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As | am out of the state and | am unable to attend the meeting, | am going to provide you with a
few selected references and comments which, if you will use them. will give you critical frames of
references as you pursue your task. These references are experience and solidly research
based, and also provide best practice models that need to be considered and visited.

How Children Succeed by Paul Tough, copyright 2012

Schools Cannot Do it Alone by Jamie Volimer, copyright 2010

Preparing for Idaho’s Future--—-An Action Plan for Education in the 21 Century

This was an action plan developed in 1991 by the Idaho Education Project which was initiated
and funded by twenty five Idaho companies. | was a consuitant to this project and | can tell you it
had broad based involvement, was thoroughly documented and much of it is totally applicable to
the work of your task force. There is no need to rediscover the wheel.

I will also mention that | recently had an orientation and tour of the Compass Academy in ldaho
Falls. Although it is new, The New Tech Network with which it is affiliated is not and is worth
looking at. Itis a best practices model and | believe would be effective in meeting the needs of a
wide range of students, but not all.

The Kipp Academy and other best practices models addressed in the Paul Tough book provide
other best practices models that have proven effective in addressing wide ranges of need.

| hope you will recommend establishing and providing needed support for demonstration model
programs in ldaho schools and the visitation of modeis of best practices programs elsewhere.

Finally, there needs to be a clear delineation of roles between the State Board, the State Dept. of
Education, the Legislature and the Public Schools. A dictatorial, top down, non-collaborative
model is dysfunctional and in fact destructive. There needs to be a great deal more local
flexibility and control. 1 am sure the comment will be made that it is well defined in statute;
however | believe it is widely subject to interpretation and in dire need of review if we want our
schools to function effectively.

There needs to be more respect shown for the public schools, and particularly teachers as
professionals, by agencies at the state level! Constructive criticism is not demonstration of a lack
of respect, but continuing attacks in a non-constructive manner are totally inappropriate and
counter productive.

There absolutely should be a commission established on the initiation of early childhood
education programs.

Thanks for the opportunity to respond. Best wishes and good luck with a very difficult task!



April 25,2013
To the members of the Governor’s Education Task Force:

I would like to speak to you this evening about education funding in Idaho. The 5 education bills passed
by the Idaho Legislature this session and signed by Governor Otter were revived from Proposition |
which was rejected by 57 percent of Idaho voters in November. These bills showed blatant disregard for
the voices and votes of Idaho citizens and a healthy dose of disrespect for Idaho teachers. They did
nothing to focus on finding a solution to consistent, long-term equitable funding of public education in
Idaho. Instead of looking for ways to increase education funding, some legislators and the Idaho School
Boards Association found the most negative, destructive ways to cut school budgets across the state,
namely by allowing school boards and districts to cut staff, salaries, and school days at will. This insures
that teachers and students will bear the brunt of these education cuts. Also, the burden of adequate
funding for public education will once again fall on local school districts who will need to try to pass
bond levies to make up for the lack of state funding. This is a guaranteed formula for inequity for
smaller, more rural districts without a tax base or population to support passing bond levies.

According to Rep. Shirley Ringo from Moscow, as she stated in the April 20" edition of The Spokesman-
Review, Idaho public schools are set to receive $138.7 million less next year in state funding than they
did in 2009, even as school enrollment and costs have grown. | personally see the public schools budget
as having a huge pothole dug in it since 2009, and we have to fill in the hole that was created before we
can smooth it over and move ahead. Rep. Ringo said: “We might quit cutting taxes until we can live up
to our funding responsibilities,” and continued, “| think the solutions are kind of plain as day. We're just
not making those choices.”

To me that's what it really comes down to, the choices we make as citizens, legislators, taxpayers, and
as a state. If we’re spending $138.7 million less on public schools this year than we did 4 years ago,

where are our priorities? Classroom sizes continue to increase which leads to decreased learning and
less individua! attention for students. |shake my head every time a legislator says teachers are
consistently getting raises every year since this doesn’t show an understanding of how educators’ salary
schedules are funded. Only new and beginning teachers have received any kind of a minimal salary raise
in the last four years, and everyone else’s career and credit steps for raises have been frozen. Teachers’
salaries have been decreased by furlough days, and those teachers at the upper end of the salary
schedule haven’t seen any kind of a raise for years. I'm sure we’ve all heard the comment that you can’t
improve education by throwing money at it. Yet teachers spend their own money, and thousands of it,
taking required continuing education courses and improving their skills as teachers by earning advanced
degrees. We are investing our own money in Idaho’s public school system; why isn’t our state
government?

If we want to innovate and improve education, our state needs to invest money into public schools.
Legislators have shifted the funding burden to local school districts by not wanting to be the “bad guy”
for raising taxes since they think it is an unpopular thing to do, but it may be the_right thing to do. |
always teach my students that what is right is not always popular, and what is popular is not always



right. Shaving $1.4 million dollars off the top of the public schools’ budget to fund a Charter Schools’
facility fund may have been a popular thing for legislators to do for Charter School advocates, but it was
not the right thing to do for public schools. An-alternate source of money-should-have beenused forthe—
ChaWﬂﬁMuquheﬁhaﬁ fmiATShing an already anemic pubtiesehools’ budget. And<s&
where are the state’s priorities when it comes to funding professional development to implement the
Idaho Core Standards in math and reading next year? If the state truly values schools implementing
these Common Core standards statewide, it should provide funding for professional development
courses for credit for teachers as was provided to implement the state Reading and Math Initiatives.
Right now teachers are feeling stressed, overburdened, and overwhelmed with the expectation to begin
teaching Common Core curriculum next year with little training and resources. What we need is
respect, support, and the funding to help us feel valued and provide the best education possible for our
students. | hope this Education Task Force can help our state legislators and Governor Otter make good
choices next year for funding the future of education in Idaho. Thank you for your time.

Sincerely,



Good evening. My name is ‘and | am a former nurse, K-12
teacher, and community leader. | will summarize my viewpoints that are

based on a number of years of study of economics, psychology, and over
10 years experience as a classroom teacher.

My main point is build one strong public school system in Idaho

that provides transportation to all choice schooling. And
model it after systems of public education like Iceland and Finland that we

already know are successful economically in the world. Let’s aim for world

class instead of lower class. | won't have time to delineate some of

the specifics of these models and how we might adapt them to Idaho’s
needs. | will give you some links to more information. And | know Mr. Luna,
superintendent of public instrUctioh, has pointed out in his public speeches,
and | have learned from my own research that Finland’s model has strong
positive outcomes for their students as well as their region’s economy. But
they require greater requirements in teacher’s educational background, as
well as better pay for these highly trained professionals. And when | refer to
a strong public school model, | refer to excellent magnet schools as well as
charter schools that exist within the same walls as the public system with
free transportation to all choice public schools. Students should not have to
be segregated on the basis of finding personal transport to schools of their |
choice. All students should be able to participate according to their abilities
in any public school. This allows free access to student’s ability to meet
their highest aspirations. It is also very economical because it puts our
entire budget for education into one excellent system that every student



has access to. (Granted very rural areas need to solve these problems of
access more creatively.)

Let me give you some specific examples to illustrate how a strong public
education can benefit students in Idaho. There are many more than these
examples, it just helps to have a story to understand my point that one
strong system that all have easy access to is superior.

1. Afriend of mine, Jess Kuhn is a graduate of Post Falls High School, a
public school from a somewhat rural, and blue collar working community in
Northern Idaho. She was able to attend the University of Washington, also
a publicly funded school, and excelled there. After she graduated from the
U of W, and did some practical education as well, she competed and won
the Charles B. Rangel Fellowship and is presently in her first year at the
Fletcher Graduate School in Boston, Massachusetts, being prepared in the
study of economics and a possible career in national or international affairs.
When | asked her at a public meeting here, would she have been better

prepared had she attended a private or special charter school in this area,

she spoke with an “emphatic NO”. Public school and learning to understand
all kinds of people helped her so much in her ability in speaking, writihg,
and probably mathematics as well. She stated the students who had
attended smaller more segregated schools who came to the University of
Washington were not as prepared for the rigors of dealing with all the
parameters you have to face with real life problems, no matter what field
you are studying. In other words public school works because of superior
teachers, students, and the fact that aimost all jobs require dealing with and

understanding people. No matter whether you aspire to be a teacher, a



doctor, a lawyer, a plumber, a builder, a mechanic, an electrician, or any
occupation of the future, a superior public school can teach you to think
and deal with all the varieties of people you will come into conta‘ct with in
the real world...

2. Another example | have is from the COMMON CORE CURRICULUM. A
curriculum | have learned is easy to support because it is also about
TEACHING STUDENTS TO THINK in real life terms, with hands on
learning, with a variety of intellects that increases retention. | will site a
friend who has a master’s degree in science and teaches in the public
school system in Washington State. Her comments are about a BSCS
curriculum that works well with Common Core Standards. She states: “This
is my second year of teaching a research based science curriculum called
BSCS that includes very effective hand-on lesson plans. Not only has this
boosted our scores on the state End of Course test, but | can see a
difference in student comprehension of difficult concepts. Reéearch baSed

curriculum has students learn by doing. They learn to be systems thinkers

and use evidence to build understanding. Each lesson layers on more
complexity. While they are learning the concepts and content of sCience,
they are learning a far more important skill, they are learning to think. This
is the skill that prepares them for the future.”

In conclusion | would like to close with the statement “Build it and they will
come.” You need to build ONE REALLY SUPERIOR PUBLIC SCHOOL
SYSTEM, that has all the innovation of magnet and charter schools built
right within the infrastructure of our present school system, and not
socioeconomically segregated by ability to provide transportation or any

other form of segregation. | understand as many of my teacher colleagues



do that some of our most innovative and creatively gifted students come
from humble backgrounds. So like Finland and Iceland’s model we need to
capture all this talent into one superior system. In other words you don’t cut
corners like we have been doing in Idaho. Our funding used to be better at
all levels. We need to have better public pre-school education available and
all day kindergarten so that all the students benefit. If transportation is
available U of | offers some of this type of program free of cost in our area.
We just need to include all those students who need it who are from poorer
families and give them those educational services that are needed. That
investment in transportation may cost a little more, but the investment will
be a smart one. The Finnish model also includes more free time for
students to play or read independently within the school day. Possibly
allowing more preparation time for those skilled professional teachers. We
will be funding one excellent system, as Mr. Luna has himself referred to
the excellent public school example of Finland. We can take also take the
educational budget of k-12 out of where it is in the general fund and fund

education a separate entity. This is how it was so much more equitably

funded in the past. As of the close of the last legislature we are still not
back up to 2009 levels of funding. We need to review our taxation system
according to the ability of taxpayer’s to invest, but | am sure this kind of
assessment of educational funding is possible.

All these examples are models of how a real business works. They
decide they must use the best professionals, pay them well, and give them
the best tools to get the best product. Merit pay however has not been
shown to be effective in businesses where caring professionals are the
main ingredient such as teaching and medicine. We need to make this
increased investment IN ONE SUPERIOR WORLD CLASS SYSTEM OF



EDUCATION because people will be so proud of Idaho if we invest in
Idaho’s youth. Because then not only can we call ourselves one of the most
beautiful states. We will be assured that we are the best investors in
PUBLIC EDUCATION. | predict PEOPLE WILL COME TO LIVE IN A
STATE LIKE THAT and they will want to have their businesses in that city
or state as well!

Thank you, | am available for questions or work on concepts at any time.

Links to investigate Finnish School System:
http://www.guardian.co.uk/commentisfree/2013/feb/15/us-education-reform-

lessons-from-finland

Successful.html



Common Core - A Trojan Horse for Education Reform | l

“Common Coré State Standards Initiative” is the latest education program coming down from the federal
government, preparing the way for the govt.'s “Race to the Top Assessments,” which will take place in 2014,
when all the computer software is in place to test the minds of the nation’s children to see how well Common
Core (CC) has been sufficiently taught. The test will be given online, as are most of the lessons preparing forit.
CC pretends to be a benign “State” program, State-written and controlled. It is touted as being “more -
rigorous” and will “better prepare students for college and the workplace.” However, none of the above is true.

CCis really a deceptive Trojan Horse, a national program, written by a national cartel, supported by the federal
government and the Federal Department of Education. It is imposing national standards and curriculum on all of the
46 States that have signed onto it. [Texas, Alaska, Nebraska, and Virginia have refused it. Minnesota has adopted
part of it — only the math.] CC is not improving education standards but is dumbing them down. The following

are facts and reasons why parents and educators should be concerned and reject Common Core in their States:

e No Vote by Congress: Since the federal government has “cart blanche” stimulus money, they did not go
to Congress for permission or funding to come up with a new education program. They just went straight to
the governors and ententiced them with funding if they would sign on to Common Core.

e No Vote by State Legislators: Legislators have had no vote concerning Common Core either. They were
bypassed in the decision to accept it into their States. If this truly is a State and local program why have they
been left out?

e No Vote or Voice of the People: The majority of Amencans know nothmg about this program and have had
no opportunity to voice an opinion on it.

e Bribes and Enticements for the State Governors: State governors and State education boards have signed
onto Common Core because of promised grants and competltlons to get those grants, but with strings
attached. Governors had to apply and s1gn on the dotted line ° 51ght unseen —before ever seemg the

~ curriculum or standards.

e Waivers: If states sign onto Common Core, they are rewarded by receiving waivers to get out of the rigid
requirements and accountab1hty of No Child Left Behind. (According to NCLB, all students in a State are to
reach a certain proficiency level by the year 2014 which is almost impossible to achieve.)

o Threats: As more “incentives” for States to sign on to Common Core, the president stated in November of 2009
that “Title One Money” might be withheld. Title One money is a huge grant of money that goes to the States
to help in the education of poor and needy children. It is a big part of every State’s budget. Of course, in

 these difficult financial times, States desperately need their Title One money.

e Enormous Cost to the States: In spite of the grants that some governors are receiving, it is estimated that
the over-all costs for the States to implement the program will be $16 billion. It is mamly for the cost of the
computers and software that is needed for the assessments. Cahforma who did not win the federal government
grant is stuck with a bill for an estimated $1.6 billion.

¢ Nationalized Education is Contrary to States Rights and the U.S. Constitution: A national education
program, top-down, centrally controlled is not what our Founding Fathers ever wanted. They realized that by
controlling all the information going into the minds of the people is how a despotic government and dictators’
take over a nation. Education then becomes mdoctrmatlon and propaganda. Our Founding Fathers purposely
left the word education out of the Constitution; what was left out was to be'left tip to the States and to local
and parental control.

¢ Education Laws Against National Standards, Curriculum and Control: l)The Department of Education
Organizational Act (1979), 2) The General Education Provisions Act and 3) The Elementary and Secondary
Act (1965) and most recently amended by the No Child Left Behind Act of 2002. Each of these says the
same thing that “The Federal Department of Education shall not be involved in developmg, superwsmg or
c:ontrollmfy instructional materials or curriculum.”

e Parents and Local School Boards are to be in Charge of Education: Bill Evers a Research Fellow of the
Hoover Institute located at Stanford, stated the following about the importance of local control: “The insight
of competitive federalism is that the 51 State school boards are better than a single federal executive branch
office, and 15,000 local school boards are better than either 51 State school boards or a single federal office.



Increased Data Collection: The Federal Department of Education, in December 2011, amended the Family
Educational Rights and Privacy Act (FERPA) to exceed the agency’s statutory authority and thus allows them
to collect invasive data on our children. How does that improve education if student information is made
available to marketers and snoopers? Why the obsession with data? -

Math Standards Not Improved But Lowered: Where the CC math has been tried, it is not any
improvement or has actually lowered the test scores from prior programs. In Utah, it was no better; in
Massachusetts, it lowered the scores. CC math postpones teaching algebra from the traditional 8“‘ grade to gt
grade. How is that any improvement?

English Standards Cut Out Much Classical English Literature: The CC language arts curriculum lowers
the standards to. only 50% classical literature from what was traditionally 80%. The other 50% is just
informational text, such as reading a computer manual. Why is that so bad? Classical literature is the
foundation of our nation. It teaches children to: “investigate their surroundings; to make wise decisions, to
~ have empathy; it teaches them how to exercise their liberties.” Anthony Esolen, a professor of Renaissance
English Literature at Providence College in Rhode Island states:

What appalls me the most about the Common Core Standards is the cavalier contempt for great
works of human art, thought and literary form...We are not programming machines; we are teaching
children. We are not producing functionaries, factory like. We are to be forming the minds and
hearts of men and women. Frankly, I do not wish to be governed by people whose minds and hearts’
have been stunted by a strictly utilitarian mzss—educatzon

National Tests Tied to Common Core: Common Core is preparing the States for a national assessment,
which students can only do well on if they have the common core curriculum. Teachers are forced to teach to
the test. Their salaries are dependent on how well the students do on the tests.

Teachers are Being Forced to Use CC Standards at Peril of their Jobs: Teachers are concerned that they
are being forced into a program that has not really been tried or tested at peril of losing their jobs. The
reaction-of teachers is as follows: “a maelstrom of pent-up resentment over being forced to do what's wrong _ _
for kids, and being afraid of losing gainful employment by speaking out.”

Much Money to be Made for Text Books and E-Books: Special interests and billions of dollars are dnvmg
the push to Common Core for people like Bill Gates and the Pearson book companies who will be making
$millions because of every child using and e-books for their learning. The e-learning market in the U.S. is
expected to grow to $6.8 billion by 2015, up from $2.9 billion from 2010. '

Common Meéans “Nothing Special”: Many believe Comimon Core is lowering the curriculum and standards
to “common” as defined by Webster’s Dictionary as meaning: “ordinary,” “of little value,” “lacking
distinction” and “belonging equally to all the people.” No mother wants her child to be regarded as common
and ordinary, nothing special.
Who really wrote Common Core—a Cartel of “the Chiefs”:It consisted of members of: the CCSSO
Council of Chief State School Officers, the NGA, National Governor’s Association, and a chief education
policy group part of the NGA. These groups were joined by members of the federal government and a
progressive group called Achieve, FTA, NEA, ACT and the College Board.”
“Suggestion Box Input” from State Board Members That was the only influence that States had. CC was
not States-written, or is a State’s initiative.
CC is Really International, driven by UNESCO and Agenda 21: This is how sustainable development will
be pushed into every school and university.
What Can We Do? Do your own research and gather more information. Form a coalition to help fight it.
Speak out in school board. meetings; write letters to the editor; contact your State legislators; give them
information; contact your governor and State school board members. Let them know how opposed you are.
To order the booklet Common Core, A Trojan Horse for Education Reform go to www.smallhelmpressassociates.org.
Check out the following websites: www.utahnsagainstcommoncore.org; www.missourieducationwatchdog.com;
www truthinamericaneducation.com/commoncore;  www.eagleforum.orgleducate; ~ WWW.parentsacrossamerica.org;

hitp://whatiscommoncore.wordpress.com/author/christelswasey/; www.americanprinciplesinaction.org.
Y . .




I'm and | represent Boise Branch of American Association of University Women. I'm also a former
public school secondary teacher, and a former ten-year member of the House Education Committee.

Thank you for your senice to Idaho and its public education system, as you've traveled the state leaming and
listening.

AAUW believes that quality public education is the foundation of a democratic
society and the key to economic prosperity and gender equality. We advocate
equitable climates free of harassment and bullying, academic freedom, civic
education, protection from censorship, bias-free education, and responsible funding
for all levels of education, including early childhood education and programs for
students with disabilities. We adwcate increased access to higher education,
especially for women in poverty. We promote equitable efforts to close the
persistent achievement gap that dispfoportionately affects low-income children
and students from minority communities.

These are lofty goals, but things to be considered, even in Idaho. In recent
discussions with a friend who is a retired Idaho elementary teacher, she brought
up that technology is an asset for education, but not a tool that replaces
teachers. Drill and practice on computers is really good like practicing piano

at home after the lesson. As a tool, she really liked best, keyboarding skills

software skills, math games, and spelling words. Student accountability is

paramount, Parents, as first teachers, need to train their children to respect
education in all forms, as well as intraduce them to reading.

The science, technology, engineering and math, now referred to as STEM
curricula have to be introduced earlier and to both genders to encourage
studying these fields, so needed in Idaho and the nation.

tps://mail.g oogle.com/mail/7ui=28ik=a8ed53660fview= pt&search=inbox&th=13e43a076df6b157 12



4/25/13 CableONE Mail - (no subject)

Adequate funding for education is so important. Our administrators and teachers
know how to effectively use technology in the classrooms, without mandated
directions from the state. Please recommend better funding for public

education in Idaho. Thank you for your consideration.




Testimony before the Governor’'s Task Force on Education

April 25, 2013
What we need to do to improve education.

'

1. The problem is mainly infrastructure. _ ,

2. We need to stop disrespecting those who disagree and get onto the same team. We won't solve things by
calling names; we solve things by working together. .

3. It’s going to cost money! We can’t improve schools unless we are willing to pay for it. So far, we don’t seem
willing. A poll conducted in Sept. 2012 by Gallop and PDK, a nonpartisan educational research group, concluded
that 65% of American would support increasing taxes to pay to improve struggling schools. The simple fact is
that Idaho doesn’t fund its schools appropriately. Sure, there are lots of reasons, but 50" in the nation is good
reason to be ashamed, Every person in this room should think about that.

4, Thisisn’t some hidden mystery. We already know what will improve schools; it’s simply a matter of doing it.

Otherwise, we are probably all wasting our time here.

In 1963 or so, my father, loaded up my brother and me into the family station wagon, and we
went on a tour of Idaho. He called it “lights on for Idaho education.” In the wake of the Soviet launch of Sputnik, the
perception was that America’s schools were failing and falling behind the Russians. We listened to parents in town after
town, and they said the same thing that my parents felt. They cared about their kids, and wanted Idaho’s schools to be
second to none. Well, 50 years later and now our schools are second to last.

in 1965, Dad shocked Idaho when he proposed real and m'eaningful reforms. He consolidated districts that had grown
too small, and passed a sales tax with the sole purpose of improving education. “Save our Schools” was the effective
motto, and the voters of Idaho approved the tax. He advocated a progressive system in which professionals set their
own standards and worned less about political affiliation than they did about teaching children. But what has
happened? Almost lmmedlately, we placed dozens of exemptions on the tax, and raided it for other things, all of them
worthy at the time, no doubt. Then over the years cut other taxes, the most recent is the personal property tax, which
will be lowered over time, but no one seems to know where all the money will come from to pay the bills. In 2006, the
legislature also lowered property taxes, but replaced these lost revenues with a penny increase that left Idaho schools
$50 or $60 million short every year. So every year, the state falls further behind, and we have the nerve to blame it on
our children. The blame should rest squarely on us, ladies and gentlemen. The money once guaranteed schools is now
building prisons and giving tax refunds to whomever lobbies best in the legislature. And education has become a
partisan debate, shame on us. What, do we think that there is a republican or democrat way to teach a child?

The result is a system that cannot support itself. So bad is the state effort, in the years since the economic downturn,
over 80 local districts have been forced to pass override levees, since the state can’t or won't fund the necessary
functions. Mr. Chairman, the sad truth is that we are back to the days before 1965, and maybe worse!

The infrastructure issue is easy to see. We have 115 traditional school districts. But now in order to give choices, we
have created over 40 charter schools in addition, plus online, and home school options. But we don’t have the money to
adequately support the ones we have, much less a dozen or so new ones each and every year. Now, the charter and

traditional schools are being forced to scrap like dogs over the every shrinking money that the state provides. Everyone
loses.

Is this what we want? A double system in which the wealthy, politically connected, and the elite have one system of
schools with many choices, while everyone else gets stuck with whatever is left?



No, what the people of Idaho want is a system of schools that use the latest educational advances to teach their children
in a neighborhood school that is safe, caring, and staffed by excellently prepared professionals who provide what is best
for our most precious resource, our children.

The recent actions by the Idaho legislature to attack the teacher unions were unwise and divisive. |find it quite ironic,
that the very people who will be leading the new efforts to reform are being dlsrespected seeing their pay cut and their
voices diminished. But yet, they are supposed to increase test scores and work all the harder doing miracles, no doubt
with less money, and more pressures. Gosh, no wonder they feel discouraged.

It’s simple; really, you get what you pay for. You can’t improve schools by cutting their budgets, laying off hundreds of
teachers, cutting out training and preparation time, and not spending to keep the physical plants operating safely.
Research is clear; this is how you improve schools. -

1. Get the parents more involved. Not just the special interest groups that pack meetings with a single agenda, but
all parents, including those who have to work two or three minimum wage jobs just to survive.

2. Make sure that teachers teach subjects that they are fully qualified to teach. For example, hundreds of Idaho
math teachers don’t have a math major degree in education. But instead of raising standards, Idaho has made it
easier to people who have no educational credentials to teach, indeed, run the department.

3. Provide leadership. Effective principals make for effective schools. Effective teachers have higher achieving
students.

4. Work together. Stop acting like the enemy. Stop putting down teachers, and start listening to them. They tried
to warm you that the Luna laws were a bad idea, but you didn’t listen. Stop advocating schemes hatched up by
leaders who haven’t spent a day actually teaching in a classroom or in some cases, haven’t even earned a real
educational degree. '

5. Instead of running commercials lambasting the efforts of our children, do something about it. Our young people
aren’t ”falling behind” or failing to complete college because they are too stupid, they quit because those
colleges keep raising tuition, cutting scholarships and making it harder make ends meet. If the various interests
REALLY want to help, maybe they should double or triple the scholarships available. If the State Board really
wanted relieve the situation, they should order the colleges and universities to LOWER tuition, not raise it by

10% every year. If you want Idaho kids to “go on” give them the money they need to do it instead of forcing
them to finish school thousands of dollars in debt. Indeed, it would be funny if they were so incredibly cruel to
our young people. You get what you pay for; Idaho has cut what it spends on higher education over the years.
Now it whines that the results aren’t pretty.

6. Finally, let's own the problem. Hunting “witches” or scapegoats to place the blame isn’t going to make the
schools any better. We care, or we wouldn’t be here tonight. So rather than trying to find the magic bullet, how
about finding a source of funding and go about doing what is already proven to improve schools, instead of
hatchihg new jingles. A little less ideology and a lot more work is what we need.
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My name is
T'want to share some basic facts about Idaho public school funding. But first

I'd like to read Article 9, Section 1 of Idaho’s Constitution. Don’t worry, it’s only one
sentence. It reads:

The stability of a republican form of government depending mainly upon the
intelligence of the people, it shall be the duty of the legislature of Idaho, to establish

and maintain a general, uniform and thorough system of public, free common
schools.

Implicit in this duty is the requirement to provide the necessary funds to maintain
the public school system. Recent evidence suggests this duty is not being met.

Not long ago, during the 1980s and the 1990s, Idaho funded its public school system
at a level approximating 4.4% of total Idaho personal income. If personal income is a
measure of our collective fiscal capacity, then allocating 4.4% of that capacity to
public schools is a measure of our effort level. Idaho’s effort level in funding public
schools held remarkably steady over that two decade period.

Since 2000, Idaho has steadily reduced its effort level. In fact, the overall effort level
has declined from 4.4% of Idaho personal income in 2000 to just 3.4% of Idaho
personal income in the 2014 public school budget.

That one percentage point drop may not seem like much, but it represents a

whopping 23% decline in the total dollars going to Idaho public schools from all
sources.

In dollar terms, given that Idaho personal income is currently $55 billion dollars,
that one percentage point decline translates to $550 million dollars. That’s right, if
Idaho today was making the same effort at funding public schools it did throughout
the 80s and 90s, Idaho public schools would have $550 million more in funding than
they actually have today.

This magnitude of funding reduction has not been without consequences. In visits to
school districts throughout Idaho I have heard numerous reports of the challenges
districts have had in dealing with this sharp decline in funding. Frozen pay, furlough
days, outdated textbooks, four day school weeks, no music classes, and increased
user fees are all symptoms of the chronic underfunding that has apparently become
the “new normal” for Idaho’s public schools.



It wasn’t always like this. In the 1980s when Idaho faced some of its most difficult

- economic challenges since WWII, Idaho adults fought for revenue increases that
allowed Idaho to maintain its investments in the education of its children. But since
2000 Idaho adults (at least the ones in the legislature) have put a higher priority on
cutting taxes than on investing in our children.

In the 1980s Idaho’s legislature raised approximately $500 million (in today’s ‘
terms) in new revenue that enabled stable education funding. Since 2000 Idaho’s
legislature has cut revenues by an estimated $345 million. If they follow through on
verbal commitments to continue making more business personal property tax cuts
they will, for all practical purposes, completely reverse the hard fought revenue
gains of the 1980s.

The really sad thing is the mantra of “tax cuts above all” is supposed to give us
economic prosperity. The reality is quite different. After raising Idahoans’ taxes a
half billion dollars in the early 1980s we had almost two decades of unparalleled
economic prosperity. After a steady diet of tax cuts since 2000, we are fast
approaching the bottom of the barrel nationally when it comes to our economic
well-being.

- You ask the question “What is an adequate level of funding for public schools?” Read
and re-read Article 9 Section 1. It doesn’t say barebones, it doesn’t say minimal. It
says general, uniform and thorough.

Set aside any moral or constitutional argument that we owe our children, all our
children, a full, enriching educational experience. We undermine all our well-being
when we fail to step up to the plate and commit the necessary resources to these
critical investments in human capital.




TESTIMONY TO
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April 25, 2013

Boise, Idaho

Good evening. My name is | am a resident of Boise, the father of three children who
have all graduated from Idaho public schools, and the grandfather of four, one of whom is currently a
student in a Boise public school. While we regularly read criticisms of our nation’s and state’s public
schools, | can report that | am extremely pleased with the quality of education our children received,
and | believe the partnership between my wife and | as parents and the teachers who had our kids in
their classrooms was the key to each of their personal and professional successes. In short, I'm a fan of
our public schools. Teachers and other educators do an amazing job every day. | admire them, and |
offer my heartfelt appreciation for their dedication and professionalism.

I also thank you for holding this hearing this evening. | appreciate the time each of you is devoting to
this effort, and | believe the work you are doing has great potential. | wish you well.

While there are many areas that deserve thoughtful consideration regarding how best to improve our
schools—chief among them the need for more adequate funding—a vitally important factor on which
almost everyone agrees is the challenge of continuously improving teacher effectiveness. From my
years of working closely with teachers, | learned many things; and one of the most important of those
learnings is this—every teacher, every teacher, wants to be successful at her or his job. They all want
their students to learn what they are supposed to learn, they all want to apply the exactly correct
instructional strategy for every child every day, and they all get their greatest pleasure from seeing their

students grow and thrive.

But teaching is tricky business. Each year there is a new group of kids who show up in your classroom.
And each one of those is unique. Each has different abilities, learning styles, ambitions, and challenges.
In short, each is a puzzle when it comes to how best to help her or him learn and grow.

In the system that exists today far too many teachers are left to figure out those puzzles on their own.
Teachers can feel isolated and alone, with few ready resources to tap when there are special challenges.
Among the 25 or 30 students in a class, teachers can pretty much be assured there are several who
won’t learn in the way the curricula has been designed. Others will be going through emotional changes
or facing social challenges that dominate almost every thought. A few are so bright they’re craving
extras. And more than we wish will be hungry or sleepy or hurt.

New ways of teaching are emerging every day. Whether developed by other teachers, identified by
researchers, or created by the availability of technology, ways of being successful with each and every
challenge students bring into classrooms are evolving. And every teacher wants to know every one of
those evolving strategies. And the more teachers know the more students will learn.



But, unfortunately, today, once one has graduated with a teaching degree and secured a job, the most
common forums for teachers to continue to learn and grow themselves are available only through
college courses—taken after school or in the summer—or via what most educators call “drive-by” in-

service sessions. Those are usually half or full day events delivered by an expert brought in by the
district or building administration.

What's missing, however, is what many teachers report is their most important learning need—a system
that provides opportunities for them to work on specific student learning challenges they are
confronting in their classrooms right now. Student learning challenges that are specific and
contemporaneous. Learnings they can implement tomorrow. Strategies that will change both student
behavior and outcomes immediately. In short, ways to create student success based on what’s real in
their lives every day, not in some theoretical classroom of the future.

So, here’s my proposition. Among the many important recommendations you will eventually devise and
forward to policy-makers, educators, and other leaders, please consider the importance of advocating
for the creation of a system that will include what some call “job-embedded” professional development.

What does that mean? It means restructuring the time teachers have during their work day and year so
they are given the opportunity to observe the very best of their peers ply their craft. It means having
the most successful teachers watch others who are teaching the same grades and subjects and offering
instant feed-back. It means sharing common planning times among teachers with similar students so
they can discuss, research, and solve challenges through case study approaches. It means teachers
working together to improve their professional skills in a thoughtful, deliberative way. There is no

shortage of research showing such an approach will make a world of difference in achieving our goals of
success for every student.

Of course, instituting such an approach means changing the culture of the school day and year.
Currently we expect teachers to be in their classrooms every day, every hour. | believe a better model
would anticipate they will be there almost every day, almost every hour; but sometimes they will be in
other classrooms or in research discussions with colleagues. Their time will be spent differently, but the
work they do when they are in their own classrooms will be even more effective.

How to begin? | suggest that among your final recommendations you include the creation of a Teacher
Professional Development Initiative, one that will focus on the study of best practices in this important
area, with the goal of developing a plan for integrating successful strategies for “job-embedded”
professional development into Idaho’s schools. Such a goal, | believe, will be seen by teachers as
recognition of the real challenges they face every day and a beacon of hope that the current system that
fosters isolation and individuality will be replaced by one that honors research and collaboration.

Teachers, we all know, are bright, dedicated professionals who want to succeed. | believe focusing a bit
of time and some resources on creating a new and more effective way for them to learn and continue
learning throughout their careers will ultimately be judged a most wise investment for them, for our
state and local resources, and, ultimately, for the success of our children. Thank you.
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IDAHO VOICES
2CHILDREN

Idaho students need strong reading skills to be successful in school and secure productive futures. From birth through
third grade children are learning to read after third grade they read to learn. Research shows that the factors that impact

reading skills are school readiness, chronic absenteeism, summer learning loss, and early childhood education.

The early years are the most important for establishing a foundation that will sustain learning gains. Three quarters of
students who are poor readers in third grade remain poor readers in high school. In Idaho in 2012, 24% of third graders
were not at benchmark according to the Spring Idaho Reading Indicator. The results in Idaho were even worse for
minority students: 36% of Hispanic students and 88% of black students were not at benchmark. Idaho needs to be sure
that every school district is providing accurate and effective diagnosis .and evidence based interventions. Partnerships

must be built with families and Idaho must improve the quality and access to early childhood education.

Idaho’s students must read well to succeed in school and in life. If we fail to prepare our students adequately, we will face

large economic costs. Each high school dropout costs our country an estimated $260,000 in lost earnings, taxes and

productivity.

The US gross domestic product could have been $1.3 to $2.3 trillion dollars higher in 2008 if students had met the

educational achievement levels of higher-performing nations between 1983 and 1998.

Currently, in Idaho only 32% of adults ages 25 to 34 have an associate’s degree or higher. By 2018, it is projected that
61% of jobs in Idaho will require postsecondary education. We must focus on education, particularly preschool through

third grade to establish a foundation for learning, so that Idaho’s citizens will be prepared for the increasingly demanding

job market and the future.
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At the heart of “Common Core,” and of all similar
programs like CSCOPE, is national control.

These programs will require nationally designed testing
of students at all grade levels. Moreover, nationally
designed college qualifying exams will be based on the
content of Common Core.

For K-12 schools to prepare their students to pass these
college qualifying exams, teachers will have to “teach
to the content” of Common Core.

Hence, the practical result of Common Core will be
national control over course content. That is, over
what our children learn.

Of course, the federal government will consult with
business leaders about the number of workers they
anticipate needing in various skills at various time points
in the future, and schools will be “incentivized” to
“channel” students into those skill sets based on their test
scores.

Thus, schools will steer students so that ultimately
schools will turn out the requisite number of workers at
those identified time points in the future.

Page 1 of 3
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The purpose of all this is to provide a nationally
designed, customized work force.

The purpose i1s NOT to allow individual children to
discover for themselves what they love and find
interesting.

It is not to allow them to develop their own hopes and
dreams and to have the freedom to change directions as
they grow up.

This centralized testing, and the entry of over 400
intimate data characteristics of each student into a
national computer database;

--this channeling of each student;

will follow each child throughout life as intimately and
pervasively as each child’s DNA.

It will largely determine what each person can become in
life |

---determining the content of each person’s life based
on purported “national needs.”

With Common Core, our children are to be transformed
into “creatures of the Central State;” to be molded for
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purposes defined by, and supportive of, the objectives of
the Central State.

If that worldview is what you want to support and
achieve, then by all means implement Common Core.

But if that 1s NOT what you envision for Idaho’s
children,

--then get out of Common Core and get out of it
NOW.

I urge you to get Idaho children out of this perverse,
un-American system.



Preface:

| would like to start by saying that | am a father of two wonderful
children and am blessed to have the opportunity to be part of their
walk through life like so many other people that are here. | am also an
advocate of education and helping our children to discover the love of
learning.

What we would like to bring up in this forum is that we are concerned
about the Common Core Standards that have been implemented and
are scheduled for full implementation in the 2013-2014 school year. We
were not aware of the Common Core standards when they were
implemented and what they consisted of and in the past month we
have been researching very aggressively. These seems to be a very
profound change in the education system and we are wondering why it
is being framed as the new best thing. As far as we can tell the
controversial elements of Prop’s 1, 2 and 3 that were voted down last
year are once again included in the implementation of these standards.

Concerns
College Ready and or Career ready

Throughout the text and information that we have read the terms,
“College Ready” and or “Career Ready” have been stated many times.
On the surface these terms do sound good to most. Personally these
terms concern me. | believe that the small and medium business and
entrepreneurship is the remedy to bringing our country out of its
current economic status and making the United States more
competitive in the world economy. Based on the information | have
read there seems to be a tone of persuasion toward a certain pre
determined career path under the guise of “career ready”, which
removes the individual’s desires and interests. Personally | don’t want



my children to even be thinking about a career when they are in fourth
and fifth grade.

Unanswered questions

| attended the Education Forum at The College Of Idaho April 11" 2013
Cindy Johnson Vallivue District Office and Jodie Mills, Caldwell District
Office

Example of unanswered questions.

At the forum the question was raised “Where is the proof that these
standards are effective for the better”?

The answer “That’s a good question, | don’t know about the (with
quote sign’s: proof) because we are just starting to implement them.
What | can tell you is the high level of research on what skills and
processes students need to have to be successful in the college and the
work place. And so | think these were not done willy nilly there were
such amazing experts that developed these, author’s, researchers so |
feel very confident that they are very researched based and | guess
we’ll find out when we implement them and make any adjustments
that we need to as we go, but | guess | am very confident that they are
built on high levels of research.

Rebuttal

What | took from that answer is that there is no answer, and that we
are supposed to be ok with our children being part of an experiment.
The term experts as well as the term success are debatable.



Federal Government overreach and conflict of interest

The overreaching by the Federal Government in education. This has
been framed from muitiple sources that it is state lead. When the
reality is that we can see, is this is another unfunded mandate that was
packaged with stimulus money that Idaho was is in need of at the time
when this contract was signed.

Also, looking into some of the other organizations that are participating
in these standards there seems to be a lot of special interest groups
involved which makes us ask how can our educators on the front line
be biased or unbiased on these standards when everyone above them
has been more or less bought and paid off in the form of grants?

Teachers leaving the field.

| have spoken with individuals either personally about their experiences
with the new standards and we have heard of concerning situations of
teachers deciding to retire as well as parents that are frustrated that
their high performing student suddenly starts to fall way behind.
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Terms of Use

Terms of Use govern your use of this site, which is provided by the National
Governors Association Center for Best Practices (NGA Center) and the Council
of Chief State School Officers (CCSSO). By accessing this site, you are
indicating your acknowledgment and acceptance of these Terms of Use. These
Terms of Use are subject to change by NGA Center and CCSSO at any time at
their discretion. Your use of this site after such changes are implemented
constitutes your acknowledgmeht and acceptance of the changes.

Copyright

This website and all content on this website, including in particular the
Common Core State Standards, are the property of NGA Center and CCSSO,
and NGA Center and CCSSO retain all right, title, and interest in and to the
same.

Public License for Use of Common Core State
Standards

Use of the Common Core State Standards is permitted by NGA Center and
CCSSO pursuant to, and subject to the terms of, a Public License, which is
available on this website.

Access to This Site

NGA Center and CCSSO reserve the right to refuse to any person access to this
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site or any of its resources, and to terminate or suspend any person’s access at
any time.

Restrictions On Use

You may use this site for purposes expressly permitted by this site. You may
not use this site for any other purpose, including any commercial purpose,
without NGA Center and CCSSO’s express prior written consent. For example,
you may not (and may not authorize any other party to): i) co-brand this site,
or, ii) frame this site, without the express prior written permission of an
authorized representative of NGA Center and CCSSO. For purposes of these
Terms of Use, "co-branding" means to display a name, logo, trademark, or
other means of attribution or identification of any party in such a manner as is
reasonably likely to give a user the impression that such other party has the
right to display, publish, or distribute this site or content accessible within this
site. You agree to cooperate with NGA Center and CCSSO in causing any
unauthorized co-branding or framing immediately to cease.

Disclaimer

NGA Center and CCSSO do not warrant, endorse, approve or certify the
information on this site] nor do they make any representation as to the:
-accuracy, completeness; efficacy, or timeliness of such information: Use of
such information is voluntary on your part. Reference herein to any specific
commercial product, process or service does not constitute or imply
endorsement, recommendation or favoring by NGA Center and CCSSO.

The information, products and services offered on or through the Website are
provided “as is” and without warranties of any kind either express or implied.
To the fullest extent permissible pursuant to applicable law, we disclaim all
warranties, express or implied, including, but not limited to, implied
warranties of merchantability and fitness for a particular purpose.

NGA Center and CCSSO do not warrant that the website or any of its functions
will be uninterrupted or error free, that defects will be corrected, or that any
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part of this website is free of viruses or other harmful components.

NGA Center and CCSSO assume no responsibility for consequences resulting
from use of the information contained herein, or from use of the information
obtained at linked sites, or in any respect for the content of such information.
NGA Center and CCSSO are not responsible for, and expressly disclaim all
liability for, damages of any kind arising out of use, reference to, reliance on,
or performance of such information, as well as for any damages or injury
caused by any failure of performance, error, omission, interruption, deletion,
defect, delay in operation or transmission, computer virus, communication
line failure, theft or destruction or unauthorized access to, alteration of, or use
of any record. You also acknowledge that NGA Center and CCSSO are not
liable for the defamatory, offensive or illegal conduct of other third parties,
subscribers, members or other users of the message boards and that the risk of
injury from the foregoing rests entirely with each user.

Hyperlinking

This site may be hyperlinked to other sites that are not maintained by, or
related to, NGA Center and CCSSO. Hyperlinks to such sites are provided as a
service to users and are not sponsored by or affiliated with this site or NGA
Center and CCSSO. NGA Center and CCSSO have not reviewed any or all of
such sites and are not responsible for the content of those sites. Hyperlinks are
to be accessed at the user's own risk, and NGA Center and CCSSO make no
representations or warranties about the content, completeness or accuracy of
these hyperlinks or the sites hyperlinked to this site.

Further, the inclusion of any hyperlink to a third-party site does not
necessarily imply endorsement by NGA Center and CCSSO of that site.

Submissions

You hereby grant to NGA Center and CCSSO the royalty-free, perpetual,
irrevocable, worldwide, non-exclusive right and license to use, reproduce,
modify, adapt, publish, translate, create derivative works from, distribute,
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perform, and display all content, remarks, suggestions, ideas, graphics, or
other information communicated to NGA Center and CCSSO through this site,
and to incorporate any submission in other works in any form, media, or
technology now known or later developed. NGA Center and CCSSO will not be
required to treat any submission as confidential, and may use any submission
in their business without incurring any liability for royalties or any other
consideration of any kind, and will not incur any liability as a result of any
similarities that may appear in future NGA Center and CCSSO operations.

Notice of Copyright Infringement

If you are a copyright owner who believes your copyrighted material has been
reproduced, posted or distributed via the Website in a manner that constitutes
copyright infringement, please report the violation to our designated copyright
agent by sending written notice by U.S. Mail to National Governors
Association, 444 N. Capitol St., Ste. 267, Washington, D.C. 20001-1512, Attn:
Chief Financial and Administrative Officer or by email to webmaster@nga.org.

Please include the following information in your written notice:

« (1) a detailed description of the copyrighted work that is allegedly
infringed;

o (2) a description of the location of the allegedly infringing material on the
Website;

« (3) your contact information, including your address, telephone number,
and, if available, email address;

« (4) your statement that you have a good-faith belief that the allegedly
infringing use is not authorized by the copyright owner, its agent, or the
law;

« (5) your statement, made under penalty of perjury, affirming that the
information in your notice is accurate and that you are authorized to act

‘on the copyright owner’s behalf; and

« (6) an electronic or physical signature of the copyright owner or someone

authorized on the owner’s behalf to assert infringement of copyright and
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to submit the statement.

Limitation on Liability

NGA Center and CCSSO, their respective subsidiaries, affiliates, licensors,
service providers, content providers, employees, agents, officers, and directors
will not be liable for any incidental, direct, indirect, punitive, actual,
consequential, special, exemplary, or other damages, including loss of revenue
or income, pain and suffering, emotional distress, or similar damages, even if
NGA Center and CCSSO have been advised of the possibility of such damages.
If you are dissatisfied with the Website, any materials, products, or services on
the site, or with any of the site’s terms and conditions, your sole and exclusive
remedy is to discontinue using the site. Without limiting the foregoing, in no
event will the collective liability of NGA Center and CCSSO and their
respective subsidiaries, affiliates, licensors, service providers, content
providers, employees, agents, officers, and directors to any party (regardless
of the form of action, whether in contract, tort, or otherwise) exceed the lesser
of $100 or the amount you have paid to NGA Center and CCSSO for the
applicable content or service out of which liability arose.

Indemnity

You will indemnify and hold NGA Center and CCSSO, their subsidiaries,
affiliates, licensors, content providers, service providers, employees, agents,
officers, directors, and contractors (the "Indemnified Parties") harmless from
any breach of these Terms of Use by you, including any use of Content other
than as expressly authorized in these Terms of Use. You agree that the
Indemnified Parties will have no liability in connection with any such breach
or unauthorized use, and you agree to indemnify any and all resulting loss,
damages, judgments, awards, costs, expenses, and attorneys' fees of the
Indemnified Parties in connection therewith. You will also indemnify and hold
the Indemnified Parties harmless from and against any claims brought by
third parties arising out of your use of the information accessed from this site.
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Trademarks

Trademarks, service marks, and logos appearing in this site are the property of
NGA Center and/or CCSSO or the party that provided the trademarks, service
marks, and logos to NGA Center and CCSSO. NGA Center and CCSSO and any
party that provided trademarks, service marks, and logos to NGA Center and
CCSSO retain all rights with respect to any of their respective trademarks,
service marks, and logos appearing in this site. Unauthorized use of the
trademarks, service marks and logos of NGA Center or CCSSO or any third

party is unlawful and will be grounds for exclusion from future use of this
Website.

Controlling Law; Forum Selection

These Terms shall be construed in accordance with the laws of the District of
Columbia, without regard to conflicts principles. A court of competent
jurisdiction in Washington, DC shall be the exclusive forum for the resolution
of any dispute between you and NGA Center or CCSSO, and you irrevocably

consent to the personal and subject matter jurisdiction, and venue, of such
court.
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Public License

Introduction:

THE COMMON CORE STATE STANDARDS ARE PROVIDED UNDER THE
TERMS OF THIS PUBLIC LICENSE. THE COMMON CORE STATE
STANDARDS ARE PROTECTED BY ECOPYRIGHFAND/OR OTHER
APPLICABLE LAW. ANY USE OF THE COMMON CORE STATE
STANDARDS OTHER THAN AS AUTHORIZED UNDER THIS LICENSE OR
COPYRIGHT LAW IS PROHIBITED. '

ANY PERSON WHO EXERCISES ANY RIGHTS TO THE COMMON CORE
STATE STANDARDS THEREBY ACCEPTS AND AGREES TO BE BOUND BY
THE TERMS OF THIS LICENSE. THE RIGHTS CONTAINED HEREIN ARE
GRANTED IN CONSIDERATION OF ACCEPTANCE OF SUCH TERMS AND
CONDITIONS.

License Grant:

free llcense to copy, pubhsh, dlstrlbute, and display the Common Core State
Standards for purposes that support the Common Core State Standards

- Initiative. These uses may involve the Common Core State Standards as a
whole or selected excerpts or portions.

Attribution; Copyright Notice:
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NGA Center/CCSSO shall be acknowledged as the sole owners and developers

of the Common Core State Standards, and no claims to the contrary shall be
made.

Any publication or public display shall include the following notice: “©
Copyright 2010. National Governors Association Center for Best Practices and
Council of Chief State School Officers. All rights reserved.”

States and territories of the United States as well as the District of Columbia

that have adopted the Common Core State Standards in whole are exempt
from this provision of the License.

Material Beyond the Scope of the Public License:

This License extends to the Common Core State Standards only and not to the
examples. A number of the examples are comprised of materials that are not
subject to copyright, such as due to being in the public domain, and others
required NGA Center and CCSSO to obtain permission for their use from a
third party copyright holder.

With respect to copyrighted works provided by the Penguin Group (USA) Inc.,
duplication, distribution, emailing, copying, or printing is allowed only of the
work as a whole.

McGraw-Hill makes no representations or warranties as to the accuracy of any
information contained in the McGraw-Hill Material, including any warranties
of merchantability or fitness for a particular purpose. In no event shall
McGraw-Hill have any liability to any party for special, incidental, tort, or
consequential damages arising out of or in connection with the McGraw-Hill
Material, even if McGraw-Hill has been advised of the possibility of such
damages.

Representations, Warranties and Disclaimer:

THE COMMON CORE STATE STANDARDS ARE PROVIDED AS-IS AND
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WITH ALL FAULTS, AND NGA CENTER/CCSSO MAKE NO
REPRESENTATIONS OR WARRANTIES OF ANY KIND, EXPRESS,
IMPLIED, STATUTORY OR OTHERWISE, INCLUDING, WITHOUT
LIMITATION WARRANTIES OF TITLE, MERCHANTIBILITY; FFTNESS:
FOR A PARTICULAR PURPOSE, NONINFRINGEMENT, ACCURACY, OR
THE PRESENCE OR ABSENCE OF ERRORS, WHETHER OR NOT
DISCOVERABLE.

Limitation on Liability:

UNDER NO CIRCUMSTANCES SHALL NGA CENTER OR CCSSO,
INDIVIDUALLY OR JOINTLY, BE LIABLE FOR ANY DIRECT, INDIRECT,
INCIDENTAL, SPECIAL, EXEMPLARY, CONSEQUENTIAL, OR PUNITIVE
DAMAGES HOWEVER CAUSED AND ON ANY LEGAL THEORY OF
LIABILITY, WHETHER FOR CONTRACT, TORT, STRICT LIABILITY, OR A
COMBINATION THEREOF (INCLUDING NEGLIGENCE OR OTHERWISE)
ARISING IN ANY WAY OUT OF THE USE OF THE COMMON CORE STATE
STANDARDS E N IF ADVISED OF THE POSSIBILITY OF SUCH RISK:
AND POTENTIAL DAMAGE. WITHOUT LIMITING THE FOREGOING,
LICENSEE WAIVES THE RIGHT TO SEEK LEGAL REDRESS AGAINST,
AND RELEASES FROM ALL LIABILITY AND COVENANTS NOT TO SUE,
NGA CENTER AND CCSSO.

Termination:

This License and the rights granted hereunder will terminate automatically as
to a licensee upon any breach by that licensee of the terms of this License.

NGA Center and CCSSO reserve the right to release the Common Core State
Standards under different license terms or to stop distributing the Common
Core State Standards at any time; provided, however that any such election
will not serve to withdraw this License with respect to any person utilizing the
Common Core State Standards pursuant to this License.
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Miscellaneous:

This License shall be construed in accordance with the laws of the District of
Columbia, without regard to conflicts principles, and as applicable, US federal
law. A court of competent jurisdiction in Washington, DC shall be the
exclusive forum for the resolution of any disputes regarding this License, and
consent to the personal and subject matter jurisdiction, and venue, of such
court is irrevocably given.

If any provision of this License is invalid or unenforceable under applicable
law, it shall not affect the validity or enforceability of the remainder of the
terms of this License, and such provision shall be reformed to the minimum
extent necessary to make such provision valid and enforceable.

No term or provision of this License shall be deemed waived and no breach
consented to unless such waiver or consent shall be in writing and signed by
authorized representatives of NGA Center and CCSSO.
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Idaho Education Task Force Testimony — Boise, Idaho

April 25, 2013
Dear Idaho Education Task Force Members,

My name is Colleen Fellows, I'm a member of the Board of Governor’s for the Idaho Association
for the Education of Young Children. | thank the Task Force for Improving Education for this
opportunity to speak about the concerns and challenges of improving Idaho’s education
system.

This evening, I'd like to speak with you about a critical component necessary for success in our
education system that has been overlooked in the discussion of Idaho’s education reform: early
childhood education. Idaho testing results have shown that nearly half of Idaho children are not
ready for the challenges of

Kindergarten
and in some areas three out of four children are unprepared. Idaho must address the
problems of school readiness and the education gap that leaves many students drastically
behind grade level.

As such, quality early childhood education must be a component of ldaho’s education reform to
set the course for success from Pre-K through college. The early years are a time of remarkable
brain growth in children and lay the foundation for subsequent learning and development.
Quality early childhood education has the potential to give every child equal footing when they
start school, improves third-grade reading scores, increases graduation rates, and reduces
public spending on grade repetition and special education and helps overcome student
achievement gaps facing Idaho’s low income students.

The Idaho Department of Education shows that 44% of Idaho children do not perform at grade
level when they enter Kindergarten and are not ready for the academic challenges there. In
some areas of the state, 75% of children are not ready for Kindergarten when they enroll.
Currently 37% of Idaho 1%-Graders are not ready for the academic challenges when enrolling in
1%-Grade. These numbers carry over to effect performance throughout a child’s time in school.
Without quality early childhood education programs, this achievement gap will certainly grow
with the implementation of the Common Core with its rigorous curriculum that requires solid
literacy, math and problem solving skills, therefore, the implementation of quality early
childhood programs to assure school readiness and easy transition from Kindergarten to 1°-
Grade must be addressed.



Early intervention with quality early childhood programs can help improve outcomes for all
children, especially low-income and at-risk children. Nearly half of children in idaho are low
income. This creates a significant educational achievement gap that compounds every year,
negatively effecting outcomes and future success. The P16 Caldwell Education Project has
determined that quality early childhood education can have dramatic positive effects on school
readiness and success throughout K-12 and beyond. In the first year of the pilot project, the
average reading score of preschoolers from their program that are now in kindergarten nearly
doubled and they saw significant increases in communication and problem solving skills as well.

Furthermore, long-term reading proficiency increased dramatically with early literacy programs
taught by trained early childhood educators. The Idaho Early Literacy Project found that
children in classes with early childhood teachers trained in early literacy were four times more
likely to finish “strong” on the Get Ready to Read Assessment than children who were taught
by teachers without early childhood literacy training.

Idaho’s desire for an effective, innovative education policy must incorporate quality early
childhood education programs into the overall education plan. Reform that incorporates
quality early childhood programs is about making a long-term, not short-term, investment that
will create an education program that assures that children enter school ready to learn and exit
college ready to succeed in life.

Thank you for your time in listening to the concerns of Idahoans as we work together to
improve education.



Comments on Education Taskforce April 22, 2013

» Use framework of Professional Learning Communities (emphasis on collaboration): The
teachers should be rated on 4 level steps: Level-1, Level-2, Level-3 and Level-4. Level-1 is the
first 2 years of their career. Level-2 is experienced and improving, but not deemed meeting the
high standards. Both Level-1 and Level-2 teachers are not tenured. Level-3, who are effective in
the classroom at the minimum level. Level-4, are those teachers’ efforts impact classrooms with
other teachers in their schools, outside of their schools in the local school districts, or the entire
state. Both Level-3 and Level-4 teachers would be tenured. When reduction in force takes place,
the teachers would lose their position starting at the lowest level (e.g., Level-1) with the least
amount of seniority.

» Improve Administrator Effectiveness: The best way for them to be effective is to hold
regular meeting with the public to discuss the education issues and the progress that they are
making. E-mail does not work, as they go unanswered. Suggested improvement in policies
proposed by the administrators seldom gets discussed. They summarily ignore the public’s input,
or reject the suggestion without discussions. When discussing the problems with the public, they
learn of the issues from the other side.

» Improve Teacher Effectiveness: Teachers are effective when they engage students. In
mathematics, student engagement means the teacher asking them to solve reasonably complex
questions on the black board. They ask provocative question when learning a topic. They plan
their questions in advance, and prepare their lessons that may have multiple explanations. This
way, they can get every student to grasp the materials. They have to assign homework
assignments that reinforce lessons learmed, and that integrates previously learned materials.
Prevailing textbooks don’t have clear exposition, logical sequences of topics or quality
homework problems. This prevents from being effective.

* Recruit and Retain Quality Teachers and Administrators: Credible studies on the pay for
performance exist. Their conclusions are that pay for performance does not work to achieve the
desired results, but works marginally at the best. [See, National Research Council Report:
Incentives and Test-Based Accountabilitv in Education (2011).] It should be kept in mind that
Idaho teachers were eager to collect their bonuses due to erosion of their salary starting in 2009.
It was nothing to do with conviction in the pay-for-performance. Pay-for-performance
presupposes that the teachers are not doing their best to educate the students, and bonus money
provides incentives to become the best teacher. The personal experiences indicate that the
teachers have reached their limits on how to be highly effective.

Teachers are effective when they learn how to teach effectively. They want to have professional
development in other subjects. Create a new slot for master teacher, and make AP teachers in
math, subject specific science and social studies teachers become the director of the entire
program from the elementary school to the high school.

* Align and Implement Idaho Core State Standards: Common Core Standards for
mathematics are not high enough. Use Singapore Math Textbooks, Ensure that the teachers
engage students. Engagement methods is subject specific. Get mathematics professors to make
concrete recommendations, such as the list of excellent math problems, identify the topics that
students should learn that are excluded from the common core math standards, and the methods
to teach various topics rigorously. ‘Provide excellent curricular, such as Singapore Math,

available in every principal’s library. This provides easy access to the teachers to know about
mathematics exercises that their students need.
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» Implement technology to support instruction: The technology has limited role in classrooms.
Computers (i.e., desktop, laptops and tabled) provide an access to information, which saves
significant amount of time. Due to improved efficiency, the time is spent on identification and
evaluation of information with click of a mouse. Power point slide shows allow teachers to
transmit information with great deal of efficiency and clarity in details. Students need to do
power point presentations to demonstrate that they can do library research, extract useful
information and make presentation of the information they gathered.

However, computers cannot play a role in formal instructions, as online learning classes.
Students learn by asking questions and listening to answers. This is one form of engagement, and
it is realistic in traditional classroom. The online classrcom instructions do not permit this to
happen. Subsequent instructions are altered by the immediate feedback and the questions asked.
Thus, online learning is defective. Khan Academy is an example of this. Engagement facilitates
critical thinking by asking the right questions: Who is the first president of US? The popular
answer is George Washington. The critical thinker may ask, who was the president of US when
the US gained independence? President John Hanson. Shouldn’t President Hanson be accorded
this title? This type of engagements is needed, and the traditional classroom provides.

The best technology in mathematics is slates, not computers or calculators in elementary grades.

* Singapore vs. Finland: In Singapore, students take high stake standardized tests in grades 6,
and 10. They are out of synchronization with the international testing, such as TIMSS, which are
administered in grades 4 and 8. However, they are synchronized with PISA at grade 10. Thus,
TIMSS has credibility.

Singapore education ranks very high in mathematics, science and reading for student tested in
grades 4 & 8. In contrast Finland does not rank very high in mathematics education. Students in
grade 4 and 8 include everyone in Singapore. Thus, the comparisons between the performance
US and these countries are valid for grades 4 and 8. Students tested in 10™ grade may be
distorted in favor of Singapore. Their students take high stake exams known as General
Certificate of Education in this grade. Thus, they are preparing for high stake exam for their
future, and at the same time PISA is administered.

Note: In Finland, the first degree is equivalent to Master’s degree. In the US, it'is Bachelor’s
degree. US and Singapore’s higher education is based on British model, while that in Finland’s
higher education is similar to Germany’s model of higher education.

* What is the basic amount of funding needed to adequately educate a student in Idaho?
The question is not about funding, but what are the pillars of strong education and successful
learning that has delivered desired result: 200-205 days of school, continuous professional
development, and traditional classroom.



ANOTHER VIEW OF IDAHO (AND U.S.) EDUCATION

We started to see, hear and read in the media that our students in the U.S. were
not measuring up to those in other countries. Some test scores showed we were lagging.
And soon testing and test scores become the most important thing in our schools. We
must do more testing, it was said, to discover where and why our students were behind.
Few if anyone looked at the test-score groups, ours and theirs. (Just an oversight I
suppose. Or was it?) When you compare U.S. classrooms to those in other countries,
major differences are found. Almost all other countries group their students starting in
grade 1. In Singapore they have five groups, and in Germany they have three groups, one
for the slower students, one for the average and one for the brightest. In the U.S. we have
decided with our educational philosophy to keep all the students in the same classrooms
as much as possible. So when comparing U.S. test scores to students in other countries,
you are most likely comparing apples and oranges. One recent test score report in the
media dealt with 15-year olds, and as usual our kids did not measure up. But in Germany
the only students still in school at age 15 are the brightest and best—the college-bound.
Only students who pass the 7™ grade exams go on the high school in Germany. We did
not get the full story. Why is that?

The federal Department of Education has jumped in with No Child Left Behind.
Everyone student must be reading, etc. at grade level, it was said, and federal money was
made available to deal with the crisis and commissions formed to study the issue. I guess
classes must have changed since I was in school. As I recall my classrooms always had
slow, average and better readers, math students, etc. Forgotten in all this is any mention
of individual differences—not all of us have the same abilities, interests nor do we all
mature at the same rate. Now the federal program is called Race To The Top, but it is
based on the same ideas—getting everyone to the top, into college or at least reading at
grade level. Itis not going to happen, because people are not built that way. Is everyone
running these programs ignorant of basic human psychology? Or is some thing else in
play?

Last I did any research only about 25% of jobs require a 4-year college degree.
Many require some vocational, technical or business education beyond high school found
in junior colleges and vo-tech schools. For those going right to work, the jobs require
- just basic reading and math, problem solving skills, critical thinking and creativity
(hopefully) still taught in most high schools. Most people include 2 and 4-year schools
when they talk about college, but many people seem convinced the only way to success
and happiness is with a 4-year college degree, and from the most expensive college.
(When there is talk about college, one must ask what is included.) Have you had to call a
plumber recently? They look successful and happy. But this is another matter. Or is it?

There has been much discuss of our “Drop-out Problem.” It is thought every
student must graduate high school. That is not the case in most other countries. In
Germany all but the brightest students drop-out, are actually forced out of schooling if
they do pass the 7h grade exams. They go to work or into vocational-technical schools.
All German education thru university is free.) Our philosophy of education espouses
every student to stay in school until they have gone as far as they can and then drop-out,
but most states have laws (which are not enforced generally) requiring students to remain



in school until age 16, like Idaho, and some say 18. And we provide other options, the
GED for adults to get a high school diploma and no age limitations to attend any vo-tech,
junior or 4-year college. In fact the average age of most college students in Idaho is
around 30. Many do not go on to college right after high school. People can go as far as
they want, whenever they want, graduate or drop-out. It is the American educational
philosophy, but the federal programs and Idaho’s No Child Left Behind runs counter to
that philosophy. Do we want to change our education philosophy? Then we should
debate that. But that is another matter. Or is it?

Our schools are not the only place where problems and controversy seem to exist.
Look at American politics. Both presidential candidates in the last election raised more
than one billion dollars. And Congress spends much of their time raising money for their
next election. Do they really need to raise that much money? I am beginning to see a
pattern here.

The recession is only the latest problem to impact American life and our schools.
Wall Street, big business and the big banks freed themselves from the laws which were
passed following the Crash of 1929 and the subsequent Depression, and we taxpayers had
to bail them out following their failed efforts to make more money. I thought they were
too big to fail. Did they not take U.S. history in high school? Something about failure to
know history leads to reliving it. But that is not part of the school situation. Or is it?

We are becoming a nation of haves and haves not. The average pay of a larger
company executive is now around $6 million plus stock bonuses. But since 1980
middle-class wages have stagnated or gone down, and since the recession unemployment
has skyrocketed. But that is another matter. Or is it?

Robert Gehrke summed up the situation for me in the Idaho State Journal (4-13-
13). “Corporate and political greed are destroying our country and destroying the
American dream. The rich have far outpaced the average citizen in income over the past
40 yours. Those mainstay manufacturing jobs that fed the working man with a living
wage have greatly diminished and are not longer in America but overseas. This has left
most working class living in the central cities without work. Now, even college-educated
families have both spouses working full time in the attempt to grab hold of the elusive
American dream. Those working for wages have achieved little economic advancement
because their wages have literally stagnated.”

Now the Supreme Court has ruled that corporations are the same as individuals,
although my understanding of the reasons behind incorporating is to remove individuals
running a corporation from individual liability. So now there is even more more money
in play.

The rich are getting richer and the poor are getting poorer, because the poor
have no lobby, no one fighting for them. In a country where money counts, there is a
new Golden Rule: those with the gold make the rules. Recent studies show fewer seniors
in poverty, but more children in poverty, again because children have no lobby.

In my last years in the education profession before I retired the amount of
money available to teachers in American Falls each contract year barely covered our part
of the health insurance cost increase. So I was essentially losing purchasing power to
inflation—generally 2-3% per year. Most economists say the squeeze on the middle-

class began around 1980, so I lost about 40% in purchasing power in the 16 years before I
retired in 1996.



Although the lack of money has been a problem since about 1980, the biggest
problem hit schools in Idaho in the recession. The impact has been more programs cut
(But cutting programs in American Falls schools started much earlier), teachers and other
staff laid-off or furloughed, and opportunities for students lost. (It should be noted that
Utah did not cut public education in the recession.) The Idaho legislature and governor
said everyone had to take a hit with the recession. It was the only fair thing to do. But
was it fair when they made initiatives more difficult, following the public rejection of
Propositions 1-2-3. It was not revenge, they said. (And they know what is best for us.
They did not say that but...) The fact is the education lobbies, teachers, administrators,
school boards and parents, effective as they are, cannot compete with big business
lobbies and big money politics.

Now the forces of big money want to change our schools. They seem to think
they know what is best for us. (And if they could make a little money in the process, that
would be OK too, I suppose.) They say schools are failing (Just look at the test scores;
but wait. Doesn’t the U.S. consistently get more Nobel Prize winner than the rest of the
world combined?), and they blame incompetent teachers who cannot be fired
(overlooking the fact that 1/5 of all beginning teachers leave the profession in five years).
They propose competition in schools, like in business; charter school where teachers
don’t have to be certified (and studies show that 37% are doing a good job), and giving
vouchers to parents so they can put their children in private schools which teach their
political, social or religious ideologies, not the real world in which their children will
have to live.

I thought the major functions of government are providing K-12 public schools,
supporting higher education, assisting with our health and welfare, disaster assistance,
providing roads and infrastructure, fire and police protection, etc. Government assistance
to business is a double edge sword. It can provide jobs for people, but it will also make
the rich richer and more powerful. If government is not there to help all its citizens, who
will? If it comes down to who has the biggest lobby, we are all in trouble.

We generate a lost middle-class and wealth inequality at risk to-our future as a
state and nation. One only has to look to Mexico to see what happens when the few
wealthy run the country.

In church we hear that materialism is a sin. It will bé our sin if we allow the
forces of big money to take over this nation and our schools.
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Continued Importance of Liberal Education and the Liberal Arts

e The majority of employers agree that having both field-specific knowledge and skills and a
broad range of skills and knowledge is most important for recent college graduates to
achieve long-term career success. Few think that having field-specific knowledge and skills
alone is what is most needed for individuals’ career success.

o 80 percent of employers agree that, regardless of their major, every college student should
acquire broad knowledge in the liberal arts and sciences.

e When read a description of a 21% century liberal education*, a large majority of employers
recognize its importance; 74 percent would recommend this kind of education to a young
person they know as the best way to prepare for success in today’s global economy.

A Blended Model of Liberal and Applied Learning

* Across many areas tested, employers strongly endorse educational practices that involve
students in active, effortful work—practices including collaborative problem-solving,
internships, senior projects, and community engagements. Employers consistently rank
outcomes and practices that involve application of skills over acquisition of discrete bodies
of knowledge. Employers also strongly endorse practices that require students to
demonstrate both acquisition of knowledge and its application.

E-portfolios and Partnerships to Ensure College Graduates’ Successful Transition to the Workplace

* Inaddition to a resume or college transcript, more than 4 in 5 employers say an electronic
portfolio would be useful to them in ensuring that job applicants have the knowledge and
skills they need to succeed in their company or organization.

® Business and non-profit leaders are highly interested in partnering with colleges and

universities to provide more hands-on learning opportunities and to help college students
successfully make the transition from college into the workplace.

*Definition of liberal education provided in this survey: “This approach to a college education provides both broad
knowledge in a variety of areas of study and knowledge in a specific major or field of interest. It also helps
students develop a sense of social responsibility, as well as intellectual and practical skills that span all areas of

study, such as communication, analytical, and problem-solving skills, and a demonstrated ability to apply’
knowledge and skills in real-world settings.

Methodology

From January 9 to 13, 2013, Hart Research Associates conducted an online survey among 318 employers whose
organizations have at least 25 employees and report that 25% or more of their new hires hold either an associate
degree from a two-year college or a Bachelor’s degree from a four-year college. Respondents are executives at

private sector and nonprofit organizations, including owners, CEOs, presidents, C-suite level executives, and vice
presidents.

Source: It Takes More than a Major: Employer Priorities for College Learning and Student Success. 2013.
Washington, DC: Association of American Colleges and Universities and Hart Research Associates.

For additional information, see www.aacu.org/leap/public opinion_research or contact Debra Humphreys
(humphreys@aacu.org).




{n Rich Child Left Behind - NYTimes.com http://opinionator.blogs.nytimes.com/2013/04/27/no-rich-child-left-be...

1of5

Ehe New JJork Times
Opinionator

APRIL 27, 2013, 6:15 PM

No Rich Child Left Behind

Here’s a fact that may not surprise you: the children of the rich perform better in school, on
average, than children from middle-class or poor families. Students growing up in richer
families have better grades and higher standardized test scores, on average, than poorer
students; they also have higher rates of participation in extracurricular activities and school

leadership positions, higher graduation rates and higher rates of college enrollment and
completion.

Whether you think it deeply unjust, lamentable but inevitable, or obvious and
unproblematic, this is hardly news. It is true in most societies and has been true in the

United States for at least as long as we have thought to ask the question and had sufficient
data to verify the answer.

What is news is that in the United States over the last few decades these differences in
educational success between high- and lower-income students have grown substantially.

One way to see this is to look at the scores of rich and poor students on standardized math
and reading tests over the last 50 years. When I did this using information from a dozen
large national studies conducted between 1960 and 2010, I found that the rich-poor gap in
test scores is about 40 percent larger now than it was 30 years ago.

To make this trend concrete, consider two children, one from a family with income of
$165,000 and one from a family with income of $15,000. These incomes are at the goth and
10th percentiles of the income distribution nationally, meaning that 10 percent of children

today grow up in families with incomes below $15,000 and 10 percent grow up in families
with incomes above $165,000.

In the 1980s, on an 800-point SAT-type test scale, the average difference in test scores
between two such children would have been about 9o points; today it is 125 points. This is
almost twice as large as the 70-point test score gap between white and black children.
Family income is now a better predictor of children’s success in school than race.

The same pattern is evident in other, more tangible, measures of educational success, like
college completion. In a study similar to mine, Martha J. Bailey and Susan M. Dynarski,
economists at the University of Michigan, found that the proportion of students from upper-
income families who earn a bachelor’s degree has increased by 18 percentage points over a
20-year period, while the completion rate of poor students has grown by only 4 points.
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In a more recent study, my graduate students and I found that 15 percent of high-income
students from the high school class of 2004 enrolled in a highly selective college or

university, while fewer than 5 percent of middle-income and 2 percent of low-income
students did.

These widening disparities are not confined to academic outcomes: new research by the
Harvard political scientist Robert D. Putnam and his colleagues shows that the rich-poor

gaps in student participation in sports, extracurricular activities, volunteer work and church
attendance have grown sharply as well.

In San Francisco this week, more than 14,000 educators and education scholars have
gathered for the annual meeting of the American Educational Research Association. The
theme this year is familiar: Can schools provide children a way out of poverty?

We are still talking about this despite decades of clucking about the crisis in American
education and wave after wave of school reform.Whatever we’ve been doing in our schools,

it hasn’t reduced educational inequality between children from upper- and lower-income
families.

Part of knowing what we should do about this is understanding how and why these
educational disparities are growing. For the past few years, alongside other scholars, I have

been digging into historical data to understand just that. The results of this research don’t
always match received wisdom or playground folklore.

The most potent development over the past three decades is that the test scores of children
from high-income families have increased very rapidly. Before 1980, affluent students had
little advantage over middle-class students in academic performance; most of the
socioeconomic disparity in academics was between the middle class and the poor. But the
rich now outperform the middle class by as much as the middle class outperform the poor.
Just as the incomes of the affluent have grown much more rapidly than those of the middle

class over the last few decades, so, too, have most of the gains in educational success accrued
to the children of the rich.

Before we can figure out what’s happening here, let’s dispel a few myths.

The income gap in academic achievement is not growing because the test scores of poor
students are dropping or because our schools are in decline. In fact, average test scores on
the National Assessment of Educational Progress, the so-called Nation’s Report Card, have
been rising — substantially in math and very slowly in reading — since the 1970s. The
average 9-year-old today has math skills equal to those her parents had at age 11, a two-year
improvement in a single generation. The gains are not as large in reading and they are not as
large for older students, but there is no evidence that average test scores have declined over
the last three decades for any age or economic group.

The widening income disparity in academic achievement is not a result of widening racial
gaps in achievement, either. The achievement gaps between blacks and whites, and Hispanic
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and non-Hispanic whites have been narrowing slowly over the last two decades, trends that
actually keep the yawning gap between higher- and lower-income students from getting
even wider. If we look at the test scores of white students only, we find the same growing gap
between high- and low-income children as we see in the population as a whole.

It may seem counterintuitive, but schools don’t seem to produce much of the disparity in
test scores between high- and low-income students. We know this because children from
rich and poor families score very differently on school readiness tests when they enter
kindergarten, and this gap grows by less than 10 percent between kindergarten and high
school. There is some evidence that achievement gaps between high- and low-income

students actually narrow during the nine-month school year, but they widen again in the
summer months.

That isn’t to say that there aren’t important differences in quality between schools serving
low- and high-income students — there certainly are — but they appear to do less to
reinforce the trends than conventional wisdom would have us believe.

If not the usual suspects, what’s going on? It boils down to this: The academic gap is
widening because rich students are increasingly entering kindergarten much better
prepared to succeed in school than middle-class students. This difference in preparation
persists through elementary and high school.

My research suggests that one part of the explanation for this is rising income inequality. As
you may have heard, the incomes of the rich have grown faster over the last 30 years than
the incomes of the middle class and the poor. Money helps families provide cognitively
stimulating experiences for their young children because it provides more stable home
environments, more time for parents to read to their children, access to higher-quality child
care and preschool and — in places like New York City, where 4-year-old children take tests
to determine entry into gifted and talented programs — access to preschool test preparation
tutors or the time to serve as tutors themselves.

But rising income inequality explains, at best, half of the increase in the rich-poor academic
achievement gap. It’s not just that the rich have more money than they used to, it’s that they
are using it differently. This is where things get really interesting.

High-income families are increasingly focusing their resources — their money, time and
knowledge of what it takes to be successful in school — on their children’s cognitive
development and educational success. They are doing this because educational success is
much more important than it used to be, even for the rich.

With a college degree insufficient to ensure a high-income job, or even a job as a barista,
parents are now investing more time and money in their children’s cognitive development
from the earliest ages. It may seem self-evident that parents with more resources are able to
invest more — more of both money and of what Mr. Putnam calls ““Goodnight Moon’ time”
— in their children’s development. But even though middle-class and poor families are also

5/13/2013 5:08 PM



No Rich Child Left Behind - NYTimes.com http://opinionator.blogs.nytimes.com/2013/04/27/no-rich-child-left-be...

increasing the time and money they invest in their children, they are not doing so as quickly
or as deeply as the rich.

The economists Richard J. Murnane and Greg J. Duncan report that from 1972 to 2006
high-income families increased the amount they spent on enrichment activities for their
children by 150 percent, while the spending of low-income families grew by 57 percent over
the same time period. Likewise, the amount of time parents spend with their children has
grown twice as fast since 1975 among college-educated parents as it has among
less-educated parents. The economists Garey Ramey and Valerie A. Ramey of the University
of California, San Diego, call this escalation of early childhood investment “the rug rat race,”
a phrase that nicely captures the growing perception that early childhood experiences are
central to winning a lifelong educational and economic competition.

It’s not clear what we should do about all this. Partly that’s because much of our public
conversation about education is focused on the wrong culprits: we blame failing schools and

the behavior of the poor for trends that are really the result of deepening income inequality
and the behavior of the rich.

We're also slow to understand what’s happening, I think, because the nature of the problem
— a growing educational gap between the rich and the middle class — is unfamiliar. After all,
for much of the last 50 years our national conversation about educational inequality has
focused almost exclusively on strategies for reducing inequalities between the educational

successes of the poor and the middle class, and it has relied on programs aimed at the poor,
like Head Start and Title I.

We’ve barely given a thought to what the rich were doing. With the exception of our
continuing discussion about whether the rising costs of higher education are pricing the
middle class out of college, we don’t have much practice talking about what economists call
“upper-tail inequality” in education, much less success at reducing it.

Meanwhile, not only are the children of the rich doing better in school than even the
children of the middle class, but the changing economy means that school success is
increasingly necessary to future economic success, a worrisome mutual reinforcement of
trends that is making our society more socially and economically immobile.

We need to start talking about this. Strangely, the rapid growth in the rich-poor educational
gap provides a ray of hope: if the relationship between family income and educational
success can change this rapidly, then it is not an immutable, inevitable pattern. What

changed once can change again. Policy choices matter more than we have recently been
taught to think.

So how can we move toward a society in which educational success is not so strongly linked
to family background? Maybe we should take a lesson from the rich and invest much more
heavily as a society in our children’s educational opportunities from the day they are born.
Investments in early-childhood education pay very high societal dividends. That means
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investing in developing high-quality child care and preschool that is available to poor and
middle-class children. It also means recruiting and training a cadre of skilled preschool
teachers and child care providers. These are not new ideas, but we have to stop talking about
how expensive and difficult they are to implement and just get on with it.

But we need to do much more than expand and improve preschool and child care. There is a
lot of discussion these days about investing in teachers and “improving teacher quality,” but
improving the quality of our parenting and of our children’s earliest environments may be
even more important. Let’s invest in parents so they can better invest in their children.

This means finding ways of helping parents become better teachers themselves. This might
include strategies to support working families so that they can read to their children more
often.. It also means expanding programs like the Nurse-Family Partnership that have
proved to be effective at helping single parents educate their children; but we also need to
pay for research to develop new resources for single parents.

It might also mean greater business and government support for maternity and paternity
leave and day care so that the middle class and the poor can get some of the educational
benefits that the early academic intervention of the rich provides their children.

Fundamentally, it means rethinking our still-persistent notion that educational problems
should be solved by schools alone.

The more we do to ensure that all children have similar cognitively stimulating early
childhood experiences, the less we will have to worry about failing schools. This in turn will
enable us to let our schools focus on teaching the skills — how to solve complex problems,

how to think critically and how to collaborate — essential to a growing economy and a lively
democracy.
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