race, color,
religion, sex, national origin, age, handicap, or veterans status, including disabled
veterans and veterans of the Vietnam era in accordance with:

a. Title VI of the Civil Rights Act of 1964, as amended, 42 U.S.C. 2000d et seq., which
prohibits discrimination on the basis of race, color, or national origin in programs
and activities receiving federal financial assistance.

b. Section 504 of the Rehabilitation Act of 1973, as amended, 29 U.S.C. 794, which
prohibits discrimination on the basis of handicap in programs and activities
receiving federal financial assistance.

c. Title IX of the Education Amendments of 1972, as amended, 20 U.S.C. 1681 et
seq., which prohibits discrimination on the basis of sex in education programs and
activities receiving federal financial assistance.

d. The Age Discrimination Act of 1975, as amended, 42 U.S.C. 6101 et seq., which
prohibits discrimination on the basis of age in programs or activities receiving
federal financial assistance.

e. Chapter 59, Title 67, Idaho Code, and other applicable state and federal laws.
2. Sexual Harassment
a. Each institution must establish and maintain a positive learning environment for
students that is fair, humane, and responsible. Sexual discrimination, including
sexual harassment, is inimical to any institution.
b. Sexual harassment violates state and federal laws and the Governing Policies and

Procedures of the Board. "Sexual harassment" is defined by the regulations
implementing Title IX at 34 C.F.R. § 106.30(a).means—an—un-welcomed-sexual
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c. Eachinstitution must develop and make public procedures providing for the prompt
response, in a manner that is not deliberately indifferent, to allegations of sexual
harassment in the institution’s education programs or activities of which the
institution has actual knowledge. Each institution’s policies and procedures must

complv W|th the requlatlons |n 34 C.F. R Part 106—eeni+elem+a4—and—eqw{able

3. Academic Freedom and Responsibility

Institutions of postsecondary education are conducted for the common good and not to
further the interests of either the individual student or the institution as a whole. Academic
freedom is fundamental for the protection of the rights of students in learning and carries
with it responsibilities as well as rights.

Membership in an academic community imposes on students an obligation to respect the
dignity of others, to acknowledge the right of others to express differing opinions, and to
foster and defend intellectual honesty, freedom of inquiry and instruction, and free
expression on and off the campus of an institution. Expression of dissent and attempts
to produce change may not be carried out in ways which injure individuals, damage
institutional facilities, disrupt classes, or interfere with institutional activities. Speakers on
the campuses must not only be protected from violence but must also be given an
opportunity to be heard. Those who seek to call attention to grievances must do so in
ways that do not significantly impede the functioning of the institution.

Students are entitled to an atmosphere conducive to learning and to fair and even
treatment in all aspects of student-teacher relationships. Teaching faculty may not refuse
to enroll or teach a student because of the student's beliefs or the possible uses to which
the student may put the knowledge gained from the course. Students must not be forced
by the authority inherent in the instructional role to make personal or political choices.
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4. Catalog and Representational Statements

Each institution will publish its official catalogue and admissions, academic, and other
policies and procedures which affect students. (See also "Roles and Missions,"
Section Ill, Subsection I-2.)

Each institutional catalogue must include the following statement:

Catalogues, bulletins, and course or fee schedules shall not be
considered as binding contracts between [institution] and students. The
[institution] reserves the right at any time, without advance notice, to:
(a) withdraw or cancel classes, courses, and programs; (b) change fee
schedules; (c) change the academic calendar; (d) change admission
and registration requirements; (e) change the regulations and
requirements governing instruction in and graduation from the institution
and its various divisions; and (f) change any other regulations affecting
students. Changes shall go into force whenever the proper authorities
so determine and shall apply not only to prospective students but also
to those who are matriculated at the time in [institution]. When economic
and other conditions permit, the [institution] tries to provide advance
notice of such changes. In particular, when an instructional program is
to be withdrawn, the [institution] will make every reasonable effort to
ensure that students who are within two (2) years of completing
graduation requirements, and who are making normal progress toward
completion of those requirements, will have the opportunity to complete
the program which is to be withdrawn.

No employee, agent, or representative of an institution may make representations to, or
enter into any agreement with, or act toward any student or person in a manner which is
not in conformity with Board Governing Policies and Procedures or the approved policies
and procedures of the institution.

5. Student Records

The collection, retention, use, and dissemination of student records is subject to the
requirements of the Family Educational Rights and Privacy Act of 1974, as amended, and
implementing regulations. Each institution will establish policies and procedures for
maintenance of student records consistent with the act and implementing regulations and
will establish and make public an appeals procedure which allows a student to contest or
protest the content of any item contained in his or her institutional records.

6. Residency Status - Procedure for Determination
Rules and procedures for the determination of residency status for purposes of paying

nonresident tuition are found in the State Board of Education Rule Manual
IDAPA 08.01.04.

PPGA TAB 2 Page 3



PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
DECEMBER 17, 2020 ATTACHMENT 2

7. Full-Time Students
a. Undergraduate Student

For fee and tuition purposes, a “full-time” undergraduate student means any
undergraduate student carrying twelve (12) or more credits (or equivalent in audit
and zero-credit registrations).

i. Student Body Officers and Appointees

For fee and tuition purposes, the president, vice president, and senators of the
associated student body government are considered full-time students when
carrying at least the following credit loads: (a) president, three (3) credits and
(b) vice president and senators, six (6) credits.

ii. Editors
Editors of student published newspapers are recognized as full-time students
when carrying a three credit load, and associate editors are recognized as
full-time students when carrying a six credit load.
b. Graduate Student
For fee and tuition purposes, a “full-time” graduate student means any graduate
student carrying nine (9) or more credits, or any graduate student on a full

appointment as an instructional or graduate assistant, regardless of the number of
credits for which such instructional or graduate assistant is registered.

8. Student Governance

The students at each institution may establish a student government constitution for their
own duly constituted organization, which must be consistent with Board Governing
Policies and Procedures. Each student constitution must be reviewed and approved by
the Chief Executive Officer. Any amendments to the student constitution must also be
reviewed and approved by the Chief Executive Officer.

9. Student Financial Aid

Each institution will establish policies and procedures necessary for the administration of
student financial aid.

a. Transfer of Delinquent National Direct Student Loans. (See SectionV,
Subsection P)

b. Student Financial Aid Fraud
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Each institution under governance of the Board should, as a matter of policy,
initiate charges against individuals who fraudulently obtain or misrepresent
themselves with respect to student financial aid.

10.Fees and Tuition

a. Establishment
Policies and procedures for establishment of fees, tuition, and other charges are
found in Section V, Subsection R, of the Governing Policies and Procedures.

b. Refund of Fees
Each institution will develop and publish a schedule for refund of fees in the event
a student withdraws in accordance with regulations governing withdrawal.

11. Student Employees
a. Restrictions

No student employee may be assigned to duties which are for the benefit of
personal and private gain, require partisan or nonpartisan political activities, or
involve the construction, operation, or maintenance of any part of any facility which
is used for sectarian instruction or religious worship. No supervisor may solicit or
permit to be solicited from any student any fees, dues, compensation, commission,
or gift or gratuity of any kind as a condition of or prerequisite for the student's
employment.

b. Policies and Procedures

Each institution will develop its own policies and procedures regarding student
employment, including use of student employment as a part of financial assistance
available to the student. Such policies and procedures must ensure that equal
employment opportunity is offered without discrimination and that wage
administration is conducted in a uniform manner. Such policies also must include
a statement of benefits available to student employees, if appropriate.

c. Graduate Assistants

Each institution is delegated the authority to appoint within the limitations of
available resources graduate assistants in a number consistent with the mission
of the institution. Graduate assistantships are established to supplement a
graduate student's course of study, with employment appropriate to the student's
academic pursuits.

Each institution will establish its own procedures for appointment of graduate
assistants which will include (a) qualifications, (b)clear and detailed
responsibilities in writing, and (c) maximum number of hours expected and wages
for meeting those requirements.
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Matriculation, activity, and facility fees for graduate assistants will be paid either by
the student or by the department or academic unit on behalf of the student.
Graduate students will be covered by appropriate insurance in accordance with
institutional procedures for work-related illness or injury.

d. Hourly or Contractual Employment

Each institution may employ students on an hourly or contractual basis in
accordance with the needs of the various departments or units, available funds,
and rules of the Division of Human Resources (or the University of Idaho classified
employee system) or federal guidelines when work-study funds are used.

12.  Student Conduct, Rights, and Responsibilities

Each institution will establish and publish a statement of student rights and a code of
student conduct. The code of conduct must include procedures by which a student
charged with violating the code receives reasonable notice of the charge and is given an
opportunity to be heard and present testimony in his or her defense, and an opportunity
to appeal any disciplinary action. Such statements of rights and codes of conduct, and
any subsequent amendments, are subject to review and approval of the chief executive
officer.

Sections 33-3715 and 33-3716, ldaho Code, establish criminal penalties for conduct
declared to be unlawful.

13. Student Services

Each institution will develop and publish a listing of services available to students,
eligibility for such services, and costs or conditions, if any, of obtaining such services.

14. Student Organizations

Each student government association is responsible, subject to the approval of the
institution's chief executive officer, for establishing or terminating student organizations
supported through allocation of revenues available to the association. Expenditures by
or on behalf of such student organizations are subject to rules, policies, and procedures
of the institution and the Board.

15. Student Publications and Broadcasts

Student publications and broadcasts are independent of the State Board of Education
and the institutional administration. The institutional administration and the State Board
of Education assume no responsibility for the content of any student publication or
broadcast. The publishers or managers of the student publications or broadcasts are
solely liable for the content.
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16. Student Health Insurance

Students are responsible for making arrangements for coverage of their medical needs
while enrolled in a post-secondary institution on a part- or full-time basis. Accidents,
injuries, illnesses, and other medical needs of students (with limited exceptions in the
case of student employees of an institution who experience workplace injuries within the
course and scope of their employment) typically are not covered by the institution’s
insurance policies. The types and levels of medical/clinical support services available to
students varies among the institutions and among the local communities within which
institutions conduct operations.

a. Health Insurance Coverage Offered through the Institution

Each institution, at the discretion of its chief executive officer, may provide the
opportunity for students to purchase health insurance through an institution-offered
plan. Institutions are authorized to provide student health insurance plans through
consortium arrangements, when this option serves the interests of students and
administration. Institutions which elect to enter contractual arrangements to offer
student health insurance plans (either singly or through consortium arrangements)
should comply with applicable Board and State Division of Purchasing policies.
Institutions which elect to offer health insurance plans to their students are
authorized, at the chief executive officer’s discretion, to make student participation
in such plans either optional or mandatory.

b. Mandatory Student Health Insurance

Each institution, at the discretion of its chief executive officer, may require all or
specified groups (for example, international students, intercollegiate athletes,
health professions students engaged in clinical activities, student teachers, etc.) to
carry health insurance that meets coverage types and levels specified by the
institution. Administration and enforcement of any such health insurance
requirements, and procedures for dealing with any exceptions thereto, lie within
the authority of the institution presidents or their designees.

c. Other Medical Support Services and Fees
Institutions are authorized to support or supplement students’ medical needs
through services provided by college/university clinics, health centers, cooperative
arrangements with community/regional health care providers, etc. In cases where
such services are provided, institutions are authorized to establish optional or
mandatory fees to cover the delivery cost of such services.

d. Financial aid considerations
Any medical insurance or health services-related fees which are mandated by an
institution as a condition of participation in any institutional program are considered
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a bona fide component of the institution’s cost of college and are a legitimate
expenditure category for student financial aid.

17.Student Vaccine Informational Materials

Each institution shall provide current information on vaccine-preventable disease to each
student at the time of admission or enrollment for classes. The information shall include,
at a minimum:

a. symptoms, risks, especially as the risks relate to circumstances of group living
arrangements for vaccine-preventable diseases that are known to occur in
adolescents and adults;

b. current recommendations by the United States Centers for Disease Control and
Prevention on Category A and B vaccines;

c. information regarding where the vaccinations can be received; and

d. the benefits and risks of vaccinations, and specific information for those persons
at higher risk for the disease.

18. Students Called to Active Military Duty

The Board strongly supports the men and women serving in the National Guard and in
reserve components of the U.S. Armed Forces. The Board encourages its institutions to
work with students who are called away to active military duty during the course of an
academic term and provide solutions to best meet the student’s current and future
academic needs. The activated student, with the instructor’s consent, may elect to have
an instructor continue to work with them on an individual basis. Additionally, institutions
are required to provide at least the following:

a. The activated student may elect to completely withdraw. The standard withdrawal
deadlines and limitations will not be applied. At the discretion of the institution, the
student will receive a “W” on his or her transcript, or no indication of enrollment in
the course(s).

b. One hundred percent (100%) of the paid tuition and/or fees for the current term will
be refunded, as well as a pro-rated refund for paid student housing fees, meal-
plans, or any other additional fees. Provided, however, that if a student received
financial aid, the institution will process that portion of the refund in accordance
with each financial aid program.

19. Student Complaints/Grievances.
a. The State Board of Education and Board of Regents of the University of Idaho, as

the governing body of the state’s postsecondary educational institutions, has
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established the following procedure for review of institution decisions regarding
student complaints/grievances:

The Board designates its Executive Director as the Board’s representative
for reviewing student complaints/grievances, and authorizes the Executive
Director, after such review, to issue the decision of the Board based on such
review. The Executive Director may, in his/her discretion, refer any matter
to the Board for final action/decision.

A current or former student at a postsecondary educational institution under
the governance of the Board may request that the Executive Director review
any final institutional decision relating to a student’s attendance at the
institution, except as set for under paragraph iii. The student must have
exhausted the complaint/grievance resolution procedures that have been
established at the institution level. The Executive Director will not review
complaints/grievances that have not been reported to the institution, or
processed in accordance with the institution’s complaint/grievance
resolution procedures.

Matters involving a violation of an institution’s code of student conduct will
only be reviewed if the basis for the request is that the institution
substantially failed to follow its procedures resulting in a failure to give the
student reasonable notice of the violation and opportunity to be heard, or to
present testimony. Sanctions imposed by the institution will remain in effect
during the pendency of the review.

A request for review must be submitted in writing to the Board office to the
attention of the Chief Academic Officer, and must contain a clear and
concise statement of the reason(s) for Board review. Such request must be
received in the Board office no later than thirty (30) calendar days after the
student receives the institution’s final decision on such matter. The student
has the burden of establishing that the final decision made by the institution
on the grievance/complaint was made in error. A request for review must
include a copy of the original grievance and all proposed resolutions and
recommended decisions issued by the institution, as well as all other
documentation necessary to demonstrate that the student has strictly
followed the complaint/grievance resolution procedures of the institution.
The institution may be asked to provide information to the Board office
related to the student complaint/grievance.

The Chief Academic Officer will review the materials submitted by all parties
and make a determination of recommended action, which will be forwarded
to the Executive Director for a full determination. A review of a student
complaint/grievance will occur as expeditiously as possible.
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The Board office may request that the student and/or institution provide
additional information in connection with such review. In such event, the
student and/or institution must provide such additional information promptly.

The Board’s Executive Director will issue a written decision as to whether
the institution’s decision with regard to the student’s complaint/grievance
was proper or was made in error. The Executive Director may uphold the
institution’s decision, overturn the institution’s decision, or the Executive
Director may remand the matter back to the institution with instructions for
additional review. Unless referred by the Executive Director to the Board
for final action/decision, the decision of the Executive Director is final.

b. The Board staff members do not act as negotiators, mediators, or advocates

PPGA

concerning student complaints or grievances.
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SUBJECT
IDAPA 08.02.03.105 — Graduation Requirements — Partial Waiver - College
Entrance Exam

REFERENCE

February 2017 Board approved proposed amendments to Section 33-
512, Idaho Code be submitted to the legislature for
consideration. Amendments would allow the Board to
waive a portion of the required instructional hours in the
case of a state or county emergency when all schools
in a school district are impacted by extended closures
and when school districts provide assurances that only
the minimum hours were being requested for waiver.

March 23, 2020 Board approved partial waiver of IDAPA 08.02.03.105,
waiving the college entrance exam and senior project
graduation requirements for students graduating in
2020.

October 2020 Board approved partial waiver of IDAPA 08.02.03.105,
waiving the senior project graduation requirement for
students graduating in 2021.

APPLICABLE STATUTE, RULE, OR POLICY
Section 33-105 and 33-1612, Idaho Code
Idaho Administrative Code, IDAPA 08.02.01 - Administration and 08.02.03.105,
High School Graduation Requirements

BACKGROUND/DISCUSSION

In accordance with IDAPA 08.02.03.105, students must take a college entrance
exam to meet minimum state graduation requirements. This requirement was put
in place as part of the high school redesign efforts in 2006, effective for students
entering the 9" grade in 2009. At that time it was determined that many students
were choosing not to take a college entrance exam because they did not feel they
would be successful in college or had just not contemplated going on to some form
of postsecondary education after high school. It was also determined that the cost
of taking the exam was a barrier. By requiring a college entrance exam as part of
the State’s minimum graduation requirements, the Board and the State
Department of Education were able to advocate for and received funding for a
statewide administration of a college entrance exam, allowing students the
opportunity to take the exam during their junior year at no cost to themselves.
Through State procurement processes, the College Board and the SAT were
contracted with to provide the exam. The statewide administration of the exam
takes place in the spring each year. Due to the Coronavirus pandemic the
administration of the Spring 2020 exam was cancelled and students who were
juniors at that time and are now seniors did not have the opportunity to take the
exam during their junior year.
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To address this issue, testing opportunities were provided in the fall of 2020 for
seniors to take the SAT. Attachment 1 provides information on how the Fall 2020
testing opportunities were administered and Attachment 2 provides information on
the Spring 2021 statewide administration of the assessment and testing dates.

IMPACT
Waiver of the college entrance exam requirement for students graduating at the
end of the current school year will remove the requirement as a minimum state
requirement while still allowing schools who want to maintain it to still require it.

ATTACHMENTS
Attachment 1 — Fall 2020-January 2021: Test Coordinator Guide
Attachment 2 — Spring 2021: Test Coordination

STAFF COMMENTS AND RECOMMENDATIONS
IDAPA 08.02.01.007 authorizes the Board to waive education rules not required
by state or federal law. This authorization grants the Board the authority to provide
school districts and charter schools with added flexibility to respond to unforeseen
circumstances. Waivers approved by the Board are specific and time limited.

As ldaho moves through this time of uncertainty and shifts from emergency
response into recovery, it is important to provide for some continuity and stability
for ldaho students so that they are not negatively impacted long term in their
educational opportunities after they graduate. This year’s seniors were provided
an opportunity to take the SAT during the school day test in September
(September 239 and October (October 14" and 27") and have multiple
opportunities to participate in the assessment during the national test dates. At
the time of agenda material production State Department of Education, staff have
reporting just over 18,000 seniors out of approximately 22,600 enrolled students
have taken the SAT and meet this graduation requirement. This is approximately
an 80% participation rate for the 2020-2021 senior class. Further, IDAPA
08.02.03.105 includes a process for school districts to request an exception of the
college entrance exam graduation requirement from the Superintendent of Public
instruction, or their designee.

In addition to the college entrance exams use by students as they consider their
postsecondary options, student performance on the college entrance exam is also
used by the Board as one measure of Idaho students’ K-12 preparation and college
and career readiness.

BOARD ACTION

| move to waive IDAPA 08.02.03.105.03 college entrance examination for students
graduating in the end of the 2020-2021 school year, including summer 2021 term.

Moved by Seconded by Carried Yes No

PPGA TAB 3 Page 2



PLANNING, POLICY AND GOVERNMENTAL AFFAIRS

DECEMBER 17, 2020

6 CollegeBoard

ATTACHMENT 1

FALL 2020-JANUARY 2021: TEST COORDINATOR SUPPLEMENTAL GUIDE

Flexible Policies for
Administering SAT School Day,
PSAT/NMSQT, and PSAT 8/9

As schools continue to deal with uncertainties due to the coronavirus, the top
priorities for College Board are the health and safety of you and your students.

To provide the most opportunity for the greatest number
of students, we've added administrations and adapted
policies and procedures. These changes allow for more
flexibility around ordering and ease the process of
administering SAT® School Day, the PSAT/NMSQT?, and
the PSAT™ 8/9 for in-school testing during the September
2020-January 2021 testing period.

These options currently apply for the in-school administration
of SAT School Day in September or October, the PSAT/NMSQT
in October or January, and the PSAT 8/9 from September to
January. Schools can use these options independently or in
combination with one another.

This supplement to your Coordinator Manual explains
how the flexible policies will affect how you administer the
tests at your school.

1. Procedural Updates

2. Revised Administration Dates (including winter
PSAT/NMSQT)

3. Option to Test Across Multiple Dates

4. Flexible Start Times

5. No Charge for Unused Tests

6. Off-Site Testing
IMPORTANT: If you must unexpectedly close your school for
testing, do the following:

= Call the Support Hotline immediately.

= Communicate with your testers.

= Follow the instructions for returning/destroying unused
test books that apply to your test date (see No Charge
for Unused Tests on page 5).
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Procedural Updates

Fee Waivers

Schools no longer need to order fee waivers or fee reductions
prior to test day. You'll continue to see a prompt to order fee
reductions during the ordering process for SAT School Day,
but you can leave this field blank. After test day, signin to the
Test Ordering Site (ordering.collegeboard.org) and select
fee-waiver eligible students from an online roster during the
invoicing process.

Fall SAT School Day Test Books and Procedures

Schools administering SAT School Day will see a few
procedures diverge from what's in the Coordinator Manual.

1. Because covid-19 caused most spring 2020 testing to be
canceled, College Board has repurposed unused spring
materials for SAT School Day administrations this fall.

+ For the September 23 SAT School Day administration,
test books will have “April 28, 2020" printed on the cover.

¢ For the October 14 SAT School Day administration, test
books will have “April 14, 2020" printed on the cover.

+ For all SAT School Day test dates, complete field 3
on the Coordinator Report Form (CRF) using your
actual administration date, not the date printed on
the test books.

2. Schools administering SAT School Day on
September 23 will not receive the Coordinator Planning
Kit. All publications included in the Coordinator
Planning Kit (except for the Irregularity Report, which
is included in the test materials shipment) are available
for download at sat.org/schoolday-downloads.
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3. Test book return procedures have changed slightly.
You will receive two kinds of loosely packed labels
in your test materials shipment:

¢ The first label is a preprinted UPS return label; affix one
to each package in your test book return shipment.

+ The second, a red label, is a new addition. You should
also affix one of these labels to each package in your
test book return shipment.

+ If administering SAT School Day on the makeup date,
bubble in the original October 28 date in field 3 of the
Coordinator Report Form (CRF).

Image 1: Detail of field 3 from the SAT School Day CRF

‘. Administration
Date

Bubble in the test date
you're returning materials
for (primary or makeup).
O Sep 23,2020
O Oct 14,2020
@ Oct 28,2020
O Mar 3,2021
O Mar 24, 2021
QO Apr 13,2021
QO Apr 27,2021
O OtherA
O OtherB

Changes to PSAT/NSMQT Procedures

for the Alternate Test Date

The test date for the PSAT/NMSQT alternate administration
has been changed from Wednesday, October 28, to Thursday,
October 29. This change will result in a few differences from
the directions in your Coordinator Manual:

1. The test books will have the date of "Wednesday,
October 28" printed on the cover. Instructions and fields
in the Coordinator Manual and on the CRF also refer to
October 28.

2. If you're testing students on the alternate administration
date for the PSAT/NMSQT, your students must test on
Thursday, October 29, to receive valid scores.

3. When returning answer sheets, if testing on Thursday,
October 29, select the option for the original test date
(Wed, Oct 28) in field 3 when completing the CRF and fill
in the actual date of Oct 29, 2020, in field 4.

Image 2: Detail of fields 3 and 4 from the PSAT/NMSQT CRF

n Test Date Actual Test Date
Month Day Year
O Wed, Oct 14, 2020 Oct 2|7 (2020
O Sat, Oct 17,2020 @ Oct |©@|@|@ 2020
@ Wed, Oct 28,2020 (@) (@)
[ @)
I®
@
®
®
(@)
[ J
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Handling Answer Sheets

We encourage you to exercise caution (e.g., by wearing
disposable gloves, etc.) when handling used answer sheets,
but you must not alter the procedures for returning used
answer sheets as given in your Coordinator Manual. We can't
process used answer sheets that are individually bagged or
placed in sleeves. Doing so may delay or invalidate scores.

Revised Administration Dates

Based on educator feedback, we've added more test dates
and adjusted some of the original test dates to provide
opportunities to test on different days of the week. College
Board added a January administration for PSAT/NMSQT to allow
schools to test in the fall or winter. We also added a September
administration for SAT School Day to give schools the option
to split their students across multiple dates in the fall.

Updated Test Dates for Fall-January 2021:

PSAT/NMSQT SAT School Day

Wednesday, October 14 Wednesday, September 23
Saturday, October 17 Wednesday, October 14

Thursday, October 29
(Revised Alternate Date)

Tuesday, October 27
(Revised Makeup Date)

Tuesday, January 26, 2021*

*Added for the 2020-21 school year only

Testing may only occur on the dates listed above. Testing

on unapproved dates, regardless of what is printed on the
cover of the test book, will result in score cancellation and/or
scholarship ineligibility. If your school is unable to administer
SAT School Day on either primary date, and can only test
during the makeup administration, please contact School Day
Support for further assistance.

The PSAT/NMSQT alternate test must be administered on the
revised date of October 29 and not on October 28.

Option to Test Across Multiple Dates

Schools can administer fall SAT School Day

and the PSAT/NMSQT on multiple administration
dates. This flexibility already exists for the

PSAT 8/9.

For SAT School Day, schools can split their students across
September 23, October 14, and the October 27 makeup
administrations. Schools can use the October 27 makeup
administration as an additional test date. If schools need to
use the makeup date as an additional test date, they'll be able
to order immediately following their primary administration.
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For the PSAT/NMSQT, schools can administer the test on
the primary test date (October 14) or the Saturday test date
(October 17), plus the alternate test date (October 29). In
addition, the January 26 test date may also be used alone or
in combination with any of the others.

NOTE: Schools participating in the PSAT/NMSQT Study Group,
the PSAT 8/9 Study Group, or the PSAT 8/9 Research Group must
test on October 14 and return materials immediately following
the test to be eligible for their incentives. Study and Research
Group participants cannot use the multi-administration option.

To split your order across multiple test dates or to

reorder for a new test date, visit the Test Ordering Site
(ordering.collegeboard.org). If you already placed an order
for the original alternate PSAT/NMSQT test date (Wednesday,
October 28), your order will be automatically shifted to
Thursday, October 29.

How can this help my school?

Schools operating under local health guidelines can take
advantage of multiple administration dates to reduce the
number of students reporting to school on a single test date.
Schools that are unable to test some or all their students in
the fall now have an additional chance to test on a different
day of the week in January.

What else do | need to know?

General:
= There is no minimum for the number of students who
can test on any of the administration dates.

= Schools covered by district or state contracts should
verify which test dates are covered before planning to
use multiple administration dates.

= Test books shipped to the school for use on a particular
test date cannot be used for a different test date.

+ Scores may be canceled or made ineligible for
scholarship consideration for schools that test using
materials intended for a different administration day.

+ To keep from testing with the wrong materials on the
wrong day, please store test materials for different
administration days separately and securely.

= To ensure timely and accurate reporting, you must return
materials immediately following each administration as
instructed in your Coordinator Manual using the return
packaging, labels, and forms provided in your test
shipment for that date. Do not hold materials or try to
consolidate return materials from different test dates.

= If you're testing on more than one date, keep test
materials from different dates separate. Don't return
answer sheets from different administration dates
together; this may result in delayed or invalidated scores.
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For SAT School Day:
= Students may sit for multiple SAT School Day
administrations.

= Schools that intend to use the makeup date
(October 27) as their only primary administration can
download additional student guides and manuals from
sat.org/schoolday-downloads or call School Day
Support to request additional printed copies.

For PSAT/NMSQT:
= Students taking the PSAT/NMSQT may not take the
assessment more than once. Scores may be delayed
or canceled if answer sheets for the same students are
returned from multiple administrations.

= Schools can use the Test Ordering Site to place orders
for multiple test dates. Ordering for the January
administration will open in mid-October.

= Schools may test on all four dates; however, this isn't
recommended as it introduces additional complexities.
For example, test books for the Saturday and the January
test dates must be returned immediately after test day,
and score reports won't include question-level detail.

= |If your school will be using the test books from the
PSAT/NMSQT primary date to review results with
students, please ensure that books are clearly
marked and stored securely and separately from
test materials for other administration dates.

= College Board is providing opportunities for districts and
schools to upload bulk registration files for the October
and January administrations. If testing multiple times in
October, consider using the optional codes to help sort
groups of students by test date.

Additional tips:
= Schools should define a set of criteria to determine
which students will test on which test dates. For example,
students with last names starting with the letters A-L test
on the first day, all other students test on the second, etc.

= If administering the PSAT/NMSQT on multiple dates, plan
to review scores with the students testing at different
times in separate sessions. Scores for answer sheets
from the October administrations that are returned on
time will be available on the K-12 reporting portal in late
November or early March for the January administration.
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Table 1: Example of 3 different multi-administration testing plans for SAT School Day

School A (250 students)
Wednesday, September 23 None

Wednesday, October 14 All 250 students test

Tuesday, October 27 Makeup testing only

School B (250 students) School C (250 students)

100 students test 100 students test
150 students test 100 students test

) 50 students test* (in addition
Makeup testing only

to makeup testing)

*The 50 students testing on October 27 won't have a makeup option.

Table 2: Example of 3 different multi-administration testing plans for the PSAT/NMSQT

School A (250 students)

Wednesday, October 14 125 students test
Saturday, October 17 None
Thursday, October 29 125 students test
Tuesday, January 26 None

School B (250 students) School C (250 students)

None None
50 students test None
150 students test None
50 students test 250 students test

Flexible Start Times

For SAT School Day, the PSAT/NMSQT, and the
PSAT 8/9, schools can start testing earlier and/or
later than usual and split their students across
multiple testing groups.

How can this help my school?

Schools operating under local health guidelines can stagger
arrivals and dismissals to be certain they have enough space
to meet social distancing requirements.

What else do | need to know?

All requirements for timing and breaks still apply, and all testing
must be completed within the same day (unless students are
approved for a multiday testing accommodation). Local health
and safety guidelines may require that only a limited number of
students may access the restroom or hallways at a time. In such
cases, you may extend the breaks between test sections to
ensure that students can access the restroom or hallway in an
orderly fashion. Hall monitors should help ensure that students
do not share any test content if they leave the room and that
students reenter their assigned testing rooms in a safe way.

Schools participating in the PSAT/NMSQT and/or PSAT 8/9
Study Group(s) may also use flexible start times.

Important reminders:
= All testing must start before the first group to test
completes testing; that is, no group of students can

begin testing after another group has completed the test.

= A group must have completed all testing before they are
dismissed for lunch.

PPGA

= Mobile phones may be returned to exiting groups of
students as they complete testing only after the last
group of students has begun testing.

= Schools can use flexible start times when testing groups
of students taking the same assessment or taking
different assessments. (For example, if administering
both SAT School Day and PSAT/NMSQT, the group of SAT
School Day testers could begin first, with PSAT/NMSQT
testers starting at a later time.)

Additional tips:

= Consider multiday test takers and students with
extended time when assigning test groups. College
Board recommends assigning students testing with
extended time to the earliest testing group.

= Work with school administrators to keep track of bus
schedules and when students will arrive at school for
testing. This will affect testing group assignments.

= Plan for any necessary changes to attendance-taking
procedures for early and late testing groups.

= Assign rooms for separate testing groups in different areas
of the school building to limit contact between students.

= Allow students to consume snacks and drinks while
standing behind their desks (away from test materials).
Snacks and drinks must still be stored under desks
during testing.

= Be aware of staff schedules while planning. Overlapping
groups will require additional proctors and test staff relative
to regular testing. Consider assigning proctors to help with
other duties when they are not testing their own groups.

IN
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Table 3: Example of multiple start times when administering SAT School Day and/or PSAT/NMSQT

Staff reporting time and facility preparation.

Review staff assignments and room assignments. Distribute materials to staff,
including Testing Room Materials Report forms.

Staff report to their rooms and prepare for student arrival.

Students report to the designated assembly area.

Admit students to assigned testing rooms and collect electronic devices

Close testing room doors.

Distribute materials and read preliminary instructions.

Testing ends for standard timing of the PSAT/NMSQT.

Testing ends for standard timing of the SAT without Essay.

Group A Time Group B Time Task

6:45 a.m. 8:45a.m.

7 am. 9a.m.

7:15a.m. 9:15a.m.

7:30 a.m. 9:30 a.m.

7:45-8 am. 9:45-10a.m. (if applicable).
8am. 10a.m.

8-8:30 a.m. 10-10:30 a.m.

8:30 a.m. 10:30 a.m. Begin testing.
11:25a.m. 1:25 p.m.

11:45a.m. 1:45 p.m.

12:55 p.m. 2:55 p.m.

Testing ends for standard timing of the SAT with Essay.

No Charge for Unused Tests

Schools won’t be charged test fees if they’re unable
to administer:

= September or October SAT School Day

= September to February PSAT 8/9

= QOctober or January PSAT/NMSQT

How can this help my school?

As the covid-19 pandemic continues to evolve, we
understand many schools and districts are pursuing partial
or full virtual instruction options and experiencing shifting
schedules. We know the decision to test may not be made
until closer to the administration dates, so we're providing
this additional flexibility.
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What else do | need to know?

= Please adjust your test book volumes the best you can
by the ordering deadlines. (Wednesday, September 16,
for October SAT School Day and PSAT/NMSQT, and
December 4 for the January PSAT/NMSQT.)

= If you end up only using some of your test books for SAT
School Day, follow the instructions in your Coordinator
Manual for returning materials within 2 days of testing
to Ewing, N.J.

= If you end up only using some of your test books
for PSAT/NMSQT or are unable to test any students,
follow the instructions in your Coordinator Manual for
returning materials:

¢ For Oct 17 test date: Return test books no later than
the next school day after testing is completed.

+ For Oct 14 or 29: Discard all unused test books
(except for Study or Research Group participants, for
whom all test books must be returned).

+ For Jan 26 test date: Return test books no later than
the next school day after testing is completed.
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For Planning Purposes:
= Assign an off-site test coordinator for each off-site location.
Schools don’t need to submit an off-site plan = Each location's test coordinator is responsible for

Off-Site Testing

for approval for their SAT School Day fall 2020
administrations. For SAT School Day, the
PSAT/NMSQT, and the PSAT 8/9, you’ll simply
select the sites you want to use and order materials
for those sites accordingly.

ensuring the off-site location meets the requirements
for test material security, room configuration, seating
(round tables are prohibited for testing), and test day
staffing, as described in the applicable assessment
Coordinator Manual.

Make sure off-site test coordinators and proctors are
provided with the appropriate training.

How can this help my school?

Schools following local health guidelines can use this option
to distribute students among multiple locations, allowing for
more distance between test takers.

= Plan for secure transport of materials to each off-site
location and ensure each off-site location is supplied with
the necessary materials prior to test day. Off-site test

What else do | need to know?

= To ensure accurate test material tracking, security,
and adherence to test administration policies:

+ Record the off-site location name and testing
room code(s).

+ Provide test books in intact bundles—don’'t open
shrink wrap prior to test day.

+ Record the number of test books provided to each
off-site location.

= Order extra materials in proportion to the number of off-
site locations you are using to avoid the need to break
test book bundles.

= You must return all materials for the off-site and primary
locations following each administration.

= College Board recommends that schools return materials

from off-site and primary testing locations in one
consolidated shipment for each test administration date,
if possible. If you plan to return materials directly from
each site, contact customer service using the contact
information listed in the Coordinator Manual to request
additional test return kits.
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coordinators must be available to accept materials and
securely store them until they are returned after testing.

For locations that are not owned by your school district,
make sure there is somebody available to address any
problems that arise on test day. Also ensure that you
are able to disable bells, alarms, and intercoms for the
entirety of test day.

Plan for any necessary changes to attendance-taking
procedures for off-site testing and ensure your school
administration is appropriately informed of all students’
whereabouts on test day.

Take steps to ensure the testing experience for students
is not disrupted or negatively impacted by their
environment. If this is not possible for a given location,
consider a different one. This is especially critical if

a school chooses an outdoor site.

Additional tips:

Consider district offices, religious institutions, or
community centers as viable off-site testing choices.
Look for other sites in the district that are on bus routes
to make it as easy as possible for students to get to their
designated testing site.

Make a plan early and clearly communicate it to staff,
students, and parents to limit test day confusion.

Work with your SSD coordinator to plan for students with
accommodations.

Schools participating in the PSAT/NMSQT and/or PSAT 8/9
Study may also take advantage of off-site testing.
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We’re Here to Help

We're pleased to give schools these options for administering
our assessments during this unprecedented time. Schools
will be required to follow local public health guidelines and
should be prepared to implement last-minute changes and
effectively communicate them to students. College Board
supports efforts to help ensure the safety and comfort

of their staff and students. The CDC recommends taking
precautions such as:

= Requiring and/or providing face masks, gloves,
hand sanitizer, or other PPE.

= Spacing students at least 6 feet apart to adhere to social
distancing guidelines.

= Encouraging students and staff to practice regular
handwashing and stay home if they are sick.

If your school will be closed on your scheduled test date,
College Board must be notified immediately by your district.
If you are unsure whether your district will notify College
Board, please contact the Support Hotline immediately.

If you have already received test materials and are unable to
test on your scheduled test date, please ensure materials are
safely secured:

= PSAT/NMSQT and SAT School Day test materials cannot
be reused later and must be destroyed or returned to
College Board when school resumes and it is safe to do so:
+ For SAT School Day, return all test books.

+ For PSAT/NMSQT, follow instructions under
No Charge for Unused Tests on page 5.

* Please notify PSAT-related Assessments or School
Day Support that you cannot test.

+ If feasible to test on the SAT School Day Makeup date,
follow instructions in your manual to order materials.

= If your school was scheduled to administer PSAT 8/9, test
materials can be used later in the testing window.

ATTACHMENT 1

College Board is committed to giving you and your students
a positive testing experience. We'll continue to provide
detailed updates for schools and districts, as well as
professional learning opportunities.

PLEASE CONTACT US WITH ANY
QUESTIONS.

School Day Support Hotline: 855-373-6387
Email: satschoolday@collegeboard.org

PSAT-related Assessments Support Hotline:
888-477-7728

Email: psat@info.collegeboard.org

For details on these updates and
options, visit: sat.org/covidl9

© 2020 College Board. College Board, SAT, and the acorn logo are registered trademarks of College Board. PSAT is a trademark owned
by College Board. PSAT/NSMSQT is a registered trademark of College Board and National Merit Scholarship Corporation. 01807-066
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From: ldahoSDSupport
To: ldahoSDSupport
Subject: IMPORTANT NOTICE: SAT Spring 2021 Testing
Date: Tuesday, November 10, 2020 10:06:13 AM

***This message was sent from outside the organization. Please do not click links or open attachments unless you

recognize the source of this email and know the content is safe.***

To: SAT Test Coordinators
CC: District Test Coordinators

Thank you in advance for your work in coordinating the Idaho SDE-provided SAT School Day for 11t
graders. This email provides introductory information to help you prepare for Spring 2021 activities.

As we all continue to navigate uncertainties due to COVID-19, the top priorities for the College Board
and the Idaho State Department of Education (SDE) are the health and safety of students and
educators. We know that you are currently focused on the start of the school year and how to keep
staff and students safe, and we appreciate your dedication.

Testing Dates
Here are the spring SAT School Day testing dates:

Test Administration April 2021
Administration
Primary Testing Window April 13, 2021
Accommodated Testing Window April 13—26, 2021
Makeup Test Date April 27,2021

Test Coordinator Reminders
There are several differences between fall and spring SAT School Day administrations. Please note
the following:

Activity Fall 2020 Spring 2021
Identifying test staff and Coordinators and addresses | Coordinators and school addresses
addresses were identified in the Test were collected by SDE and provided

Ordering Site (TOS). to College Board.
Ordering materials for the Schools ordered standard Standard material orders will
primary test date and accommodated automatically be calculated and
materials in TOS. shipped based on the number of

students in the bulk registration.
Accommodated materials will be
automatically calculated by the
students in the pending and
approved status in SSD Online.
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Ordering makeup materials | Schools ordered makeup Schools will submit a makeup
materials in TOS. survey to obtain makeup materials.
Off-site testing For fall 2020 testing, schools | Schools must submit off-site testing
did not need to notify plans to test at a location other

College Board in advance to | than their school.
use an off-site location.

Communications Schools received standard Schools will receive emails from
College Board IdahoSDSupport@collegeboard.org
communications about fall or customized emails about state
testing. testing from College Board.

Work with your SSD Coordinator
e Coordinate with your primary SSD (Services for Students with Disabilities) Coordinator for
thorough planning for testing students with disabilities with accommodations and for testing
English Learners with appropriate supports.
o All testing materials, including nonstandard materials for use during the accommodated
testing window are shipped to the Test Coordinator; however, the SSD Coordinator should
assist in inventorying and ensuring the secure storage of test materials, as needed.

Resources:
For Test Coordinators and staff:
Event Date and Time Additional Information
SAT School Day Overview webinar December 8, 2020 Click Here to Register
(live) 1-2 PM MST
SAT School Day Accommodations December 15, 2020 Click Here to Register
Overview webinar (live) 1-2 PM MST
SAT School Day with Optional Essay | Recorded webinar Link to be posted on SDE website
webinar (recorded) and to be sent to Test Coordinators
in mid-December
SAT School Day Bulk Registration Recorded webinar Link to be posted on SDE website
webinar (recorded) and to be sent to Test Coordinators
in mid-December

Additional webinars will be provided in spring 2021.

For students/parents:

¢ All students have access to free, interactive personalized practice through Khan Academy and
resources from the College Board to help reinforce what students are learning in classrooms
and focus on the content tested, not just test-taking strategies.

We look forward to working with you and a successful spring 2021 SAT School Day administration!

Contact us at |JdahoSDSupport@collegeboard.org.

The College Board Idaho Field Team
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SUBJECT
2020 Idaho Comprehensive Literacy Plan
REFERENCE

December 1998 Board approved the initial ldaho Comprehensive
Literacy Plan.

August 2015 Board adopted the Literacy Implementation
Committee’s recommendations, including a
recommendation to substantially revise the ldaho
Comprehensive Literacy Plan pursuant to Section 33-
1614, Idaho Code.

December 2015 Board adopted the 2015 Idaho Comprehensive
Literacy Plan

February 2017 Board incorporated the Idaho Comprehensive

Literacy Plan Educator Guide as an addendum to the
2015 Idaho Comprehensive Literacy Plan

APPLICABLE STATUTE, RULE, OR POLICY
Sections 33-1207A, 33-1614, 33-1615, and 33-1616, Idaho Code

BACKGROUND/DISCUSSION
In December 2015, when the Board approved the updated Idaho Comprehensive
Literacy Plan (the Plan), the Board committed to reviewing and updating the Plan
every five (5) years. In July 2020, the Idaho Comprehensive Literacy Plan
Update Work Group (the Work Group) was established to complete this work.

The Work Group, chaired by Board Member Clark, includes twenty-two (22)
individuals from across Idaho, including representation from the State Board of
Education, the Governor's Office, the Legislature, the State Department of
Education, K-12 educators, higher education educators, libraries, and non-profits.
To complete the update of the plan, the Work Group held twelve (12) meetings
from August to November and regularly completed tasks in between.

Staff members from the State Board of Education and State Department of
Education acted as the lead writers, with substantial guidance and feedback from
the full work group. The Work Group maintained the previous plan’s focus on the
responsibilities of all stakeholders, while re-organizing the information and
updating it to be aligned to current research. Additionally, the Work Group
focused on ensuring the goals and next steps outlined in the Essential Elements
section are articulated in a manner that ensures districts, charter schools, and
educator preparation programs can align their applicable programs to the Plan.
In this update of the plan, the Work Group endeavored to integrate more specific
language to address the needs of specific student populations, including those
with reading difficulties and specific learning disabilities (dyslexia, dysgraphia,
etc.). In recognition of the fact that in order to serve these populations, educators
must build a strong understanding of the science of reading and bridge that
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knowledge into instruction, the Work Group recommends that a separate group
be formed to develop resources aligned to the Comprehensive Literacy Plan.
The resources should be focused on providing guidance on how to provide
systematic, explicit instruction to all students, including those with reading
difficulties and specific learning disabilities (dyslexia, dysgraphia, etc.).

IMPACT
Approval of the 2020 Idaho Comprehensive Literacy Plan will update and replace
the plan approved by the Board in 2015.

ATTACHMENTS
Attachment 1 — Idaho Comprehensive Literacy Plan, December 2020

STAFF COMMENTS AND RECOMMENDATIONS
The Idaho Comprehensive Literacy Plan is established in Idaho Code as the
framing document for literacy intervention in Idaho:

PPGA

Section 33-1207A, ldaho Code, requires -- “The state board shall review
teacher preparation programs at the institutions of higher education
under its supervision and shall assure that the course offerings and
graduation requirements are consistent with the state board-approved,
research-based "ldaho Comprehensive Literacy Plan." To ensure
compliance with this requirement, the board may allocate funds, subject
to appropriation, to the higher education institutions that have teacher
preparation programs.”

Section 33-1614, Idaho Code, requires — “School districts shall offer a
reading intervention program pursuant to section 33-1616, Idaho Code, to
each kindergarten through grade 3 student who exhibits a reading
deficiency on the statewide reading assessment pursuant to section 33-
1615, Idaho Code, to ensure students can read at or above grade level at
the end of grade 3. The reading intervention program shall be provided in
addition to core reading instruction that is provided to all students in the
general education classroom and must be in_alignment with the ldaho
comprehensive literacy plan.”

Section 33-1615, Idaho Code, requires -- “...all public school students in
kindergarten and grades 1, 2 and 3 shall have their reading skills
assessed. For purposes of this assessment, the State Board approved
research-based "ldaho Comprehensive Literacy Plan" shall be the
reference document” and “It is legislative intent that curricular materials
utilized by school districts for kindergarten through grade 3 shall align with
the Idaho Comprehensive Literacy Plan.”

Section 33-1616, Idaho Code, requires — “each school district and charter
school to establish an extended time literacy intervention program in
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alignment with the Idaho comprehensive literacy plan and “To ensure
students receive high quality literacy instruction and intervention, the
state department of education shall provide professional development
to districts and schools on best practices supporting literacy instruction
as outlined in the State Board of Education approved "ldaho
Comprehensive Literacy Plan." Intervention program participation and
effectiveness by school and district shall be presented annually to the
State Board, the Legislature and the Governor.”

The purpose of the five year review and update cycle is to evaluate the
effectiveness of the plan, assure that it remains relevant, and that it can be used
for its statutorily required purpose. School districts, charter schools, and
educator preparation programs are only required to align to the comprehensive
literacy plan as outlined above, and additional provisions added into the Idaho
Comprehensive Literacy plan outside of this statutory identified scope would not
be enforceable. The Board may, at its discretion enact Board policy setting
additional requirements for those educator preparation programs that are at
postsecondary institutions under the Board’'s governance or oversight.
Additionally, any literacy intervention requirements the Board would like to
require of non-public educator preparation programs include would need to be
included in the Idaho Standards for the Initial Certification of Professional School
Personnel “Knowledge” section, or its equivalent, of the standards. These
standards are incorporated by reference into IDAPA 08.02.02 and must be
amended through the negotiated rulemaking process.

Staff recommends approval.

BOARD ACTION

PPGA

| move to approve the ldaho Comprehensive Literacy Plan as submitted in
Attachment 1.

Moved by Seconded by Carried Yes No
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SECTION I:

INTRODUCTION

1
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PURPOSE OF THE IDAHO COMPREHENSIVE LITERACY PLAN

The Idaho Comprehensive Literacy Plan is designed with a single goal in mind: supporting all
Idaho students in developing strong foundational reading skills to empower them to achieve
future success, as evidenced by continued growth in meeting the following performance targets:

e the Literacy Growth Targets on the early reading assessment (IDAPA 08.02.01.802); and
e theldaho Consolidated State Plan long-term academic achievement goals for the English
Language Arts/Literacy (Idaho Standards Achievement Test- ISAT).

Idaho has adopted the following definitions:

Literacy is the ability to identify, understand, interpret, create, compute, and
communicate using visual, audible, and digital materials across disciplines and in
any context.

Reading is the process of simultaneously extracting and constructing meaning
through interaction and involvement with written language. !

The Idaho Comprehensive Literacy Plan outlines our intent to align state, district, and local efforts
to ensure our students develop the strong literacy skills they need for future learning. This plan
provides a framework and guidance that educator preparation programs, districts, and charter
schools can align their work to, as required by Idaho law. It outlines the next steps, beyond the
requirements of the law, that all stakeholders must implement to ensure Idaho’s students
become proficient readers and writers. The Comprehensive Literacy Plan is a K-12 plan with a
focus on ensuring students master foundational reading skills in the early grades (K-5). The plan
is aligned to the Idaho State Content Standards in English Language Arts/Literacy, which include
reading standards for foundational skills. The standards set high expectations for student learning
in order to effectively prepare students for postsecondary education and careers.

Idaho’s approach to ensuring students develop strong foundational reading is based in the
science of reading. The science of reading combines the findings from thousands of research
studies across multiple disciplines that have converged to teach us how the brain learns to read
and write, and why some students experience difficulty with these tasks. The implications of this
research provide us with guidance on how to teach reading, indicating that all students must
receive systematic, explicit instruction in language comprehension and printed word recognition
in order to achieve proficiency.? More information on the connection between the science of
reading and phases of literacy skill development is detailed in Section II: Developing Literacy.

Based on Idaho’s student performance data, more must be done to ensure literacy growth for all
students. When all stakeholders commit to using the science of reading to guide our work,
Idaho’s students will be provided the instruction needed to reach reading proficiency targets.
Next steps for fully integrating the science of reading into our plans and practices are in Section
Ill: Essential Elements.

LInternational Literacy Association, n.d., “Literacy Glossary”
2 Tunmer & Chapman, 2012
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WHERE WE ARE NOW
Idaho’s current efforts to improve students’ foundational literacy skills are built upon efforts

that began in 1998 and have continued until 2020. The State Board of Education has committed
to reviewing and updating the Comprehensive Literacy Plan every five years.

The timeline below represents the history of Idaho’s literacy initiatives. This timeline highlights

the most impactful events, but does not include every action taken or represent the actions of
all stakeholders. Additional details can be found in Appendix A.

Need for Focus on Early Literacy

Collectively, Idaho’s student performance data shows a systemic challenge that needs to be
addressed in order to ensure all students K-12 acquire necessary literacy skills to be successful
in their pursuit of college and careers.

While gains have been made, we continue to have students who need support to reach grade-
level skills. We must maintain our focus on early literacy to ensure we meet the needs of these
students. Over the past twelve years, Idaho’s early reading data has demonstrated that
approximately 25 percent of students leaving third grade do not have the necessary skills to
reach proficient or advanced levels of performance in literacy. Additionally, data from the
state’s legacy Idaho Reading Indicator (IRI), the IRI by Istation, and the ELA / Literacy ISAT
indicate that there are persistent gaps in performance between various subgroups of students.

3
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Summary of Student Performance Data

The data presented below provides an overview of the performance of students in K-8 and 10 on
statewide assessments in early reading and English Language Arts/Literacy. Section IV Student
Performance Data provides a more detailed picture of our data, including grade level, assessment
component, and subgroup information and analysis.

Idaho Reading Indicator (IRI)

The IRI by Istation is administered to students in kindergarten through third grade in the fall and
spring. The 2018-2019 school year was the first year of a statewide implementation of the new
Idaho Reading Indicator using Istation’s Indicators of Progress — Early Reading (ISIP-ER). In the
2019-2020 school year, the IRl was administered in fall, but the spring administration was
disrupted due to the public health emergency. The IRl provides nationally normed scores,
allowing for a comparison of individual students to the “average” score of students in each grade
level nationally. IRI data is reported in three levels; at grade level, near grade level, and below
grade level.> Graph 1 shows the breakdown of fall and spring scores, per grade, for the 2018-
2019 school year.

e All grades show a substantial improvement in the percentage of student reading at grade
level from fall to spring.

e However, by the end of 3™ grade, roughly one-quarter of students are still not reading at
grade level.

3 State Department of Education, 2020, Student Achievement Report

4
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Idaho Standards Achievement Test (ISAT)

The Idaho Standards Achievement Test (ISAT) by Smarter Balanced is the summative assessment
used to measure students’ mastery of the Idaho State Content Standards. The English Language
Arts/Literacy (ELA/L) assessment is administered to students in grades 3 through 8 and 10. Unlike
the IRl which is norm referenced, the ISAT is criterion referenced, assessing students against an
expected outcome, in this case, grade level content standards. Due to school building closures
resulting from the public health emergency, the ISAT was not administered in spring 2020. The
ISAT is reported in four achievement levels: advanced, proficient, basic, and below basic. Graph
2 provides statewide performance (all students, grades 3-8 and 10) on the ISAT ELA/L from spring
2015 to spring 2019.

e Qver the last five years, the percentage of students scoring basic and below basic has
remained nearly 50%.
e The percentage of students scoring advanced has increased 4.3 percentage points.

PPGA TAB 4 Page 8



PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
DECEMBER 17, 2020 ATTACHMENT 1

National Assessment of Educational Progress (NAEP)

The National Assessment of Educational Progress, also known as the nation’s report card, is the
only nationally representative and continuing assessment of what America's students know and
can do. Its major goals are to measure student achievement and to report change in performance
over time. The NAEP is administered in grades 4 and 8 and provides results for the nation and
states (but not at the district or student level). The NAEP reading assessment measures students’
reading comprehension by asking them to read selected grade-appropriate materials and answer
guestions based on what they have read. At each grade, students responded to multiple-choice
and constructed-response questions designed to measure their comprehension across two types
of texts: literary and informational. Literary texts include fiction, literary nonfiction, and poetry.
Informational texts include expository, argumentative and persuasive, procedural, and
document texts. The NAEP scores reflect national public-school average scores. The complete
subject area frameworks are available on the National Assessment Governing Board website.

Graph 3: NAEP Grade 4 Reading National vs. Idaho Comparison

e Idaho’s fourth graders
and eighth graders had
a higher percentage of
students who scored
proficient or advanced
than the NAEP
averages in 2009,
2017, and 2019.

e For those same years,
a lower percentage of
Idaho’s fourth and
Graph 4: NAEP Grade 8 Reading National vs. Idaho Comparison eighth grade students
scored below basic
than the NAEP
averages.

e Both Idaho and NAEP
average scale scores
have decreased for
eighth grade students
between 2017 and
2019.

6
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DEVELOPING LITERACY

Purpose of This Section

This section will explain how literacy development
begins at birth and continues throughout a child’s
education. Parents/guardians and early learning
providers play the key role in developing children’s
early language. The information in this section is a
resource to support their efforts. The section
continues by connecting language development
that begins at home with the science of reading,
which guides educators in providing the
systematic, explicit instruction students need to
continue to build their early reading and literacy
skills.

7
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THE DEVELOPMENT OF LANGUAGE AND LITERACY

“The ability to read, write, and communicate connects people to one another and empowers
them to achieve things they never thought possible. Communication and connection are the basis
of who we are and how we live together and interact with the world.”# Literacy development
begins the moment a child is born. The development of language activates for children the
moment they hear their parents talk, laugh, or sing. Children raised in a socially interactive
environment will have more well-developed proficiency in language comprehension and
expression, including recognition and use of vocabulary words and ability to verbally share needs
and ideas in social settings.> The success of learning to read is greatly influenced by a child’s
spoken language competence.®

Parent talk is the most powerful tool for building children’s brains
and sending them to school ready to learn.”

The Connection Between Language and Vocabulary Development
Daily Verbal (language) Interactions

# The average 3-year-old has heard 20 million words
3-year-olds from very talkative, socially interactive families have heard 35 million words

*

# 3-year-olds of uncommunicative families have heard less than 10 million words

# Vocabulary use at age three was strongly related to reading comprehension scores in third
grade.

Vocabulary Size

# The average child has about a 700 word vocabulary by the age of three
# Children of very sociable families have a vocabulary of about 1100 words
# Children of uncommunicative, non-reactive families have only about a 500 word vocabulary

From birth to age 3, children have roughly 15,000 hours of learning opportunities.
Whether these hours are filled with language, or left empty, makes an extraordinary
difference to children’s development.

~T. Risley, S. Ramey, J. Washington
Webcast: From Babbling to Books: Building Pre-Reading Skills
http.//www.readingrockets.org/webcasts/1002

Learning to read printed text relies first on children’s oral language development and continues
as they develop the ability to connect the spoken words they hear to the printed words on the

4 International Literacy Association, n.d., “Why Literacy?”
5 Catts, 2006, 1999

6 Sousa, 2016

7 Suskind, 2014

8
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page in order to make meaning. Research has shown that there are developmental
accomplishments before formal reading instruction that lead to skilled reading.® The chart below
outlines typical milestones in language and literacy development prior to formal schooling. This
is intended to provide a resource for parents/guardians and early learning providers to deepen
their knowledge of these accomplishments to ensure children develop into successful readers.

Language & Literacy Development Birth Through Age 9

Pre-Reader (Birth to Age 4)°

Make sounds that imitate the tones and rhythms that adults use when talking
Respond to gestures and facial expressions

Begin to associate words they hear frequently with what the words mean
Make cooing, babbling sounds in the crib, which gives way to enjoying rhyming
and nonsense word games with a parent or caregiver

Play along in games such as “peek-a-boo” and “pat-a-cake”

Handle objects such as board books and alphabet blocks in their play
Recognize certain books by their covers

Pretend to read books

Understand how books should be handled

Share books with an adult as a routine part of life

Name some objects in a book

Talk about characters in books

Look at pictures in books and realize they are symbols of real things

Listen to stories

Ask or demand that adults read or write with them

Begin to pay attention to specific print such as the first letters of their names
Scribble with a purpose (trying to write or draw something)

Produce some letter-like forms and scribbles that resemble, in some way, writing
Enjoy listening to and talking about storybook

Understand that print carries a message

Make attempts to read and write

Identify familiar signs and labels

Participate in rhyming games

Understand that words are made up of individual sounds

Identify some letters and make some letter-sound matches

This information is designed as a resource for parents/guardians and early learning providers as
they help their children build a strong foundation of language skills by regularly reading together,
facilitating fun language activities, making time for free play, and encouraging them to draw and
write. Additional activities for parents can be found in Appendix B. Early learning resources are
available to Idaho families through the Idaho Commission for Libraries, Idaho Association for the
Education of Young Children, and Idaho State Department of Education.

8 petscher et al, 2020

9 Adapted from U.S. Department of Education, 2005

PPGA
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The chart below outlines the necessary language and literacy accomplishments children need to
reach to be successful readers. A deep knowledge of the skills outlined in the different stages
(novice, developing) is essential for educators and parents/guardians to assist children’s growth
in language and literacy. These points are intended to convey accomplishments in typical
language and literacy development. They are not meant to represent or be used as academic
standards. |daho’s English Language Arts/Literacy Content Standards should be used by
educators to plan and deliver instruction.

Novice Reader (ages 5 to 7)°

e Knows the parts of a book and how books are held and read

e |dentifies a book’s title and understands what authors and illustrators do

e Follows print from left to right and from top to bottom of a page when stories
are read aloud

e Understands the relationship between print and pictures

Books & Print e Understands that the message of most books is in the print and not the pictures

e Knows that there are spaces between words in print

e Knows that print represents spoken language and contains meaning

e Knows some of the parts of print, such as the beginnings and endings of
sentences, where paragraphs begin and end, and different punctuation marks

e Begins to understand why people read—to learn and enjoy

e Recognizes the shapes and names of all the letters in the alphabet (both
uppercase and lowercase letters)

Letter . .
e Writes many uppercase and lowercase letters on his own
Knowledge .
e Canrecognize and name all the letters of the alphabet
e Knows the difference between letters and words
e Recognizes and makes rhymes
e Identifies some syllables
e Understands that spoken words are made up of separate sounds
Spoken e o
e Identifies words that have the same beginning sound
Language . .
e Puts together, or blends, spoken sounds into simple words
e Can count the number of syllables in a word
e (Can put together and break apart the sounds of most one-syllable words
e Knows a number of letter-sound relationships
e Understands that the order of letters in a written word represents the order of
sounds in a spoken word
e Uses phonemic awareness and letter knowledge to spell and write words
e Begins to spell some words correctly
Sounds and e Writes his/her own first and last name and the first names of some friends,
Words classmates, or family members

e Writes some letters and words as they are said

e Can show how spoken words are represented by written letters that are
arranged in a specific order

e Can read one-syllable words using what he knows about phonics

e Uses phonics to sound out words he doesn’t know

10 Adapted from National Institute for Literacy
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Uses invented (or developmental) spelling to try to spell words on his own
Understands that there is a correct way to spell words

Sounds and e Uses simple punctuation marks and capital letters

Words o  Writes for different purposes—stories, explanations, letters, lists
e Writes things for others to read (by thinking of ideas, writing draft copies, and

revising drafts)
e Listens carefully to books read aloud
e Asks and answers questions about stories
e Uses background knowledge to help understand a story
e Predicts what will happen in a story based on pictures or information in the story
e Retells and/or acts out stories
e Knows the difference between “made-up” and “real” stories
. e Reads aloud simple books and understands what they mean

Reading . . . . .
e Can tell when he is having problems understanding what he is reading
e Reads and understands simple written instructions
e Predicts what will happen next in a story
e Discusses what she already knows about topics of books she is reading
e Can ask questions (how, why, what if?) about books she is reading
e Can describe, in his own words, what he has learned from a book he is reading
e (Can give a reason for why he is reading a book
e Plays with and is curious about words and language
e Uses new words in speech
e Knows and uses words that are important to schoolwork, such as the names for

colors, shapes, and numbers

e Knows and uses words that are important to daily life

Word e Uses language with more control

Knowledge e Understands that the language used in school is more formal than the language

used at home and with friends

Talks about the meaning of words and uses new words when speaking and
writing

Begins to see that some words mean the same thing and some words have
opposite meanings

Begins to recognize that words play different roles in sentences

Developing Reader (ages 7 to 9) 1!

Reading

Can read a large number of regularly spelled one- and two-syllable words
Figures out how to read a large number of words with more than two syllables
Uses knowledge of phonics to sound out unfamiliar words

Accurately reads many sight words

Reads and understands developmental level fiction and nonfiction books
Knows how to read for specific purposes and to seek answers to specific
questions

Answers “how,” “why,” and “what-if” questions

Interprets information from diagrams, charts, and graphs

Recalls information, main ideas, and details after reading

Compares and connects information read in different books and articles

” u

11 Adapted from Armbruster, Lehr & Osborn, 2006
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e Takes part in creative responses to stories, such as dramatizations of stories and
oral presentations Uses phonics knowledge and word parts (prefixes, roots,
suffixes) to figure out how to pronounce words she doesn’t recognize Reads with
fluency

e Reads a variety of developmental texts with fluency and comprehension

e Reads longer stories and chapter books independently

e Summarizes major points from both fiction and nonfiction books 34

e |dentifies and then discusses specific words or phrases that interfere with

Reading comprehension
e Discusses the themes or messages of stories
o Asks “how,” “why,” and “what-if” questions
e Distinguishes cause from effect, fact from opinion, and main ideas from
supporting details
e Uses information gathered and his own reasoning to evaluate the explanations
and opinions he reads about
e Understands and reads graphics and charts
e Uses context clues to get meaning from what she reads
e Pays attention to how words are spelled
e Correctly spells words he has studied
e Spells a word the way it sounds if she doesn’t know how to spell it
e  Writes for many different purposes
e Makes good judgments about what to include in her writing
e Takes part in writing conferences and then revises and edits what he has written
e Pays attention to the mechanics of writing (for example, spelling, capitalization,
and punctuation) in the final versions of compositions
Sounds and e Correctly spells previously studied words
Words e Independently reviews her own written work for errors in spelling, capitalization,
and punctuation
e Begins to use literary words and sentences in writing, such as figurative language
e Combines information in compositions from a variety of sources, including
books, articles, and computer information
e With assistance from teachers and classmates, edits and revises her
compositions to make them easier to read and understand
e Discusses her own writing with other children and responds helpfully to the
writing of other children
e Wants to learn new words and share those words at school and home
e Uses clues from the context to figure out what words mean
e Uses knowledge of word parts such as prefixes, suffixes, and root words to figure
out word meanings
e Uses parts of speech correctly
Word . .
e Learns more new words through independent reading
Knowledge . . . .
e Explores and investigates topics of interest on her own
e Wants to learn and share new words at school and at home
e Uses clues from context to figure out word meanings
e Uses her knowledge of word parts to figure out word meanings
e Increases his vocabulary through the use of synonyms and antonyms
12
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e Is able to use different parts of speech correctly, including nouns, verbs,
adjectives, and adverbs
e Develops her vocabulary and knowledge through independent reading
e Explores and investigates topics of interest on his own
e Uses a variety of sources to find information, including computers

Word
Knowledge

Even though some children have been provided rich language experiences in their early years,
some remain challenged by reading and writing instruction. To ensure all students receive
systematic and explicit reading and writing instruction, it is essential that Idaho’s educators
have a solid understanding of how to identify, evaluate, and support all students. This begins
by understanding the science of reading.

THE SCIENCE OF READING

Idaho’s Comprehensive Literacy Plan recognizes the /“Once exposed to formal\
contributions from the cognitive sciences and education research instruction, about 50% of
referred to as the science of reading. The science of reading

informs educators about the critical components of reading and
how to teach them to provide the most effective assessment and
instruction for all of our students. The National Reading Panel
(NRP) Report, published in 2000, identified and examined several
essential components of reading instruction; phonemic
awareness, phonics, vocabulary, reading comprehension, and
fluency.!? Since the NRP report, research has continued to clarify
and uncover additional knowledge and instruction that will help
more of our students learn to read. Idaho recommends reading
instruction in language comprehension and printed word
recognition based on the solid body of research and includes the \ (SarEs, Al /
Five Essential Reading Components. 3

children make the transition
from spoken language to
reading with relative ease.
For the other 50%, reading
is a much more formidable
task, and for 20-30
percent it definitely
becomes the most difficult
cognitive task they will
undertake in their lives.”

e Phonemic Awareness: Phonemic awareness is the highest level of phonological awareness
and is the ability to hear, identify, and manipulate the individual sounds in spoken words.

e Phonics: The relationship between the sounds of spoken words and the individual letters
or groups of letters that represent those sounds in written words.

e Fluency: The ability to read text with accuracy, expression, prosody and comprehension.

e Vocabulary: The words we must know in order to communicate effectively.

e Comprehension: The ability to understand and gain meaning from what has been read.
Idaho’s kindergarten through grade 3 early reading screener, the IRl is aligned to and assesses all

Five Essential Reading Components. Screening and diagnostic assessments are critical to
identification of reading difficulties (including specific learning disabilities such as dyslexia and

2 Tunmer & Chapman, 2012
13 Armbruster, Lehr & Osborn, 2006
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dysgraphia) to ensure that intervention is provided early in a student’s education. The
importance of systematic, explicit reading instruction is indicated in “The Ladder of Reading,”
Nancy Young indicates that:

e 5% of students are able to learn to read little or no effort;

e 35% of students learn to read easily through broad, core instruction;

e 40% to 50% of students need a code-based explicit, systematic and sequential approach
to instruction to learn to read; and

e 10% to 15% of students require additional repetitions and sophisticated diagnostic tools,
in addition to code-based explicit, systematic and sequential instruction.is

The following two conceptual models—the Simple View of Reading and Scarborough’s Rope—
represent a dependable source to reference when implementing Idaho’s Comprehensive Literacy
Plan and connect assessment to instruction and intervention. Policy decisions, higher education
teacher preparation programs, professional development, assessment, and curriculum should be
aligned with the domains and components of reading represented in these valid and reliable
models of reading.

The Simple View of Reading

The Simple View of Reading
outlines the two dominant
domains contributing to proficient
reading and how the five
components of reading (NRP,
2000) map onto these domains to
help teachers know what to assess
and teach. This view of reading
acquisition aligns with the science
of reading and the Idaho K-3
statewide early reading screener,
the Idaho Reading Indicator (IRl),

administered to all students. 1>16

Based on current IRl data, it is clear many Idaho K-3 students continue to struggle and need
additional instructional and intervention support. Examining IRl performance in the five
components of reading, as outlined in the Simple View, can provide Idaho’s educators with the
necessary data to identify areas where more robust systematic, explicit instructional practices
should be implemented. Scarborough’s Reading Rope expands upon the domains in the Simple
View of Reading to identify specific elements of language and word recognition, which suggest
a continuum of development over time that teachers must understand to effectively provide
explicit, systematic instruction and intervention.

14 Young, 2020
15 Gough & Tunmer, 1986
16 Hoover & Tunmer, 2018
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The Reading Rope?’

The complex task of skilled
reading is captured in “The
Reading Rope” created by Hollis
Scarborough. A reader’s language
skills become increasingly
strategic over time and word
decoding becomes increasingly
automatic weaving together the
skills needed for fluent reading
and text comprehension.
Scarborough’s Rope can be used
by educators to support skill
instruction to ensure students

become skilled readers.

Multiple studies have confirmed the importance of the five components of reading presented in
the Simple View of Reading, with additional emphasis in the importance of teachers having an
extensive knowledge of word recognition (phonology, alphabetics, sight recognition), language
comprehension (print concepts, vocabulary, syntax, & semantics), spelling (sound letter
correspondence), and writing.1&1%.20

The “Defining the Reading Rope” chart defines each strand so Idaho educators can provide
instruction inclusive of language and word recognition that is based in the skills students need to
become proficient readers.

Defining the Reading Rope?

Developing Language Comprehension

Background knowledge is the warehouse of concepts and experiences we have acquired
Background and continue to acquire throughout our lives. Our personal experiences in the world,
Knowledge the lessons we have learned, or not learned, our biases, the books we have listened to
and the books we have read, the vocabulary we know, even our familiarity with different
text and sentence structures, all contribute to our background knowledge.

Experiences in the world also expose readers to vocabulary. Vocabulary knowledge
reflects a person’s background knowledge and prior experiences. Two aspects of
Vocabulary vocabulary knowledge are important: breadth of word knowledge, including words we
have some familiarity with, and depth of word knowledge, the extent to which we know
those words extremely well. Both — breadth and depth, contribute to comprehension.
Knowledge of word meanings accounts for comprehension more than any other single

17 Dickinson & Neuman, 2011 (Scarborough, 2001, page 98)
18 Archer & Hughes, 2011

19 International Dyslexia Association, 2018

20 Moats, 2020

2! pdapted from Glaser, 2017
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strand of the rope. Inferences are dependent upon the ability to activate word
meanings.

Language
Structures

Language structures address knowledge of written syntax, academic language use, and
sentence structure. Understanding how sentences are formed, and how they convey
meaning, is critical to our ability to comprehend while we read. If knowledge of syntax
is weak, it is likely reading comprehension will be impacted. Readers need to understand
how ideas in sentences link together and support each other to make meaning.

Verbal
Reasoning

The ability to express learning verbally, to explain answers to the teacher’s questions, to
infer, conceptualize and frame thoughts in words — all of these ways of connecting ideas,
comparing and contrasting ideas, combining ideas, verbalizing one’s thinking are
referred to as verbal reasoning. Verbal reasoning requires access to vocabulary and
background knowledge. Inferencing requires vocabulary and background knowledge
and depends upon verbal reasoning. The separate strands of the rope become more
difficult to separate one from the other!

Literacy
Knowledge

Knowledge of literacy grows over time and through exposure to a variety of texts and
genres. Literacy Knowledge includes understanding that the organization of a narrative
is different than a poem, and organizational differences and purposes exist between
different genres. Literacy knowledge includes familiarity with the different expository
text structures authors use to organize information — description, sequence, compare,
cause and effect, problem solution and the purpose of bold headings and other
organizational features.

Developing Word Recognition

Phonological
Awareness

The ability to isolate, identify and manipulate phonemes, the separate speech sounds
in words, makes a strong contribution to decoding and spelling abilities. Phonological
awareness is necessary for decoding the written word into spoken language and
encoding (spelling).

Decoding

Knowledge of graphemes and syllables and their representation of speech, and the
ability to decode the whole word, is necessary for the reading brain to translate the
written word into speech. Decoding is the first step in associating print with
meaningful language. Spelling words requires complete and accurate memory for
sound-symbol correspondences, patterns of letter use in the writing system, and
knowledge of meaningful parts of words (morphology) .

Sight
Recognition

Proficient reading requires instant word recognition, seeing words and reading them
instantly. The path to this achievement is learning phoneme awareness and decoding,
combined with sufficient practice reading the words. Once readers achieve
consolidated basic reading skills, and can read words without having to decode them
sound by sound, fluency is possible. At that point, available cognitive resources can be
devoted to comprehension. The term “sight recognition” does not refer to “sight
words” (high frequency words we want all students to read by sight) — it refers to any
word that is recognized automatically, in less than a second.

With a commitment to using the science of reading and understanding the Simple View of
Reading and Scarborough’s Rope, educators are equipped to provide systematic, explicit
instruction required to ensure all students attain the foundational reading skills that will
support them to become skilled proficient readers. Matching knowledge of reading acquisition
to evidenced-based practices and the provision of instruction that supports all learners will
ensure ldaho students are empowered to achieve future success.

PPGA
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SECTION IlI:

ESSENTIAL ELEMENTS

Purpose of This Section

This section outlines our state’s goals for
improving literacy performance for all students
and the next steps Idaho education stakeholders
(state, districts, schools, higher education, the
community, and home) must corporately and
individually take to ensure the goals can be met.
The goals are categorized into four Essential
Elements: Collaborative Leadership, Developing
Professional Educators, Assessment and Data, and
Effective Instruction and Interventions.

17
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Essential Elements of the Idaho Comprehensive Literacy Plan

(R
-2

Collaborative
Leadership

>

Developing Professional
Educators

i

Assessment and Data

Effective Instruction and
Interventions
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Effective leaders are critical in the establishment and
sustainability of successful literacy initiatives. Collaborative
leaders provide strategic guidance, support data-based
decision making and distribution of resources, and
encourage partnerships for sharing knowledge and best
practices.

Training high-quality educators (including administrators,
teachers, and paraprofessionals) is vital for student
success. This requires a strategic, long-term approach that
connects and aligns pre-service preparation, onboarding
and mentoring, and ongoing professional development. An
innovative, clear, and shared focus must be integrated to
prepare all educators to effectively implement
instructional practices grounded in the science of reading.

A comprehensive assessment system that includes a
screener, diagnostic, and ongoing progress monitoring is
critical to improving literacy outcomes. Data-based
decision making enables educators to provide instruction
and interventions to meet the unique needs of all
students. The summative assessment provides educators
and policymakers with information about program
successes and where additional resources are needed.

Exceptional teaching inspires engaged and deep learning.
Effective instruction and intervention is rooted in
implementation of the science of reading in alighnment to
the Idaho English Language Arts/Literacy Content
Standards. When teachers provide systematic, explicit
instruction, students at all skill levels benefit. Student
outcomes are improved through well-established systems
of support for English learners, students with disabilities,
and those struggling to develop grade-level literacy skills.
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Organization of the Comprehensive Literacy Plan

Improving literacy skills for
our students is not just the
responsibility of schools or
classroom teachers; it takes a
statewide collaborative
effort.  All  stakeholders
involved in supporting
students should understand
their responsibilities and
ability to contribute to the
larger picture, while
recognizing that none are in
it alone. Working together,
we maximize each group’s
contribution to the overall
goal of improving literacy
outcomes for Idaho students.
The Comprehensive Literacy
Plan highlights the role of
various  stakeholders in

carrying out each of the Essential Elements. Through common goals, collaboration, and
communication, we can implement evidence-based strategies to provide all Idaho students with
the opportunity to acquire the literacy skills they need for postsecondary and career success.

State:

Districts, Schools, and Classrooms:

Higher Education:

Community and Home:

PPGA

Policymakers including the Governor, legislature,
Superintendent of Public Instruction, State Board of
Education (the Board), State Department of Education (the
Department), and other state agencies involved in
education-related work

All district and school employees and contractors who work
to support students, including superintendents, principals,
teachers, counselors, paraprofessionals, contractors, and
other school staff

Idaho’s public and private institutions of higher learning,
including community colleges, universities, and career-
technical and certificate programs

Parents/guardians, libraries, early learning providers
(preschools and daycares), out-of-school time program
providers, healthcare providers, nonprofits, businesses,
and community agencies
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COLLABORATIVE LEADERSHIP

Effective leadership is essential for successful implementation of a sustainable, comprehensive
literacy program. When established and cultivated, collaborative leadership brings about a set of
common values and beliefs —a complete systems view — that will guide statewide and local school
improvement efforts over time.

Previous and Current Implementation

= |n 2016, the legislature amended statute related to the literacy initiative. Current statute
requires individual reading plans for students who are not proficient, and to provide non-
proficient students with 30 to 60 hours of intervention (based on their fall IRl score).

= The legislature substantially increased funding for targeted literacy interventions during the
2016 and 2018 sessions.

» The Department gathers stakeholders frequently to engage in collaboration across
departments to support development of statewide plans and decision-making (e.g. Special
Education Advisory Panel (SEAP), Assessment Advisory Committee, Idaho Consolidated State
Plan, standards and curriculum review committees).

= Since the 2016-2017 school year, local education agencies (LEAs) have submitted Literacy
Intervention Program Plans annually. These plans provide guidance to all staff regarding the
LEA’s approach and strategies for addressing literacy improvement, and encourage
collaboration and communication amongst district and school staff.

= The Idaho Higher Education Literacy Partnership (IHELP), formed in 2015, meets regularly to
improve collaboration with the state and amongst literacy instructors within the educator
preparation programs.

= Community agencies have engaged in efforts to improve school readiness, including Ready
Idaho; RISE; and Maternal, Infant, and Early Childhood Home Visiting. A collaborative of
agencies received the year one (planning) federal Preschool Development Grant and are
currently applying for year two (implementation).

To accomplish continued growth in this work, the following next steps shall be implemented:

20
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COLLABORATIVE LEADERSHIP

GOAL1

Ensure strong, coherent effective collaboration amongst entities, including state

agencies, postsecondary institutions, K-12 districts, schools, libraries, and

community agencies.

e Communication and partnerships are developed at the local, regional, and
statewide levels.

e Groups work together to make strategic decisions and develop statewide and
regional strategies that maximize funding, resources, and student
achievement outcomes.

Group
Responsible

Next Steps

State

» The State reviews the current literacy initiative and revisits it in order to
support a more robust approach to closing the gaps for special populations
of students, including English learners, those from low socioeconomic
backgrounds, and students with reading difficulties (including specific
learning disabilities such as dyslexia, dysgraphia, etc.).

» The Legislature provides funding to support literacy initiatives that align to
the Idaho Comprehensive Literacy Plan. State budgets are developed with
keen focus on balancing high standards and needs for resources with the
importance for regional collaboration and local flexibility.

» The Board provides leadership to support literacy, including establishing
policies and rules and advocating for changes to statute to support evidence-
based literacy initiatives and collaboration amongst entities.

» The Board and Department commit to consistently putting appropriate
resources, including funding, staff time, and efforts to educate other entities
on the science of reading, to aid in collaborative decision-making and
meeting the goals in this plan.

» The Board and Department facilitate collaboration amongst entities,
including consistent, coherent communication and regular convenings of
groups (e.g. Special Education Advisory Panel) to discuss literacy.

» The Board and Department develop and implement a strategy to distribute
the Comprehensive Literacy Plan.

Districts, Schools,
Classrooms

» School boards and superintendents establish a district-wide commitment to
literacy.

» District leaders engage with educators and the community to develop and
implement Literacy Intervention Program Plans that include clear strategies
grounded in the science of reading (including systematic, explicit literacy
instruction and intervention practices), appropriate resources for
implementation, and clear student achievement outcomes.

» District and school leaders engage in data-driven budgeting and resource
allocation to ensure literacy activities are effective and aligned to the goals
the LEA established in their Literacy Intervention Program Plan.

» Districts facilitate sharing of best practices and maximize resources through
regional partnerships (when appropriate and feasible).

» District and school leaders put an emphasis on developing schools with
strong cultures of collaboration.

PPGA
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» District and school leaders support infrastructural modifications, as
necessary, such as extended time for teacher collaboration and professional
learning communities.

> Districts and schools partner with the community (including libraries,
community agencies, and early learning providers) to provide literacy-
focused activities that offer parents/guardians an active way to learn about
and engage in their children’s learning (i.e. reading night, book fairs, etc.).

» School-level educators act as liaisons to support student and
parent/guardian involvement in the development of students’ individual
reading plans.

> School leaders develop structures and practices that include clear processes
for communication and coordination of efforts to ensure students receive
appropriate instruction and supports.

Districts, Schools,
Classrooms

» Institutions of Higher Education support the state’s strategic direction and
commit to collaboration with the state, districts, and schools to support
literacy initiatives.

» Institutions of Higher Education work with the Board to continue to improve
the high school to postsecondary transition and address remediation needs
of students at the postsecondary level.

> Institutions of Higher Education ensure that programs designed to train
school administrators include content focused on the importance and impact
of collaborative school culture.

» Institutions of Higher Education collaborate with the state, districts, and
schools to facilitate and participate in efforts to align the strategies,
research, and assessment practices taught during educator preparation with
those implemented by practicing teachers, and ensure all are aligned to the
science of reading.

> Leaders at Idaho’s institutions of higher education support their faculty in
participating in IHELP to strengthen statewide partnerships focused on
working to improve educator preparation in the area of literacy instruction.

Higher Education

» Early learning providers, out-of-school time providers, libraries, and other
community agencies continue to engage in local partnerships with districts
and schools to support literacy and other learning initiatives.

» Community partners (libraries, nonprofits, medical providers, etc.), in
collaboration with state agencies, coordinate to amplify and expand existing
efforts to enhance school readiness statewide by building families’
knowledge about the importance of engaging in activities that promote early

Community and literacy skills development from birth to age 5.

Home » Parents/guardians engage as active partners with their children’s schools,
including recognizing shared responsibility for achieving developmental and
learning outcomes.

» Parents/guardians support the implementation of their district’s Literacy
Intervention Program Plan, including participating in the development of
individual reading plans (if needed for their child).

» Parents/guardians engage with the school by participating in activities (e.g.
PTA, reading nights, etc.).
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DEVELOPING PROFESSIONAL EDUCATORS

High quality educator preparation and continued professional development are keys to
improving literacy. Defining what teachers need to know; ensuring they have opportunities to
learn; and supporting them in implementing that knowledge in classrooms is basic to achieving
the goal of literacy for all. To that end, it is critical that teachers receive instruction that embeds
and models the science of reading throughout educator preparation, and that ongoing
professional development be appropriately aligned. ldaho’s institutions of higher education use
the Comprehensive Literacy Standards (within the |daho Standards for Initial Certification of
Professional School Personnel, State Specific Standards) to guide educator preparation.

Teachers must have the ability to implement systematic, explicit instruction in word recognition
and language comprehension (as shown in the Simple View of Reading and Scarborough’s Rope
in Section Il: Developing Literacy) including the Five Essential Reading Components: phonemic
awareness, phonics, fluency, vocabulary, and comprehension. The International Dyslexia
Association (IDA) Knowledge and Practice Standards for Teachers of Reading, which outlines
teacher knowledge and resulting effective reading instruction which benefits all students, can be
used as a resource by the state, districts, and schools to align professional development to the
science of reading.

Examples of Expectations for Educators (IDA Knowledge and Practice Standards)??

Reading Standard Knowledge

Component

Phonemic Know/apply in practice Plan to provide brief (5-10 minute), distributed,

Awareness considerations for the principles | multisensory phonemic-awareness activities during
of phonemic-awareness structured literacy classroom teaching and/or
instruction: brief, multisensory, | intervention for 15—-20 weeks (or more, as needed, to
conceptual, articulatory, reach curricular goals) in K-1 and for students who need
auditory-verbal. remedial instruction after first grade.

Phonics Know/apply in practice Use a lesson framework that includes review of a
considerations for organizing previously learned skill or concept, introduction of a
word-recognition and spelling new skill or concept, supported practice, independent
lessons by following a practice, and fluent application to meaningful reading
structured phonics lesson plan. | and/or writing.

Fluency Know/apply in practice | Describe the role of and appropriate use of independent
considerations for varied | silent reading, assisted reading, repeated reading, and
techniques and methods for | integrated fluency instruction to promote fluent reading
building reading fluency. of text.

Vocabulary Know/apply in practice Identify and describe vocabulary-building strategies that
considerations for the role and | are particularly promising for use with English Learners.
characteristics of direct, explicit
methods of vocabulary
instruction.

22 |nternational Dyslexia Association, 2018
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Previous and Current Implementation

The State requires LEAs to assign new teachers a mentor teacher and requires teachers to

have individual professional learning plans (IPLPs).

From 2016 to 2020, IHELP has provided feedback regarding the Idaho Comprehensive Literacy

Course and Assessment, helped to update the Literacy Standards for Educator Preparation;

compiled competencies as a resource for higher education faculty and pre-service teacher

candidates; and worked to pilot common pre-service literacy assessments at ldaho’s

institutions of higher education.

In 2017-2018, the State Board of Education utilized the final allocation of federal SAHE

funding to support a project led by Boise State University (based on an ongoing, successful

BSU research project), which was implemented by educator preparation programs across the

state and ensured participating first year teachers had a secondary access point (educator

preparation staff in their region) for mentoring and instructional feedback.

The Department has and continues to provide professional development (PD) to support

increasing teacher knowledge and capacity to implement evidence-based strategies to

improve literacy outcomes for students.

0 The Department offers targeted professional learning with coaching for special
education educators through the State Systemic Improvement Plan (SSIP).
0 The department offers facilitated professional learning through the Idaho Principals

Network to support administrators to improve the quality of instruction and learning
outcomes for all students.

To accomplish continued growth in this work, the following next steps shall be implemented:

DEVELOPING PROFESSIONAL EDUCATORS

GOAL 1 Develop and implement a systematic approach to building teachers’ knowledge

and skills through educator preparation grounded in the science of reading.

Group
Responsible

Next Steps

State

>

The Board ensures the educator preparation program approval and
monitoring process continues to set high standards for quality and
continuous improvement. Reviews of educator preparation programs include
an analysis of the integration of evidence-based literacy/reading instruction
into coursework and alignment to the Comprehensive Literacy Standards.
The Board, in partnership with representatives from the educator
preparation programs and IHELP, reviews the Idaho Comprehensive Literacy
Course (ICLC) and Idaho Comprehensive Literacy Assessment (ICLA) on a
regular basis to ensure they are grounded in the science of reading.

The State continues to require teachers prepared out of state or through
non-traditional routes to complete the ICLC or ICLA to demonstrate
knowledge of effective practices in teaching literacy development.

The Department collaborates with educator preparation programs to ensure
that all teacher candidates know how to use screener and diagnostic
assessments to identify students with reading difficulties (including specific
learning disabilities such as dyslexia, dysgraphia, etc.) and are prepared to
provide appropriate interventions to meet their specific needs.
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Districts, Schools,
Classrooms

» District and school educators work with educator preparation programs to
develop systems and structures that ensure that all candidates’ field
experiences are valuable and effective learning opportunities.

Higher Education

» Educator preparation programs ensure educators receive effective
preparation in literacy instruction grounded in the science of reading,
including application of the Idaho Comprehensive Literacy Standards, as
applicable to their role (clarified in Administrative Code).

> IHELP continues to work to ensure the ICLC and ICLA are well-alighed with
recognized science of reading knowledge and practices.

> Educator preparation programs ensure all teacher candidates are prepared
to address the learning needs of all students, including English learners and
those with learning difficulties (including specific learning disabilities such as
dyslexia, dysgraphia, etc.) through the use of the Idaho Standards for Initial
Certification of Professional School Personnel.

> Educator preparation programs provide teacher candidates with clinical,
field study, and study teaching opportunities early and often, and ensure
field experiences are implemented effectively.

Provide transition support and mentoring opportunities for new teachers

ekl through the first three to five years of instruction.
Group . Next Steps
Responsible
» The Board continues to require individual professional learning plans and
mentoring for new teachers.
State » The Board and Department provides guidance to districts and schools

regarding effective onboarding and mentoring practices (e.g. the Idaho
Mentor Standards).

Districts, Schools,
Classrooms

> District and school leaders ensure consistent and effective implementation
of state-required mentoring, and individual professional learning plans.

> District and school leaders ensure that beginning teachers in the early
elementary grades are matched with mentors who have demonstrated
effective reading instruction (teachers, certified coaches, etc.).

> District and school leaders work to develop schedules that include
appropriate time for mentoring.

> District and school leaders offer opportunities for educators (particularly
new teachers) to improve their craft by reviewing videos of their own
instruction and/or observing each others’ classroom instruction (micro-
teaching).

Higher Education

> Educator preparation programs work with the Board and the Department to
make pedagogical and practical connections between teacher preparation,
onboarding and mentoring, and ongoing professional development.

» Educator preparation programs work with school districts to support new
teachers in transitioning to the classroom.
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Provide comprehensive professional development that is strategic, cohesive,
grounded in the science of reading, and meets the needs of all educators
(including district and school administrators, teachers, paraprofessionals, and
library staff). Use evidence-based practices to provide effective professional
development in order to increase teachers’ likelihood of fully integrating the
science of reading into their pedagogical and instructional repertoires, including:

GOAL3 e Job-embedded professional development, such as instructional coaching
e Sustained, intensive professional development focused on reading literacy and
how to help struggling readers
e Teacher collaboration, inquiry, and joint problem-solving
e Subject-area and grade-band specific professional development that coaches
teachers on how to integrate literacy knowledge into their specific role(s).
Group . Next Steps
Responsible
» The Legislature and the Department provide funding for effective
professional development (which may include instructional coaching,
collaborative time and stipends for teachers, PLCs, etc.).
» The Board develops a plan for strategic professional development efforts for
all core subjects, including literacy grounded in the science of reading.
» The Department provides literacy professional development in accordance
with the Board’s developed plan and aligned to the IDA Knowledge and
Practice Standards. Professional development sessions include:
0 Training videos designed to increase educators’ assessment knowledge
State and guides them in using assessment and other student data to

differentiate instruction.

0 Training on evidence-based literacy instruction strategies for special
populations of students, including English learners, students with learning
difficulties (including those with specific learning disabilities such as
dyslexia, dysgraphia, etc.), and students identified for interventions.

0 Job embedded, sustained professional development in early reading
foundations and literacy skills through the Idaho Coaching Network (ICN).

» The Department provides support to districts and schools in identifying
appropriate, high quality professional development partners, vendors, and
opportunities.

Districts, Schools,
Classrooms

» District and school leaders provide professional development that is aligned
to the IDA Knowledge and Practice Standards and addresses critical practices
for literacy development, including systematic and explicit instruction,
assessment and data, and use of assistive technologies.

> District and school leaders ensure that teachers, coaches, and
paraprofessionals providing literacy interventions to students are trained on
instructional practices grounded in the science of reading and are prepared
to address the needs of all students, including those with learning difficulties
(including specific learning disabilities such as dyslexia, dysgraphia, etc.).

> Districts and schools provide training to educators (teachers, coaches, and
paraprofessionals) based on their knowledge, experience, and success in
implementing practices grounded in the science of reading. Those who excel
are given opportunities for advanced learning and leadership.
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> Districts and school leaders proactively adjust structures and schedules to
ensure teachers have opportunities to engage in sustained, job-embedded
professional development.

> District and school leaders ensure that any professional development or
training on literacy provided by outside entities is appropriately grounded in
the science of reading.

» When appropriate and feasible, districts and schools partner with other
districts/schools to facilitate collaborative professional development,
including regional trainings and cross-school professional learning
communities.

» When possible, districts and schools invite early education providers to
combined early grades professional development to enhance collaboration
and alignment efforts.

Districts, Schools,
Classrooms

> Institutions of Higher Education partner with the state, districts, and schools
Higher Education to provide high quality professional development grounded in the science of
reading and aligned to the IDA Knowledge and Practice Standards.

» When invited, early learning providers engage with districts and schools for
combined early grades professional development and collaboration.

» When possible, out-of-school time providers, libraries, and other community
agencies engage with districts and schools to share resources for literacy-
focused professional development.

Community and
Home
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ASSESSMENT AND DATA

As stated in the book Making Assessments Matter Using / \
Test Results to Differentiate Reading Instruction by Nonie Valid and reliable

Lesaux and Sky Marietta, in order to promote reading assessment is a
achievement, educators need to have a comprehensive necessary component of
assessment system (a coordinated and comprehensive literacy instruction.
system of multiple assessments; as defined by the US

Department of Education) approach that includes action Meaningful assessment data
steps to link assessment results to the day-to-day in the hands of
instruction in the classroom. Literacy assessments, when knowledgeable teachers is a
properly used, can be the difference between a child powerful tool in meeting

receiving the help he or she needs or continuing to struggle \StudentS’ individual needsj
as a reader.?®

The State Board of Education believes that a statewide comprehensive assessment system is a
critical component in implementing sound instructional practices and improving student
achievement. A comprehensive assessment system includes screening, diagnostic, formative,
interim, and summative assessments used for specific purposes in an integrated manner to
improve teaching and learning. Idaho’s statewide comprehensive assessment system includes
standardized assessments aligned to the Idaho State Content Standards for English Language
Arts/Literacy (ELA/L), including the Idaho Reading Indicator (IRl) by Istation for students in
kindergarten through third grade and the Idaho Standards Achievement Test (ISAT) by Smarter
Balanced in ELA/L for students in grades three through eight and ten. Data from statewide
assessments is best used in combination with diagnostic assessments, classroom assessments,
and teacher observations. Additionally, data is used to inform stakeholders of the effectiveness
of instructional programs, practices, and interventions within classrooms and schools.

Previous and Current Implementation

= The State has implemented interim and summative assessments in ELA / Literacy through its
contract with the Smarter Balanced Assessment Consortium since the 2014-2015 school year.

= The Department has and continues to provide ongoing targeted professional development to
districts and schools to support the implementation of a comprehensive assessment system
and supports educators in using data to inform instruction and improve outcomes for
students.

= |n 2016, based on feedback from the Literacy Implementation Committee and the Early
Literacy Assessment Working Group, the Board requested that the Department issue a
Request for Proposals (RFP) for a new literacy assessment which would evaluate a broader
range of literacy skills. The IRI by Istation was administered to all students beginning in the
2018-2019 school year.

= |n 2018-2019, the Department launched new report cards (idahoschools.org) that include
data (IRI, ISAT, English Learner assessment, etc.) at the state, district, and school levels.

23 L esaux & Marietta, 2012
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To accomplish continued growth in this work, the following next steps shall be implemented:

ASSESSMENT AND DATA

GOAL1

Use a comprehensive assessment system that is appropriately aligned to the
Idaho Content Standards to integrate meaningful literacy data into instruction
and intervention practices, including the following (please see definitions
sections for more details):

Screener Assessment(s)

Diagnostic Assessments(s)

Progress Monitoring Assessments

Formative Assessments

Interim Assessments

Summative Assessment

Group
Responsible

Next Steps

State

» The State continues to provide resources and support for implementation of

a comprehensive assessment system aligned to Idaho’s English Language
Arts/Literacy State Content Standards.

The State provides resources to support districts and schools in their efforts
to administer assessments in a manner that minimizes instructional
disruptions (example: additional computers for assessment to allow labs to
be used for instructional purposes).

The Board provides templates to support districts and schools in creating LEA
Literacy Intervention Program Plans and students’ individual reading plans.
The Department provides guidance to districts and schools regarding how to
use IRI by Istation data to identify students at risk of reading difficulties
(including specific learning disabilities such as dyslexia, dysgraphia, etc.).
The Department provides targeted resources to districts and schools when
assessment data indicates the district/school needs support.

Districts, Schools,
Classrooms

District and school educators continue to implement a comprehensive
assessment system.

Districts develop and implement systems and practices to engage all
educators (administrators, classroom teachers, special education, Title |, and
paraprofessionals) in collaboratively using data to identify and provide
strategic, cohesive interventions for students who need extra support.
Educators use IRl data to identify students at risk for reading difficulties.
Educators administer diagnostic assessment(s) when appropriate to clarify
the needs of students identified as at risk for reading difficulties (including
those with specific learning disabilities such as dyslexia and dysgraphia).
Educators disaggregate and analyze data to drive instruction and guide the
development of individual reading plans for students not scoring “At Grade
Level” (proficient) on the IRI.

Educators use progress monitoring assessments to determine if students are
making appropriate progress towards developing grade-level literacy skills.
Teachers provide parents/guardians with students’ assessment results in a
timely manner; inform parents of the meaning of the results and how to
support learning at home; and engage parents in using data to develop
students’ individual reading plans.
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» When feasible, early learning providers work with their local school district

and/or Department of Health Welfare regional or local office to receive
training on administering literacy screening assessment (such as the Get
Ready to Read Screening Tool).

» Early learning providers who have completed training conduct screening to
Community and identify students who may need additional support, including those with
Home learning disabilities (dyslexia, dysgraphia, etc.), and refer them for additional
diagnostics and support.
» Medical providers utilize screening in well checks to indicate signs of

developmental delays that may affect learning and literacy skills
development and provide parents with information regarding where and
how to get additional diagnostics and support.

GOAL 2

Support teacher candidates in building strong assessment knowledge by
integrating research methods, statistics, and assessment literacy coursework into
educator preparation.

Group
Responsible

Next Steps

State

>

The Board ensures that state reviews of educator preparation programs
include an evaluation of the inclusion of assessment literacy within the
educator preparation process.

The Department shares information with educator preparation programs
and IHELP about the state’s comprehensive assessment system and aligned
resources in order to improve assessment literacy of pre-service teachers.

Districts, Schools,
Classrooms

Districts and schools work with higher education to ensure that assessment
practices are integrated into student teaching and mentoring of new
teachers.

Higher Education

Institutions of Higher Education prepare teacher candidates to assess
students appropriately using screeners, diagnostics, curriculum-based
measures (CBM), and other formative assessments and ensure pre-service
teachers understand how to interpret and use data to guide instruction.
Institutions of Higher Education integrate research methods (how to identify
sound research and read and interpret findings) into educator preparation
coursework.

Institutions of Higher Education ensure that all field experiences (field study,
clinicals, student teaching, etc.) integrate regular practice in using
assessments and data to drive instruction.

Provide practicing educators with assessment literacy professional development

GOAL 3 to ensure effective integration of assessments and data into instructional
practice.
Group
. Next Steps
Responsible

» The Department provides professional development and technical assistance
to districts and schools on how to utilize data from a comprehensive
assessment system to effectively plan and deliver instruction and

State interventions.

» The Department provides professional development and resources focused
on assessment literacy, including using the right assessment for the right
purpose.
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Districts, Schools,
Classrooms

> District leaders provide training and support to educators in assessment data

analysis to inform instruction and provision of interventions grounded in the
science of reading.

District and school leaders provide parents/guardians with information
regarding the assessments being used and how the data is interpreted and
used to guide instruction and interventions.

Higher Education

Institutions of Higher Education support educators in developing assessment
and data-use knowledge through professional development and ongoing
coursework.

Community and
Home

Parents/guardians take advantage of opportunities to learn about the
assessments being used in local schools and how assessments inform
instruction and interventions.
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EFFECTIVE INSTRUCTION AND INTERVENTIONS

Effective instruction and interventions are critical in supporting students’ development of strong
literacy skills. Educators need to be knowledgeable of the science of reading research and
effective strategies to continually provide the best support to all students, especially those from
diverse backgrounds and those who struggle to develop grade-level literacy skills. The IDA
Knowledge and Practice Standards provides guidance regarding effective literacy instruction

aligned to the science of reading.

Examples of Effective Reading Instruction?

Reading Component

Example of Instruction

Phonemic Use tactile and kinesthetic aids, such as blocks, chips, sound boxes, body

Awareness mapping, finger tapping, and left-to-right hand motions in learning a variety of
early, basic, and more advanced PA activities as appropriate.

Phonics Effectively teach all steps in an explicit phonics lesson. (For example, develop
phonemic awareness, introduce sound/spelling correspondence, blend and read
words, practice word chaining, build automatic word recognition, spell and write
selected lesson words, and apply to decodable text reading.)

Fluency Provide ample opportunities for student(s) to read connected text daily, with
appropriate feedback on decoding errors.

Vocabulary Adopt and use a routine for introducing and providing practice with new word

meanings.

Comprehension

Plan and deliver comprehensive listening and/or reading comprehension lessons
that address background knowledge, interpretation of vocabulary and academic
language, and text structure using strategies that fit the text.

Previous and Current Implementation

= Thelegislation created by the Board and adopted by the Legislature in 2016 requires students
in kindergarten through third grade who do not score proficient on the fall IRI to receive 30
or 60 hours of literacy intervention (depending on their score).

= The Legislature has provided increased and ongoing funding for literacy interventions.

= Governor Brad Little has made early literacy a key initiative, and requested increased funding
from the legislature in 2018, which was appropriated.

= The Department developed and provided materials to support districts, schools, and teachers
to deliver effective evidence-based instruction.

O Idaho trainer materials based on the Institute of Educational Sciences (IES) practice
guides for Adolescent Literacy and Effective Literacy and English Language Instruction
for English learners.

0 Through the curriculum review process, the Department ensures ldaho districts and
schools have access to adopt high quality reading curriculum at a state-contracted

cost.

O Job-embedded professional development through the Idaho Coaching Network to
build teacher leaders in literacy

24 |nternational Dyslexia Association, 2018
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0 Targeted online professional learning linked to the science of reading through an
online course designed to highlight the Five Essential Reading Components.

0 Sustained professional learning for special education professionals through the
State Systematic Improvement Plan (SSIP).

O Targeted language use and development online program through Imagine
Learning for English learners.

To accomplish continued growth in this work, the following next steps shall be implemented:

EFFECTIVE INSTRUCTION AND INTERVENTIONS

Educators have a strong understanding of the science of reading and use
GOAL1 systematic, explicit instruction to build all students’ foundational reading skills
and ensure they are progressing.

Group

Responsible Next Steps

» The State continues the implementation of a cohesive state literacy policy
that includes providing clear academic content standards that ensure equity
of opportunity and academic achievement for all learners.

» The Board and Department support laws, policies, and practices designed to
ensure that instruction is grounded in the science of reading, students are

State provided a strong early start in literacy, and those who demonstrate reading
difficulties (including those with specific learning disabilities such as dyslexia
or dysgraphia) receive effective interventions.

» The Department releases appropriate resources (guides, etc.) aligned to the
Comprehensive Literacy Plan, including specific guidance regarding
instructional and intervention strategies grounded in the science of reading.

» District and school leaders understand the science of reading, stay current
on research, and demonstrate a willingness to adjust structures and systems
in schools to apply best practices and encourage innovation (such as flexible
grouping, in-class tutoring, etc.).

» Districts are diligent and thorough in their adoption of curriculum aligned to
the K-3 foundational reading skills, as outlined in the Idaho K-5 State Content
Standards. District leaders evaluate their core programs to ensure they are
aligned to the science of reading.

» Districts and school leaders ensure literacy instruction addresses all aspects

Districts, Schools, of literacy, including oral language skills, the Five Essential Reading

Classrooms Components, and writing.

» District and school leaders support teachers and paraprofessionals in
developing and applying their knowledge of the science of reading through
systematic, explicit instruction and appropriate interventions to ensure all
students gain grade-level literacy knowledge and skills (including those with
learning difficulties or specific learning disabilities).

» Districts and school leaders provide all stakeholders with information about
the standards and curriculum and the difference between them.

» Teachers recognize the importance of writing practice and provide frequent
opportunities for students to develop writing skills.
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Districts, Schools,
Classrooms

» Districts and schools provide information to parents/guardians about how to
support their children’s literacy development, including signs of learning
difficulties or specific learning disabilities (dyslexia, dysgraphia, etc.).

Higher Education

> Institutions of Higher Education ensure teacher candidates have a strong
understanding regarding how to apply the K-3 foundational reading skills, as
outlined in the Idaho K-5 State Content Standards, with all students.

> Institutions of Higher Education ensure teacher candidates have knowledge
of research methods and can demonstrate the ability to apply the science of
reading into practice.

> Institutions of Higher Education ensure that teacher candidates understand
the process of explicitly teaching writing, including the process of pre-
writing, drafting, editing, and publishing.

> Institutions of Higher Education prepare teachers candidates to integrate
writing to strengthen content reading and reading to strengthen content
writing.

> Institutions of Higher Education support practicing educators in gaining or
improving their knowledge of current research and instructional and
intervention practices grounded in the science of reading through
professional development and/or ongoing coursework.

Community and
Home

» Community agencies work with early learning providers to increase use of
the Idaho Early Learning Guidelines statewide.

Teachers use available information about their students, including assessments,
school records, individual reading plans, other learning plans, and information

S from previous teachers and parents, to individualize instruction and address
students’ needs.
Group . Next Steps
Responsible
» The Board and Department provide guidance to districts and schools
State regarding information to be transferred when a student switches districts,

schools, or classrooms within a school year or progresses to the next grade.

Districts, Schools,
Classrooms

» Districts and schools implement coherent systems of instruction with clear
learning outcomes that provide consistency for students and teachers and
maximize learning.

> District leaders support expansion and ongoing renewal of school libraries.

» Teachers leverage library resources and personnel to supplement literacy
instruction and ensure students have access to literature.

> Teachers and paraprofessionals engage in meaningful transition planning
within and between grade levels to ensure teachers are fully informed of
students’ current learning status and individual instructional needs.

Higher Education

> Institutions of Higher Education provide subject-matter expertise to the
state, districts, and schools to support efforts to individualize literacy
instruction based on the science of reading.

Community and
Home

> Early learning providers build relationships with school districts and schools
to facilitate sharing of information regarding students and how they learn in
order to aid in improved preschool to kindergarten transitions.
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Implement a focused, multi-tiered system of supports (MTSS) to identify
struggling readers for intervention. Implement student interventions that are
grounded in the science of reading, provided by appropriately trained instructors,
and are aligned to the district’s Literacy Intervention Program Plan.

GOAL 3

Group

N
Responsible ext Steps

> The State provides continued funding to districts to support literacy
initiatives, including targeted interventions.

» The Department provides training to secondary schools on early warning
systems.

State

» District and school leaders ensure effective core instruction grounded in the
science of reading that maintains the majority of students (approximately
80% or more) at or above grade level.

» Districts and schools implement a system of intervention that provides
additional targeted reading instruction based on the students’ diagnosed
needs and consistent with core instruction.

0 Secondary schools have an early warning system in place and ensure
students not at grade level continue to receive needed support.

» Schools provide Tier 2 and Tier 3 support, as required, that is consistent and

Districts, Schools, coherent with core reading instruction, ensuring that interventions provided

Classrooms supplement and do not supplant core instruction.

» Schools adjust staffing to ensure that, whenever possible, highly qualified
and trained staff deliver reading interventions to students with reading
difficulties, including those with specific learning disabilities (dyslexia,
dysgraphia, etc.).

» Educators work collaboratively with each other and students’
parents/guardians to develop individual reading plans, when required, and
ensure they are effectively implemented.

» Teachers and paraprofessionals utilize progress monitoring to support data-
based decision making regarding students’ interventions.

> Institutions of Higher Education ensure teacher candidates are prepared to
provide effective literacy intervention to struggling readers, including those

Higher Education with learning difficulties.

» Institutions of Higher Education integrate content regarding effective
implementation of MTSS (all tiers) into educator preparation coursework.

Students receiving special education services, including those with identified
learning difficulties or specific learning disabilities (dyslexia, dysgraphia, etc.) are

Hesite provided effective literacy instruction grounded in the science of reading and
aligned to their individual education plans.
Group . Next Steps
Responsible
» The Department provides ongoing professional development to support
general and special education teachers as part of Idaho’s State Systemic
State Improvement Plan.

» The Department provides instructional guidance, including specific strategies
on how to identify and support students with specific learning disabilities
(dyslexia, dysgraphia, etc.).
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> The state provides training and support through Idaho Special Education

Support and Technical Assistance (SESTA) to ensure educators (teachers,
State paraprofessionals, etc.) are aware of the characteristics of specific learning
disabilities, are able to identify them, and know what to do if they suspect a
student needs additional diagnosis and/or support.

> District and school leaders ensure special education teachers have access to
and support in receiving in-depth training to address the needs of students
with specific learning disabilities (dyslexia, dysgraphia, etc.).

> District and school leaders ensure educators are communicating across
programs (general education, special education, etc.) and that core
instruction, interventions, and special education instruction are cohesive and
grounded in the science of reading.

Districts, Schools,
Classrooms

> Institutions of Higher Education include coursework in educator preparation
that ensures all teacher candidates have knowledge regarding how to
identify characteristics of specific learning disabilities (dyslexia, dysgraphia,
etc.) and provide appropriate support to students.

Higher Education

» Idaho Child Find integrates information about developmental challenges,
including early characteristics of specific learning disabilities (dyslexia,
dysgraphia, etc.) and educates parents on what to watch for at home.

C ity and
ommuntty an » Medical providers integrate screening for developmental delays and specific

Home learning disabilities (dyslexia, dysgraphia, etc.) into their well checks and
provide parents with information on how to get additional testing and/or
support.

Provide effective literacy development support to English learners aligned with

GOALS .

the English Language Development Standards (WIDA Standards).
Grou
P . Next Steps
Responsible
» The State provides continued support and resources to English Learner
programs.
» The Board ensures that the English Language Development Standards are
State appropriate and adopts updates to the standards as necessary.

» The Department provides effective professional development opportunities
on the implementation the English Learner State Standards (with emphasis
on updates), the stages of language acquisition, and the correlation to
literacy in the first or second language.

> District and school leaders provide professional development to teachers on
the English Language Development Standards and their alignment to the
Idaho Content Standards, including grade cluster key language uses,
language expectations, and proficiency level descriptors.

> District and school educators provide targeted support to English learners
using knowledge of the progression of literacy development for multi-lingual
learners.

> District and school educators provide engagement opportunities to
parents/guardians of English learners to promote literacy, including
collaboration with their network of support (non-profits, out-of-school
providers, specialists, etc.).

Districts, Schools,
Classrooms
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Higher Education

> Institutions of Higher Education ensure teacher candidates are prepared to
integrate the English Language Development Standards into their
instructional practice, to support any English learners within their
classrooms.

Community and
Home

> Libraries, non-profits and other community agencies implement activities
focused on reaching English learners and their families, and promote the
development of strong literacy skills, including literacy in their dominant
(first) language.

Ensure consistency and coherency of literacy instruction between programs in

GOAL 6 districts and schools (general education, interventions, special education, Title |,
EL program, etc.) and integrate literacy instruction into all content areas.
Grou
P ) Next Steps
Responsible
State » The State supports districts and schools in creating schedules that maximize

instructional and educator collaboration time.

Districts, Schools,
Classrooms

» District and school leaders establish systems and practices that facilitate
communication and collaboration of educators across programs and content
areas to promote instructional coherence, ongoing learning, and application
of the science of reading.

> District and school leaders make strategic decisions to increase integration of
literacy instruction in all content areas (i.e. English, math, science, social
studies, history, etc.).

> Teachers and paraprofessionals work in cross-subject teams to effectively
integrate strong literacy instruction into all content areas.

Higher Education

» Institutions of Higher Education ensure that graduate programs designed to
train school administrators include content about instructional coherence
across educational programs (general education, interventions, special
education, Title |, EL program, etc.).

> Institutions of Higher Education ensure that educator preparation programs
(for administrators and teacher candidates) include content about
integrating literacy instruction into all content areas.

PPGA
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STUDENT PERFORMANCE

PPGA

DATA

Purpose of This Section

This section provides information regarding the
performance of Idaho students on standardized
assessments in English Language Arts/Literacy. It
includes graphical representations of student
performance, as well as data analysis.
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IDAHO READING INDICATOR (IRI)

The Idaho Reading Indicator (IRI) is used as both a screener and diagnostic that measures reading skills including: Listening Comprehension,
Letter Knowledge, Phonemic Awareness, Vocabulary, Spelling, and Text Fluency. IRl data is reported in three levels; at grade level, near
grade level, and below grade level.?> Information regarding the assessment’s technical specifications and which subtests are normed for
each grade level is available in Istation’s Indicators of Progress (ISIP) Early Reading Technical Report.?® Graphs 1 through 4 show IRI
performance data for the 2018-2019 school year.

Graph 1 Analysis

e All grades show substantial
improvement in the percentage of
students reading at grade level
from fall to spring.

e However, by the end of 3™ grade,
roughly one quarter of students are
still not reading at grade level.

2 State Department of Education, 2020, Student Achievement Report
26 Mathes, Torgeson & Herron, 2016
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Graphs 2a and 2b Analysis

Kindergartners scored highest in listening
comprehension (76.2%) and letter knowledge
(74%) subtests.

The percentage of kindergarten and first grade
students at grade level in phonemic awareness
was nearly identical (63%).

Vocabulary  proficiency was lowest in
kindergarten (62%), but showed the highest
proficiency rate for first graders of any subtest
(71.6%).

While only 12.4% of kindergartners were below
grade level in letter knowledge, the percentage
below grade level was larger in first grade
(32.8%).

First grade has the largest number of subtests, as
it includes assessment of emerging literacy skills
(letter knowledge, phonemic awareness), as well
as those that reflect that a student has already
developed basic reading skills (spelling, reading
comprehension).

1
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Graph 2c
IRI Spring 2019, Grade 2 by Component
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Graphs 2c and 2d Analysis

Grades 2 and 3 have the same subtests: spelling,
vocabulary, reading comprehension, and text
fluency, and no longer include subtests that
assess emerging literacy skills (letter knowledge,
phonemic awareness).

Vocabulary was the subtest with the highest
percentage of students at grade level for both
second (75.4%) and third grade (78.6%).

In both second and third grade, 40% of students
do not demonstrate grade-level spelling skills.

The percentage of students at grade level in
reading comprehension was higher in second
grade (74.3%) than second grade (68.2%).

Conversely, at the end of grade 3, 25% of
students were not yet demonstrating grade-level
reading comprehension skills.

In spring of grade 3, 34% of students are not able
to demonstrate grade level text fluency skills
(rate and ease of reading).
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Graph 3 Analysis

e Graph 3 data reflects all grades, K-3

e There are substantial differences in the share of
students at grade level on the IRl by ethnicity,
ranging from 47.7% of American Indian / Alaska
Native students to 73.9% of White students.

e For comparison, spring IRI statewide proficiency
rate for all grades was 70.4% (SDE, 2018-2019
Student Achievement Report).

e Asian, Multiracial, and White students met or
exceeded the state average.

e Hispanic or Latino students (ldaho’s largest
minority group) had a proficiency rate 16.2
percentage points below the state average.

Graph 4 Analysis

e Graph 4 data reflects all grades, K-3.

e For comparison, spring IRI statewide proficiency
rate for all grades was 70.4% (SDE, 2018-2019
Student Achievement Report).

e English learners, students with disabilities, and
students from economically disadvantaged
backgrounds all had proficiency rates lower than
the state average.

e Students with disabilities had the greatest gap in
percentage proficient (38.5 percentage points).
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IDAHO STANDARDS ACHIEVEMENT TEST (ISAT)

The Idaho Standards Achievement Test (ISAT) English Language Arts/Literacy (ELA/L) assessment measures students’ skills in reading and
writing through a computer adaptive portion (CAT) and a writing performance task (PT) portion. The ELA/L ISAT CAT and PT measure and
report scores for four claims; reading, writing, listening, and research & inquiry in addition to the overall achievement level of below basic,
basic, proficient, and advanced. Claims scores are reported relative to progress toward meeting standards; below standard, at/near
standard, and above standard. Graphs 5 through 9 show ISAT ELA/L performance data from 2015-2019, including overall performance and
by claim, grade, and student subgroups.

Graph 5 Graphs 5 Analysis

ISAT ELA/Literacy Performance, All Grades, 2015-2019 .
e The percentage of students scoring

100% proficient or advanced (all students,
90% grades 3-8, and 10) on the ELA/L ISAT
80% has gradually, but steadily increased
70% over the past 5 years.

o)

Eg;: e The percentage of students who
20% scored advanFed increased by 4.3
20% 26.0% 24.8% 24.6% 23.8% 22.9% percentage points from 2015 to 2019.
20%
a

0%

2014-2015 2015-2016 2016-2017 2017-2018 2018-2019
(n=151,642) (n=154,734) (n =160,206) (n=162,787) (n =165,479)

M Below Basic Basic M Proficient M Advanced
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Graph 6a
Claim 1: Reading

Performance 2017-2019
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Graph 6b

Claim 2: Writing
Performance 2017-2019
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Graphs 6a and 6b Analysis

Claim 1 Reading includes both literary and
informational text. Claim 1 scores are reported
from items within the computer adaptive test
(CAT) portion of the ISAT ELA/L.

Claim 2 Writing includes organization/purpose,
evidence/elaboration, and conventions. Scores
are derived from items both in the CAT and
performance tasks (PT) portions of the ISAT
ELA/L.

From 2017 to 2019, between 25 and 30 percent
of students performed Above Standard on both
Claim 1 Reading and Claim 2 Writing.

21% to 25% of students have performed Below
Standard in Claim 1 Reading and Claim 2 Writing
for the past three test administrations.

The percentage of students performing Below
Standard dropped slightly from 2017 to 2019 for
both Claim 1 Reading and Claim 2 Writing.

The percentage of students who scored At / Near
Standard in Claim 2 Writing increased by 5
percentage points to nearly 54% in 2019.

1
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Claim 3: Listening
Performance 2017-2019
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Graph 6d
Claim 4: Research & Inquiry
Performance 2017-2019
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Graphs 6¢ and 6d Analysis

Claim 3 Listening is measured through items in
the CAT portion of the ELA/L ISAT.

Claim 4 Research and Inquiry reported items are
present in both the CAT and PT portions of the
assessment.

Between 18% and 25% of students performed
Above Standard on ISAT Claim 3 Speaking and
Listening and ISAT Claim 4 Research and Inquiry.

Only 15% of students performed Below Standard
on Claim 3 Speaking and Listening, while the
majority of students (approximately 65%) were
At/Near Standard.

The percentage of students performing Below
Standard has dropped slightly from 2017 to 2019
for all of the content areas (including Claim 3
Speaking and Listening) except Claim 4 Research
and Inquiry, which had a slight increase in the
percentage of students Below Standard.
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Graph 7a Graph 7b Graph 7c
ISAT ELA/Literacy Performance by ISAT ELA/Literacy Performance ISAT ELA/Literacy Performance
Grade 2017 by Grade 2018 by Grade 2019
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Graphs 7a through 7c Analysis

e There is a slight trend upward in the percentage of students scoring proficient or advanced in all grades from 2017 to 2019.

e From 2017 to 2019, all grades had an increase in the percentage of students who scored advanced.

e While performance improves each year and in each grade, the 2019 data shows 40% of 10" grade students are not demonstrating
grade-level knowledge and skills on the ISAT ELA/L.

PPGA
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Graph 8a Graph 8b Graph 8c
ISAT ELA/Literacy Performance by ISAT ELA/Literacy Performance by ISAT ELA/Literacy Performance by
Race/Ethnicity 2017 Race/Ethnicity 2018 Race/Ethnicity 2019
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Graphs 8a through 8c Analysis

e For comparison, the proficiency rates for all students in 2017, 2018, and 2019 were 52.0%, 53.7%, and 55.6%, respectively.

e Asian or Pacific Islander, Multiracial, and White students had proficiency rates higher than the state average.

e American Indian or Alaskan Native students and Black / African American students had the highest percentage of students that scored
below basic on the ISAT in 2017 through 2019.

e Hispanic or Latino students (Idaho’s largest minority) that scored proficient or advanced varied from 33.1% in 2017 to 36.4% in 2019.

PPGA

47

TAB 4 Page 50




PLANNING, POLICY AND GOVERNMENTAL AFFAIRS

10%

10%

10%

DECEMBER 17, 2020 ATTACHMENT 1
Graph 9a Graph 9b Graph 9c
ISAT ELA/Literacy Performance by ISAT ELA/Literacy Performance by ISAT ELA/Literacy Performance by
Student Group 2017 Student Group 2018 Student Group 2019
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Graphs 9a through 9c Analysis

For comparison, the proficiency rates for all students in 2017, 2018, and 2019 were 52.0%, 53.7%, and 55.6%, respectively.

In all years, students from economically disadvantaged backgrounds had the highest proficiency rate, while students with disabilities
had the highest percentage of students who scored below basic.

Students may be included more than one of these groups (e.g. both Economically Disadvantaged and Students with Disabilities), so
care should be taken in comparing the performance of these groups to each other.

Changes in population year-to-year are apparent: the number of economically disadvantaged students decreased, English learners
increased, and special education numbers remained stagnant. This makes it difficult to make comparisons across years.

PPGA
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NATIONAL ASSESSMENT OF EDUCATIONAL PROGRESS (NAEP)

The National Assessment of Educational Progress (NAEP) is administered in grades 4 and 8. The assessment is administered to a
randomly-selected sample of students of a wide variety of demographics including those from different racial/ethnic backgrounds,
students with disabilities (SD), English learners (EL), and those from economically disadvantaged backgrounds (who qualify for the
National School Lunch Program). The NAEP incorporates essential inclusive policies and practices into every aspect of the assessment to
ensure an assessment that yields meaningful NAEP results for all students. National data, including comparisons between subgroups of
students can be found on the National Assessment Governing Board website.

Graph 10: 2009-2019 NAEP Grade 4 Reading Performance Graph 11: NAEP Grade 4 Reading National vs. Idaho Comparison

Graphs 10 and 11 Analysis

e Since 2015, a higher percentage of Idaho’s fourth graders have scored proficient than the NAEP averages. The national rate decreased
by 2 percentage points from 2017 to 2019, but Idaho’s remained stable.

e [n 2009, 2017, and 2019, Idaho had a lower percentage of fourth grade students who scored below basic than the NAEP averages.
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2009-2019 NAEP Grade 4 Reading Gap Analysis?’

Graph 12a: Hispanic - White Gap Graph 12a Analysis

e W it . . .
o e The gap between Idaho’s Hispanic and White
Hspanic students’ average scale scores has remained
225 225 224 227 228 227 relatively similar from 2009 to 2019.

I oy oy Y : 27 ' 23 ' 22 e Scores for Hispanic students have increased since
L= L= 1 = 1 = A A

2013.
201 201 198* 200 205 205

2009 2011 2013 2015 2017 2019

Graph 12b: National School Lunch Program (NSLP) Gap Graph 12b Analysis

‘bmg{;ﬂﬂp e National School Lunch Program (NSLP) is a
ol —
common indicator of students from economically
229+ 231 230 233 234 234 disadvantaged backgrounds.
1 | i . :
I 18 ' 21 T2 , 23 L 23 . 23 e Since 2009, scores increased for Idaho students
211 210 208 11 11 211 who did not qualify for NSLP.
2009 2011 2013 2015 2017 2019

27 National Assessment of Educational Progress, 2019, “NAEP Report Card: Reading, Grade 4”
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Graph 12c: Students with Disabilities (SD) Gap Graph 12c Analysis

:‘:ES“'D e The gap between Idaho’s students with
. . 227 228 29 disabilities (SD) and students without disabilities
225 225 225 o has increased since 2011.
I 1 1 1 | '
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i 1
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Graph 12d Analysis
Graph 12d: English Learner (EL) Gap P 4

:LD"EL e English learners (EL) in Idaho have shown
substantial improvement in average scale score
223 223 222 225 226 225 _
- since 2015.
i i T I | |
[ I | I | I 33 e Since 2009, Idaho’s non-EL students’ average
2 .
I I |52 scale scores have remained the same.
| |
[
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160*
I T T T T T 1
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Graph 13: 2013 2009-2019 NAEP Grade 8 Reading Performance Graph 14: NAEP Grade 8 Reading National vs. Idaho Comparison

Graphs 13 and 14 Analysis
e Both Idaho and NAEP national average scale scores have decreased since 2017.

e [n 2009, 2017, and 2019, a lower percentage of Idaho’s eighth grade students scored below basic than the NAEP averages.
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28 National Assessment of Educational Progress, 2019, “NAEP Report Card: Reading, Grade 8”
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Graph 15a Analysis

The gap between ldaho’s eighth grade Hispanic
and White students has decreased since 2009.

Since 2009, Hispanic average scale scores

increased.

Graph 15b Analysis

National School Lunch Program (NSLP) is a
common indicator of students from economically
disadvantaged backgrounds.

Since 2009, the average scale scores of Idaho's
non-NSLP students have increased.

Since 2017, NSLP student scale scores decreased.
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Graph 15c: Students with Disabilities (SD) Gap
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Graph 15c Analysis

e The gap between Idaho’s eighth graders with
disabilities (SD) and their peers has increased
from 2009 to 2019.

e Since 2009, non-SD average scale scores
increased.

e Since 2011, Idaho SD average scale scores
decreased.

Graph 15d Analysis

e The gap between English learners (EL) and non-EL
students increased since 2011.

e Since 2013, the average scale scores of Idaho’s
non-EL students decreased.

e In 2015, Idaho’s EL population size was not large
enough to meet NAEP reporting standards.
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SECTION V:

CALL TO ACTION
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A CALL TO ACTION

Strong literacy skills are essential to engage in lifelong learning and career success. A well-
educated, literate citizenry is critical for Idaho’s economic growth and prosperity. It is only
through collective efforts that we will effectively prepare our students for success. While Idaho’s
student performance data reflects some progress, we must maintain and even accelerate our
focus on developing our students’ foundational reading skills.

Ensuring all Idaho students have the resources and support they need to develop high levels of
literacy is a shared responsibility of state policymakers, districts, schools, higher education,
families, and the community. We must be dedicated to becoming experts in the science of
reading to ensure evidence-based practices are implemented and all students receive explicit,
systematic reading instruction. Toward this aim, instructional guides and resources focused on
the needs of various groups of students, including those with dyslexia and other specific learning
disabilities, will be provided.

It will take dedication and commitment on everyone’s part to take the necessary steps to
implement Idaho’s Comprehensive Literacy Plan. The plan sets high expectations of all
stakeholders and includes strategies that will require an investment of time and resources,
dedication and commitment. If the actions in this plan are implemented in an integrated,
coherent manner, Idaho will make measurable progress toward our established Literacy Growth
Targets and Long-Term Academic Achievement Goals for ELA/Literacy.

We must implement this plan with an emphasis on equity and access. It is our joint responsibility
to remove barriers to achievement for vulnerable and underserved students, whether by race,

ethnicity, gender, special needs, geography, or socioeconomic status.

This call to action should not be taken lightly— Idaho’s students, families, and communities
depend on us.
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GLOSSARY

Assessment Types:?°

Diagnostic Assessment: Given at any time, diagnostic assessments are designed to
extract precise information about students’ specific skills knowledge to inform
instructional interventions.

Formative Assessment: Formative assessment is an intentional ongoing process — not a
single test. It describes feedback discussions between teachers and students, and
students and their peers that happens during instruction. It’s a deliberate process that is
used to provide specific insight into student learning and allow for educators to adjust
teaching strategies accordingly.

Interim Assessment: Interim assessments are typically used to determine whether
students are on track toward proficiency of the content standards. Interim assessments
may be selected by teachers in the classroom to meet several instructional purposes, or
administered after sufficient teaching and learning has occurred.

Progress Monitoring: Administered frequently throughout instruction and intervention
to closely monitor student progression toward mastery of concepts, skills, and grade level
content.

Screener Assessment: Given before instruction to inform teachers where to begin
teaching core instruction, to differentiate instruction, and to flag students who are at risk
for developing reading difficulties and/or who need intervention support.

Summative Assessments: Summative assessments are administered at the end of the
year and designed to provide systems level information for state, district, and school
decision making on an annual basis.

Curriculum-based measures: A type of progress monitoring conducted on a regular basis to
assess student performance throughout an entire year's curriculum; teachers can use CBM to
evaluate not only student progress but also the effectiveness of their instructional methods. 3°

Dysgraphia: The condition of impaired letter writing by hand, that is, disabled handwriting.
Impaired handwriting can interfere with learning to spell words in writing and speed of writing

text. 31

Dyslexia: Dyslexia is a specific learning disability that is neurobiological in origin. It is
characterized by difficulties with accurate and/or fluent word recognition and by poor spelling

29 State Department of Education, 2020, Accountability and Assessment
30 |RIS Center, n.d.
31 International Dyslexia Association, n.d, Understanding Dysgraphia
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and decoding abilities. These difficulties typically result from a deficit in the phonological
component of language that is often unexpected in relation to other cognitive abilities and the
provision of effective classroom instruction.3?

Early learning providers: Agencies and individuals that provide preschool, prekindergarten, or
daycare services.

English learners (ELs): Students who are unable to communicate fluently or learn effectively
in English, who often come from non-English-speaking homes and backgrounds, and who
typically require specialized or modified instruction in both the English language and in their
academic courses.®

Evidence-based Interventions (practice): Any of a wide number of discrete skills, techniques, or
strategies which have been demonstrated through experimental research or large-scale field
studies to be effective.3°

Flexible grouping: A data-driven teaching practice which puts students into temporary groups to
work together for only as long as is needed for them to develop an identified skill or to complete
a learning activity. The groups change often based on students’ needs, skill development, or
knowledge.?3

Job-embedded professional development: Teacher learning that is grounded in day-to-day
teaching practice and is designed to enhance teachers’ content-specific instructional practices
with the intent of improving student learning. It is typically school-day or classroom based and is
integrated into the workday, consisting of teachers assessing and finding solutions for authentic
and immediate problems of practice as part of continuous improvement.3*

Onboarding: Is the act of bringing new employees up to speed on the organization’s goals,
strategies, rules, internal processes, expectations, and culture.®

Out-of-school time providers: An agency that provides a supervised program when school is not
in session. This can include before- and after- school programs on a school campus or at separate
facilities.3®

Multi-tiered system of supports (MTSS): Idaho Multi-Tiered System of Support (MTSS) is a
prevention-based framework of team-driven, data-based decision -making for improving
outcomes for all students. The five essential components of Idaho’s MTSS include; leadership,
assessment, data-based decision making, multi-tiered instruction, and family and community
engagement.

32 International Dyslexia Association, n.d., Definition of Dyslexia
33 Morin, n.d.

34 Croft et al, 2010

35 Douglas, 2011

36 cDC Healthy Schools, n.d.
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Professional learning communities: Teacher learning that is grounded in collaborative cycles of
inquiry and action research, operating under the assumption that key to improved learning for
students is continuous job-embedded learning for educators. Professional learning communities
include the cyclical process of gathering evidence of learning, developing strategies based on
those conclusions, implementing the strategies, analyzing the impact, and applying new
knowledge.3’

Specific learning disability (SLD): A disorder in one or more of the basic psychological
processes involved in understanding or in using language, spoken or written, that may manifest
itself in the imperfect ability to listen, think, speak, read, write, spell, or to do mathematical
calculations, including conditions such as perceptual disabilities, brain injury, minimal brain
dysfunction, dyslexia, and developmental aphasia. Specific Learning Disability does not include
learning problems that are primarily the result of visual, hearing, or motor disabilities, of
intellectual disability, of emotional behavioral disorder, or of environmental, cultural, or
economic disadvantage.3®

Sustained professional development: Sustained professional development takes place over an
extended period of time, rather than as a short, one-time event or workshop. It typically involves
multiple touch points and a significant number of hours. Research suggests that teachers need
50 hours or more of professional development in a subject to “improve their skills and their
students’ learning.”3°

Systematic, explicit instruction: A structured, systematic, and effective methodology for
teaching academic skills.?® Explicit instruction happens when a teacher intentionally covers
academic material, scaffolding on previous knowledge and ensuring students grasp new material.

The Five Essential Reading Components*!:

e Phonemic Awareness: Phonemic awareness is the highest level of phonological
awareness and is the ability to hear, identify, and manipulate the individual
sounds in spoken words.

e Phonics: The relationship between the sounds of spoken words and the individual
letters or groups of letters that represent those sounds in written words

e Fluency: The ability to read text accurately and quickly and with expression and
comprehension

e Vocabulary: The words we must know in order to communicate effectively.

e Comprehension: The ability to understand and gain meaning from what has been read

37 Dufour et al, 2013

38 |daho Department of Education, Special Education Manual, 2018
39 Darling-Hammond et al, 2009

40 Archer & Hughes, 2011

41 National Reading Panel, 2000
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APPENDICES AND
RESOURCES

Appendices

e Appendix A: History of Idaho Literacy Initiatives
e Appendix B: Activities and Tips for Parents

Resources
The following are included as hyperlinked resources within the text and below.
e Early learning resources for Idaho families: |daho Association for the Education

of Young Children; Idaho Commission for Libraries; Idaho State Department of
Education

e Get Ready to Read Screening Tool

e |daho Consolidated State Plan

e |daho Early Learning Guidelines

e |daho Mentor Standards

e |daho Standards for Initial Certification of Professional School Personnel, State
Specific Requirements, Comprehensive Literacy Standards (page 25)

e |daho State Content Standards, English Language Arts/Literacy

e [nternational Dyslexia Association Knowledge and Practice Standards for
Teachers of Reading

e State Systemic Improvement Plan (SSIP)
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Appendix A

HISTORY OF IDAHO LITERACY INITIATIVES 1999-2020

Additional Details for Timeline Events

1998:
1999:
1999:
2001:

2004:
2007:

2007:
2013:

PPGA

State Board of Education adopts the first Idaho Comprehensive Literacy Plan

The Idaho Reading Initiative launched (see narrative below for details)

The Idaho Reading Indicator (IRI) assessment begins for grades K-3

The Idaho Legislature amends statute to establish reading goals, including ensuring
85% of third grade students are proficient

Idaho requires pre-service teachers to take the Idaho Comprehensive Literacy Exam
Requirements for teachers are adjusted to take either the Idaho Comprehensive
Literacy Course (ICLC) or Assessment (ICLA), reflecting both a change in name and
work done to improve how the previously established requirement was
implemented

Idaho adopts Idaho-specific probes from AIMSWeb as the IRI

Governor Otter’s Task Force for Education - Literacy Committee releases
recommendations
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Appendix A

2015: Idaho Higher Education Literacy Partnership (IHELP) established to support
improvements in literacy instruction and standards for educator preparation

2015:  State Board of Education adopts the 2015 Idaho Comprehensive Literacy Plan

2016: The ldaho Legislature makes substantial changes to statute (requiring Literacy
Intervention Program Plans, adjusting intervention hours for students not at grade
level, and requiring individual reading plans) and increases literacy funding to a total
of $13 million

2017: Based on work done by IHELP and the Professional Standards Commission (PSC), the
Board approves changes to the ICLC, ICLA, and the Literacy Standards for Educator
Preparation

2018: Based on a 2016 Request for Proposal (RFP) process, Idaho implements the Istation
Indicators of Progress - Early Reading (ISIP-ER) as the IRI

2019: The ldaho Legislator approves Governor Little’s request to increase literacy
intervention funding to a total of $26 million

2019:  Governor Little’s Our Kid’s Our Future Governor’s Task Force for Education releases
recommendations, including an emphasis on early literacy

Narrative of Timeline Events

In 1999, after a two-year study, the Idaho Legislature approved a three-part reading initiative
based on the recommendations included in the Idaho State Board of Education-approved Idaho
Comprehensive Literacy Plan of 1998. The initiative required the following:

e An assessment (Idaho Reading Indicator) for all kindergarten through third-grade public
school students, administered at least twice a year, to identify below grade level
students;

e An intervention program (Extended Year Program) requiring all school districts to offer
40-hours of additional instruction beyond the regular school day to kindergarten through
third-grade students identified as below grade level;

e The establishment of the Idaho Comprehensive Literacy Exam. All pre-service teachers
were required to pass the assessment measuring their knowledge of language structure
and literacy before receiving their certificate. The Idaho Comprehensive Literacy Exam
took several years to develop and implement and became a requirement for teachers in
2004.

Statutory changes were made in 2001 and reading goals were established for the state, including
the requirement that schools ensure a minimum of 85% of all third-grade students read at grade
level by the end of third grade.

In 2007, the Idaho Comprehensive Literacy Exam requirement was updated to allow teachers to

complete either the Idaho Comprehensive Literacy Course (ICLC) or Idaho Comprehensive
Literacy Assessment (ICLA). Requirements were set for pre-service teachers, those transferring
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out-of-state certification, and as a one-time requirement for teacher certification renewal (for
practicing teachers). Later, Administrative Code was adjusted to allow pre-service teachers
trained at Idaho’s educator preparation programs to meet the ICLC/ICLA requirement in an
integrated approach. Presently, all pre-service teachers must pass the assessments that measure
their knowledge of language structure and comprehensive literacy (or similar institutional
requirements) before receiving their certificate. Additionally, teachers must complete
coursework in literacy or pass an assessment to renew their certificate. Those endorsed for
kindergarten through 8™ grades are required to complete a three-credit course or pass the
Standards I-1V assessments, while teachers endorsed for 6% through 12 grades are required to
complete a three-credit course or pass the Standards Il and IV assessments.

In 2007, the IRI Steering Committee recommended shifting the Idaho Reading Indicator to a new
assessment, AIMSWeb, and the state worked with the company to develop Idaho-specific probes
to be used as the IRl assessment. In 2013-2014, the State Department of Education contracted
with Dr. Kristi Santi and Dr. David Francis from the University of Houston to conduct a review and
analyze the quality and use of the current IRI. Their findings indicated that the IRl was not being
used for its intended purpose, as a screening measure only, but was being used for teacher
evaluation and identifying children at-risk for reading failure. The evaluators recommended re-
evaluating how the AIMSWeb probes were used.

In spring and summer 2015, three literacy-related groups began focused work to recommend
updates to the state’s literacy initiative:

e The Literacy Implementation Committee, a subgroup of the previous Governor’s Task
Force for Improving Education - Literacy Committee, convened to develop
recommendations for specific, actionable changes to statute and rule related to the
state’s literacy strategies. The committee provided its recommendations to the State
Board of Education in June 2015. These recommendations were primarily related to
expansion of state-funded literacy interventions for struggling early elementary students
(from 40 hours for all non-proficient students to 30 or 60 hours depending on the
student’s IRl score) and potential adjustments to the IRI. The Committee also established
the Early Literacy Assessment Working Group.

e The Early Literacy Assessment Working Group was created as a result of the Literacy
Committee’s recommendation that Idaho consider using a different assessment or
assessment package for early literacy (IRI). The Early Literacy Assessment Working Group
identified and prioritizing the state’s needs for an early literacy assessment and
conducted a Request for Information (RFI) to review available assessments on the market
to determine if there were any that might meet the state’s needs. In 2016, the Working
Group recommended to the State Board of Education that Idaho shift the IRl to a
computer-adaptive assessment capable of measuring multiple aspects of literacy/reading
and provided a draft Request for Proposals (RFP).
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e The Idaho Higher Education Literacy Partnership (IHELP) was created in spring 2015 to
improve collaboration amongst literacy professionals at the state’s institutions of higher
education and to provide the State Department of Education and State Board of
Education with feedback regarding the ICLC, ICLA, the Literacy Standards for Educator
Preparation, and applicable sections of rule. IHELP is managed by the literacy
professionals from all Idaho colleges and universities that facilitate coursework for pre-
and post- service educators.

During the 2016 session, the State Board of Education presented potential amendments to
statute based on the recommendations of the Literacy Implementation Committee. The
Legislature made substantial changes to statute, including requiring all districts and charter
schools to create an LEA-level Literacy Intervention Program Plan aligned to the Idaho
Comprehensive Literacy Plan, and mandating 30 and 60 hours of intervention for non-proficient
students dependent on their fall IRl score. Additionally, separate legislation was brought
forward and approved requiring individual reading plans for non-proficient students and
ensuring that parents/guardians would have the opportunity to participate in the development
of those plans. Governor C.L. “Butch” Otter requested a significant increase in literacy funding
for interventions, and the Legislature approved a total of $13 million for interventions, as well
as additional funds for the implementation of a new IRl assessment.

In Spring 2016, the State Department of Education facilitated a request for proposal (RFP)
process that resulted in the adoption of Istation’s Indicators of Progress (ISIP) Early Reading as
the IRI. The test was piloted / field tested with a limited number of districts in the 2017-2018
school year and was launched statewide in the 2018-2019 school year.

After work was completed by IHELP and the Professional Standards Commission, updated
Comprehensive Literacy Standards (previously referred to as the Literacy Standards for
Educator Preparation), as well as improvements to the ICLC and ICLA were adopted by the
Board in 2017.

During his 2018 campaign for Governor, Brad Little committed to a continued focus on early
literacy. During the first legislative session after his election, the Governor requested that
funding for literacy interventions be increased to $26 million, and the Legislature approved the
allocation. District have used this funding to purchase intervention curricula and programs and
to hire additional personnel to support students in reading.

In 2019, Governor Brad Little gathered the Our Kid’s, Idaho’s Future Task Force for Education.
The Task Force’s recommendations were released in November 2019, including an emphasis on
early literacy.
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ACTIVITIES AND TIPS FOR PARENTS

Beginning Language (ages 0 to 2)!

Listening and
Talking

Begin talking and singing to your child from birth

Let your baby know that you hear her babbles, coos, and gurgles
Play simple touching and talking games together

Point to familiar objects and name them

When your child begins to speak, build his language

Encourage your child to talk with you

Answer your child’s questions

Read Together

Make reading a pleasure

Show enthusiasm as you read with your child
Read to your child often

Talk with your child as you read together
Encourage your child to explore books

Read favorite books again and again

Pre-Reader (ages 3 to 4)?

Listening and
Talking

When you do something together—eating, shopping, taking a walk, visiting a
relative—talk about it

Take your child to new places and introduce him to new experiences

Teach your child the meaning of new words

Help your child to follow directions

Play with words

Read Together

Keep reading to your child

Read predictable books

Read poetry and other rhyming books to your child

Ask your child what she thinks will happen next in a story
Talk about books

Build a library, or book collection, for your child

Print and
Letters

Help your child learn to recognize her name in print

Point out words and letters everywhere you can

Teach your child the alphabet song

Share alphabet books with your child

Put magnetic letters on your refrigerator or other smooth, safe metal surface
Play games using the alphabet

Spelling and
Writing

Encourage your child to write often—for example, letters and thank-you notes
to relatives and friends, simple stories, e-mails, and items for the grocery list
Help your child learn the correct spellings of words

1 Adapted from Armbruster, Lehr & Osborn, 2006
2 Adapted from Armbruster, Lehr & Osborn, 2006
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Vocabulary and
Comprehension

Talk about new words that your child has read or heard

Help your child use the dictionary or thesaurus to check on the meanings of new
words she reads or hears

Help your child become aware of prefixes, suffixes, and root words

Show your child how to use context—the sentences, words, and pictures around
an unfamiliar word—to figure out the word’s meaning

As you read a book with your child, stop now and then to talk to her about the
meaning of the book

Novice Reader (ages 5 to 7)3

Listening and
Talking

Talk with your child often...as you eat together, shop for groceries, walk to
school, wait for a bus

Have your child use his imagination to make up and tell you stories; ask
questions that will encourage him to expand the stories

Have a conversation about recent family photographs

Listen to your child’s questions patiently and answer them just as patiently
Talk about books that you’ve read together

Pay attention to how much TV your child is watching

Tell stories about your childhood

Books & Print

As you read with your child, have him point out things, such as the front and
back covers and the title
Help your child make connections between print and pictures as you read

Sing or say nursery rhymes and songs
Play word games

Spoken *
e Read a story or poem and ask your child to listen for words that begin with the
Language
same sound
e Asyou read, stop and say a simple word
Alphabet e Point out letters and have your child name them

Make an alphabet book with your child

Letters and
Sounds

Point out labels, boxes, newspapers, magazines, and signs that display words
with letter-sound relationships that your child is learning in kindergarten
Listen to your child read words and books from school

Listen to your child read books from school

Say the sounds of letters and ask your child to write the letter or letters that
represent the sound

Ask your child to point out the letter-sound relationships he is learning in all of
the things you are reading together—books, calendars, labels, magazines, and
newspapers

Play word games

3 Adapted from Armbruster, Lehr & Osborn, 2001
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e When your child is writing, encourage her to spell words by using what she
knows about sounds and letters
e Encourage your child to write notes, e-mails, and letters to family members and
friends
e Have your child create his own picture book made with his own drawings or
Spell and with pictures that he cuts from magazines
Write e Saya word your child knows and have him repeat the word

e Write a word on paper and cut the letters apart (or use plastic or foam letters)

e Asyou are reading with your child, point out words that have similar spellings,
such as hop and pop

e Encourage your child to write often—for example, letters and thank-you notes,
simple stories, and grocery lists

e Asyou read aloud, pause from time to time to ask him about the meaning of the
book

e Use and repeat important words such as names of buildings, parks, zoos, cities,
and other places that you visit

e Help your child develop an interest in the world

e When you read together, stop now and then to talk about the meaning of the
book

e Before you come to the end of a story, ask your child to predict what might
happen next or how the story will end

e Talk about new words and ideas that your child has read or heard

e Read magazines and newspapers together

Vocabulary and
Comprehension

Developing Reader (ages 7 to 9)*

e Listen to your child read books that he has brought home from school
Reading e If your child is not a very fluent reader (that is, she reads slowly and makes lots
of mistakes), ask her to reread a paragraph or page a few times

e Encourage your child to write often—for example, letters and thank-you notes
to relatives and friends, simple stories, e-mails, and items for the grocery list
e Help your child learn the correct spellings of words

Spelling and
Writing

e Talk about new words that your child has read or heard

e Help your child use the dictionary or thesaurus to check on the meanings of new
words she reads or hears

Vocabularyand | « Help your child become aware of prefixes, suffixes, and root words

Comprehension | e Show your child how to use context—the sentences, words, and pictures around
an unfamiliar word—to figure out the word’s meaning

e Asyou read a book with your child, stop now and then to talk to her about the
meaning of the book

4 Adapted from Armbruster, Lehr & Osborn, 2001
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SUBJECT

Accountability Oversight Committee Update

REFERENCE
October 2015

April 2016

August 2016

December 2018

August 2017

December 2018

February 2019

June 2019

PPGA

Accountability Oversight Committee presented
recommendations to the Board regarding changes to
be made to the state’s accountability system, in
preparation for submission of a new ESEA waiver
Accountability Oversight Committee presented
recommendations to the Board regarding removal of
the ISAT proficiency and college entrance exam
graduation requirements. The Board adopted the
recommendation that the ISAT proficiency graduation
requirement be removed and rejected the
recommendation that the college entrance exam
graduation requirement be removed.

Board removed [ISAT proficiency graduation
requirement. The Board maintained the administration
of the ISAT assessment in ELA and Math in grade 10.
The Board also maintained the participation in a
college entrance exam in grade 11 as a graduation
requirement.

Board received the fiscal year 2019 report from the
Accountability Oversight Committee, including student
achievement data and an analysis on the first year of
implementation of the state’s new K-12 school
accountability system.

Board approved Idaho’s ESSA Plan, including a new
state and federal accountability system that utilizes
multiple measures to identify schools for recognition
and support.

Board received the fiscal year 2019 report from the
Accountability Oversight Committee, including student
achievement data and an analysis on the first year of
implementation of the state’s new K-12 school
accountability system.

Board approved amendments to the ESSA Plan, based
on recommendations from the Assessment and
Accountability team at the SDE and the Accountability
Oversight Committee.

Board received the fiscal year 2020 report from the
Accountability Oversight Committee with
recommendations  regarding assessment and
accountability, as related to analysis of the data in the
SDE’s 2018-2019 Student Achievement Report.

TAB 5 Page 1



PLANNING, POLICY AND GOVERNMENTAL AFFAIRS
DECEMBER 17, 2020

June 2019 Board received an update from the SDE on the high
school accountability assessment.

APPLICABLE STATUTE, RULE, OR POLICY
Idaho State Board of Education Governing Policies & Procedures, Section 1.Q.
Accountability Oversight Committee
Section 33-110, Idaho Code — Agency to Negotiate, and Accept, Federal
Assistance
Idaho Administrative Code, IDAPA 08.02.03 — Section 111, Assessment in the
Public Schools; IDAPA 08.02.03 — Section 112, Accountability; IDAPA 08.02.02 —
Section 114, Failure to Meet Annual Measureable Progress

BACKGROUND/DISCUSSION
The Board’s Accountability Oversight Committee (AOC) was established in April
2010 as an ad-hoc committee of the Board. Board policy 1.Q. assigns two
responsibilities to the committee:

a. Provide recommendations to the Board on the effectiveness of the
statewide student achievement system and make recommendations on
improvements and/or changes as needed.

b. Develop and review an annual report of student achievement. This report
shall be compiled collaboratively by Board and State Department of
Education staff and submitted to the committee for review. The committee
will forward the report to the Board with recommendations annually.

In June 2019, the Board President Critchfield tasked the AOC with additional work
to gather and analyze information and make recommendations to the Board
regarding two aspects of the state’s K-12 accountability system: the high school
assessment for accountability and the school quality measure. The AOC is actively
engaged in this project. Pursuant to Board Policy I.Q, the AOC reports to the Board
through the Board’s Planning, Policy and Governmental Affairs (PPGA)
Committee. In an effort to keep the PPGA Committee up to date on the progress
being made and provide a venue for feedback prior to the final recommendations
being made, the AOC has held two joint meetings with the PPGA Committee. The
AOC intends to present recommendations regarding the high school assessment
for accountability to the PPGA Committee in February 2021, and the school quality
measure in either February or April 2021. A detailed update is provided as
Attachment 1.

IMPACT
Idaho Administrative Code IDAPA 08.02.03, sections 111 through 114, are tied to
the state’s comprehensive assessment system and the state’s accountability
framework. AOC recommendations related to the high school assessment and the
school